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This essay will critically evaluate theories and guidance in relation to behaviour management and supporting student’s learning engagement. This will be done by considering two theories. These come from Jere Brophy (Brophy, 1998) and Fred Jones (2007). Furthermore, the essay will highlight legislation or governmental advice regarding behaviour management and learner engagement. The second part of this essay will contain three teaching experiences. The first two experiences come from lessons I have observed and will reflect on the practices that were used. The third will be my own teaching experience and will reflect on how I acted regarding behaviour management and learning engagement.

Before looking into two theorists, it is important to define behaviour management and learning engagement. Behaviour management is the methods teachers use to ensure that order is maintained within the classroom. This is important as learning and order are paramount in ensuring that behaviour and off-task behaviour is eradicated (Shechtman, 2004, 324). Shechtman gives examples of this distinction between behaviour and off-task behaviour. Behavioural issues include interference with teaching itself and interfering with the rights of other students to learn. Furthermore, he states issues such as daydreaming, not paying attention and playing with objects are examples of off-task behaviour (Schecthman, 2004, p.324). Looking at what learning engagement entails, this referred as ‘the time and effort that learners invest in studies and other activities that lead to student success’ (Kuh, 2001, p.10). Together, behaviour management and learning engagement intertwine in ensuring that students fulfil their expectations within their chosen course.

The first theorist is Jere Brophy. Brophy has several methods in managing behaviour and supporting learning engagement. Firstly, he expresses that teachers should have a positive approach to behavioural issues. Teachers should give prerequisite rules to the students, so they are aware what is expected from them instead of dealing with misbehaviour where it happens (Brophy, 1998, p.44). Examples he gives for adhering this includes creating your own standards for behaviour management, setting these standards with the students and then ensuring that they are maintained throughout the teaching sessions (Brophy, 1998, p.44). Secondly, Brophy suggests that the learning system should emphasise proactiveness by setting goals for the students to achieve to eliminate passiveness and give a clear indication of what their goals should be (Brophy, 1998, p.44). Lastly, Brophy implies that self-regulated learning improves learner engagement. This is done by identifying the student’s goals and modelling the teaching session to fit the needs of the students which allows the students to take active and independent learning which fits their needs (Brophy, 1998, 44). Brophy’s method entails that proactiveness is paramount to manage behaviour and encourage learner engagement. By taking initiative, the educator can plan and set standards as to what the students should expect and achieve.

The next theorist is from Fred Jones. Jones expresses three factors apropos behaviour management and learner engagement. Firstly, he suggests that being instructional within the lesson. By this he means that organising the classroom where the educator takes control of the room by having physically maintaining their presence amongst students which in theory puts them on their best behaviour (Jones, 2007, p.17). His second factor looks at discipline. Discipline looks at eradicating student misbehaviour in the least disruptive manner possible but having a ‘backup system’ in cases where serious disruption takes place (Jones, 2007, p.20-21). Lastly, Jones’ last factor looks at student motivation. Jones views motivating positive behaviour by giving positive reinforcement to negative attitudes towards work and by creating sufficient procedures to maintain student encourage; maintaining their motivation to work where the teaching procedure is clear (Jones, 2007, p.137).

It is important when looking at these two theorists that we consider their effectiveness in the post-sixteen education sector as students at distinct levels will have different values regarding behaviour and learning engagement. Looking at Brophy’s considerations, being proactive with teaching sessions will always be important to establish boundaries. This idea is endorsed by Parsonson as he expresses how pre-planning potential behavioural issues can diminish disruptions and non-compliance (Parsonson, 2012, p.21). This pre-planning method for post-sixteen is important, although it is expected for students to be aware of class etiquette, some classes may contain students who do not respect this. Therefore, by taking initiative and planning for potential instances can prevent misbehaviour. Jones goes further with this in his recommendations as he suggests that behaviour management should be positive. This is supported by Clemens as he states that in all teaching capacities, positively dealing with behavioural rules should be contemplated such as telling the students what they should be doing and not what they shouldn’t be doing (Clemens, 2007, p.67-73). This in turn encourages positive behaviour from students as they can visually see what they are expected to do (Chandra, 2015, 14).

However, it is important to recognise that the recommendations from these theorists will not work in all post-sixteen scenarios. Considering Jones’ physical presence of being around the students, it is sceptical whether this would work at university level whereby classes can contain a plethora of students in a theatre classroom or where the course is delivered remotely. Here it would not be practical or even possible to use this method. Furthermore, considering Brophy’s recommendation of assessing the student’s goals and planning lessons to meet that goal it may not be practical to do this. For many university classes there are various career and intrinsic goals that may be present. To try and plan lessons towards a specific goal may lead other students dissatisfied about the teaching and will consequently mean their engagement is weakened.

