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Section 1
Play underpins the early years, it underpins all aspects of children’s development, through play children develop language skills, their emotions, creativity and also their social and intellectual skills. Irvin 2017 described children’s play as natural and spontaneous although some children may need extra help from adults. Play takes place indoors and outdoors and it is in these different environments that children explore and discovered their immediate world. Davis 2016 agrees as they say that it is here that they practise new ideas and skills, they take risks, show imagination, and solve problems on their own or with others he states that the role that the practitioners have is crucial and that adults need to provide time space and appropriate resources.
Play based learning in the early years is a valuable teaching method as according to Price 2019 playing and exploring is one of the characteristics of effective learning. It's recognised that young children learn best when they are given an appropriate level of responsibility and autonomy in their own learning which means they are allowed to make errors decisions and choices. Learning through play helps children feel more able to take the lead, make mistakes and form their own decisions in a safe space without repercussions or wrong answers.
Pike 2019 describes play based learning as a combination of child led play such as open-ended play or imaginative play. Play based learning can be used with children of any age from as soon as a child takes an interest in play especially independent or imaginative play. When comparing with traditional learning techniques there are fewer barriers to learning when it comes to play based learning and activities for younger children. Roberts 2018 describes how practitioners can plan a play based approach to learning for early years as he says play based learning through early years should be child led and open ended where possible adult led play is highly beneficial when it comes to planning ahead in targeting specific learning outcomes. He says that the key to preparing an effective play based learning for the early years is to outline a solid approach with defined outcomes and goals. This can be achieved through a detailed adult input plan that outlines what the play-based learning will look like and what it will achieve.

The foundation phase its statutory curriculum for all children 3 to 7 years of age in Wales. The curriculum encourages children to use imagination and to be creative through making learning fun and more effective. Throughout the foundation phase children are given opportunities to explore the world around them and understand how things work by taking part in practical activities relevant to the developmental stage. Children are also challenged through practical activities and develop their thinking with open ended questions. The foundation phase has seven areas of learning which are delivered through practical activities and active learning experiences both indoors and outdoors. Donaldson 2019 describes how the new curriculum for Wales differs to the existing curriculum as he says that it is starting with purposes. These four purposes which are at the heart of the curriculum for Wales define all that happens thereafter, they are the reference point for the decisions that are taken about what we teach how we teach and how we assess. Price 2020 described the previous curriculum as a coverage-based curriculum rather than a purpose-based curriculum which is what the new curriculum is striving to be. He described the new curriculum as a much more flexible way of teaching as it gives the educators more of a say on what is best for the children and to be able to filter out things that don't necessarily have a place in the teaching of the children. Hayward 2020 describes the new curriculum compared to the current curriculum as a less prospective curriculum as it opens up space to allow teachers to be creative and to develop their own understanding of the work that is needed for their own children within their own schools and to make sure that the curriculum matches the needs of the children and the local circumstances. She also believes that the new curriculum can allow both teachers and children to feel empowered and central in core constructing the new way that education is going to be in Wales.
During the process of curriculum implementation Davis 2020 discusses the obstacles that can occur when introducing a new curriculum such as teacher preparation. The Welsh government 2020a  describe the importance of practitioners having the space to develop and use their teaching agency and creativity to help realise their ambitions through the curriculum. The Welsh government 2021b said that to ensure that the new curriculum is implemented correctly practitioners need to feel empowered in their roles and their wellbeing needs to be improved. George 2018 discusses the importance of practitioner’s wellbeing as he says that if a practitioners wellbeing isn't being considered then they will not be able to ensure that the children’s wellbeing is being considered.
Clark and Moss 2018 describes wellbeing as not about just being ok or surviving it is about thriving, blossoming and flourishing, wellbeing needs predisposing factors to be in place to be able to experience it. These factors can be both internal and external. Nutbrown 2012 describe the external social factors that impact on wellbeing  as a set of Russian dolls with a child as the smallest doll in the middle whose wellbeing is affected by the wellbeing of the adults caring for them whose wellbeing is affected in turn by their financial and social circumstances which is affected by local and national economic and social circumstances and policy.
Price 2019 describes another obstacle that can affect the implementation of a new curriculum is practitioners’ resistance to change he believes this could be because of a number of various reasons, it may be that they lack the knowledge to be able to implement the changes and challenges that come with a new curriculum or may feel afraid of doing things differently, than they had been doing prior to the new curriculum implementation.
Welsh government 2020c states that local councils and head teachers should be aware of how their staff feels and to implement changes in phases, by doing such they can help to settle down emotions and guide the process step by step. The independent evaluation commissioned by the Welsh government showed several key issues and problems on the way that the foundation phase was being implemented, what impact it has had and ways in which it could be improved. Observations revealed that the foundation phase practise varied considerably across classes, through groups in schools and areas of learning, leading to children’s choice, continuous enhanced provision and outdoor learning being observed least often and only moderate physical activity and exploration being seen which is the opposite of what the curriculum framework suggests should be a major part of the curriculum.
