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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
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	target
	What I have done in this assignment...

	[bookmark: cysill]Target 1
	Ensure that you engage critically with issues, rather than just state your own opinions.
	Have discussed issues with other teaching staff and used information provided by the school.

	Target 2
	Try to use literature to present different views and to synthesise ideas.
	Have reviewed literature that express alternate points of view. Have compared and contrasted the research and literature.
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Introduction

The aim of this report is to review how a school develops an aspect of its School Development Plan (SDP). This report will also critically reflect upon actions undertaken, impact of these actions and how these impacts were measured. 
The school has a focus on community, with a library available for public use. There are 420 pupils, with both single and joint classes, such as reception and year 1. The percentage of free school meals is approximately 21% which helps provide context to the wealth of the school’s local community.
This school has created a development plan for the period 2019-2022, when it will undergo extensive review. The SDP is a working document and reviewed each term during the school year. Four strategic priorities were selected in 2019 based of feedback from staff, learners, governors and the most recent ESTYN inspection, from 2014. 
This report will focus on a selected priority, “use of pupil deprivation grant (PDG) funding to raise standards of all eligible for free school meals (eFSM) pupils / use of the Regional Consortia School Improvement Grant (RCSIG) funding to raise academic standards of all pupils”.
My chosen action point within this priority is “use of digital resources to aid learning”.





[bookmark: _Hlk36982679]Literature Review 

[bookmark: _Hlk36990606]A SDP is defined by the Welsh Government as a “school’s strategic plan for improvement” (Welsh Government, 2020). A SDP lays out the measures a school will have in place to help improve academic and social learning.  
In his book, Hargreaves illustrate that the emphasis put on development planning has increased, in part, due to international competitiveness on educational rankings (Hargreaves et al., 1994). He includes the concept of ‘innovation overload’, where multiple changes to teaching methods are introduced into a school within a short timeframe, causing disruption to learners. His book expands upon development planning not originally being an innovation that was to be imposed upon schools; rather being a tool to keep track of development projects within schools.
In Wales, the national priorities covered in an SDP are raising competency in literacy and numeracy and reducing economic impact on learners’ academic potential (Welsh Government, 2014). How each school choses to meet these priorities ranges. By order of the Welsh Department for Education and Skills, the final version of the SDP must be made available to all members of the school community and endorsed by the board of governors (Welsh Government, 2014) 
All countries of the United Kingdom operate a policy for school improvement, using SDPs. For example, in Northern Ireland the SDP is described as a strategic plan that leads to improvement. It aims to supply school communities with measures to help raise academic standards and improve cross-community relations (Department of Education, 2020). SDPs in the UK illustrate the resources needed to fulfil the plans as well as the expected outcomes to any actions taken. The individual UK governments ensure that their SDPs meet a required standard (Department of Education, 2020).
The priorities discussed within a SDP are created by evaluating the data gathered from the school and its community. “Education Research Quarterly” suggests that it can be difficult for school to gather useful information and identify patterns from the local community (Knipe, 2019). The data gathered may also be qualitative and/or quantitative in nature. Due to other factors, such as the multicultural nature of the school selected in this report, thought must be placed into a variety of aspects before deciding on the priorities for a school’s improvement (Hariyati, 2015). This is important as a multicultural presence in a school means extra considerations should be made, like school dinner menus and religion lessons. From literature, it is clear that in order to create SDPs that are beneficial to the school and its community, it is important to corollate as much data as possible in order to get the most valid results (Knipe, 2019).
The aspect chosen for review in this report is “use of digital resources to aid learning”. From the chosen school’s SDP for 2019-2022, the measurable targets for this action point include improving learners’ skills in numeracy, spelling, phonics, speech and language. The action point comes under the priority of bettering education for all pupils, regardless of socioeconomic background. Hence, this aspect is measured in relation to pupils who are eligible for FSM (Taylor, 2018). Learners who have eligibility for FSM have also been linked to underachievement (Cook et al., 2014). The key findings from Cook’s report also reveal that absent rates for pupils are, on average, higher for eFSM pupils.  
Tanner notes several benefits for using digital resources in an academic setting. These include increasing the amounts and types of resources, enhancing communication skills and providing practical problem-solving experiences (Tanner, 2012). These skills are of great importance in preparing learners for further education and employment opportunities. Conversely, Bowen suggests that there is no statistically significant difference between learners with no access to digital resources and those who were exposed to digital resources (hybrid learners). In one of his studies, it is noted that hybrid learners performed at an academic level of only 3.3% higher than traditional learners (Bowen, 2013). This suggests that digital competency will not improve academic levels to a notable extent. 
A study from researchers in Asia revealed that students prefer learning with digital aid and consequently have higher grades. It was emphasised that successful use of digital resources relies heavily on teachers matching suitable activities, on and off screen, with their learning outcomes. It was also noted that teaching with digital resources led to the children being braver and asking questions in class discussions as well as enhancing their personal professionalism skills (Lin et al., 2017). This identifies a need to adapt to new technologies in a classroom to engage fully with learners, but also to ensure use of digital resources is appropriate to specific lessons.

