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[bookmark: _Toc1091889524]Introduction 
This report, which is addressed to the director of the National Health Service, details the steps the United Kingdom (UK) is taking to address the Sustainable Development Goals (SDGs).
The report will also question whether, in situations where it could be necessary for development and well-being, if goals are being achieved and how this could be sustained? The goals to be examined the report will be "No Poverty" and "Quality Education," which are SDGs 1 and 4.
A critical examination of the current conditions of sustainable development and health well-being within the UK's current health care sectors will be undertaken, with a focus on health and wellbeing. It will go over and assess the approaches taken to accomplish these goals, examine their effectiveness and make recommendations for improvements. The report will also identify the primary barriers to accomplishing the two SDGs. The goal of this research is to offer practical insights that can guide strategic decision-making within the NHS and support the continued efforts to create a healthier, more equitable, and sustainable future for the United Kingdom by examining the constructive collaboration between Sustainable Development Goals 1 and 4 in the context of health and well-being.
There will be two strategies to address each of the specific SDG’s, which will be discussed in detail. Challenges to these will be identified and the strategies put in place to overcome these will be examined. The importance of these objectives cannot be over-emphasised since they show a dedication to tackling the intricate relationships that exist between poverty, education, and health and acknowledge how deeply these ties are sewn into the framework of sustainable development.
[bookmark: _Int_bsEcJGGW]As stated by Kioupi and Voulvoulis, (2019), Transforming our world is the goal of the Sustainable Development Goals (SDGs). They serve as a call to action to eradicate poverty and injustice, save the environment, and guarantee the well-being, fairness, and prosperity of all people.
According to Safdie (2023), the three main pillars of sustainability are social, environmental, and economic issues.


[bookmark: _Toc1012996062]Definitions: Health and Wellbeing

The WHO (World Health Organisation) (2023), states that health and wellbeing can be defined as when a person's physical and mental well-being, together with their mental and emotional health, are all influenced by their lifestyle choices. In contrast to simply being free from illness or disability, health is a condition of whole physical, mental, and social well-being. Being conscious of and making decisions towards a better life are active processes that lead to awareness and wellness. When it comes to distinguishing between wellness and health, wellbeing is the state of leading a healthy lifestyle, whereas health is a condition of aliveness. While wellness tries to improve well-being, health refers to one's state of being mentally and physically free from illness (Martino, 2018a), therefore,  recognised factors like access to, and the usage of health care services have a significant impact on wellbeing, other factors that are also important include where people live, the quality of their surroundings, genetics, an individual's  financial status and educational level, and our connections with relatives and close companions (Martino, 2018b). 
As Georgeson and Maslin (2018) mentioned, transforming the world is the goal of the Sustainable Development Goals (SDGs). They serve as a call to action to eradicate poverty and injustice, save the environment, and guarantee the well-being, fairness, and prosperity of all people. It is essential to make sure that no one gets left behind.
Although "wellness" is a broad term, it is specifically defined as pertaining to the following areas: respect for oneself and others, personal dignity, overall well-being, both mental and physical protection from abuse and neglect. 
According to the Care Act of 2014, the main duty is to advance wellbeing, or the Wellbeing Principle. All corporate and operational choices, actions, and functions made by the Local Authority must consider how they may impact the welfare of the individual (GOV, 2014).
According to the legislation Gov.uk (2014), to provide care and support, opportunities must come from a variety of sources that include the person in need, relatives and close friends, neighbourhood organisations and social media platforms, public solutions, commercial and nonprofit organisations, and the local government. Irrespective of the length of time a person has lived in the area, they are still responsible for fulfilling these tasks.
The assistance that people can anticipate from the local government to help them live as independently as possible with an illness, disabilities, or impairment is outlined in each of the following functions under the Care Act of 2014 (Legislation.gov.uk, 2014).
To actively promote wellbeing, one must actively work towards improving the characteristics of wellbeing mentioned above when providing care and support to an individual at any point along the process, from giving information and guidance to going over a care and support plan. Intentionally broad in scope, wellbeing encompasses a wide range of considerations based on the individual and includes many different facets of life (Department of Health and Social Care, 2016).
[bookmark: _Toc1408004363]Policy Implementation
It is important that policies are put in place to address the SDGs. At every level of national and international policymaking, policy coherence for sustainable development (PCSD) is a method and tool for integrating the financial, social, environmental, and governing aspects of sustainable development. It seeks to improve the governments' ability to accomplish this by encouraging cooperation between the domains of economic, social, and environmental policy. Also, to determine the exchange of something of value, it is crucial to balance domestic policy goals with those that have been agreed upon internationally, and deal with the effects that domestic policies have on one another (Häbel and Hakala, 2021).
[bookmark: _Toc1048462293]Sustainable Development Goal 1 – No Poverty