According to Davies 2019 through their play children practise and consolidate their learning she said allowing the children to experiment takes risks and to problem solve the foundation phase curriculum should promote equality of opportunities and balance and celebrates diversity.
Jones 2020 shows through the observations that children are not given the opportunity to develop these vital skills that they need to develop holistically. The Welsh government 2018 describes the outdoor environment as somewhere that should be fun, exciting, stimulating and safe to promote children's development and natural curiosity to explore a learn through first-hand experiences.
The emphasis that the foundation phase environment should promote discovery an independence and a greater emphasis on using the outdoor environment as a resource for children's learning. The evaluation found that practitioners were not often seen to be observing children as a way to find out about their interests and monitor progress. They found that when they did it was seen more often during focused than continuous or enhanced provision this also did not vary across the schools foundation phase year groups.
Hall and Forman (2017) say observing children is a critical way of learning about the child, it allows practitioners to discover the childs interests seeing who? Where? What? and why? a child plays and does certain things.
Freeman 2016 says that observation in schools is vital in discovering and understanding the strengths and weaknesses of each child. Bowlby YEAR states that the observations enable a practitioner to be able to understand what a child needs to be able to develop at their own pace, he said that the child cannot learn a skill unless he has a friendly feeling towards his teacher and that influences that affect the childs surroundings such as a family or practitioners can influence a child's ability to learn and understand.
The new curriculum for Wales puts a big emphasis on observation as the main importance to  the new curriculum is to allow practitioners to have a more flexible way of teaching children to allow the practitioners to provide the appropriate learning to the children based on the children's individual needs and abilities the curriculum for Wales 2022 has been developed to reflect the strengths that the foundation phase brought to education in Wales.





Section 2
Every child is unique therefore that education should be unique. (Fulbright 2014)

Early years foundation phase principle reminds us that each child develops and learns in an individual and distinct way and that any starting point of planning must always be the child rather than the curriculum. Beginning with what a child brings to their learning rather than looking for what they lack and trying to fill the knowledge that is missing.
Peters 2018 describes the individuality of children can be summed up in terms of personality, by recognising that one child may be shy and another confident and that it is important to recognise these personalities but not to categorise children in these ways and to recognise that it may be only one of those characteristics that the child may have in certain circumstances and to ensure that the child's other attributes are not overlooked.
Jones 2019 supports this thinking as they say that personality is vital to understand a child but also children’s diversity can bring a lot to a setting as each childs individuality should be acknowledged, he says that if a childs individuality is viewed positively this can provide rich experiences that can benefit everyone.
Sanders 2017 describes the importance of individuality and diversity when planning and that it is important that the plans are of a loose fit nature to enable all children the opportunities to access the provisions equally in a way that suits the individual child. She explains that if a practitioner is aware of the individual needs and circumstances of each child the way that they are then likely to approach and respond to an experience and resource is by putting the childs needs at the forefront of the planning and task.
According to Dubiel 2018 it is important that practitioners know the children that they work with well enough to know that they are doing the right things to support and develop their learning, by understanding each child unique qualities it allows them to know what excites them how they respond to different scenarios and what motivates them. He says equally practitioners need to know the level of development and how they are skilled and equipped to ensure that the curriculum is equipped to support them.
One method of assessment is learning stories it was originally developed in New Zealand as a key assessment for children of preschool age. Carr 2001 describes learning stories as a way of evaluating children on the basis of their individual development rather than assessing them according to the norm. Khauf 2017 agrees as she said this form of assessment does not apply a predetermined grid to the children’s activities rather take the starting point from the children's behaviour putting them at the centre as active learners.
Dennis 2016 describes the learning story assessment as a story that is told by an educator about a child, it is a description of the child or something they said or did with the added perspective of the educator. The story should show what the educator hears, sees, and knows as well as what they're able to interpret from the child's behaviour.
Peterson 2015 describes learning stories as a useful way to give practitioners the opportunity to consider a Childs behaviour away from a busy classroom. According to Jones 2015 learning stories can be helpful to parents that want to know their childs progress at school, although parents may not be familiar with the specifics of what is taught in school but by a practitioner capturing a moment that they feel exemplifies the childs progress that ties challenges or triumphs to specifics it could be useful for the parents and can help them understand ways that they can encourage their children at home.
Pack 2016 describe's the learning stories method as a powerful and meaningful way to communicate with families as a story is a way to communicate better than a number a score or checklist of skills, she writes that as the story is written to the children it's both easy for teachers to write and easy for families to understand. Teachers become observers and story writers while reflecting on children’s actions and words and the story is always positive about children’s strengths, good ideas and dispositions for learning.
