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Changes in the curriculum in Wales will be focussing on Areas of Learning and Experience (AoLE) in place of subjects.  
The PE department of TSD secondary school are seeking support to develop the Health and Well-being AoLE in the school. Applicants need to demonstrate an understanding of Adventurous Activities and outdoor learning. Prepare a paper for the SMT outlining how the school grounds could be developed to support adventurous activities and outdoor learning. Your paper needs to demonstrate how the changes will contribute to the development of physical literacy, and health and well-being.

This document will outline how suggestions made for the Trinity Saint David secondary school would provide outdoor adventurous education activity opportunities for a number of different individuals within the school. The outdoors can be seen as a key area that should be utilised, Newman (2012), draws upon that recent “studies indicate that direct exposure to nature can relieve the symptoms of attention-deficit disorders, improve resistance to stress and depression, increase self-esteem stimulate cognitive development and creativity”. With this in mind a number of suggestions have been made to develop the school’s outdoor facilities, they first being the development of an outdoor, open-aired gym. Physical exercise and activities in themselves can be seen to have positive effects on not only the physical aspects of an individual but also psychological aspects too, (Rasmussen & Laumann, 2013). but when linking with the outdoors and the natural environment, this can have an additional benefit to most if not every individual. Black (2006), supports this as it is suggested that physical exercise would provide exposure to nature which has positive attitudes towards the physical and mental health of individuals. Physical exercise itself had its own benefits which would affect blood pressure levels, an improvement in the measurement of cardiovascular health levels and measurements relevant to mental health (Black, 2006). Within health, fitness and well-being activities individuals would be more likely to take part in activities that are enjoyable and in their continuation are important in order to succeed in adopting a balanced, healthy and active lifestyle’ (DCELLS, 2008). It was concluded with the understanding that green physical exercise has positive effects on the health of children and young people which encourages them to participate in physical activity permanently in life (Pretty et al., 2006).
Secondly the addition of challenge courses would be included in the development of the outdoor space, these courses will range from low rope courses to high rope courses to add variability for different levels of pupils. The use of the low and high rope courses can vary between individuals and tasks, for example individuals who may be new to rope courses or have little experience may wish to try the low ropes course first to build confidence where as individuals who are competent with ropes courses may wish to use the high ropes course. The task can also alter which course to use as if the teacher is looking to enhance team building, introduce problem solving activities or even initiate ice breakers then the low ropes course is more suited for these kinds of activities (Priest and Gass, 2005). Along side the outdoor low and high rope courses there are facilities within the leisure centre next door that link well with these adventurous activities. Inside the leisure centre facilities there is a bouldering wall, during school hours the school have access to this facility when they need it which is a great progression to the outdoors ropes courses and also as an alternative activity that some if not most of the pupils wouldn’t have had the opportunity to have a go at. By giving children the opportunities to 'try different activities that affect their fitness they are able to find out how appropriate training can improve their fitness and performance', they will be more likely to take part in the activity more often after they have an increased interest within the physical activity in which they will participate (DCELLS, 2008).
[bookmark: _Hlk11921398]The third addition to the development of the outdoor space within the school was the addition of a sheltered building created by shrubs and other natural resources. With Piaget’s (1976) emphasized significance on the idea of children being at the heart of learning with this addition the children are able to get involved in the design and construction process, they have they opportunity to decided what natural material would be best in which areas and also bring in group work and problem solving to decide on the best way to design and build the sheltered hut, especially when looking at which materials would be best to make it waterproof, insulated and safe. These skills of ‘listen carefully to contributions from others and make individual and group decisions to identify problems and suggest other methods' are seen in the Department for Children, Education, Lifelong Learning and Skills (2008), National Curriculum for Wales and are key for future development and help with lifelong skills needed. With the addition of this shelter from natural materials and with the children being involved in the design and construction of the shelter, it also offers children the opportunity to use these skills again in the open environment on trips such as hill walking and camping in the outdoors. This has been suggested by the Department for Children, Education, Lifelong Learning and Skills (2008), as a key part to outdoor learning and gives the children the skills and techniques to use these again in later life potentially as survival skills if they ever came into that situation. In addition to these survival skills in shelter building the leisure centre next door has a number of resources liked to lifelong skills that are beneficial to the physical education department and the children. The swimming pool is one of the main areas where children not only need to learn how to be safe in and around the water by themselves but also learn basic life-saving skills in case they are ever open to a scenario where they are needed in future life. Pupils within Key Stage 3 have the opportunity to not only learn and develop their swimming techniques but also have the opportunities to practice life-saving exercises which can not only help keep themselves safe but also other people as well (DCELLS, 2008). Pupils also get the opportunity to not only understand and develop how to carry out life-saving skills safely but they also have the opportunity to understand that how fast they react to scenarios is also a matter of urgency, and being able to identify the resources effectively can be a matter of life and death. In providing life-saving as part of the provision within the school the pupils within the institution would recognize how they can assist and assist people in need if they were at risk (Buck, 2018).