SDG (Sustainable Development Goal) 1 "No Poverty” is one of the 17 global goals that were agreed upon by the United Nations states in 2015 as part of the 2030 Agenda for Change. This goal seeks to end poverty in all its manifestations and dimensions, acknowledging that poverty refers to broader problems related to access to essential products and services, education, healthcare, and social inclusion (United Nations, 2022).
According to Rowley et al. (2021) poverty is defined as an insufficiency of material resources or income. They define poverty as the condition of not being able to meet one's fundamental necessities. Political, economic, and social factors all have a role in poverty. The absence of resources needed to meet essential demands for food, clothes, and shelter is referred to as absolute poverty. Independent of a person's permanent place of residence or time, the threshold for absolute poverty is constant. Relative poverty, on the other hand, is when a person, in comparison to others in the same period and place, is unable to meet a basic standard of life (Lister, 2021a).
SDG 1 aspires to eradicate all types of poverty worldwide. Its goals include ensuring that everyone has equitable access to financial supplies, basic amenities, land and housing management, the environment, and innovative technology, with a focus on the poorest and most vulnerable members of society (Lister, 2021b).
Governments can contribute to the creation of a favourable climate that will result in pro-productive employment and work possibilities for the underprivileged and marginalised.
According to the United Nations (2022), to minimise the effects and prevent many individuals from falling into poverty, robust social safety programmes are crucial. Despite the extension of social protection during the COVID-19 crisis, 55% of the world's population, or about 4 billion people, are completely covered. The COVID-19 pandemic impacted both short- and long-term financial repercussions for people all over the world.
Between February 2022 and February 2023, 105 countries and regions proposed about 350 social protection initiatives in response to the cost-of-living issue. However, 80% of these were of a transient character, and to fulfil the goals, nations must put in place all-inclusive, universal, and sustainable social protection systems that are suitable for their respective national contexts (United Nations, 2022).
In the UK, poverty can vary by the area and demographic characteristics, with some groups more susceptible to it than others, such as children and homes with only one parent. To alleviate educational disparities and offer additional support for schools and underprivileged children the UK pupil premium has policies in place (Macleod and Sharp, 2015).
The effects of growing poverty in schools are catastrophic for kids and teenagers. There has been a rise in holiday hunger, child poverty, and rough sleeping, with an increasing number of families turning to food banks for assistance (Education International, 2019a)
To prevent and reduce poverty, social safety nets like welfare programmes and unemployment payments are essential. Social safety nets (SSNs) that are successful can combat poverty and inequality while fostering equitable progress (Gigineishvili et al., 2023). It is encouraged that people give away anything that they no longer need, including slightly utilised belongings, books, and clothing. Local nonprofit organisations would allocate these items to those in need of them. They encourage efforts to gather supplies for disaster victims. (Lister, 2021c).
Since health care is one of the most effective interventions in reducing extreme poverty, the UK government should give health care top priority when funding bilateral programmes and providing support for successful multilateral initiatives (sdgdata.gov.uk, 2023).
The Global Partnership on Education (GPE) states the UK has contributed £430 million. In addition to focusing on reaching the most marginalised and vulnerable children—girls, children with disabilities, and those who reside in countries marked by extreme poverty—the GPE supports countries with high rates of out-of-school youth and low school completion rates (Gov.uk, 2019).

