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[bookmark: _GoBack]It is essential that all teachers advance in their assessment for learning methods throughout their whole careers to ensure pupils are supported and attain the grades that are expected. There are three main reasons we use assessment for learning according to Torrance and Pryor (1998) – accountability for the school and teacher, certification for the learners’ future and to advance pupil learning through supporting improvement. I will be focusing my research around the third reason, to advance pupil learning. My research will be focused around 3 elements: 
· The effect of inquisitive targeting and DIRT (Directed Improvement and Reflection Time) on learners’ general subject knowledge and understanding
· The effect of inquisitive targeting and DIRT on learners’ writing skills 
· The effect of inquisitive targeting and DIRT on how learners perceive the ways in which they can improve their work. 
I have decided to focus my research on 2 classes, both are a mixed ability year 9 classes approximately 21-22 students. Class 1 are a confident group of learners who are expected to reach between a level 4-6 by the end of KS3 (Key Stage 3), the majority are set to reach target but there are a few individuals who are set to over achieve and reach a level above expectation. In short, class 1 consists of 2 learners with behaviour, emotional and social difficulties, 1 learner with general learning difficulties and 1 learner with moderate learning difficulties. The ratio of male learners to female learners is 9:12, with two learners receiving free school meals. None of the students are noted as more able and talented (MAT), but ability is varied within the classroom. 
From observing and teaching class 2 over the last few weeks I am confident in stating this class is made up of a slightly less confident group of individuals who are ranging in ability. All students are expected to reach between a level 4-6 by the end of KS3 with few over achieving. This class includes individuals with a range of educational needs, including 3 students with dyslexia, 1 student with dyspraxia, 3 students with general learning difficulties, 1 student with physical and medical difficulties and 1 student with behaviour, emotional and social difficulties. The male to female ratio within the classroom is 11:11 with 1 student receiving free school meals, there is no students labelled as MAT, but ability is varied within the classroom. 
When assessing students writing skills it is important to take into consideration that school x is a Welsh medium school situated in a non-Welsh speaking community. Out of approximately 43 students in the classes only 8 are Welsh first language, meaning Welsh is spoken by 1 or both parents regularly within the household. Thus, meaning most students will only practice their Welsh writing and oracy skills because of their Welsh medium education. This may impact the results in terms of pupil literacy. 
Assessment for learning has always been a priority to teachers, but recently new theories and techniques have rejuvenated the way in which we think about assessment and the way we assess. Assessment for learning was defined by Black et al. (2003) as any assessment in which the priority is to serve the purpose of promoting students learning. I feel this has always been the foundation to assessment for learning, to prioritise students’ attainment. But we have moved away from a traditional sense of assessment such as assessing units of work and grading pupils on the work they have succeeding in completing. So much so, that the Department for Education England (2015) similarly to the Welsh government in the wake of Donaldson ‘Successful Futures’ announced plans to abolish the levels system completely. Replacing the use of levels at Key Stage 3 solely with the expectations that all learners develop the skills necessary to be able to know, apply and understand the processes, skills and matters specified in the relevant programme of study (DfE, 2015). Though the abolishment of levels is still at an experimental stage within the context of the English and Welsh national curriculum it is agreed that we are in a revolutionary era for assessment and education. We are beginning to see assessment for learning as a way of actively involving students in their learning and progression by giving them opportunities to assess themselves and to reflect on their work (Torrance and Pryor, 1998). 
Students very often complete work without reflecting and thinking about the ways in which they can improve the work completed. Self and peer assessment is a critical factor in encouraging students to take responsibility over their own work. Through self-assessing it is giving a directed time for students to reflect on their work and make any improvements they feel necessary. Students very often complete work without reflecting and thinking about the ways in which they can improve the work completed. Peer assessment works in a similar way, but allows a scaffolding for students. Allowing students to work with a success criteria and assess each other allows them to identify bad and good practices in work. If the student can identify the bad and the good attributes in anothers work it is less likely that they will move on to make those mistakes, and it encourages them to share ideas and good attributes to work. 
