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Transition from Creche to School
A guide for parents and practitioners
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Introduction
In this handbook, we will explore the many different factors that contribute to an effective transition from creche to school.  We venture down the path of the adult, the child, partnerships, interventions and proposed outcomes.  All will focus on the importance of effective communication between everyone involved.  It will also give us as practitioners the knowledge and tools to transition any child to school smoothly and individually unique for each child.  Every child from the moment they are born are faced with new changes.  How the navigate through the changes will largely depends on the support and guidance of key adults and peers (Kirklees Council 2013).  
The handbook will also look at some key theorists and how their ideas as still very relevant to today’s modern child.
Transition is a journey from one stage to the next.  To enable a smooth transition, it is vital that all parties involved in the transition work together and share information.  With the only focus to remain on the wellbeing of the child throughout.













The role of the adult
The role of the adult equates to any one person that is within a child’s immediate contact.  This adult could be a parent, primary care giver, secondary care giver, teacher, or key worker.  According to Bronfenbrenner these significant adults would be known as the Microsystem.  The people that sit within the microsystem are the main influence on that child’s life.  It is imperative that everyone within the microsystem have the same understanding of the child’s strengths and weaknesses.  Working together to encourage the child in the same way.  Below is an illustration of Bronfenbrenner’s ecological system which show clearly the different influences on a child’s life both directly and indirectly.
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								(Source: Atilola, 2017)
Each system interchanges for example the parent’s workplace within the Exosystem will not have a direct impact on the child.  It will however if the parent is stressed because of work and less tolerant or less available to a child. Each system can have both a positive and negative effect on a child’s development and positive experience.  Similarly, Vygotsky has a theory that possibly inspired Bronfenbrenner’s Microsystem.  Vygotsky theorises around the more knowledgeable other and how through these close relationships a child will learn.  Children learn by communicating and connecting with peers, parents/carers and teachers (Rose and Rogers 2012). Both theorists agree that the child is an active participant in their learning.  Multiway communication between the child and any adult connected to the child is vitally important for a smooth transition.

The role of a care giver/key worker
Depending on how long a child has been in care givers care a key worker should have a good understanding of the child’s abilities, their personalities and any triggers that would have a negative impact on the child’s transition to school.  These are some key questions you should think about when completing an individual child summary forms.
Key questions
· What are the child’s likes/dislikes?
· How does the child engage?
· What are the child’s social skills?
· What play choices do the children make?
· How do they learn?
· Do they have any specific individualized needs?
· Do they have any friends/family going to the same school? 
· Have there been any recent significant changes in the child’s life?
All these key questions will play a vital role in the transition. There are so many different people involved in a child starting school all parties need to be co-ordinated and in agreement. It is important to remember that every child is unique and whilst some children make the transition with great ease others may need greater support.  Children transition best when small repetitive steps are taken not giant leaps into the unknown (Kirklees 2013).  At this transition age most of the children will be quite happy to sit down and converse with you.  The key for this to be a positive and effective communication will need to involve the child’s interests.  Some examples are shown below. 
· Do they like to converse on a one to one basis?  Or in a group?
· Where do they speak freely? In a play corner or whilst colouring?
· Do they prefer talking through play?
· Or possibly sitting somewhere quiet?
Take some time out to really listen to the child and make the conversation a two-way interaction as you would if you were having an adult conversation.  Key points for listening:
· Listen not only to the words but also any body language or gestures. 
· Show a genuine interest in what the child is saying, giving eye contact (if tolerated), nodding in agreement, relaying key points back to the child.
· Offer an alternative point of view – ‘maybe it was an accident the ball hit you’
· Share your own experience – ‘I felt a little scared when I first went to school’
This will help adults engage with the children establishing warm and trusting relationships.  This in turn will enable you to have worthwhile conversations allowing care givers an insight into the child’s world.  The care giver will know and recognise his/her interests, fears and concerns, encouraging future conversations and further thinking from the child (Dowling 2010).
Making these positive attachments now will set the child up for future attachments (p11).














