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In light of this quote, critically discuss how teachers’ attitudes towards and understanding of inclusive practice in PE and youth sport has an influence on quality experiences. Highlight how a positive approach to diversity can ensure ALL pupils are motivated to engage in purposeful physical activity for life.


In 1994 a conference was held to deliberate the inclusion and provision within the world of education for pupils with special educational needs. It advocated that pupils with special educational needs were being excluded from an enriched learning environment and education system that fellow peers had full access to. The absence of inclusive education was solely due to the lack of deployment of differentiated strategies by practitioners within the learning environment to cater for the diversity of pupil’s levels of ability and needs. As a result of this the Salamanca Report (1994) was introduced to shed light on how to implement inclusive learning environments throughout the education system. The report states that inclusive practice is an aspect of teaching that all practitioners should be able to demonstrate, no matter what subject they are teaching. 

It is fair to say the most obvious subject which highlights the lack of inclusion is Physical Education. Physical education is the only subject within the curriculum where the pupil’s ability within the subject are on show for the rest of the class to observe first hand. In Mathematics, English or Science the majority of tasks and activities are undertaken and completed by pupils in individual ‘exercise’ books. As a result of this their learning ability is only evident to the teacher and to the pupil themselves. However, in Physical Education and subject related sport clubs, if a pupil has a low level of ability they are easily identifiable. Due to the nature of the matter, such pupils deploy avoidance tactics in order to not participate in physical education lessons and extra -curricular sports clubs. This therefore only leads to the pupils involved becoming A-motivated towards physical activity and their physical development and ultimately prevents the remainder of the pupils from becoming lifelong participants. However , ‘Is this acceptable as it is ‘only PE?’ The National Curriculum (WAG, 2008) states that “all learners must be included” regardless of their ability or disability. If a pupil has a disability it does not mean that they are deemed unable to participate in the lesson. It is the teacher’s responsibility to plan and deliver a lesson which is inclusive for all pupils. However, in contrary to the matter, it is fair to say a teacher’s attitude and knowledge of inclusive practices will have a significant effect on the type of experience pupils have within Physical Education and youth sport. 


Due to the nature of sport, a disability or impairment will impact hugely on the progression and interaction of a pupil. If a pupil regards themselves as being ‘different’ to the rest of their class or a team it inevitably lowers their self confidence levels, which in turn will stop them from experiencing feeling part of a team and socialising through sport. This places emphasis of the role of the teacher or coach at a level of paramount importance. For it is their responsibility to make everyone feel equal and challenge each pupil/player individually rather than collectively as a group. So, what will impact a child’s ability to thrive within the subject? One type of learning need that will have a negative impact on a child’s ability within Physical Education and youth sport is Dyspraxia. Dyspraxia is a form of Developmental Control Disorder and has different levels of severity. Some people are affected by the disorder more than others, however, everyone that is associated with the disorder will have common areas that are specifically affected by the disorder. Balance, hand-eye co-ordination, motor planning, spatial awareness, stamina, speed of processing, self -organisational skills, fine motor skills and short- term memory are all affected by the disorder. (Dyspraxia Foundation, 2018.) Therefore, playing and participating in a sport and performing fine/gross motor skills is extremely difficult. Children diagnosed with Dyspraxia likewise regard object manipulation as an obstacle. As a result of this the participation in sports or activities that involve kicking, catching and hitting a ball with a racquet or bat is extremely difficult due to poor balance, hand-eye coordination and spatial awareness. 


As previously mentioned, Dyspraxia also affects the memory, as a result following instructions and sticking to rules is a huge ask for children. (Department of Education and Employment, 1997). In a game scenario, pupils will find it difficult to remember tactics or instructions in conjunction with how to perform skills. Thus, therefore will lower their self- esteem if they are constantly getting tackled or losing possession etc. Other team members will start to notice this and will stop passing the ball to the suffering player. This will have a 
[bookmark: _Hlk534211076]domino effect in plummeting their confidence and may even result in diminishing them from participating in sport or physical activity as a whole. In order for this not to be the outcome there is a range of differentiated strategies that can be successfully embedded into every day teaching and inclusive education. Firstly, teachers and coaches can use larger bats or balls so that it is easier for pupils with Dyspraxia to track the flight of the object alongside having a larger object to kick or hit. Secondly it is of profound importance that a wide range and variety of equipment is available to pupils. As a result, they will be provided with an opportunity to use equipment that they feel comfortable with in controlling and handling. Mats or cones should also be used in order to create a space for the children to perform in. This will overcome the lack of special awareness that pupils will possess. Finally, it is essential that clear, concise, individual instructions are delivered by practitioners to enable pupils to perform on task/movement at a time. This will increase their chances of success as they will not have to remember lots of information and get themselves confused. (Adjustments for P.E. for those with dyspraxia/DCD. ,1-3.).