Developing an Action Point

In the scenario described by this report, the purpose of SDPs is to help improve pupil outcomes and raise standards. The plan was written based on the findings of a ‘Self Evaluation Report’ completed in the 2018–19 academic school year. The date of this report is significant as, in theory, up-to-date information is more beneficial, as it accurately describes the current needs of the school. If the SDP relieved solely on the most recent ESTYN inspection, the data may be too dated to be useful. This school’s last ESTYN inspection occurred in 2014. 
Discussion with school senior management revealed that the school has implemented all changes outlined in this ESTYN report. Staff feel there is an issue with the lack of further recommendations and training. The school evaluates the progress of the implemented changes every year to ensure there is no lapse in the advancements or deterioration back into old methods deemed not suitable by ESTYN. This regular evaluation is crucial to be compliant with SDP regulations which require evidence of progression on ESTYN’s recommendations (Welsh Government, 2014).
From inspecting the school’s SDP, the senior leadership and management team have established a ‘Rationale for Inclusion’ for each priority to ensure there is valid reasoning to focus the school’s time and resources on the selected area. The report is kept as a ‘living document’; with senior school leaders monitoring the progress of each target and giving feedback each term, regarding the impact measured. In order to ensure that stakeholders are kept up to date, this information is presented in the headteacher’s termly report. 
With the priority selected, the school strategically plans how to meet the requirements of it. This is accomplished through the creation of action points, which is a description of a task needing to be carried out and notation of who leads it.  Measurable targets are also formed. Staff stated that they feel more confident in their role on the team, due to an increased understanding of what is expected of them and clarity on individual responsibilities.
The action point under review in this report is the “use of digital resources to aid learning”. The targets of this action point, as outlined by the school, are that the resources will support learners in the areas of speech and language, phonics and spelling and numeracy. The time scale has been listed from April to March, providing adequate time for data to be recorded. The personnel responsible and budget available are noted on the SDP, which is made available to all stakeholders via the headteachers’ termly report. When studying this particular action point further, it is important to view the digital resources individually as it is likely that some are more beneficial to learners than others.
The first digital resource mentioned in the SDP is “Reading Eggs”. This is a website that pupils can access from any school computer or tablet. A handbook for staff outlines the requirement for every year group to use the resource, with the details on how it is used and how often, left to the discernment of the classrooms’ teaching staff. “Reading Eggs” has different comprehensions, books and activities that pupils can work through in order to improve their literacy skills. A positive is that this resource can be accessed at home; allowing parents and guardians to interact with it and help consolidate pupil learning. In order to measure the impact of this website, all learners have a personal account, viewable by their teachers. This allows teachers to track the progress of learners and control the difficulty of the material accessible. Discussion revealed that learners enjoy use of the website and teaching staff were confident that this digital resource had positively impacted literacy capability amongst pupils from all year groups.
The other primary digital resource used by the school is called ‘Sum Dog’. This is a website similar to “Reading Eggs” which focuses on improving numeracy. It has a competitive nature which is thoroughly enjoyed by the children. Both resources allow for staff to analyse data from the learners’ individual accounts, such as time spent on the website and the level of challenge for an individual. This data can be used to create a year group average, to help visualise the academic competency of the class over a period of time. 
The school has also licensed ‘Just 2 Easy’ (J2E) as a school wide, child-accessible, version of Microsoft Office. The children have access to a range of programmes, helping them develop not only digital skills but also problem solving and creativity.
A concern of using digital resources is that a substantial portion of the grant appears to primarily support the foundation phase, with fewer resources aimed towards KS2 development. Another concern for this action point is the difficulty in accurately measuring data and particularly using that data to make a broad statement on if the digital resources improve results in the areas of the curriculum affected.
It is however evident that there are benefits to this action point, a notable one being all pupils’ enthusiasm to use the resources to help consolidate their learning. Another benefit that staff were pleased with, is helping learners become more digitally competent and thus helping increase their skills, even from an early age.


