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                            Reflective Report on Peer Reviewed Curriculum Design

This report is a reflection on the process of designing a curriculum, and the peer review process which followed.  I have used Gibb’s reflective framework as I find it an effective method of revisiting the event while incrementally shifting focus onto the future, gaining useful insights that aid progression. The  steps are taken in order up to the conclusion; in this report they are presented as a single block in order to maintain  narrative flow.
The curriculum was designed over five weeks in January of this year,  and a written proposal submitted as the summative assessment for the ‘Teaching Toolkit 2’ module. A week later the anonymised peer review process began. Each of the five strong group reviewed the other four  proposals on the following criteria: justification, aims, structure, benchmarking and professional standards, scheme of work and general impression. The feedback was submitted, then each student received the reviews of their own proposals to read through. 
My  curriculum design was a module called ‘ Ancient Engineering’  for level three engineering students taking hybrid qualifications such as BTEC. The justification centred on an identified deficit in creative learning and a related failure in enabling student progression to higher education.  The aim was to address this in a form which could be integrated into a diploma. It was structured to provide a mixture of taught learning and supported self study over ten weeks with a growing emphasis on group and project work. There was formative and peer assessment throughout, then three summative assessments- a project report, a presentation and an examination.  Welsh FE professional standards (wales.gov) and used CFQW level three (https://www.gov.wales) benchmarking statement were used. The proposal was submitted eighteen minutes before the precise, non negotiable submission time with no subsequent amendment possible.  
Peer review allowed me to read  and assess other proposals. Shortly after submitting feedback  I received peer reviews of my own work. It combined a generally positive reaction with suggestions for amending or improving aspects of the curriculum that centred on better mapping and consideration of student support. 
At quarter to midnight on submission day, I relaxed with a glass of whisky and felt the panic subside. As always  there was a mixture of relief the deadline was met, satisfaction it should ahieve a Pass and worry that in the rush to finish I had left gaps, mistakes and not reviewed the work. I had little attachment to the idea initially but had grown to like it as I’d brought it into being through the design process.  This was combined with unease that  some parts may have been completed more to meet the needs of a timebound assignment than the curriculum’s aims. Initially, though, I felt I’d been on a learning process that enabled me to develop an idea into a vaguely worthwhile, if rough, proposal. 
As days passed, elements I’d omitted came to mind and I took a more negative view, though it wasn’t front of my thoughts. This changed when the peer review kicked off. As an exercise in itself I found it valuable, while assessing other’s work provided me with a focus  to reflect on my own. Initially I reacted negatively- other proposals seemed better presented and put together than mine. Rereading it reassured me that the bare bones of my design held up, allowing that on presentation and completeness my work had issues. I was also surprised at the extent I was present in the curriculum, exactly as I had noted my peers inhabiting theirs. 
The feedback, as much for the fact my peers ‘got’ what I was aiming for as for its generally positive nature, felt like a vote of confidence.  The suggestions provided offered new perspectives, in the main covering points I had not considered. This helped shift my view of what I had seen as deficiencies in the proposal to a more positive ‘areas for improvement’. I felt encouraged that I’d grown in confidence and awareness  to a point where I could create, review and improve on a curriculum design.
The big positive was that the curriculum was designed into existence from my own idea. The main criteria were , at some level,  considered and addressed within the proposal. Evaluation of the process is undertaken within this positive overview. 
The overview covered most points but felt basic and I noted omissions; most prominent to me-  no reference to who would be teaching the course.  I thought the rationale effectively employed academic literature to support my perception. Reading back it seems while  sources were used which implied a rationale there was not enough done to explicitly draw the conclusions on which my justification was based. The learning outcomes were clearly stated and appropriate terminology used. Similarly, professional standards and benchmarking statements were aligned appropriately and  I’d engaged more effectively with them than in the past. In both cases there was insufficient attempt to integrate them at each level of the curriculum which may have led to a slightly disjointed proposal.   The scheme of work did  represent a clear translation of some stated learning aims into action and was in keeping with the intended constructivist approach. I had underestimated the work involved and so there is an absence of detail there, such as using terms like ‘supported self study’ with no explanation. In other areas, like assessment strategy and wider learning, clear engagement with course materials was shown; more detail and precision in how scaffoling and progression would be engineered were needed.
I evaluated  the  peer suggestions I received  collectively and drew conclusions which either broadly aligned with my own reflection, or encompassed something I’d not considered. Clear themes emerged that I provide more detail and that I should map activities and learning to the summative assessment. It did   align with my  view of a slightly disjointed proposal which lacked detail.  A second suggested area was in provision of support for students who may struggle or lack the necessary skills  In truth this was not something I had considered in detail and would need addressing
My choice of ancient engineering  was heavily influenced by the seminal text ‘To engineer is human’ (Petrowski, 1985) which casts the topic as a human story and creative endeavor instead of the often dry and technical way it is presented in curricula.  This aligned with the finding that the introduction of an arts or humanities perspective had aided STEM education (Ashton, 2023) and this I believe provided a solid core from which something of educational value could be created.  I would say that a more developed sense of what curriculum is  may have helped in translating the concept into a proposal.
At the outset my automatic idea of curriculum  aligned with Tyler (1949) and  I consciously sought to address purpose, provision, organisation and assessment within terms set by his four questions. With hindsight this idea of curriculum as product seems limited, a confusion of structure with foundation that doesn’t take into account curriculum as a cultural construct (Grundy, 1987); its essence being not in the organisation of learning but in the concept of educational value embodied within it.  My own presence in the design is integral to it, in line with Pinar’s (1975) analysis of  curriculum as praxis. Conscious application of his ‘regression, progression, analysis, synthesis’ method of currere may have produced sound foundations on which the structural elements could be applied. 
[bookmark: _GoBack]The overall approach was constuctivist and in part that was demonstrated. There was, however an overall lack of clarity and synthesis.  The scheme of work was drawn up with the intention of creating a zone of proximal development with appropriate scaffolding of support (Vygotsky,1978). As suggested by a peer more clarity on how the intention on the type of support that would achieve independent learning would have improved it. Within the proposal had the attached lesson plans taken the most indicative, instead of  the simplest, lessons and been completed in detail, some of this clarity may have been provided. Assessment similarly showed intent and reflected awareness  that it and feedback gained through it should build confidence and aid learning. 