Though the responsibility placed on the learner to identify and take responsibility of their own attainment and progression is becoming more central to the assessment for learning discussion, it is important to remember assessment within the classroom is an essential factor in a teachers’ routine. It is the teachers’ responsibility to ensure through in class assessment that every pupil is progressing in understanding. Haydn (2005) refers to a planning, teaching, assessment loop that is essential to ensuring objectives are met. If these objectives are not met Haydn (Ibid.) suggests the addition of ‘revision’ to the loop, to revise and reflect on what could be changed to meet the objectives in future.  The process of assessment and reflection is still as important to the teachers understanding of success and progression as it is to the pupil. It allows students to control their own success and allows room for growth and improvement for the future.
Though this routine is important to any practitioner, my research is based mainly on the use formative assessment within the classroom. The theory of Directed Improvement and Reflective Time (DIRT) can be used in a similar way to Haydn’ (2005) loop, but in the context of a learner focused loop. The learners are taught and they learn, they are then assessed and then reflect and revise what they have learnt and how it can be improved. 
Hattie (2007) states that feedback is the most powerful influences on pupil achievement, it is essential for students to be aware of how they can improve their work. But this being said it is also important that we give pupils the time in order to improve their work and ensure that they make a certain level of progress. In order for this feedback to be successful in ensuring pupil growth it must consider many things, such as where the pupil is going to go and how the pupil is going to reach this goal (Ibid. p.86). It is estimated that around 70% of the marking teachers do in order to improve pupils work goes unacknowledged by students (The Learning Spy, 2013). Therefore, mistakes are made repeatedly and there is no real sense of improvement within pupils work. DIRT (Directed Improvement and Reflection Time) is considered to be an essential part of pupil progress, it is an assessment for learning tool used by many by now. DIRT can be completed through two methods, it can be teacher led with pupils engaging with targets left by the class teacher or it can be pupil led through self assessment and peer assessment (Ibid.). It allows pupils to take control of their own progress and advise themselves and peers on what can be done in order to improve. The success of this tool is wholly down to planning and scaffolding pupils appropriately, DIRT can encourage a dialogue between students or between students and teachers which then encourages improvement in work. The Learning Spy blog (2013) states that inquisitive targeting supports this dialogue through teacher marking. If teachers format targets that they would like worked on in the style of questions, that target will then be reached by students merely answering the question posed. The Learning Spy (Ibid.) therefore supports Hattie (2007) views that feedback is only directly to blame for student progress when it is structured correctly and allows pupils to understand their method of engagement with these targets. 
It is important for pupils to be aware of the errors in their work as much as it is important for pupils to receive positive feedback on the successful elements of their work. Feedback can be used in many different contexts, for instance teachers are expected to give content targets. These consist of what a pupil must include in order to reach a higher grade, or what a pupil has misunderstood. It is also the teachers role to ensure pupils spelling and grammar is correct in order to improve their writing skills. It is essential that teachers follow guidelines in order to ensure that these errors are made clear and that pupils are fully aware of what these errors are, through the use of a whole school marking scheme and so on. Much research is based around the success of a marking criteria on students work, Almuhimedi and Alshumaimeri (2015) discusses the influence a consistently used marking scheme had on the standard of second language English students had. Almuhimedi and Alshumaimeri (Ibid.) discusses the importance of sensitive correction when it comes to marking the work of a second language student, though the majority appreciate the attempt to better their linguistic skills it is a source of stress and frustration if the errors aren’t corrected and pointed out sensitively. Though this is true, it is important for learners to be aware of these mistakes. Mistakes can be addressed as things that rise continuously within pupils work and are essential to pupils competence (Brown, 1980. p.22). These errors are most likely to occur due to students not being aware of the correct form in which the sentence or word is to be presented (Corder, 1973. p. 15). Therefore, by considering these views DIRT should be included a method in which pupil literacy can be improvement. Through marking and making pupils aware of the error what needs to be improved has been addressed by the teacher, but it is not until the pupils are addressing these targets and understanding where improvements can be made and how that progress will be made. 