[bookmark: _Toc1969599143]Strategy 1: Living Wage Implementation

A strategy being used in the UK to address SDG1 is the implementation of the Living Wage. The Living Wage is an optional hourly wage rate that is determined independently of the government with the goal of ensuring that workers receive an income sufficient to cover the necessities of living. 
[bookmark: _Toc2121875277]Benefits of Implementing Strategy 1

The government established a higher legal minimum salary in April 2016 for all employees above the age of 25, which it described to as the "national living wage." This was reduced to adults above the age of 23 in 2021. The government wants the higher minimum wage rate for workers over the age of 23 to equal 66% of median earnings by 2024 (Living Wage Foundation, 2019). 
As Werner and Lim, (2016) mentioned the amount that a person must make to meet the essential costs of living is the basis for the living wage. The amount is established at a greater rate for workers in London compared to other regions of the UK because living expenses vary by region.
Given that the living wage often goes above the legal minimum pay, it gives people a reason to look for and keep jobs. Employers who are socially conscious may find the living wage to be an appealing alternative because businesses who use it frequently claim advantages like higher employee morale, decreased attrition, and improved public image (Hudson-Sharp et al., 2019).





[bookmark: _Toc13056684] Problems and Barriers to Success 

One factor to consider is the effects on enterprises. A living wage may be implemented; however, some firms may claim that doing so will raise labour expenses, which could result in job losses, shortened workdays, or higher consumer prices. Businesses that hire low-paid workers may suffer because of an increase in the minimum wage since they will have to pay more for labour. Reduced profits and investment may result from this, which would be bad for economic expansion (Adăscăliței et al., 2019).
The living wage may need to be changed on a recurring basis to keep up with shifting living expenses, which can be difficult for both employers and employees (Delany, 2022). It can be difficult to ensure living wage compliance because it depends on employers agreeing to implement and sustaining the pay rate.
In conclusion, implementing a living wage is a smart way to combat poverty in the UK by directly raising the pay of low-paid workers. Although it may have differing effects in various industries and geographical areas, its effectiveness depends on employers adopting it widely. To completely address SDG 1, the living wage should be considered as a component of a larger set of measures and programmes, such as housing affordability, equitable access to schooling, and social protection systems, to build an all-encompassing strategy to eliminating poverty. 
[bookmark: _Toc252539429]Strategy 2: Financial Education and Inclusion 

In the UK, financial education and inclusion programmes work to fulfil SDG1 by giving individuals and organisations the information and resources they need to make educated financial choices, access reasonable financial products and services, and develop their financial stability (Kara, Zhou, and Zhou, 2021a).
By forming better spending habits, it assists one in taking charge of their financial situation. This includes tracking expenditures, creating a monthly financial schedule, and handling monthly bills. It may also be helpful in assisting with goal setting and achieving finances (Kara, Zhou, and Zhou, 2021b).


[bookmark: _Toc135414613]Benefits of Implementing Strategy 2 in SDG1
Providing individuals with the knowledge and skills they need for efficient money management would allow them to make wise decisions to prevent poor money management and plunging one into poverty. Saving money and accumulating assets, which are crucial for lasting financial security and poverty preventative measures, can be encouraged through education regarding finances (Feldman, 2018). As a result. the goal of financial inclusion initiatives is to give marginalised communities access to priced banking services. Moreover, insurance services help lessen dependency on expensive substitutes like payday loan providers.

[bookmark: _Toc1166413612]Problems and Negativity
Financial education can have a variety of effects on behaviour and financial consequences. Success frequently depends on the calibre and accessibility of educational courses; therefore, it may not immediately bring people out of poverty.
Some people who are struggling with poverty could have trouble getting access to official financial services or schooling (Sherraden, Birkenmaier, and Collins, 2018).
Financial literacy also raises the possibility that some people who consider themselves financially knowledgeable may overestimate their capacity for handling money. Their excessive self-assurance may cause them to make bad choices, like taking on excessive debt or funding risky ventures (Atkinson, and Messy, 2013).
A person is deemed to be in financial disadvantage if: they are unemployed. their primary source of income is a Centrelink payment, or their income is not enough to cover their personal expenses.
[bookmark: _Toc487888133]Recommendations 
Gaining more insight into the connection between financial security and knowledge of finances will be crucial. It is important that everyone has access to solid financial literacy to flourish today. This includes providing equal opportunities for all individuals to gain and improve these abilities, regardless of their age, nationality, or socioeconomic situation.
A more comprehensive approach to teaching financial stability at universities has been proposed, one that includes competitive hypothesis, finance for the public, regulation theory, micro- and the economy, and theory of legislation (OECD 2018).