I like to think of it as observing small moments that provide big opportunities. Pack (2014)
There are a number of benefits of learning stories not only for the children but for the practitioners and the entire school community according to Roberts 2016 a big benefit of this method is that by listening to, observing and recording childrens explorations the practitioner sends the children a clear message that they value their ideas and thinking.
Maslow 1960 would support this way of thinking as he believed that if children's basic needs are not met that they will not grow and develop and as part of his hierarchy of needs children need to have confidence, respect of others and and achievement and when the children have positive relationships with the adults caring for them, they are able to learn best.
Another benefit of the learning stories are that the child has an opportunity to reflect on his own thinking and learning and the group listens to and participates in each other’s stories and ideas.
Vygotsky YEAR would support this method as he believed that the children need the support of others to move on and that they learn in a process known as scaffolding. He said that the child is in a zone of proximal development and that the scaffolding process will help them to develop the skills and understanding required to move forward, the child would then practise and consolidate that learning before more scaffolding is required. Vygotskys theory highlights the social aspect of play, learning and development and also emphasised the importance of both adult led and child initiated play.
Freidrick 2010 talks about the benefits of learning stories for the practitioners and family relationships she says that the stories help to provide a vehicle to help families and children to share and talk about children school experiences.
However Sadler 2012 believes that only limited conclusions about learning dispositions can be made on the basis of the observations made for learning stories as the open ended random way which learning stories are written means they cannot ensure the full complexity of a child learning is captured. Blaiklock 2013 also discusses the concern that the development of key areas of knowledge and skills may be overlooked due to the unsystematic nature of the approach also he states learning stories are superficial and do not adequately explore all the potential interpretations of a given situation.
Another method of assessment is the early years foundation stage profile. The profile is a government handbook that is produced to help early years practitioners make accurate judgments about a child's progress. According to Davies 2018 the profile is built around examining children’s development based on the seven areas of learning and the developmental outcomes of the early years foundation stage statutory framework, the assessment based on the early years foundation stage profile 2019 provides a clear assessment of the development strengths and areas for improvement of each child.
The early years foundation stage framework requires the profile assessment to be carried out in the final term of the year in which a child turns 5. According to Price 2018 the assessment is used to ensure that the child is progressing well and meeting the national requirements. The report is sent home to the parents for them to read and include assessment on the child communication and language, physical development, personal social and emotional development, literacy, maths, the childs understanding of the world around them as well as art and design.
These assessments a carried out by teacher observations and the knowledge of the child, the teacher will observe the child through watching, listening and observing the formal elements of their learning as well as the social activities such as eating their lunch and socialising with their friends. According to Rogers 2017 the results that a child will receive are referred to as early learning goals the teacher will be following government guidance to help them form the child report, in order for the child to reach these goals the teacher has to be confident that the child meets all requirements for that particular outcome. The education officials states that children will be graded by three criteria’s, the child is at the expected level of development, the child is exceeding the level of development or the child is at the merging level of development meaning that the child hasn't met the expectations.
According to Phillips 2017 the main purpose of the profile assessment at the end of the early years foundation stage is to support children in a successful transition to key stage one by forming the professional dialogue between the early years foundation stage and year one teachers. He says that by the year one teachers being informed on each childs stage of development and learning needs it helps them to plan the year 1 curriculum to meet the needs of all children.
Rowstrone 2020 discussess the bad points of the early years foundation stage assessment, she describes the early years foundation stage as a document that is limited and limiting she feels that the early years foundation stage assessment fulfils the objective of making the early years align with year one rather than building the framework up from development pathways from birth informed by the early years foundation stage principles and relevant research.  Professor Pascal 2020 agrees with this as he says that the children are in a critical place and if the assessment isn't careful reception aged children will get lost from the foundation stage because the language around them is sharper and is pushing and an early year’s foundation stage framework, instead they need more of the early year’s foundation stage.
Mr Dubiel 2020 states to make the assessment work schools will interpret the new guidance and make it work in the context of their own values and curriculum and through good practise they will make the assessment right. He says the practitioner's job is to enable children to fly and thrive and currently the system is not allowing that, and the evidence is that they need to be giving children more time and rich broad curriculum-based experiences.



















Section 3

As an early years practitioner I have always been concerned regarding Children's Health and wellbeing and mainly the Children's Health regarding healthy school meals and physical health. The Welsh government 2018b states that there has been a long-standing concern about the number of children who are overweight or obese and the impact this has on the Children's Health and wellbeing especially in relation to reducing healthy inequalities.
As part of the new Welsh government curriculum 2022 one area of learning and experience is childrens health and well being, there is guidance to help schools and settings to develop their own curriculum enabling learners to develop towards the four purposes. The health and wellbeing area of learning an experience provides a holistic structure for understanding health and wellbeing.