School x positions teacher feedback and assessment highly within the assessment for learning policy. Teachers are encouraged to give regular, structured feedback to pupils on assessed work and in general within books and work units. Whilst observing within the department I discovered a similar technique is used to allow pupils time to reflect on assessed work to make improvements and develop. The method is called ‘cau’r bwlch’ or ‘closing the gap’ in English, pupils spend a lesson reading feedback given by the teacher and use the time to reflect and improve their work to try and go up a level. From discussions I have had with my subject and lead mentors the learners react well to targets and are often motivated to work on these targets to improve their work. 
The schools assessment for learning policy states the importance of self and peer assessment to learners and asks for this method to be used regularly in class. Through observation Torrance and Pryor (1998) thoughts are relevant in that the pupils are continuously actively engaged in their learning by deciding on independent methods to improve their work. On a number of occasions I witness self and peer assessment being used within the classroom with an appropriate amount of scaffolding for pupils. It is clear that pupils understand the relevance of this activity and how this kind of assessment for learning is able to improve their work. This is essential to guaranteeing a successful DIRT session. Unless students are aware of the relevance of the work they complete it will become a wasted task. 
Before beginning my own research, I made sure to see a ‘cau’r bwlch’ session in action. On attendance pupils understood what was being asked of them within the lesson and settled quickly into the reflective process. It is clearly a method that is used throughout the whole school and is appreciated by students. Students are given appropriate guidance while completing such activities, such as advice on how they can complete these targets and ensure progression into the next stage of work which is important to the successful implementation of DIRT (The Learning Spy, 2013). 
Though the school is clearly using their marks scheme in order to mark pupils work effectively and make them aware of how they can improve their writing, I observed a lack of resources within the classroom for these skills to be nurtured naturally before teacher intervention. During many of these lessons pupils were advised to use the language mutation posters on the wall in order to ensure their sentences were correct. These posters were vague and did not fully explain the mistake that the pupil had made or needed to avoid, which relates directly to Corder (1973) statement on how pupils often make written language mistakes as they do not fully understand how these skills are to be used or presented. The pupils must be engaged in understanding the mistake and how to improve on their standard of Welsh spoken and written. I have decided to combat this as part of my research, by creating resources to aid pupil writing skills. 
Action research within education is the use of scientific methods by school practitioners such as classroom teachers or administration to address and issue that has been identified within a school (Corey, 1953). By identifying the issue, the researcher then designs a unique methodology in order to address this issue and to put into action an intervention that will allow the practitioner to conclude whether a resolution has been found (Ibid.).  
Whilst conducting action research within the classroom it is important to consider how different classroom action research is compared to research we may have conducted in previous undergraduate or postgraduate studies. Our methodology is based around techniques that will not be used on strangers, or techniques that will be conducted by an alien individual, our methodology is based on techniques we as practitioners will use in a very familiar setting (Zeni, 1998). We are responsible for the subjects on which we are conducting research and are familiar with the personalities and attributes of each learner involved. Therefore, it may be very important to further distinguish classroom action research from qualitive research (Ibid.). 
Though our classroom setting, and subjects are very familiar to us, and trust may have developed naturally between practitioner and subjects over time it is still essential to ensure the research conducted can be considered ethical. Lincoln (1990: 279-280) considers general anonymity, privacy and confidentiality regulations of educational research to be ill suited to action research. Lincoln (Ibid.) suggests combatting this issue it essential as a practitioner to co-operate with other agents such as colleagues, parents and administrators. 
To address the ethical arguments presented by both Zeni (1998) and Lincoln (1990) I ensured all subjects were made aware of the research being conducted before beginning. I ensured they all understood that their work would be anonymised within the research project, but results may be discussed with the class teacher and the deputy head as they were my cooperative agents during the research. Subjects understood that they were welcome to decline involvement in the research project at any time and that pulling out of the research would not affect their level on the work that was being used in the research. Secondly, I discussed the research project with both my lead mentor (the deputy head mistress) and my subject mentor (class teacher). They advised me on how to conduct my research as ethically as possible and how to present my research to learners in a way that would not intimidate or pressure them. 