Attention Deficit Hyperactivity Disorder, otherwise known as ADHD, is also regarded as a barrier towards providing ‘inclusive’ education in society today. The NHS (2018) describes adults and children diagnosed with ADHD as “Impulsive, fearless and chaotic”. It is fair to say due its nature everyday life is a daily chore and battle, let alone participating in sport or physical activity. Pupils diagnosed with ADHD face a vast range of daily struggles within the learning environment. They have to try and comply to the ‘norms’ of the education system persisting with a short attention span, the struggle to concentrate for long periods of time, not being able to listen to instructions, act without thinking, constantly want to change task, speak without thinking, having difficulty organising tasks, interrupting and have little or no sense of danger. (NHS, 2018).  In a sporting environment all of these barriers are a recipe for low achievement and outcome. Pupils with ADHD will struggle to listen to their teacher/coach, get bored of the game/skill they are doing and as a result start to distract others. They will be rash when using objects due to their inability to sense fear which could put team mates/fellow peers at risk. If a pupil within a group has ADHD, then they may start to become aggressive if they are not able to perform the skill or game as well as others in the group. This will therefore result in the teacher/coach having decreased teaching time and input in developing the class teams’ physical skills, as they will have control, de-escalate and monitor the arising situation.  Robert’s (2018) states that ADHD is more common in young boys than girls. This appears to be a common trait, Sport England (2014) conducted research around gender participation from ages 16-25 and found that the level of participation differed more than 12% between the two genders. It is fair to say both Roberts (2018) and Sport England (2014) highlights the diversity of needs for pupils within the world of physical education. 


A Publication by the NHS Living with - Attention deficit hyperactivity disorder (ADHD).
he NHS (2018) identifies strategies in order to include and engage children with ADHD in the learning environment. Working coincide with the publication one of the strategies that must be implemented is as a teacher or coach, you must explain to the child in question what the plan for the session is, e.g what activities will be delivered. It is also essential that clear boundaries are set as they provide a guide lines for pupils to follow. Hence if they cross the boundaries then they will be aware of the consequences for doing so. It is also advocated how being positive with the language you use can successfully motivate and humour pupils and as a result will help to defer any un toward behaviour. Working coincide with this as a teacher or coach you could give the individual more responsibility such as helping the teacher or coach set up drills or pitches, so they feel and experience a role of importance within the lesson. Giving an incentive will provide the pupil to work towards a set goal which will end with some form of reward e.g sticker, house points, certificate. This would provide an opportunity for parents to celebrate positive behaviour and an insight into the physical activities that their child enjoys participating in. It is fair to say that by implementing these strategies in the delivery and teaching of physical education, a fluent and high outcome lesson will successfully be achieved. For all pupils will gain valuable inclusion, teacher focus and interaction instead of disruption and 1:1 adult support due to behavioural issues. 







Cerebral Palsy is the most common motor disability in young people. Therefore, it vital that as a subject physical education leads a smooth pathway to inclusive physical development for these children. “Cerebral Palsy (CP) describes a group of permanent disorders of the development of movement and posture, causing activity limitation, that are attributed to non- progressive disturbances that occurred in the developing foetal or infant brain. The motor disorders of cerebral palsy are often accompanied by disturbances of sensation, perception, cognition, communication, and behaviour: by epilepsy, and by secondary musculoskeletal problems.” (P, Rosenbaum, 2006). Due to CP affecting both the brain and musculoskeletal system it is extremely difficult for children with CP to perform motor skills, let alone transfer those skills into a game. The level of severity will ultimately depend upon whether or not the child is physically able to participate. If they are then their muscular endurance levels will be significantly lower compared to their peers. As a teacher or coach, you must be mindful in what you are asking the child to do, for you do not want participate in anything too strenuous.  This could result in putting them off participating again in the future due to them feeling overworked. D, Damaino suggests that the best form of physical activity for those suffering with CP are cyclical. These include, treadmill and cycling activities which can be done at an intensity level to suit each individual. In contrary to the matter regular communication with the pupil is of paramount importance in order for the teacher/coach to become fully aware of what the individual is comfortable participating in. By applying both strategies, it provides opportunities for lessons to be planned around the pupil’s level of physical capability and attainment. Nevertheless, it is fair to say that strategies alone may not be enough at times, depending on the severity of disability or learning needs the child in question possesses.