Reflection and Evaluation

My selected action point is “use of digital resources to aid learning” which falls under the priority concerned with using government grants to raise the academic standard of pupils, including eFSM pupils. 
The school has a variety of digital resources available to support student learning. Difficulty arises in the form of measuring success from the use of digital resources. The digital resources tend to focus on areas within the curriculum, however that does not mean they do not have other potential uses.  

The online resource known as ‘Reading Eggs’, which is used by every year at the selected school, has the primary goal of improving literacy. The resource is designed to be operable by both Foundation Phase and, to a lesser extent, Key Stage Two (KS2) pupils. It was apparent that learners, particularly those in Foundation Phase, found it easy to pick an activity they enjoyed on the website and use it for long periods of time. Discussion with KS2 teaching staff and learners revealed that the more literary advanced pupils struggle to find an appropriate level of challenge when using “Reading Eggs”. When the learners were given the choice of which comprehension to complete, they often picked ones which were not challenging enough, thus not improving their literacy skills. A solution for this is for teachers to actively select suitable challenges for individual pupils.
A website called “Sum Dog” focuses on developing numeracy skills through interactive games and competitions to be the ‘highest scorer’. This resource is used by classes in both KS1 and KS2 and feedback from the pupils is that they particularly enjoy the competitive nature of it. This associates numeracy lessons with being fun and helps keep the pupils interactive with both the material and their peers. It is important to note that the competitive nature of this particular resource led to fall-outs between the children, which had to be resolved by staff during class time, which often meant other lessons were rushed or not completed, negatively effecting the learners. As with “Reading Eggs” there are concerns of keeping learners focused on their task and ensuring they are being suitably challenged, for which I would suggest the same improvements as before. 
A digital resource commonly used at the selected school is J2E. J2E offers resources similar to those found in Microsoft Office, to aid learners in creating work in various formats. A positive aspect of J2E is how ‘child-friendly’ the software has been made, meaning even young learners can use it with little assistance required. A notable problem with this digital resource is that it is very limited due to its basic nature. KS2 teachers are concerned pupils will be academically disadvantaged in further education as they are not proficient in Microsoft Office. A solution is to make a software package available to Years 5 and 6 and help them gain experience, confidence and employability skills.  
From evaluating the key digital resources that are available to learners through the spending of the PDG, these resources can support children’s learning in the areas listed prior. However, the extent of this support is largely dependent on how they are implemented by teaching staff and assigned by the school governors. Research, made up of discussion with staff and pupils alongside personal observation and extra reading, shows that effective use of digital resources can greatly benefit all pupils equally, including eFSM pupils. 
Therefore, I have evaluated that digital resources positively effect learners, thus this action point successfully fulfils its role in the priority.

Conclusion

This assignment was to focus on the development of a SDP, with particular attention to a specific action point in the selected school’s SDP, with reference to the priority it fulfils. I focused on the “use of digital resources to aid learning” which falls under the priority “use of pupil deprivation grant (PDG) funding to raise standards of all eligible for free school meals (eFSM) pupils / use of the Regional Consortia School Improvement Grant (RCSIG) funding to raise academic standards of all pupils”.
I reviewed the actions undertaken by the school and assessed their impact.  Research and literature have been used in conjunction with information provided by the school to reflect on and evaluate the SDP and gain better understanding of the importance of SDPs and how they are implemented.
This assignment has illustrated to me the importance of a team, made up of all stakeholders, working together to create a SDP, ensuring it is beneficial to all pupils. The importance of regular checks has been highlighted throughout this process as it ensures the best course of action is being taken and updated frequently. Accurate recording of all data, particularly results has been emphasised to ensure that all legislation is being adhered to and the best improvements can be made. The importance of applying a degree of criticality throughout my research and writing has been reinforced to me throughout this assignment. 
Having seen the importance of having an up-to-date SDP, I will ensure I continually develop my assessment skills, with regular self-evaluation to ensure I can meet the action points and fulfil the priorities laid out in the SDP to help all learners meet their academic potential. 
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