Pre and post testing will be used to understand pupil progression because of the intervention, I will take into consideration pupils progression so far in KS3 prior to intervention and then make comparisons to their post intervention results. Pre and post testing is an essential tool to this research, it will be used in order to measure the improvement to pupils work as a result of my intervention. My pre testing will be used in order to establish a judgement on whether both classes are equivalent to each other, therefore measuring if they are both mixed ability and valid to use as two samples for my research. Both classes being equal is essential to the researches internal validity, as both must be of an equal level in order to evaluate, compare and come to a decision on the success of the research and intervention (Shuttleworth, 2009). During my pre test I will be taking note of the work that has already been completed throughout the year, specifically the previous assignment where students were asked to write at length. I will be taking note of pupils targets, what level of attainment they reach and the standard of their written Welsh in order to compare during my post test. The post test will take place after their next written assignment is marked and reflected on by students. I will again reflect on their attainment, targets and the standard of their written language. This will be used in order to measure whether pupils attainment was higher when using inquisitive targets than when statemented targets are used. 
Observation in classroom research can be considered a key feature as it allows us as practitioners to observe attitudes and understanding towards the work presented. Shmuck (1997) describes the use of participant observation during action research as a way of understanding subjects feelings, interactions and time spent on activities. In this case, participant observation can be conducted to allow the practitioner to understand what is prioritized by the subjects and design questions to be asked and considered during the progression of the research (LeCompte et al., 1999: 91). 
My observations are to take place over 3 lessons, learners will be given two lessons to begin the assignment in class allowing them time to ask questions and fully understand the success criteria given to them to complete the work. During these 2 lessons I will observe the use of the redesigned success criteria, language mats and letter models. I will use these lessons to plan my approach for the revision lesson designed to allow pupils to re evaluate and improve on their work. In order to ensure that the classroom observation conducted as part of the research methodology is of use one must plan and plan meticulously, Merriam (1998) suggest that it is essential for the research to understand what research questions need to be answered and what topics need to be addressed in order to render the research a success (p.97). I have addressed this issue by discussing definitive research questions with mentors within the university and school itself before conducted observations. 
During the revision lesson I will inform students of what has to be completed. I will explain that the targets have been set as questions and in order to raise their levels all they must do is answer these questions within their books. I will then explain the significance of the literacy targets, directions will be given on the board as reminders. For instance, if a pupil has a target to improve their spelling they must write out all underlined words three times. For grammatical and language mutational errors, I will ask students to reflect on their work and correct any errors they can see or any I have pointed out. I will encourage them then to take into account what literacy targets they have whilst writing their reacting to target statements within their books. 
Observation during the classroom activity also leads me to the last method used in my research project, class discussion and questioning. During my observation period as advised by LeCompte et al. (1999) it is important to consider some of the questions that should be raised to evaluate the success of the changes to the criteria and targeting and the impact it had on learners’ reflective time and progression in the assignment. Whilst planning my research one of the opinions I believed mattered most was that of the students. The research is based around their improvements and their feelings towards their own work. Therefore, I decided to conduct a class discussion on the research topic in question. This discussion was focused around the following questions: 
· How do you feel about the way in which targets are set? (As questions) 
· Have your feelings changed about the way in which assessments are presented as a result of you being given time to reflect on targets and improve your work?
· Do you feel that the target reflection sessions are useful?
· Do specific language targets, instead of general marking and correction, help you understand where your writing needs improving?
These questions are planned and chosen as they are directly linked to the research question posed. I have decided to pose these questions as a class instead of a focus group as I feel opening these questions to a variety of students allows for a more detailed account of how pupils feel. 