There many other aspects that provide barriers for children to respond to physical education and youth sport. Whitehead (2000) states that for a child to develop holistically, then they must have a good level of Physical education. Financial difficulties, lack of commitment, family reasons are all reasons why so many children are not taking part in the amount of physical activity they should be. Another factor which underlines, is the lack of education for parents in relation to the importance of physical activity. As a result, parents may hinder their child’s enthusiasm and passion towards physical activity and conduct very little interest in their child participating. For many children in society today, physical education lessons are the only form of physical and sport participation that these children experience. Therefore, it is of paramount importance that subject of physical education is inclusive for all pupils regardless of their levels of abilities and needs. Likewise, all pupils should be encouraged to attend extra- curricular clubs to enhance their physical literacy skills. So, how can this be achieved? In some countries, inclusive education is regarded as an approach to serving children with disabilities within general education settings. However, the general consent internationally, is it is increasingly seen more broadly as a reform that supports and welcomes diversity amongst all learners (UNESCO, 2001). Rather than strategies that are specific for a disability or impairment, John, (et al, 2013) suggests a ‘multi-tiered’ system could be put in place within education. 
A multi-tiered system provides each child with the necessary support depending on their ability and needs. It is created so that in the ‘First Tier’, every child has support, this is whether the child is assessed as ‘high’ or ‘low’ ability, all pupils will have support at this stage. The level of support will then increase for those of a lower ability up until ‘Tier 2’. This tier is designed to support pupils who display below average and age- related attainment, support will be provided for these pupils up until ‘Tier 3’. Tier 3 provides support and inclusion for children with severe learning difficulties. Pupils will work under the umbrella of this tier until it becomes evident that they have responded effectively to the support given and are then able to move back down the tier system. This system has been created to provide inclusion at the highest level. As a result of the tiered system continuous support is available to each child and the flexibility of an ‘increase’ or ‘decrease’ in any intervention or support being provided. Therefore, just because a child may start in tier 3 there is no implication stating that they must continue to receive support. In fact, this is far from the case, for it states that once the child responds positively the level of support required will be decreased. 



On home soil there are a vast number of clubs, groups and training courses that specialise in inclusive practice and working with children who have special educational needs. An example of this is the role of the ‘Disability Sports Officer’ who hosts workshops for teachers/coaches to attend. By attending the workshops practitioners enhance and develop their understanding in relation to providing a physical learning environment inclusive of all pupils. An example of this is wheelchair rugby, a child may be extremely good at rugby, but they are wheelchair bound. A school may not have the resources available to purchase the chairs and as a result the child will not be able to take part in rugby. If the teacher has attended a course where they have worked with disability officers, wheelchairs can be provided by the officers, or officers can take the child to a club that specialises in wheelchair rugby. By working in partnership with outside agencies Physical education departments or youth sport environments are provided with the opportunity to increase options for pupil participation. Recently there has been a £10,200000 increase, injected solely into disability and inclusive sport (GOV, 2018). Sport England is now running 44 projects around the UK as part of the ‘Inclusive Sport Fund’. Therefore, with inclusion now being highlighted and regarded as a high priority within sport throughout the UK, it is vital that physical education departments and clubs seek funding from relevant sources in order to ensure that they have the desired equipment/facilities to cater for all pupils. On the contrary, by taking advantage of the funding available, opportunities will be provided for a greater rate of inclusive physical education to take place both at school and during extra-curricular clubs. It will also contribute immensely to pupil’s development of physical literacy. Successful inclusion not only develops pupil’s strengths and gifts but also provides children with the opportunity to work on individual goals. With greater access to the education system and the subject of physical education as a whole, for generations to come, all pupils will feel equally valued within a purposeful active learning environment.
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