A timebound exercise in creating the structure in which a curriculum could be delivered has, through reflection revealed that successful design requires a more fundamental understanding of  education as ???. The reflection itself has been less about what should or shouldn’t be contained within it so much as why and the cultural construction it represents. From that has sprung a level of awareness that the conscious integration of these into a learning programme is  how to create true educational value; also that the ability to do so is an idealised goal- less a destination than an objective
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Appendices
Curricula I reviewed:
1. ESOL For Work and Life: A curriculum for integration and employability
2. N/A
3. ESOL Curriculum:  for newly arrived refugees, asylum seekers and family reunification learners
4. Independent Living: A Health and Wellbeing Curriculum. Aimed at adult ALN students
5. Audition Ready: Aimed at FE drama students. Teaching audition skills

Peer Review Feedback

Curriculum number: 1

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 Clear justification, well set out and referenced for an appropriate target audience




The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes they are.
A need was identified  and the stated aims and objectives would go a long way to addressing that within the learning group





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	The classroom  based structure is suitable with digital resources allowing blended learning and choice of ESOL professionals to deliver course ensuring it can be delivered







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Clear explanation given of what professional standards and benchmarks were used and where they are considered in the curriculum










Comments on the scheme of work that was designed.
	
The scheme of work was logical, detailed and contained a very full programme of learning
My only question is what happens to students who don’t achieve the learning outcomes within a session? 





Anything else that you would like to comment on?
	I think it’s a good design that addresses a clear need and has been very well thought through. 
I would suggest it may be worth looking at all the learning outcomes and asking if delivery of the whole lot within the timeframe is a SMART objective. It could be worth fine tuning the curriculum to allow time for some reinforcement of prior learning and allowing slower learners to catch up. 




Peer Review Feedback

Curriculum number: 3

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 A solid justification was well set out and a need for the curriculum clearly identified. I think it may have benefitted from a reference to back up your observation of the gap in ESOL provision





The aims and objectives for the curriculum are appropriate for the topic and learning group
	
Very clear learning aims and objectives which were entirely appropriate for topic and providing essential language skills for the learner group




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
It was well structured for teaching basic language skills and relating them to real life situations. The flexible structure allows for differentiated learning which would suit the variety of needs within the cohort






Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Both professional standards and benchmarking statement were considered.  There could maybe have been a  reference to specific  professional standards  which were considered in the curriculum design. The benchmark was very clear and could be seen in learning outcomes






Comments on the scheme of work that was designed.
	
Scheme of work was comprehensive and cleverly organised to link reading, speaking and employability skills within each session to an overall learning outcome.  I think there would be  some reinforcement of prior learning and learner development going on within the group and this could be made a stated  part of the sessions in the SoW.






Anything else that you would like to comment on?
	It was a well thought through design that addressed a clear gap and showed great sensitivity to learner needs.
If you wanted to change anything I would suggest looking at including more time for informal discussions within the sessions where prior learning could be reinforced and some peer to peer learning may occur.




Peer Review Feedback 

Curriculum number: 4

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 
. The justification, which was well presented as being self-evident, was entirely appropriate for the audience.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	Cat Salter, the anonymous writer of this curriculum design obviously has experience and a deep understanding of the topic and learning group. The aims and objectives of the curriculum were exactly appropriate as a result





The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	

The curriculum was well structured and resources allocated to cater for the needs of the cohort.  Integrating curriculum into everyday activities provided a good structure for teaching the topic.





Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The professional standards were clearly stated and could be seen in all elements of the curriculum. No benchmarking statement but that  was covered in assessment section  with RARPA








Comments on the scheme of work that was designed.
	

Scheme of work was clearly set out in detail.  Content and L.O’s all looked SMART and, when taken with assessment section could be read to show clear development and learner progression. 





Anything else that you would like to comment on?
	
It was very, very professionally presented, well justified and comprehensively designed.  I think there’s additional educational value in some activities (e.g appendix A1 worksheet)  as mental exercises that you could develop in the LO’s and would help ‘sell’ the design





Peer Review Feedback

Curriculum number: 5

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 

Yes.  Very clear need identified and well  pitched for target audience




The aims and objectives for the curriculum are appropriate for the topic and learning group
	
Thorough humanist evaluation of learning needs and motivations for target group and the aims and objectives clearly reflected them 




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	
It does.
 Clearly set out as an addition to ongoing study, was well structured to work with that, and showed how transferable skills would feed back into it.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
Very clearly related to appropriate professional standards and benchmarks. This could be seen throughout the lesson plans and intended learning outcomes.



Comments on the scheme of work that was designed.
	Topics were clearly outlined in scheme of work
Where lesson plan was included in appendices I was able to see what that meant in practice. 
Where it wasn’t, I wasn’t too sure, mainly because I know nothing about drama or how it’s taught.
Another column in the Scheme of Work table briefly explaining how the topic would be dealt with may have covered that. 





Anything else that you would like to comment on?
	A good idea, well thought through and presented. 
The design worked well as a stand alone curriculum &  I think there would also be scope for developing  the idea and integrating it with existing curriculums and teaching practice as it seems like it’s addressing essential skills that may be being missed. 
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