While conducting research the triangulation of methods and data is important to take into consideration as it creates the basis for valid results and ensures the research question has been addressed through the medium of three different methodological approaches and data sources. Denzin (1978) defines the collection of a triangulation of data as a way of ensuring that you have taken into consideration the differing view of a range of authors, at various times and contexts (p.304). I will have succeeded in considering a range of opinions and views on the research subject through the completion of a literature review. I will consider these opinions whilst reviewing my own research that will complete the triangulation, comparing my results and reflecting on the opinion of others while coming to my own conclusion on the success of the intervention and the impact on learner progression. My research also ensures that a triangulation of methods is used to ensure valid results by linking the methods evaluated in this methodological review. Denzin (Ibid.) discusses the importance of linking these methods to ensure validity within the field being researched. But many such as Fielding and Fielding (1986: 33) and Silverman (1985: 21) believe this triangulation of methods and data is not linked to the validity of the research as these methods and data may vary in a range of contexts. They link the triangulation to a deeper understanding of the subject researched, rather than how valid the research becomes. Through triangulating the research and data collected, I am allowing myself to understand the research question from a variety of perspectives, for instance pre and post testing allows a black and white perspective of the pupils current attainment and the attainment after the intervention. Whilst observation is my evaluation of pupils handling of the intervention, allowing me to attempt to deconstruct how the pupils react and interact with targets and the resources available. Lastly, the classroom discussion will allow me to understand the opinions and thoughts of pupils on the intervention and how they felt about their improvements as a result. Allowing me to understand how successful my methods are through the eyes of those who are being studied. 
In order to begin my research and planning I pre-tested my two chosen classes books. I revised the work that had already been completed and marked by the class teacher. Whilst completing these observations it was clear that both classes were of a very mixed ability. With both classes containing pupils who ranged between a low 4 and a high 6 in their previous assignments. The work that was revised was a similar assignment to the one that was to be completed as part of the intervention. It was an extended writing task, a newspaper article on the cause, effect and response to two different volcanic eruptions. Pupils were given two to three targets on how to improve their work. As a result of the schools policy to allow pupils to react to targets in order to improve their work, pupils had been given a similar opportunity to react to targets as the one to be held as part of  the intervention. This detail is very important to the pre and post testing as I am able to compare and contrast the difference in motivation to improve work and understanding of targets that have been set as inquisitive (questions) and non-inquisitive (statement questions). It is clear from the observation in books that this a school wide assessment for learning method as students interact very well with the targets given and write at length in order to improve their work. The majority of students made improvements of half a level, whilst very few attained a full level improvement. 
The standard of pupils work and writing is assessed by a marking criteria that is implemented throughout the whole school. Pupils work is marked thoroughly with spelling, grammar and language mutation errors highlighted following the criteria given to pupils and staff. There is no language target featured as part of the pupils assessment therefore students only react to the content targets given to them by the class teacher. As a result there was an obvious tendency for students to repeat these mistakes in the following assignments and pieces of work because their errors were not being addressed in a way in which they were encouraged to improve, like is done for assignment content. 
The pre and post testing strategy is useful due to the fact that I was able to base my approach and planning for the intervention assignment around the previous assignment that was completed by both classes. On the other hand, due to the fact that the previous assignment was completed by another class teacher the results aren’t completely valid. Pupils interaction and understanding of the work and the targets may be due to differing styles of teaching and marking. 
The content observed whilst conducting my pre test allowed me to understand that pupils language and writing skills were mediocre. The large majority of pupils in school x are from non-Welsh speaking backgrounds therefore they complete school work and assignments in a language that is not their mother language. Pupils often struggled with the language mutations, using them incorrectly or not mutating the words at all when needed. Which reflects on Corder (1973) discussion on the misunderstanding of second language students. Some students also had difficulty spelling or in some cases transforming an English word and using it in a sentence rather than using the correct Welsh word. 