Following from the two theorists, the Welsh Government have issued a handbook giving guidance for behaviour management for primary school students. The government recommends that there should be effective classroom management, positive relationships between student and teacher and that the classroom is a suitable environment for the students (Department for Education and Skills, 2012). To consider whether these recommendations would fit it’s important to look at them individually. Regarding classroom management the Government state that teachers should set rules early in the year, reward or punish behaviour when necessary, have a selection of options regarding disciplinary and have planned lessons. This recommendation would be effective in post-sixteen classrooms. They are manageable and can be practical in all environments. However, building positive relationships between staff and students may not always be realistic post-sixteen. In small classes this should be considered as the size would allow for more one-to-one relationships. Conversely, in large classes especially at university level lecturers are not able to interact with every student. This is not to say that lecturers do not build relationships with students but instead that as a plan to engage with every student is unrealistic. Lastly, the classroom environment should be suitable post-sixteen. For any student the classroom should be suitable for teaching so teachers and lecturers should aim to establish respect and assertion in their classroom. Furthermore, ensuring that the students and educator are correctly positioned in the classroom is important as for example, if the students cannot see the lecture material they may engage with misbehaviour or be disengaged (Department for Education and Skills, 2012).

To conclude this first part, Brophy and Jones have two separate theories regarding behaviour management and learner engagement. Although the theories are for general teaching practices, they can partly be used in the post-sixteen sector depending on the teaching scenario as the effectiveness deteriorates depending on the classroom size. Furthermore, regarding the Welsh Government’s recommendations for school children, the bulk of the guidance could be effective post-sixteen. However, building positive relationships between staff and students may not be operable with large classes.

The second part of the assignment will reflect the teaching observations I have completed alongside reflecting my own teaching practice. This will be done by using the Driscoll (2007) reflection model. The first teaching observation was for a Key Stage four law class which was held by Z.D on Microsoft Teams. The first point to note during this session was that the lesson started, and no student had turned their camera on. Turning cameras on during a remote teaching session is beneficial as it builds a relationship between the student and educator (Li, 2022, 152). Consequently, ensuring that students turn cameras on during sessions adhere to the Welsh Government recommendation of building positive relationships to increase learner engagement. However, this does not mean that students should be required to turn cameras on during teaching sessions. Moses give various reasons why students should be permitted to keep their cameras off with examples being a right to privacy, childcare obligations, financial means and an increase in anxiety and stress (The Conversation, 2020). Highlighting specially anxiety and stress, these feelings can negatively impact student’s behaviour and performance (Anxiety in the Classroom, n.d). Consequently, from a student’s perspective they may engage with the teaching session more effectively if they feel more comfortable with the camera off. Therefore, in my own teaching practice, I intend to ask students to turn cameras on. However, if they feel more comfortable with the camera off then I will also accept that wish.

Moving on with the next highlight of the teaching session, five minutes into the lesson a student arrived late and interrupted the class by giving a lengthy reason to why they were late. Z.T responded by this by allowing the student to continue this explanation and give their reason. This is problematic because studies show that small interruptions can cause students to disengage with the learning material (Association for Supervision and Curriculum Development, 2020). However, it should be noted that due to the cameras being switched off, it was difficult to ascertain whether the disruption caused engagement in this situation. Nonetheless, this type of behaviour should be eradicated to prevent disengagement. This interruption may be consequent to Z.P failing to set prior behavioural standards to students which is recommended by Brophy as Z.P did not remind the student of rules on being unpunctual. To combat this behaviour in my own teaching practice, I would ensure that I establish prior rules on unpunctuality and unneeded interruptions and if students do not follow these rules, I would remind the students of these rules so that in future lessons they would abide by them.

The last observation from this teaching class is that Z.T called out a student who admitted that they were on the Microsoft Teams meeting whilst they driving. Z.T requested that the student left the session if they were driving and on their mobile phone. This behaviour should absolutely be eliminated from any remote learning scenario as it can cause grave consequences for the student driving and anyone in their vicinity; as well as being illegal. Although the student is engaging with the lesson, driving is not the place for it. In my teaching experience I would follow Z.T’s steps and request that student to leave the teaching session and advise them to follow up the lecture material when they were stationary.

The next teaching session comes from S.T. This class was also a Key Stage four law class held remotely. The first observation from this teaching session is that she put the students in breakout rooms where the students got put into rooms and had to discuss the given topic within their groups. Although this teaching strategy meant for peer discussion, the group I was allocated saw students not engaging with the task ahead of them. There have mixed reviews on the use of breakout rooms in teams with some students finding it beneficial (Lee, 2021, 512-515) and some students finding the process unproductive (Evanstonian, 2020). This is to be expected as students find different teaching strategies more effective than others. Regarding S.T’s class, it was evident from the session that the students did not favour this teaching practice. However, S.T continued with this process. In my teaching practice, if any teaching strategy was not engaging students, I would look to improvise a method that would work for student engagement.