The role of the parent/carer
Navigating through parenthood can sometimes be a treacherous journey.  Imagine how lost you feel as a parent riding this rollercoaster.  Your child will more than likely have similar feelings when starting school.  There is no tangible experience a child can relate this new experience to.  As a parent/carer it is important to talk as much as possible to your child about this new school experience.  Find story books, film or cartoons that feature children starting school.  Key points to think about with your child:
· Talk and listen to your child’s feelings about starting school
· Ask your child to draw a picture of their idea of school
· Read stories about starting school
· Role pay parts of the school day
· Use positive reinforcement when discussing school
· Let your child come with you when you buy school supplies
· Use the new teachers name often when you discuss the school
Key points to advise the school of:
· Share the child’s likes and dislikes.  Do they have a favourite toy?
· Do they have any allergies, taking any medication or have any dietary requirements?
· Do they follow a religion if so will they follow any practices at school?
· What is your family make up?  Who are they close to? Are there any pets?
· Do they have any family already attending the school?
· Are there any language barriers, or do they need language support?
· Anything else you think might be important for the school to know. (Kirklees 2013)
At this stage of a child’s life their brains have not yet fully formed.  They have no concept to why they need to attend school, nor can they process this.  It is up to parents, carers and practitioners guide them and help them understand the need for school.




The role of the new teacher
Respectful educators will include all children; not just children who are easy to work with, obliging, endearing, clean, pretty, articulate, capable, but every child-respecting them for who they are, respecting their language, their culture, their history, their family their needs, their abilities, their name, their ways, their very essence.” Nutbrown, (1996).
It is important for practitioners to remember that a child should not be measured of where they should be but for where they now.  Guiding them to the next stage of development.  
Key points to think about
· Make sure you have all the correct information about the new child
· Absorb what the information says but don’t prejudge.
· Once the child is in your setting take time out to observe the child during various activities throughout the day.
· Make time to speak to the child
· Remember learning at this stage should be mostly through play.
· Speak to both parents/carers and/or the day care provider.
· Think about asking your current pupils to take photos of the classroom and playground to give to the new children.
· When the new children are due to come in for a visit have the photographs up in the classroom.
These are only some key points that you may find helpful.  Above all you need to be engaged, open and honest.  Dewey (1998) believes that to be a successful educator you need to be flexible but firm.  Flexible to allow the children a right to choose but firm enough to navigate the class providing gentle direction to promote individual needs and development (Dewey 1998 cited in Rose and Rogers, 2012:72)






The needs of a Child
The child must be recognised as its own agency.  Every Child has the right to make decisions on their lives.   The United Nations Convention on the Rights of the Child, or UNCRC, clearly states this in article 12.
‘(respect for the views of the child) Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously. This right applies at all times, for example during immigration proceedings, housing decisions or the child’s day-to-day home life’			
								(UNICEF, 1989)
Every child setting should follow this principle.  Theses right must be very carefully balanced, and children should be given choices in all areas of their lives.  These decisions need to be safe and age appropriate for each individual child.  The child’s safety must always be paramount in any adult supervision.  As a practitioner you can support these choices by offer ‘golden time’ this time will be allocated to a child’s choice to do their own thing.  For non-verbal children use choice boards or picture cards for a child to choose what they would like to do.  Again, we relay back to Bronfenbrennan and the support system always focussed around the child.  
Children are motivated to learn more, they question even the most irrelevant things.  What we need to recognise as adults is they are questioning to understand and learn. To enable the child to build on existing knowledge we must take the time to answer the questions with truth and pace.  
The adult needs to recognise that the emotional aspect in a young child is what is crucial in driving forward other developmental areas.  These developmental areas would be high self-esteem, trust being empathetic and self-aware (Robinson).
John Locke believed that children were a blank slate and they only flourish with input from adults.  In contrast to Locke, Froebel opened the first ‘Kindergarten’ which loosely translates to ‘garden for children’. Froebel believed that children should not be taught but for the child to be freely development but learning through play (Mukerji and Dryden 2014) 
    