In terms of assignment content in a Geographical context, the majority was correct. Students were given appropriate targets to work on and sufficient time to improve their work. The majority of the pupils reacted to targets in an informed manner and showed a clear understanding of what was being asked of them in the targets they were given. With some students I found that much of their reacting to targets was vague, they hadn’t understood and grasped what was being asked of them when given targets such as:
· Compare both eruptions. 
· Describe the long and short term effects. 
· Describe the strategies used in LEDCs.
I felt that through presenting these targets in an inquisitive manner such as..
· How is the eruption in X different to the eruption in Y?
· What strategies are being used in the LEDC in comparison to the MEDC
The work would have become far more engaging for some students, especially those of a lower attainment. Through presenting targets in the form of a question it allows a certain narrative as stated by The Learning Spy (2013), that includes detail for those who may not understand what is being asked of them from statemented targets. I felt that students were not fully engaged in how to improve their work even though there was a clear attempt to do so.
As part of the intervention I used many resources in order to engage and guide students in an appropriate manner. One resource that I decided to create that would link directly to the research question was the redesigning of the success criteria (Appendix 1). The success criteria given to students is one of a traditional format, though it is given to students it is designed mainly for the teachers to use. I felt that the criteria used a lot of jargon and was a vague guide on assignment writing in a geographical context rather than directly connected to the assignment question. Instead, I decided to design a success criteria based on what the students had to answer in order to achieve certain levels. I took inspiration from the general success criteria that would be used to mark the assignment by the teacher. This included presenting objectives for certain levels as questions, for instance: 
Level 5: What were the economic, environmental and social effects of the Tsunami?
Level 6: What were the economic, environmental and social effects in the LEDC compared to the MEDC country?
Level 7: What were the economic, environmental and social effects in the LEDC compared to the MEDC? What are the differences and why?
Through simply answering these questions within their work pupils were able to choose which level they were comfortable targeting. I presented the topic of the redesigned success criteria to both class 1 and 2 during a classroom discussion. Through discussion pupils expressed that they felt the presentation of the criteria in the form of questions allowed them to engage with the work as they felt the traditional success criteria was complicated and often indirect to the subject they were studying. They agreed that the presentation of the success criteria as a series of questions avoided the unclear terminology used in much of the traditional criteria. Many expressed that through the use of questioning they took it upon themselves to independently research the question at home in order to discover an in-depth answer rather than repeating facts and figures they had learnt in class. All in all, nearly all pupils in class 1 and 2 preferred the inquisitive presentation of the assignment and felt that this method contributed to their success in the assignment. 
Another resource I used in order to scaffold and ensure all students received appropriate guidance was a letter writing success criteria (Appendix 2). This was a criteria that we built together as a class in preparation for the assignment. I focused a single lesson of preparation around the correct format to write a letter. This included activities where students read an example letter and decided which features were the correct features to use when writing a formal letter and which were incorrect features of a formal letter. This activity allowed students to devise their own success criteria for letter writing, which was then developed into a success criteria for the whole class. I felt that this activity was very useful to the assignment and to me as the practitioner and teacher as allowing students to write a success criteria themselves often spurs creativity. During this preparation session pupils came up with many features to this letter that I hadn’t even thought about, such as using exclamation points and dramatic adjectives in order to display anger and upset in the letter that was discussing the need for tsunami response strategies in Indonesia. 
In order to scaffold pupils further I then decided to continue to present further assessment for learning methods which allowed them to advance in their work. I asked pupils to use the example letter that they had used to design the letter design criteria, and assess it by using the success criteria they had been given to complete their assignments. I encouraged pupils to highlight correct and useful content and tick the criteria they felt the writer had hit. I then asked them to give the writer a level based on their criteria, alongside a ‘star’ (what the writer completed well) and targets for improvement. Through doing this activity I felt the students became more engaged with the success criteria. Many students often receive the success criteria and decide not to refer back to it when doing their work. But by designing and activity such as this one it allowed students to engage with the success criteria before beginning their own work. Through reading and assessing an example it deepened their understanding of the assignment that was to be completed. 