The Welsh government 2021 states that the fundamental component of this area is physical health and development, mental health and emotional and social wellbeing, this area will support learners to understand how different components of health and wellbeing are interconnected and to recognise that good health and wellbeing are important to enable successful learning.
The 2005 European Commission green paper promoting healthy diet and physical activities highlighted that during childhood and adolescents young people make important lifestyle choices that predetermine health risks at adult age. The report emphasised that it is vital for children to be guided towards healthy behaviours while they are still at school. Data collected for the health behaviours in school age children survey in Wales Welsh government 2016 indicated that 26% a 15-year-old boys and 20% of 15 year old girls are overweight or abbiss.
Nutrition in infants and children appears to affect health in later life according to Davies 2019 the diets of many children and young people are inadequate with low intakes of fruit and vegetables and high intakes of snacks that are high in fat sugars and salt. In addition, he says vitamin and mineral deficiencies mainly vitamin D and iron are common in certain groups of children he agrees that early intervention is important as eating habits can become established in early childhood.
However, child poverty levels in Wales are rising, poverty goes far beyond a lack of food but one obvious sign that it is growing worse is the increase in children who need help from the government and charities in order to access sufficient food to eat.
In 2021 the Trussell trust food bank network in Wales distributed a devastating 54,000 emergency food parcels to children whose families had been pulled into destitution and could no longer afford to feed them. According to UNICEF over 100,000 children more than one in four pupils and now rely on free school meals that is a 37% increase since the 2018 nineteen school year.
Article 27 of the UNCRC states that every child has the right to a standard of living adequate for their optimal development and that state parties must assist their parents or carers to implement this right.
Child Poverty Action group 2019 states like many other campaigners that food is not in itself a very good solution to food insecurities and food aid alone does not address the root cause of food insecurity which is primarily an issue of insufficient income.
The government has responsibility to ensure that the right to food is fulfilled. This includes the Welsh government however this doesn't always happen in practise. Across the UK more and more people are being pushed into what is called food poverty which means they cannot afford to buy food. This includes young people and families with children, this means that many young children or their families don't have access to sufficient affordable nutritious food. A survey by the food foundation found that the COVID19 pandemic has made things worse and that 14% of UK families with children have experienced Food insecurities since March 2020.
According to UNICEF 2018 everyone should have access to food and that everyone should be able to afford food while meeting other basic needs like heating their home. Unfortunately, this isn't the case for lots of families in Wales, lots of children and young people aren't having their right to food met. Things like austerity measures, welfare reform, low wages and insecure working conditions have pushed more and more people into food poverty in the UK. As part of the children's legal centre Wales project on child food poverty in May 2021 the legal centre held an online event to promote awareness and discussion on how to address this issue. They discussed how the government can improve how they measure the impact this has on progress, one way they discussed was to bring children into discussions and decision making they believe that the best way to understand the issues related to child food poverty is to talk to children and young people. According to Rhodes 2021 children and young people should be involved in issues that affect them with tangible outcomes from their involvement which can be key to meaningful engagement.
Another measure they discussed was free school meals they spoke about how many children that experience food poverty are not end for free school meals, and they believe that the scope for free school meals eligibility should be increased. One point they brought up was the children and young people that are eligible for free school meals are not able to choose from the same menu as their peers or eat lunch in the same areas as their peers therefore reintroducing the stigma around the children receiving free school meals.

According to the Welsh government 2019 free school meals is an important part of how the government helps children in poverty to access an adequate standard of living. Statutory regulations 2019 brought in by the Welsh government set out how the food provided in schools must be nutritionally balanced and should encourage children and young people to develop good eating habits. They also regulate how school catering providers should meet the needs of children with specific dietary requirements, for example because of medical conditions like allergies or because of the childs religion or beliefs.
Research by the Institute for Social and Economic Research found that nearly one third of all children eligible for free school meals preferred not to take them, with stigma in the delivery of meals identified as one of the main reasons against uptake
The Children’s Society has shown that this stigma can significantly harm take-up of free school meals for children of low-income families and the Senedd have found children may choose to go without lunch rather than risk embarrassment and bullying.
The number of children receiving free school meals in Wales is at its highest level since records began in 2003.
Miles 2021 states that with the Welsh government knowledge and understanding that young children are more likely to be living in relative income poverty the Welsh government has decided that from September 2022 all primary school children in Wales would be provided with free school meals regardless of their family circumstances, he states that it is the government’s commitment to reach their ambitions of tackling child poverty and ensuring that no child goes hungry in Wales.
The children’s commissioner for Wales Holland has welcomed the plan with open arms.
Adding that free school meals for all will bring health benefits by making sure children have a healthy meal every day. Preparing children for life and helping them think about try lots of different foods, I think that can have lifelong health benefits.
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