The last highlight from S.T’s teaching session was that S.T had to deal with a class that did not contribute when she gave questions. She managed this by stating that if students did not participate, she would assume that they were absent and therefore not in class. This then encouraged students to participate and engage with the topic. This lack of engagement has various explanations from students not understanding the topic or students not wanting to participate. S.T’s negative method of learner engagement did get results but I would not use this in my classroom. I would use Brophy’s positive approach to learner engagement by encouraging the students to participate in teaching session.

Alongside these two teaching observations, I reflected on my own teaching practice with a Key Stage four introductory law class held remotely. One issue I had within this class was a student interrupting the session by talking about his own personal difficulty which he faces outside of University. This was an issue as although students talking about their experiences in relation to course topics is encouraged, talking about personal situations negatively influences the class by either disrupting engagement or by upsetting students by hearing about personal difficulties. In this situation I asked the student to refrain from speaking during the session and if he wanted to talk about his situation after the session one-to-one then that would be acceptable but to refrain from interrupting the session.
During this introductory session I set out rules that should be followed during the teaching sessions which is supported by Brophy. This included being respectful for other students, logging into the meeting with their student account to avoid disruptions and if they needed further explaining on a topic to politely ask. It was important that I established these rules to ensure that behaviour standards are met to support learner engagement. The previous student aside giving these prerequisite rules helped the session flow and allowed students to encourage with the session effectively.

To conclude this part, from observing teachers I have reflected the importance of introducing prerequisite rules to establish behavioural boundaries which in turn support learner engagement. However, just because students are engaging does not mean that it benefits them or their peers, it is crucial to distinguish when it’s important to use methods which purports disengagement but is the best option. 
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Appendices

Appendix A)

	Teacher

	Z.T

	Date
	9/2/23


	Group
	BMPL4011 Criminal law group B


	Topic/Context
	Criminal law


	Notes on the lesson:

	









	Someone came into the class later, just allowed him to interrupt her saying he’s late.

Lecture style with some mini tasks for the students to complete.

Used case studies to support learning.

Student clearly answered a question wrongly, this was not rectified by zita and was not challenged. could have asked the student to explain what they meant and if they couldn’t, try and help the student better understand the answer.

Zita called out students who were not engaging in the lesson and said that if they don’t respond she will assume that they are absent.


Called out a student who said he was driving to work to get off his phone.

Called out a student who lied about her microphone not working.

	What I have learned:

	









	
Plan prerequisite rules for the students so they know how to behave in sessions to eradicate interruptions.

Support students when they miss the mark with their answers.

	Targets to improve my own practice (mapped to professional standards):

	
	
Build positive relationships by setting standards with students, this in turn should help professionalism and therefore respect.

Plan lessons effectively, giving the students opportunity to have mixed teaching strategies to engage learning.








	Teacher

	S.T

	Date
	9/2/22


	Group
	BMPL4011 Criminal group C


	Topic/Context
	Law


	Notes on the lesson:

	









	Lesson started smoothly, lecture style was mainly used

She put students into breakout rooms, even though there was only six students.

Not a lot of talking in these breakout rooms and went on for too long.

Not a lot of participate throughout the session, was told if students did not participate, they would be seen as absent.

Due to lack of participation not a lot of behavioral concerns but engagement seemed an issue.








	What I have learned:

	









	
Use teaching strategies that engage students, if one method is clearly not working then try and change it.

Find methods which will help the student engage more in the teaching session



	

	Targets to improve my own practice (mapped to professional standards):

	
	
Build positive relationships by setting standards with students, this in turn should help professionalism and therefore respect.

Plan lessons effectively, giving the students opportunity to have mixed teaching strategies to engage learning.





















Appendix b)
	Topic: Law
	Class: BMPL4006


	Date:31/1/23

	Length of lesson: 2 hours
	Number of students: 30

	Resources required:

PowerPoint


	Aim of Lesson

As an introductory session the aim is to allow the students to settle into the course and give them the required knowledge they need to effectively study the course.




	Learning Outcomes – The Learners Should Be Able To:

Navigate moodle and find assignment details
Understand rules for future sessions
Understand how to reference in their assaignment
Understand basic legal terminology



	Previous student knowledge required for the session:	

The students do not need previous knowledge




	Anticipated difficulties (if applicable):










 
Appendix C)

Action plan:

· Regarding behavioural management, look to introduce rules at the start of teaching semesters so that students know what is expected from them and to try and eliminate unneeded disruptions.
· If the rules are not effective, look at methods to contain this. This may include talking to the individual after the lesson.
· Regarding learner engagement, if teaching strategies are not working as intended look at changing them during the lesson to try and maintain engagement.
· If students are not participating entirely, use positive engagement management to help them engage, this may include asking if they are unsure on the topic or if something needs to change to get them to participate.