After a lesson on preparation and understanding the assignment that had been presented to them students then had 2 lessons in order to write the assignment before completing the remaining work at home. In the second lesson dedicated to writing the assignment students partook in a peer assessment activity in order to assess what had been completed in the lesson prior. Students were again advised to resort back to the success criteria and assess what had already been written and advise their peers on what they could do to improve their writing. By now students were expected to have completed the introductory paragraph, a paragraph on the formation of Tsunamis and the effects of the Japanese and Indonesian Tsunami. Many targets were based around the terminology used in the paragraph on tsunami formation and on comparing the two different tsunamis. The students appreciated the opportunity to react to targets so early on in the assignment as it allowed them to focus their writing on a particular target presented to them and allowed them to engage with the improvement needed. This also provided the opportunity for students to refer back to the success criteria again and develop their own writing through assessing and understanding good and bad  features of their peers work.
Whilst writing the letters pupils were also provided Welsh dictionaries and language mats in order to encourage them to reflect on their grammar and spelling during the writing. As predicted, it is obvious due to the level of grammatical errors and spelling mistakes that these were not used during pupils writing. Almost all students within class 1 and 2 were given a literacy target based on the reoccurring mistakes that featured in their work. These targets are set in order to be reflected on in the following lessons.
Upon completion I began marking the work and was pleased to see that the use of the letter writing success criteria was used successfully by most students (Appendix 3). Most students presented letters that were formatted correctly as a formal letter, referring to the Prime Minister of Indonesia in the correct context and structuring the letter in a persuasive manner. The majority of students produced letters of a high standard gaining level 5 through to 8. Some over achieving and gaining higher levels than the expected grade before reacting to targets and improving work. Many of these targets were differentiated, ensuring that all pupils had the opportunity to improve work and attain a higher level by reflecting on the targets but ensuring that the targets were tailored to their ability. With many of my higher attaining pupils I used a blooms taxonomy approach to targeting, ensuring that the targets were based on adding depth to their trail of thought and allowing them to explore the subject in a wider context. For instance, a pupil who reached level 8+ was given the target of considering the effect of the strategies Indonesia use in order to respond to tsunami emergencies on their position as an LEDC. This target is set with the hope that the pupil will move into the ‘exceptional performance’ level. While on the other hand, a pupil achieving a level 4 is given a target to consider the position of Indonesia as an LEDC and the type of strategies that are accessible to them. 
Next, pupils were given the opportunity to reflect on these targets and improve their work (Appendix 4). Another resource that was available to pupils during these sessions was a general target map. Through reflecting on the work that I had marked from the both classes I began to see a pattern of information that was being discussed without enough detail or not at all. Therefore I designed a target mat that allowed pupils to not only reflect on the targets that were tailored to them but the general targets that were reoccurring. As a result of the school assessment policy stating that pupils should be allowed time to reflect on targets the sessions were successful in that pupils were clear in what to do and the purpose of the session. Pupils reacted well to the change in format for targets, from the traditional statemented format to an inquisitive format. Through observation pupils seemed engaged and understood what was being asked of them through the tailored targets. Pupils used this session in order to reflect on at least 2 targets, they were happy to ask questions and were eager to improve their work beyond the targets that were tailored to them.  
I briefly explained the significance of the literacy targets to pupils and asked them to reflect on these targets by improving and correcting their work (Appendix 5). I also asked them to consider these targets while reflecting on their targets, therefore encouraging them to use the language mats while writing about their targets at length. The majority of students reflected well on the literacy targets and understood the significance and importance of improving their language skills.
To conclude I believe the research to be a success in proving that inquisitive targeting and self reflection as methods of assessment for learning are directly linked to higher attainment amongst learners. Through conducting my post tests many learners had reached their expected level of attainment before reflection, through engaging with the inquisitive success criteria. Inquisitive targeting allows pupils to understand what is expected of them. Through the traditional statement target method students would often answer in confined one lined reflection. My post test results show that many students responded with discussions about the topic through inquisitive targeting, especially those who were set relatively open ended targets. The Learning Spy (2013) discusses the fact that targets become a narrative and as a result of my research I agree. Pupils understand how to ensure growth in their work and it encourages them to aim high. 