Conclusion 
In conclusion, financial inclusion and education initiatives are effective ways to tackle SDG1 since they provide people with the knowledge and skills to manage their money and lessen their vulnerability to poverty. However, elements like programme calibre, accessibility, and the existence of favourable legislation affect how effective they are. A more all-encompassing strategy for tackling poverty in the UK can be achieved by combining financial education with other initiatives to reduce it, like income support and accessible housing (Kaiser, and Menkhoff, 2020).

[bookmark: _Toc680803970]SDG  4 – Provide Quality Education that is Inclusive and Equitable and Encourage Opportunities for Lifelong Learning for Everyone.

SDG 4 aims to guarantee that every individual has access to high-quality, equitable, and easily accessible education, with a focus on opportunities for lifelong learning, whatever one's background, aptitude, age, or gender. To ensure that every child receives an outstanding education, it encourages equitable access to postsecondary education, including at the pre-primary, primary, and secondary levels (UNICEF, 2022).
A quality education emphasises innovative thinking, inventiveness, and fundamental skills in addition to effective learning outcomes. SDG 4 acknowledges the value of lifelong learning, which includes adult education, higher education, and vocational training, to help people adjust to the ever-changing needs of modern society (Unterhalter, 2019).
To pursue education for all, it is important to reduce inequalities and guarantee that boys and girls have equal opportunities Encouraging teacher preparation programmes, providing sufficient resources, and creating welcoming classroom conditions would help improve the standard of education (The Equality Act 2010 and schools' departmental advice for school leaders, school staff, governing bodies, and local authorities, 2014).
SDG4 is essential to the health and social care sectors, providing a solid foundation for individuals who possess empathy and skill. In the social services and social welfare sectors, qualified workers need to immerse in in-patient education, mental health resilience promotion, policy advocacy, community engagement, and equality in society (Skillsforcare, 2022). 
A shortage in teacher recruitment as well as retention has coincided with damaging financial reductions. Education professionals are working extremely hard, and individuals with disabilities have often faced a real term pay loss in the job market. Within academy chains, there is a great deal of wealth disparity and little social mobility. There is still prejudice towards Black and minority ethnic backgrounds teachers in educational institutions, and there has been an increase in the number of hate crime reports (Education International, 2019b)
Along with addressing the concerns of teacher workload and attrition, steps need to be made to halt the alarming trend of rising income inequality. To effectively meet their needs and address the problem, the government must also make a commitment to interacting with the people and communities that are impacted by hate crimes.
As Marco, (2017) mentioned that Health and social care workers, as well as people, can help achieve this by endorsing programmes that build infrastructure and educational resources in marginalised areas. Advancing gender equality and inclusive teaching methods in educational establishments is needed as well as promoting legislative reforms to improve educational access and equity and increasing public understanding of the value of a high-quality education.
[bookmark: _Toc966363574]Strategy 1- Accessible Online Education Platforms

Diverse learners are guaranteed access to learning opportunities through the provision of accessible online education platforms. To encourage continuous education, these platforms provide materials, assistance, and programmes that benefit learners of all backgrounds (Lowenthal et al., 2020).
[bookmark: _Toc521947024]Advantages of Accessibility to Online Education Platforms

Online learning environments improve accessibility and make education easier for anyone, even those with hectic lifestyles or disabilities. A more customised learning experience can also be obtained through online education. Students do not have to sit through lectures that do not interest them when they can opt to concentrate on topics or subjects via online courses. To foster a collaborative learning atmosphere, they can also communicate with peers and instructors via online forums. Because they may learn at their own pace and socialise in a less daunting environment, this can be especially helpful for students who find it difficult to learn in a typical classroom setting (UNESCO, 2018).
Interactive online materials support a range of learning methods and promote student participation and comprehension. Pupils can study on their own time and at their own speed, which is extremely helpful for those with family or work obligations. Additionally, geographical boundaries are removed via online learning, making courses accessible to students from various locations (Marco, 2017).
The fact that learning via the internet can be more economical than traditional schooling is yet another important benefit. Students who enrol in online classes avoid paying for costly educational materials, lodging, or commuting.

