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	Learning Outcomes tested
(from module syllabus)
	Assessment Criteria: To achieve each outcome a student must demonstrate the ability to:

	

• critically reflect upon teachers’ professional responsibilities in working closely with parents governors, local authorities and agencies which support schools and the wider community

• synthesise and analyse performance data accurately to inform decision-making, illustrating a comprehensive understanding of national requirements relating to progress within the statutory and non-statutory curricula 

• identify, apply and evaluate appropriate formative and summative assessment strategies, and critically reflect on the effectiveness of selected strategies in their own classroom practice 
 
• reflect critically upon their own learning, drawing upon relevant theories and personal experience





















	

· Discuss the intended professional data collection justifying its suitability and purpose;

· Support the discussion by referring to a range of relevant literature;

· integrate theory and practice with regard to the pedagogic context;

· Discuss the ethical issues that should be considered during the assessments 

· Write a well-structured piece of work in a coherent writing style


















	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Common Assessment Criteria Applied
	Grade 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	

	





	

	
	

	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	

	





	

	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	

	





	

	
	

	4.Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	

	





	

	
	





	Assignment Grade (Assessment grades are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	

	
	Up to 1 week late
	D Max
	

	
	Over 1 week late
	Fail
	



	Level 7
	Assessment Criteria Descriptors for Primary PGCE with QTS
This format emphasizes the holistic nature of judgements to be made by markers. Equal weighting is given to each section. Plagiarism or non-submission will result in F (0%) grading. 

	Assessment Criteria
	Fail - grade E
	Weak pass– grade D
	Pass – grade C
	Pass – grade B
	Pass – grade A

	
	Poor 
	Weak Pass
	Satisfactory 
	Good
	       Excellent 

	Overall judgement 
	Poor understanding, unsystematic, incomplete and/or inaccurate 
	Understanding of main issues demonstrated
	Satisfactory understanding demonstrated with satisfactory analysis
	Good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Highly thoughtful answer informed by wider reading, showing clarity of thought, personal insight and some originality

	Subject Knowledge and Understanding

(Conceptual)



(Reading)
	Basic misunderstanding, misconceptions, or misinterpretations - Some superficial knowledge in places
	Main concepts understood with limited evidence of critical insight
	Sound understanding of concepts and critical engagement with ideas
	Good understanding of key concepts; knowledge of wider implications; critical engagement
	Engaged critically and systematically with the main concepts and theories: excellent engagement

	
	Poor and/or inappropriate literature, lacking accuracy, unsound, limited/dated range of sources 

	Satisfactory range of reading overall although this may be limited in some way
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of relevant literature from a variety of sources beyond recommended list
	Clear evidence of independent thinking informed by a selective range of reading from a variety of sources

	Intellectual skills

(argument)


( professional data collection: research design/data collection )

(presentation of findings/analysis)


(critical /reflective evaluation)

	Little sense of an argument lacks coherence.
Generally descriptive or anecdotal
	Argument is balanced with some differing viewpoints presented.  Some questioning of assumptions
	Argument presented shows satisfactory evidence of critical and analytical reflection.
	Strong argument developed.  Good evidence of critical and analytical reflection
	A well-structured critical argument is presented with evidence of synthesis of viewpoints

	
	Professional data collection is inappropriate/ flawed /not discussed
	Professional data collection is mainly suited to purposed; beginnings of critical considerations
	Professional data collection is suited to purpose and considered critically.
	Professional data collection well suited to purpose, justified with clear identified focus 
	Professional data collection logical and sophisticated; comprehensive understanding of appropriate techniques 

	
	Findings presented with little or no framework or discussion; or discussion of findings is descriptive. Few conclusions are drawn or conclusions drawn are inappropriate.
	Findings are presented with basic analysis and some limited but appropriate conclusions
	Findings presented with some analysis and criticality with justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented
	Findings presented in a critical and analytical framework. Insightful conclusions, firmly based upon the evidence presented

	
	Little or no evaluation attempted; no or limited reflection 
	Evaluation and reflection is present but  may be limited
	Satisfactory critical evaluation of study; satisfactory reflection
	Good critical evaluation of study; good reflection
	Critically reflective evaluation of work informed by excellent reflection.