Klob (1994), devised an experimental learning teaching model which was split into four sections, the first section learners went through as what can only be described as a nonsense experience, they would engage in activities purely for the opportunity to be promoted into the next stage of their education. The next section was observation where the learners would look at what they carried out throughout the lesson, thirdly an abstract concept occurred. This is where the learner’s observations would relate to what they could improve on with the use of general principles, and finally the fourth sections looked at individuals actively experimenting, individuals would use past experiences and try and re-literate them into new circumstances to complete tasks or activities. With this in mind, participants who had the opportunity to do adventurous activities were more likely to participate in adventurous life-long activities. As Kolb (1994) states this learning spiral would provide opportunities for children to pre-trial experimental experiences. Adventurous activity education would set out learners to develop a sense of fair play, inspiration, and self-respect for themselves and others (Kolb, 1994).
Another model that can be beneficial to children’s learning and development especially in physical education in Physical Literacy. Physical Literacy not only ensures the children have the skills needed for activities during early years and school, but it sets them up with the building blocks for lifelong engagement in physical activity. When relating to physical literacy it is not a journey that starts at early years but it is a life-long journey, granted the most important stage of physical literacy is up until the age of 7 as this is where children are most confident and will try anything without hesitation, physical literacy is wider than just the sport, it is a wide range of physical activities  that are relevant in building the fundamental skills throughout out life as a whole (WIPL, 2015). Whitehead (2010), states that “physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding of value and take responsibility for engagement in physical activities for life.” By providing children with the opportunities to develop physically throughout their time in early years all the way through to secondary school they are more likely to have a continued participation in physical activity which is one of the main goals of physical literacy. This variety of opportunities in a number of different environments gives a more diverse learning experience for children and they are able to build a relationship with whatever physical activity they deem suitable to them, and with this positive reinforcement they are more likely to participate in life-long physical activity. 
Leading on from physical literacy, physical education give children these diverse opportunities as it is delivered in four areas of learning, which vary from competitive activities, adventurous activities, health, fitness and well-being to creative activities, all of which encourage the learners to build a basic set of skills for each within the lessons where they then have the opportunity to build on throughout their lives. In the National Curriculum (2008) learning would provide opportunities for children to work as part of a team. The main aspect of Physical Education within the Curriculum (2008) is to ‘focus on health, fitness and well-being activities which include preparing a sustainable plan that matches personal needs and objectives' (DCELLS, 2008). Adventurous activities differs away from traditional physical education and may not come as easy to some children as others but as children and young people take part in more adventurous activities and become more competent they will be able to plan how to improve their performance which in turn will grow their confidence levels in the activities and they will be more likely be able to complete tasks can be seen as technically more difficult. Adventurous education has a number of benefits for children and young people, from positive effects on concentration, to high motivation for learning, to characteristic development and their acquisition of social competence (Rickinson et al., 2004). Apart from this, it was seen that teachers have effects on the activities of adventurous activities which assist levels of co-operation and communication within classes.
When looking at the children in a holistic manner throughout this exploratory learning process, giving the children the opportunity to learn in a discovery manner lets them focus on the learning and gives them the opportunity to explore adventurous activities in their own way and not in a teacher led lesson like traditional physical education was taught (Rickinson et al., 2004). The role of teachers is to offer a learning arrangement that offers out opportunities for children to discover themselves within the environment they are in (Rosenburg, 1997). 
Outdoor adventurous education is a kind of education that is experienced in direct learning of the teacher, which like all education sets out the individuals philosophical learning. With experimental learning the importance for the individual is to learn through their own experiences and not the experiences of others, which is what this learning style offers. Being outdoors and with the addition of adventurous activities gives the opportunity for the individuals to develop not only personally but also socially especially with the number of problem-solving scenarios the outdoors offers. The idea of ​​children teaching outdoors as a shared piece within compulsory education within an external environment would be a substitute within the class not a new approach. It can be seen that a number of schools within Scandinavia along with Scotland, England and New Zealand embedded the local environment within their learning activities for a number of years (Dismore and Bailey, 2010). This suggest that the outdoors has offered a unique, everchanging and rich learning environment that has been used in many countries for a number for a number of years and should be used more diversely across more schools in more countered.  It was investigated by Fiskum and Jacobson (2013) that there was considerable evidence that fieldwork has assurance that planning is adequate for the subject of study. In teaching pupils with varied learning styles and education models, gives them the opportunities within their education to be provided with a number of good experiences. When using various learning styles and models, learners are provided with immediate opportunities that extend the necessary understanding and skills for daily experiences that add value within the lessons and classrooms. Within the pedagogy model Outdoor education and adventurous activities Williams and Wainwright (2016a) would suggest adventurous activities within the subject of Physical Education study (DCELLS, 2008) are more visible. It was submitted that the education within the lessons needed to offer adventurous, valid, distinctive, and meaningful results in order to fully engage the pupils in the activities. Within this Williams and Wainwright study (2016b) showed that there were four non-interchangeable parts within the model. These included ‘mostly outdoors’, an experimental, managed risk approach, and challenge through choice, these non-interchangeable parts link back to the learning models as they way something is taught or produced can affect the outcome of how the children take it in and what they then choose to do with that information. 