Through observation I discovered pupils engaged well with the new format of targets and were eager to answer the targeted questions within the sessions. All students within school x have much experience reflecting on targets therefore the task was not a difficult one to introduce. Through the use of the redesigned inquisitive success criteria and the directed reflection time in class 65% of class 1 and 2 experienced a rise of half a level, whilst 32% seen a rise of a full level. I believe this to be a success as only 52% seen a rise of half a level as a result of the statemented targeting and only 15% improved their work by a full level. 
The targeting of literacy within the pupils was more difficult than that introduction of the content target reflection as it was completely alien for pupils to respond to targets based on their writing. Therefore it took much more encouragement for them to be comfortable enough to take control and reflect on their grammar and spelling. Though it was a little more challenging, the intervention of literacy targets into pupils reflection routine was successful. Many students took on board the targets and corrected much of their own work. Pupils reflected as they would with a content target and re wrote parts of their assignment in order to correct the errors made. 
Though the attempt of reflection was clear with most pupils and much of their work was corrected and targets were addressed. Only 21% of students made a significant improvement to their grammar and spelling whilst reflecting on targets at length. 
As a result of reflection time being a major part of the schools assessment for learning policy the opportunity to achieve a higher level through reflection was not new to the students. Through class discussion I discovered that the pupils appreciated the opportunity to reflect on targets and ensure that they could achieve a higher level in that assignment. They also approved of this method as it allowed them to develop skills that would be useful in other contexts. For instance one student discussed that as a result of the reflective process in his school work he has discovered the importance of allowing yourself time to re assess your progress and ensure that you have completed everything to the best of your ability before submitting. 
Though I believe that the research has been successful, and has proven that inquisitive targeting and allowing pupils directed study time is a useful and essential factor in ensuring high pupil attainment, I also believe there has been many limitations to my research. For instance, my research was based on a concept that wasn’t entirely new to the school and to the pupils. The schools assessment for learning policy is very much based around the opportunity for pupils to reflect on their work and improve it if needed. Therefore, when conducting the research pupils were already aware that their levels will change if they reflect on these targets and had come accustom to the directed study time. This meant that when observing students were already fully engaged in what they were doing therefore it was harder to come to a decision on whether the engagement was due to a new method of targeting or from the fact that they were sure of what to do already. On the other hand, through observing students I feel that the method to set targets inquisitively rather than through statements allowed the majority of those of a lower attainment to engage with the targets.  
If I were to conduct the research again I would like to focus more on pupil literacy, I felt as though the time frame in which I was able to engage pupils with their targets and ensure that they are reflecting successfully was too short. With a subject as complicated as pupil literacy and the assessing of children who are educated through a language that is second to the majority of them, time is essential in guaranteeing its success. If I were to be given more time to focus on this element I would be sure to develop further resources in order to aid pupils in their improvement and reflection process. I believe with the element of time and a research project fully devoted to the improvement of pupil literacy a clear improvement could be made to the standard of Welsh spoken and written in school x. Though pupils work is marked, with grammatical and spelling errors made clear pupils are not given enough time to reflect, improve and fully understand the mistake that has been made. As a result of this concept being so alien to pupils and the writing skills needed were unavailable to most, the pupils were not engaged in improving their standard of Welsh. Hence the small numbers of pupil who made a clear improvement to their written work in the content reflection. 
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Appendix
Appendix 1
The redesigned success criteria, set as questions rather than statments. 
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Appendix 2
The letter writing criteria given to pupils to aid their writing skills. 
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Appendix 3
An example of a student using the success criteria and questions in order to plan and complete their work.
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Appendix 4
Example of students reflecting on their work by answering target questions in an attempt to improve and raise a level.
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Appendix 5
One of the few examples of pupils reacting on their literacy targets in an attempt to improve their writing skills. 
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