	Pedagogic and Professional applications
(linking theory to practice)

(professional reflection)


(working in  a group)


(ethical conduct  where appropriate)

	Little or no evidence of engagement or superficial engagement and understanding with respect to the pedagogic and professional context(s)
	Some engagement and understanding with respect to the pedagogic and professional context(s)
	Sound engagement and understanding with respect to the pedagogic and professional context(s)
	Good evidence of integration of theory and practice with respect to the pedagogic and professional context(s)
	Excellent integration of theory and practice with respect to the pedagogic and professional context(s)


	
	No evidence of reflection 
	Some evidence of reflection  whilst beginning to make links with own practice and thinking
	Satisfactory evidence of critical reflection  whilst beginning to make links with own practice and thinking
	Good evidence of critical reflection whilst making links with own practice and thinking
	Demonstrates an excellent level of understanding of critical reflection as a learning process

	
	Inability to work with others or works within a group but lacks self direction or group responsibility

	Responsibility for  planning and developing courses of action; shows awareness of group responsibility
	Initiates and occasionally leads tasks/processes for won work and where appropriate for others.
	Chooses goals and can self-direct; able to co-operate within a group and can take the lead
	Accepts accountability for determining and achieving personal and/or group outcomes

	
	Ethical issues not or superficially considered 

	Some awareness of ethical issues
	Appropriate ethical issues raised and discussed; bias/prejudice not noted
	Good, clear understanding of ethical issues; awareness of bias and prejudice
	Ethical issues have been addressed effectively; bias/ prejudice discussion includes attempts to nullify this

	Key/Transferable Skills 
(presentation)

(spelling, punctuation and grammar)



(structure)




(referencing techniques)

	Poor presentation of written work 

	Presentation of written work is weak

	Satisfactory presentation of written work 
	Good presentation of written work
	Excellent presentation of written work

	
	Significant errors in spelling, punctuation or grammar 
	Some errors in spelling, punctuation or grammar
	Spelling, punctuation and grammar are satisfactory; few errors in written language
	Spelling, grammar and punctuation are good; very few errors in written language
	Excellent standard of written language. No or very minor errors in written language 

	
	Poor structure with unclear writing style 
	Structure is present but may be underdeveloped, writing style is mostly coherent
	Satisfactory structure with  coherent writing style


	Good structure with a coherent writing style

	Effective structure and highly coherent writing style which fully engages the reader  

	
	No use or limited use of protocols and conventions including Harvard referencing 

	Some following of protocol and conventions of Harvard referencing 
	Satisfactory use of Harvard referencing protocols and conventions 
	Good use of Harvard referencing protocols and conventions 
	Harvard system used accurately, consistently and effectively with all sources






	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
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	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	x
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	x
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	x
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	x
	
	



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I feel that I have understood the importance of considering the whole individual, as consideration of elements in isolation do not give a true picture of the learner. I have found value in personal development in order to further the learning of the pupil and see them as being intertwined. 



	I am still unsure that my analysis is of a Level 7 standard, but do not feel that this inhibits my ability to reflect on myself and the learner. I could have tried to find more critiques of the methods used and, in this evaluation, have found this is a negative. Reading more widely would always increase my ability to analyse but I was already struggling to synthesize. 




