Morgan Weale 1804039
ECAD4002C - Reading a story to children with a rationale and reflection.
Task 1
The suitable story I chose to present to my year 3 and 4 Key Stage 2 (KS2) group of children was ‘Dewi Sant’. This was an adapted story from the typically original story of Dewi Sant, as it followed the ‘Mae’r Pod-Antur’ (‘The Adventure Pod’) – a series of stories which utilise a time travelling space ship to visit events of the past as a means to engage children with their learning. My personal training target regards my reading of the story related to my weekly review carried out with my class mentor. In this review, I aimed to meet QTS standard ‘S3.3, Teaching and Class Management’ (Welsh Government, 2009). I aimed to achieve this through the use and tone of my voice to engage and aid in the children’s learning. This story linked to the previous learning of the children, as we were studying and exploring the ‘Eisteddfod’ in anticipation of St David’s Day. The resources used were the story and its illustrations provided. The reading of the story aimed to fulfil the KS2 curriculum outcomes whereby the children would be able to “accurately identify the main points and supporting information in texts [...] respond[ing], giving views on what the speaker has said” (Welsh Government, 2016).
Task 2
https://youtu.be/hUj7uFlRwMc
Task 3
In reflection to my reading of the story ‘Dewi Sant’, I initially felt pleased with the content of the story regards opportunities to develop the children’s Welsh; I also felt that the children’s engagement with the story was good and focused, as they showed enthusiasm regards wanting to engage with the story and answer any questions posed. This ability to answer questions was demonstrated through their ability to “contribute to group discussion and help everyone take part” (Welsh Government, 2016). I felt that their ability to ‘contribute’ to discussions and/or questions was impressive, and their want to help their peers encouraging. Their want to help their peers however could become an issue as some of the children would become so eager to demonstrate their understanding of the text that it could impact on another’s ability to convey their thoughts and feelings. I felt I dealt with this enthusiasm well, utilizing the knowledge I had gained during my professional teaching experience (PTE) in regards to the knowledge of QTS ‘S3.3’. This knowledge was developed upon through my own weekly reviews and general discussions with my PTE class mentor, whereby management and teaching strategies were discussed and suggested for me to implement at a later date. I felt that these discussions and reviews were vitally important to me, as it allowed me to learn from a – as Vygotsky suggests - “more competent peer” (Waters, J. Dr), which allowed me to then implement successful, tested strategies to help me teach and ultimately help the children learn.
Aspects of the experience that were successful were the implementation and utilization of the work of learning-theorists such as Lev Vygotsky who suggested that “It is through children's interaction with others [that allows them to] collaboratively construct knowledge and understanding.” (Waters, J. Dr). Through Vygotsky’s work, I was encouraged to allow the children to engage with each other in order for them to ‘collaboratively’ reach a conclusion and aid each other in their learning. Whilst this did prove successful in part, as mentioned prior, I felt that this approach could sometimes be affected by some of the children as their eagerness overshadowed some of the other children in regards to them answering and engaging with questions asked. 
Other aspects that I felt were successful was the use of Pavlov’s theory of operant conditioning –“a stimulus-response model” (Waters, J. Dr) – which allowed me to implement a stimulus (the change in my tone and volume of voice) and use this stimulus to maintain control of the children if they became difficult to manage in terms of their attention and behaviour. This proved an effective strategy whilst reading the story as it did not hinder the progression of the story as it was an easy and simple way to regain the children’s attention of it were lost, and maintain their focus. 
Elements of the experience that I felt could be improved upon was the space in which I held and read the story to the children. As it can be seen in the video attached, the space used was rather ‘busy’ due to the cluttered nature of the room. This proved to be a challenge for some of the children at times, as their attention could stray from the story to other areas of the room. As stated by the OECD (Organisation for Economic Co-operation and Development) “A learning environment which is personalised [...] can improve the learning conditions of all students [...] and engage students in learning.” (OECD, 2014, p. 48) I believe that the lack of a ‘personalised’ learning environment could have impacted on the children’s learning. To possibly improve this and mitigate any negative impacts posed, the story could be read to the children in an environment that is more hospitable and ‘personalised’ – for the children – which would in turn allow the children to ‘engage’ and ‘improve’ their learning for the better.
To ensure effective teaching and learning in the future I would try to maintain my level of enthusiasm regards my reading of the story and the questions derived from the story. As QTS Standard S1.3 states “They demonstrate combinations of professional characteristics which aim to motivate and inspire learners and secure their intellectual and personal development.” (Welsh Government, 2009)  It was through my own ‘combination’ of enthusiasm regards the text and my drive to promote the answering of questions asked that I feel proved for effective teaching and effective learning. My ability to include all, regardless of their ability in Welsh, I feel proved for effective teaching as I encouraged all of the children to participate in their learning. Without this encouragement, I do not believe that all of the children would have engaged with the story, and therefore their learning may have suffered as a result. 
As stated prior, I believe that the cause for one of the most disappointing elements within the reading of the story was the room itself. I believe that the room lacked character and warmth, which caused some of the children to lose focus, regards the activity, which in turn slowed down the progression of the story and the progression of learning. 
As stated, I believe to combat the above issue would be simple. I feel that if the children and I were to have moved to a familiar more ‘personalised’ learning environment, then the issue would be resolved and their learning bettered as a result. However, due to the lacking availability of resources within schools, this issue would perhaps persist if I were to undertake this activity again as there are simply not enough ‘personalised’ spaces within the school I attended on my PTE as many resources and spaces were shared throughout the school.
If I were to repeat this activity with another group of children, I would try to improve the learning by arranging the children in a manner more conducive to the learning theories I tried to implement; for example, I would arrange the children in a way in which they all had equal access to the book, but also have access to each other as this is an important aspect of Vygotsky’s learning theories; if the children are to ‘collaboratively construct knowledge’ as a group, it would surely be sensible for them to all be able to see and talk to each other. If weather was permitting, I could perhaps transition the indoor learning environment to that of an outdoor environment. Through this, I could adopt a ‘Forest School’ – “held in a woodland based learning environment that is complementary, not separate, to learning in a traditional classroom “ (National Resources Wales, 2015, p. 2) - attitude to outdoor learning which would allow the children “to explore and discover independently whilst making informed decisions” (WAG, 2009, p. 6), hopefully improving the conditions of learning regards their learning environment without being limited by the availability of spaces within schools, and aiding the children’s learning. 
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