The Education Act 2002 (DCELLS, 2008) would strengthen school duties by promoting and safeguarding the welfare of children and young people. ‘Within the legislation equal opportunities would be provided for age, disability, gender, religion, race and belief within schools in Wales towards current and prospective learners’ (DCELLS, 2008).  This relates to inclusivity in the tasks set and ensuring that the children are at the centre of learning and their needs are known and met by the teacher. This not only links to the lessons but also promotes equal opportunities and encourages pupils to treat everyone the same in all aspects of school life not just in the classroom. By giving each individual the equal opportunity to develop and progress physically there should be less action as the children grow older to have the opportunity to be picked on. The transition from primary to secondary education is where the differences can be seen, some children may lack the basic mobility to participate in tasks set by teachers where as others may lack motivation and physical competence to participate in physical exercise. This can happen from a lack of physical literacy opportunities throughout they early years of their lives and with the failure to engage children within critical time within a high standard of PE provision. Critically to the collaboration of primary and secondary schools Physical Education, teachers would ensure that there is continuity that promotes the continuation of physical literacy or physical education in their life-long physical activity journey (Rainer and Cropley, 2013). There are a number of barriers found by teachers when looking to teach in outdoor environments and when teaching adventurous activities. These barriers could include low self-confidence levels towards outdoor learning as they don’t have enough experience or time, resources and support to deliver effective lessons or by fear and anxiety towards health and safety in outdoor teaching (Buck, 2018). With this in mind we are in a time that is concerned about the health and well-being of children and young people, with a detachment from the natural environment it can be seen that outdoor adventurous activities study within physical education needs to be greater than ever. Particularly as there is continuous research growth that suggests the development of motor mobility, increase within physical exercise levels and positive levels of mental wellbeing in learning in the open environment (Dudley, 2015). 
Giving pupils the opportunity to participate in challenging and adventurous activities can lead to a positive development in personal and social areas of their lives, as children develop personas skills such as how to work together effectively with others, they have the opportunity to develop their own interpersonal skills (Buck, 2018). With the research conducted by Cooper (1996), it appeared to have a focus on personal and social development through outdoor adventurous activities. These kinds of developments included team building skills, self-confidence, and even resilience. Within the Cooley et al (2016) study students are seen to be working in groups, which has a positive effect on participation levels especially those seen in girls, in a study on the participation of girls within adventurous activities I can be seen that there is an increase in activity levels with the expressions of courage, and moral development through their participation (Fiskum and Jacobson, 2013). As children develop their resilience, they will also develop perseverance, self-awareness of social support, self-confidence and responsibility towards individual and group achievement. Another aspect that benefits children and young people in participating in outdoor adventurous education activities includes the promotion of health and well-being. There have been a number of studies conducted that would argue in learning within a natural environment an adventure program would be positively linked to health and well-being issues. This can be seen earlier in the paper with links to how just being in the outdoors has an affect a person’s mood and feelings let alone the increase in happiness that participating in exercise brings to individuals. 
To conclude, by providing the school with a variety of outdoor spaces gives children with maximal opportunities to participate in adventurous activities especially in Key stage 3 and 4, as the children move away from key stage 3 into key stage 4 physical education narrows down into one main compulsory model which is health, fitness and well-being which the outdoor gym and access to the swimming pool meet this model but by providing the school with a number of other outdoor amenities the children are continuously exposed to adventurous activities throughout their school life. The developments within the school provide opportunities for young people to be confident individuals, understand how to be engaged with engagement in sport and physical exercise at present and in the future (Whitehead, 2010). They have the opportunity to develop themselves holistically and develop their physically skills, literacy skills, social skills and improve their mental well-being to become competent, independent, motivated, confident individuals who have the building blocks to continuously progress themselves throughout their physical activity journey and throughout their lives. 
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