	Student’s Name
	Emily Osborne
	Date
	29.05.18

	Student’s Signature
	Emily Osborne 









‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’

Introduction

The school in which this analysis has taken place is a primary school in rural South Wales. Pupils range in age from 3 to 11 and vary between relatively prosperous and economically disadvantaged, with approximately 45% identified as having additional learning needs (ALN). It consists of two sites allowing for approximately three hundred students. The nursery is at a separate location and currently has thirty-seven children registered, with fifteen part-time ‘rising 3’s’ children. The child on which this development plan is based is a four-year-old girl at this nursery.  She has been diagnosed with ASD (Autistic Spectrum Disorder) and currently learns alongside the other ‘mainstream’ children with no additional support provision.  She is a happy and friendly little girl who really enjoys being in the school setting, especially particular elements. For instance, there is a yellow bike that is a favourite of hers, she enjoys stories and songs and playing in the water tray.  Much of her communication is echolalic in nature, meaning that she may repeat what has been said with little understanding or grasp of the meaning (Allison, 2011).  She finds some social elements of school life such as sharing and turn taking difficult and can become distressed if she feels her needs and wants are not being met. Having attended a toddler’s class at the same nursery, she is well adjusted to the school routine and environment and copes well with change if key elements such as snack and lunch remain the same. Despite the many positivise, she sometimes finds the classroom environment too loud and will move behind a familiar adult. The school uses outdoor learning wherever possible, the benefits of which are discussed by Bilton and Waters (2016) and she enjoys this setting for development, always arriving and leaving with a cheerful goodbye to each member of staff individually. In the interest of ensuring anonymity neither she nor the school will be identifiable through this analysis. 

As mentioned she has been diagnosed with ASD which I feel it is pertinent to discuss as it impacts how she experiences the education environment. This is not to state that this is the defining characteristic of her, rather an acknowledgement that it is important to understand her unique view when considering the best course of action for her progression as an individual. Education in Wales is also currently undergoing an Additional Learning Needs transformation to one which values a person-centred practice (Welsh Government, 2018). It highlights the fact that we are all teachers of children with ALN and so it is important to try and develop an awareness of the differing needs within the class. The National Autistic Society currently defines people with autism as having a lifelong developmental disability which affects how a person communicates and relates to other people and experiences the world (National Autistic Society, 2018). It encompasses what has been defined at the ‘Triad of Impairments’ as defined by Wing (1988), who describes impairments of social communication and relationships, and a limited imagination or rigidity of thought. Characteristics of these manifest in different ways for different people and include taking things literally, having anxiety caused by the social demands of others, insistence on routine and a limited ability to play. People diagnosed with ASD may also experience either heightened or muted senses which can result in lights or sounds causing anxiety and behaviour that can seem challenging.  

The Data and Purpose

The importance of gaining the opinions of the child is something that has been highlighted by UNICEF who state that “Every child has the right to say what they think in all matters affecting them, and to have their views taken seriously” (UNICEF UK, 1990, p.5). This outlook has been adopted by Estyn (2016) and so is currently guiding education in Wales. I felt it was important to try and gain the view of this child in particular, as having the perspective of ASD gives her a different lense through which to see her environment, and ways of expressing her view. Gaining assent for this analysis to be undertaken took a matter of weeks, as the more comfortable she became with me, the better I understood how to gain her views and ask if she was happy to take part. I also ensured her understanding by asking other members of staff to check that she knew what was happening at different points before her assent was officially witnessed by the class teacher. Having read documentation on ethical data collection, such as the BERA (2011), I appreciate the importance of acting fairly and free of prejudice and felt content that this analysis was ethically sound. The approach chosen to make this analysis is the Mosaic approach as defined by Clark and Moss, 2008. In consideration of approaches it was noted that this allowed for the assessment of the whole individual, from the child’s perspective, fitting for current practice.  It follows from the idea that children are experts in relation to their own self (Langsted,1994 cited in Clark and Moss, 2011), and their opinion is thus invaluable. The child is seen as a communicator in more ways than the purely oral and can offer insights through their actions and responses if the observer can correctly and unbiasedly interpret them. The Mosaic approach creates a jigsaw that can be completed to give a true picture of the child’s view of life and learning. Pictures are combined with structured and semi-structured interviews over a period of time through a process referred to as child conferencing (Clark and Moss, 2008).  Parents and practitioners are also called upon to make reflections and give considerations which provide meaning (Clark, 2005).  Participation is key as children are asked to photograph or signpost important spaces and things that make up their experience.   