Play
Children learn by exploration, by doing and repeating actions.  At the ages of 3-4 this is mostly done through play.  As parents/carers and practitioners it is important to remember how vital play is to a child.  It is also important to recognise that a child is learning continuously while they play.  Robinson (2014) says that every element of play is learning.  Jumping like a rabbit promotes motor development.  Imaginative play around a story or building a structure from play bricks all involve huge amounts of thinking, understanding and respectfulness of other’s feelings.  They will mostly likely deal with rejection when their own ideas are not taken forward.  Robinson (2014:86) also goes further to say that is a premise for rough and tumble play. Citing Flanders el al that social play in general ‘is the development of emotion regulation and motor co-ordination’.  Flanders elaborates further by saying:
In playing aggressively with you, I am learning to modulate my behaviour with respect to you, I am allowing your motivational and emotional states to shape mine and I am adopting a shared frame of reference.
The reason Robinson discusses this in her book for schools to accommodate this need for children need to play in this way.  Putting simply children need the time to be themselves to navigate their school journey within their own developmental needs.  Adults need to support the child’s own speed and not hurry them to the next stage before they are ready.
If we look at the following theorists we can clearly see the importance of play in each of their theories. 
Margaret Macmillan (1860-1931) believed play unlocked the child’s whole personality by allowing them to express their feelings and emotions, which would not be so in a strict disciplined environment. 
Rudolf Steiner (1861-1925) had a similar belief to MacMillan that imagination and play should not be constrained by formality.  Steiner also thought that development occurred in 7 years cycles.  Therefore, up until the age of 7 children were encouraged to be active and no formal teaching was undertaken.
Maria Montessori (1870-1952) Both work and play were seen to be equal.  Montessori believed that from birth to the age of 6 should be a time of self-creation.
Susan Isaacs (1885-1948) Had a holistic view of education deeming play as an essential way to make sense of the world around us.  Isaacs went on to become the first head of the Department of Child Development in 1933, which is now known as the London Institute of Education. (Mukerji and Dryden 2014)
These theorists are not new but in over some 100 years do we still allow our foundation phase children enough time to play?
Play also plays a major part in helping to build a child’s language Wasik and Jacobi-Vessels (2016) suggest that adults help build a child’s vocabulary by using scaffolding techniques.  The way to do this is to invite extended responses to questions while a child is playing.  Ensure sufficient pauses between questions are used to enable the child to respond fully

Attachment
Strong attachment between children and their peers are the foundations that allows children to build bonds which provides protection for both now and in the future.  It’s the basis that’s needed for children to make further attachments in years to come.  Attachment starts with the primary care giver and some immediate regular contacts in a child’s life.  The next significant attachment would be made to a care giver i.e. a childminder or a key worker in care setting.  The quality of the relationship with the key person and the child will have a direct impact on a child’s learning. When a child is loved, and cherished cortisol levels decrease, and the child is relaxed and in the right frame of mind to learn.  A key person provides consistency to a young child.  In a school setting within the foundation phase there are usually just two key staff which should therefore provide the consistency needed.  Special care would however need to be taken at break or mealtimes when a child might encounter other adults.  At the early stage in a child’s transition care should be taken when possible for at least one of the key workers to be around for support (Dowling 2010).
Bowlby (cited in Mukherji and Dryden 2014: 309) also theorises that the development of a secure attachment with a primary care giver is fundamental to the mental health of a child.  Also, this strong attachment would allow future relationships.  
Maslow agrees that when your basic needs are met and exceeded you have the foundations to build up to ability of having self-actualization. Diagram of Maslow’s Hierarchy of needs follows on the next page.
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Conclusion
With the child at the heart of the body of this transition it is vitally important that all adults work together to allow the child a seamless and as least stressful as possible.  This seamless journey will need careful planning and thought.  Continuous regular reviews of the transition and the child will need to be completed.  Getting this right at the beginning should allow the child smoother transitions throughout the rest of their lives.  Ask, listen and absorb everything little minor detail. It is important to always remember that this minor detail to you may in fact have huge and negative impact on the child’s life.  
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