The data will be considered using Nottingham’s (2013) ASK model, which describes the interplay of elements of attitudes, skills and knowledge that combine to help children learn how to learn. It is claimed that education should enrich these areas, allowing pupils to gain the skills needed for growth. A love of learning should be fostered through experience that allow key skills to be gained in not only academics but social attitudes also. It is relevant to use the outlook taken by Nottingham (2013) in this analysis as it is again in line with current thinking on education in Wales. A new curriculum for Wales is being devised following Donaldson’s (2015) report which states learning should be enterprising, ambitious, informed and healthy. Donaldson (2015) also thinks that experiential learning and challenge is best for this type of individual to benefit the most from education. Nottingham (2013) believes that learning should be considered from the perspective of the learner, something echoed by Clarke and Moss (2008), as well as the approach used in schools’ currently in South Wales who are increasingly using ‘pupil voice’ to guide teaching and learning. 

A range of data was collected for this analysis and varies from assessed work to observations and discussions with the adult team at the nursery.  Samples of work from the start of the academic year to current have been considered, allowing for tracking of progression in outcomes to occur. Unfortunately, key samples of work have not been included in the appendix and it is appreciated that this diminishes the support of evidence. However, much of this evidence in key areas if in the form of film clips and thus did not prove to be suitable to include in this analysis. The negative element of considering ‘focused’ work samples is that, depending on the surroundings at the time, varying levels of concentration can be made and thus a true picture of ability could be misleading. For instance, if a child is playing with something nearby it is likely to distract her from the task. It is noted however, that this is true of all pupils within the class and not a problem limited to her. A large variation of data was needed for this analysis since communication of understanding from her is limited.  At times she can repeat information rather than giving it, sometimes with quite a delay.  An attempt was made to go on a ‘learning journey’ with her, but elements of her ASD made it difficult for it to be conducted as described by Clark and Moss (2008). 

This highlights a major limitation of the approach; it does not make allowances or give advice for those with additional learning needs. The concept of identifying spaces of learning was difficult for her and at the first attempt at questioning did not glean meaningful responses. For instance, the question “(Child’s name) - where do you learn in nursery?” gave the answer “Yes”. When prompted further with the question “What do you like in this room?” she responded with “Like in this room”, which is a typical repeat response. For this reason, and as the length of time spent with her increased, it was clear questions needed to be asked over a period of time, and in certain moments of low level stimulation. When asked a simpler question, “(Child’s name-what do you do in nursery”, in a quiet classroom with a small number of children she thought for a while and gave the answer “I’m not sure”. This demonstrates the difficulty in trying to apply assessment for learning strategies with her, as she does not necessarily understand what is being asked straight away. Observation was key to this analysis and came from a number of sources. Four other members of staff made observations and passed on prior information as they had known her since the toddler group. The importance of taking the time to know an individual is evident and I could gain a picture of the progress she has made. For instance, they knew that in her first year she would only sing the song of a specific children’s programme and refuse to take part in group activity.  This shows that the more familiar she is with the school environment, the more she can learn from it.  The data was collected and analysed in order to find the best way to progress her development as an individual in all aspects. 

Analysis 

Her attitudes to learning and being in the school environment are positive and inquisitive and she is not unwilling to participate in activities. She is often very eager to have her turn and can understand and join in waiting. This aspect becomes an issue when she is highly motivated by a specific thing, but this is to be discussed later. She enjoys sessions, being known to say, “We are having fun!”, always checking that the adult is having fun too! She is often very keen to answer questions but can very rarely manage to, seeming to have forgotten the question, but in actuality is probably unsure of the meaning. Repetition of lessons would allow for information to be recalled and a better understanding gleaned. She is curious, which Nottingham (2012) values as an important element of learning. Despite this she can only maintain interest for a certain length of time or become preoccupied with a certain element.  For instance, on an aspect of a rotation activity or resource such as chalk or an instrument. She shows a growth mindset outlook as discussed by Dweck (2006), which refers to the idea that a positive outlook and the use of ‘yet’ is needed to learn and succeed.  She will often say “I did it!” and be pleased with the outcome of her efforts, even if her answer is not the correct one. For instance, during a ‘parts of a plant’ lesson she was asked to identify petals (she identified the leaves) and was congratulating herself while being shown the correct part. To check understanding she was asked again at the end of the lesson but it was not possible to get an answer this time as she wanted to take her welly’s off. This shows that she is not disheartened by being told that she might not be right, but the question remains the level of understanding she has of the lesson and what getting the answer right means to her. The difficulties of distractions are also demonstrated through this example. Her enjoyment comes from participation and learning can always occur through participation.  She has been identified as needing an intervention called WellKomm which teaches life skills and works on understandings. Children are separated from the class and questioned using props. Through conversations with the team members it was clear she had gained a great deal from this. Having observed one of these sessions focused on ‘under’, ‘over’, ‘on’ and ‘in’ it was evident that she had quickly grasped the meaning of under, perhaps because she favoured the mouse toy being used to demonstrate. This highlighted to me the fact that visual and tactile resources could be used to increase her understanding. 

Language, Literacy and Communication Skills

As mentioned she is always willing to take part in the planned activities at nursery. She is able to articulate her feelings about things and express enjoyment or dislike, which places her at the Foundation Phase Outcome 1 for collaborative elements of oracy. She really enjoys nursery rhymes and can join in with a variety. She appears to have good spoken vocabulary already through songs, stories and films of which she has favourites, but as mentioned the level of true understanding is difficult to assess. Currently working between Outcome 1 and 2 for Oracy, she is able to understand one step instructions and simple phrases as well as listening with concentration and will often ask an appropriate question. For instance, after a story she might ask “Was he happy?”.  She will pick up a book and look at the pictures, turning pages and commenting on the scenes. These are skills involved with an Outcome 2 for understanding reading materials. Her speech is well developed and there is no problem understanding what she is saying, perhaps rather the reason sometimes. For instance, she arrived one morning in May and said, “Father Christmas came and left presents under the tree”. Her speech was clear and audible which places her as an Outcome 2 and the team was left wondering if perhaps she had watched a film the previous night or was recalling the events of Christmas.  The context of her speech is what we need to try and build on, providing ways of gleaning more information. It was quickly noted that she seemed unsure about mark making and would only make very light marks. There does not seem to have been much improvement in this area since the start of the academic year (Figure 3), and is definitely an area that need to be encouraged. She was assessed by the teacher as having an outcome of Gold at the start of the year, meaning a child will experiment with making purposeful marks with either hand. The picture drawn by herself (Figure 3) maintains this outcome and demonstrates that little progression has been made. Progress has been shown to be made in her Welsh piece of work (Figure 4) in which she can be seen to be mimicking writing on the lines. Overall she is currently comfortably working at an Outcome 1 for Language, Literacy and Communication with elements of Outcome 2. 

Mathematical Development

She is very competent at elements of mathematics and can sing nursery rhymes that involve counting (her favourite is Little Speckled Frogs). She cannot recite backwards from 10 without the song however, which is a component of Outcome 2.  She is also unable to bring you an allocated number of items beyond 2 which places her at an Outcome 1, but has a comprehension of who has more, showing her development. Her number recognition is excellent (Figure 5), and she was able to correctly identify figures up to 15 which would have her working at an Outcome 3. Despite this she is unable to bring you 15 objects which demonstrates that ideas of ‘one to one correspondence’ needs to be worked on. This idea was first discussed by Gelman and Gallistel (1978) and refers to the theory that a child must make the connection that one item needs to be assigned one counting word. Much of the evidence of her work in mathematics is either filmed or photographed (Figure 1), as stated in her analysis of literacy skills her mark making thus far has been limited. This was confirmed by the class teacher who said that “it can be very difficult to get anything of substance on paper from her”. Again, a criticism of this analysis is a lack of evidence, but filming could not be included in this account and providing the QR codes to view them would put the anonymity of the school and learners at risk. It is also the most effective way of assessing her at the moment. Figure 1 shows the learning objective and outcome for a lesson on pattern.  While able to verbally name the next colour and showing understanding, she could not transfer this onto the ‘colour and complete’ follow up task. For this reason, film evidence was taken. In order to achieve an Outcome 2, a child needs to complete both elements. The second session on this topic was taken outside and involved coloured bean bags. The whole class was outside performing different activities which she initially found distracting, wanting to know what the other teachers and children were doing. She then became fixated on having the only the yellow bean bags, a colour she has been focused on for some time. A good understanding and notes allow for reflection on the best way to access her attention, and with hindsight the yellows could have been removed. This is a demonstration of the fact that the learning objective could not be truly assessed and thus makes giving outcomes more difficult. The time of day is an important factor for her and she correctly identifies the next step of the day throughout, demonstrating elements of Outcome 2. For mathematical development she is again a consistent Outcome 1, with work needing to be done on mark-making, ideas of similarity and counting. 

Personal and Social Development, Well-being and Cultural Diversity

[bookmark: _GoBack]As stated she is a happy child the majority of the time, and is content in the company of other children, if not interacting directly. She is often observed playing near children who are involved in a game, running and screaming when they do, but not actually conversing or contributing which would place her at an Outcome Gold for this element. It has been evidenced in the observational notes (Figure 6) that she will often misuse social cues such as ‘sorry’. When she falls over or hurts herself she will say “sorry” straight away which demonstrates that she may not have a true understanding of the word. She knows that children must say sorry if they hurt each other and so perhaps associates it with showing upset. When other children hurt themselves, she will enquire as to what happened and comment that someone “is sad” or enquire as to what happened. This is an Outcome 2 element as she is trying to become aware of her own and others’ feelings. Her personal care and hygiene is of a more advanced level again showing more elements of an Outcome 2 in this respect. She has good communication skills in that she can tell you what the matter is and what needs to happen to make it better. For instance, she does not like having wet socks and will seek help to change them. The area she seems to find most difficult to comprehend is sharing and turn taking. She will get very upset if someone has what she wants, or she is unable to take part in an activity. Again these are elements of Outcome 2 as children are described at being willing to help adults and peers but not when it conflicts with their own interest. When considering an overall outcome, she can be seen to have more elements of Outcome 2 than any other. 

Creative Development

A thorough enjoyment of colour, music and songs has been demonstrated throughout this learner analysis by the focus child.  The colour matching activity (Figure 2) allowed for a lengthy time of concentration to be maintained, helped by the fact that there was an extra additional adult present who was providing support to those in need.  This shows engagement with exploring materials and resources and places her within an Outcome 1 range. Her mark making had been noted throughout as an area to be worked on but her Welsh work and drawn picture showed improvement in that she was making marks to show images for instance the circle (with adult support) as a head and the lines to represent writing. This is an Outcome 2 type of mark making, however she has also been observed on numerous occasions making little if any marks and is showing no formation in relation to letters. The way in which she holds mark making implements has also been noted and discussed with the class teacher. Making a fist rather than a pincer means that this element of her development is currently at an Outcome Gold. She enjoys music but can suffer from hyper stimulation meaning she gets discomfort and anxiety from the volume level. When comfortable however, she will join in with songs and make movements to music, sometimes imitating actions. This leads the analysis to find that overall she is working within an Outcome 1 for creative development. 

The next steps

From speaking with the adult team at the nursery it is clear that she has already made a great deal of progress since starting at the nursery and has grown in confidence. It is appreciated that the things that can benefit her learning would also be beneficial to all children in the classroom. For instance, preparing children for learning, and reinforcing it later will mean more lasting memories and understandings are gained. In giving a detailed description beforehand about the learning intention, thought about the concept has already begun. Revisiting sessions through randomised ‘mini-quizzes’, returning to learning objectives with questions that encourage comprehension as well as reinforcing the skill, would mean that the learning must be recalled and so more likely to be remembered. Increased one to one sessions in an environment with less sensory stimulation would allow for a more quietly focused learning and assessing environment to be created. It is appreciated that it is not always possible for this provision to be made, but it would be of benefit to her to be removed from the classroom, perhaps within a small intervention group. It would always be more beneficial to try and asses her understanding later in a quieter and separate setting.  The problem in doing this is again the lack of additional adults. It was mentioned by all staff that it would be of benefit to her to have a one to one, and there is concern over her moving up to a double classroom of almost 60 children in reception. Going forward without the provision of a one to one I think it would be advisable to take advantage of quiet moments such as assembly, to be used to carry out truer assessments of her understanding. 

By making it clear what type of learning takes place in each room she will perhaps gain more understanding of what knowledge is needed. Hope -West (2011) discusses how the demarcation and organisation of spaces can be of great benefit to a person with ASD.  For instance, at the moment there is no real way to distinguish the different rooms from each other in the nursery setting. By adding numbers to the door on the mathematics area, and similarly letters and books to the literacy room, she will have a better understanding of what learning takes place in each area. When looking forward to developing reading skills it is important to consider that word recognition and comprehension skills may not develop alongside each other as her peers will. This is discussed by Randi et. al. (2010) who note that a child with ASDs word recognition may develop early due to their interests, which can often be intense. This is known as hyperlexia and can mask the fact that comprehension may very well be developing at a slower rate. A version of this may have already happened in relation to singing songs and so starting to develop ways of decoding, such as drawing a picture of what has happened in a story/song. This will allow her to start to focus on the meaning rather than repetition. 

Knowledge of her current interests is also important. In knowing what engages her you are able to tailor lessons to keep her occupied and perhaps lead to a truer understanding. In making a chart of current likes and dislikes we will be able to foresee reactions and ensure the lesson capitalises on her likes.  For instance, in relation to trying to limit distraction such as in the pattern and bean bags lesson, the removal of the yellow bean bags would have limited one distractive consequence. It may also be of benefit to use her fixations and teach her pattern through different yellow shapes. Drawing on elements of her Creative Development likes could also be beneficial as teaching concepts such as time through instruments and actions may better engage her and lead to more true learning to occur. It could also prove beneficial in encouraging her to mark make as her involvement may increase with a specific coloured chalk or ‘special’ pencil. 

Visual cues have been recognised as being beneficial to those with ASD (Hope-West, 2011), and it would help her Personal and Social Development to create emotion cards. Her misunderstanding of ‘sorry’ and the consequences of turn taking could be put into a visual form of action and consequence which may allow for a better understanding.  Increasing the waiting time after a question has also shown to be beneficial. At the start of this analysis, not enough time was given to allow her to process the question and this was rectified as time went on. During her Wellkomm session on place and position, she was given a significantly longer time to perform the action than the other children which the leader of the group knew she needed. Learning to interact in short and simple sentences is also important as children with ASD can easily become overloaded by questions or commands (Randi et. al, 2010). 

Conclusions

Everything returns to having as much understanding of the individual as possible. Working to her likes and understanding how and when to assess is an important factor here. It is also important to become as aware of other possible symptoms of ASD that may present, such as misunderstanding a high rate of word recognition with the ability to comprehend. Thus the most important thing to consider is whether the best way forward for the child, is in bettering our own understanding. In reading more about the condition we are becoming more informed on the strategies to use to create the best learning environment. The fact that this is a mainstream class highlights the issue that whether we have speciality training or not, we will be teaching children with ALN. Consequently, the onus is on the teacher to become more in tune with the needs of the child. Engaging in activities such as the Autism Awareness Test available for free at Autism.org.uk leads to personal development that will subsequently lead to better development for the child.  Considering this pupil in relation to Nottingham’s (2013) ASK model it is clear that she is making good progress and is learning how to learn and developing a love of different experiences. 
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[image: ]Figure 2 - Creative Development

















[image: ]Figure 3 - Picture of Prince and Princess
























[image: ]Figure 4 - Welsh Language Development





















[image: ]Figure 5 - RAG ratings - last line focus pupil




















[image: ]Figure 6 - Observational Notes
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