[bookmark: _Toc237106239]Disadvantages of Accessibility to Online Education Platforms

Online learning has numerous benefits, but there may also be some disadvantages to consider. Since they oversee their own education, students enrolled in online courses must possess self-control and motivation. Some students can find it difficult to remain inspired and concentrated in an environment devoid of the established framework of a typical classroom. Furthermore, it is possible that peer and teacher contact in online courses is not as high as it is in conventional educational settings. Although there may be a certain amount of interaction on internet communities and message boards, it could not be the same as in-person conversations (UNDP, 2023).
The fact that online learning might not be appropriate for all forms of education is yet another disadvantage. Certain courses, for instance, could call for in-person instruction or real-world experience that is not possible to obtain online. Furthermore, some businesses might not view online degrees or certificates as being on par with traditional schooling, which could hinder some people's ability to find employment (Careers Help, 2023a).
No matter where someone lives, their background, or their circumstances, anyone may benefit from the amazing possibility that is online learning. Online learning holds the potential to revolutionise education and enhance educational accessibility for all by dismantling obstacles and offering more customised, adaptable, and economical learning opportunities (Careers Help, 2023b).




[bookmark: _Toc1536417580]Strategy 2 – Adult Education and Community Learning Centres

Adult learners can enhance their lives and acquire competencies that help them advance into the workforce, better jobs, or higher education through these courses. To meet the educational needs of adults, adult education and community learning facilities provide flexible learning possibilities. Training programmes that acknowledge the fact that adult learners primarily rely on their experiences to learn are beneficial to them. Understanding a subject more deeply can be achieved by utilising content that builds on personal knowledge, realistic scenarios, and real-world examples (Symonds, 2020a).
Symonds (2020b) has expressed that enhanced mental health and overall well-being are among the advantages of adult education and continuing professional development, or CPD. National Statistics have demonstrated a clear link between improved mental health and adult learning. The advantages of learning as an adult include improved coping skills, a stronger sense of self, a clearer sense of purpose in life, and an all-around higher level of satisfaction.
Numerous initiatives are offered by community-based educational organisations, including assistance with digital literacy, English language proficiency (ESOL), reading, writing, spelling, and maths. For an individual continuous educational path, adults gather in small groups under the guidance of qualified teachers. In addition to strengthening communities, community-based learning promotes active participation, better health and wellbeing, and an environment that is more accepting (UCL, 2021). 
The goal of adult education is to help people grow personally, boost their confidence, and create opportunities for future work or additional study.


[bookmark: _Toc1322827718]Challenges faced with strategy 2- Adult Education and Community Learning Centres

SDG 4 challenges include tackling educational quality discrepancies, ensuring educational access in remote or conflict-affected places, updating curricula for the digital age, and giving adults and marginalised communities chances for continuous learning as well as the lack of the necessary resources and equipment to create learning settings that are successful (McGreal, 2017a).
The obstacles faced by adult learners are distinct. Should one fit into this group, people should look for the best learning solution that targets these obstacles and enables people to overcome them. It is challenging enough to juggle obligations to one's family, career, and community activities at the same time (McGreal, 2017b).
When it comes to adult education, money is a major consideration. It may seem unimportant to spend money on a lesson when you have families that need food and expenses to pay.
Besides lack of resources (time and money), self-doubt—the question, "Am I really cut out for this?"—is one of the largest obstacles facing adult learners. Dealing with financial constraints is more difficult, and each person has a unique spending plan (Stevens, 2018).
[bookmark: _Toc171745940]Recommendations and conclusions

According to Merriam and Baumgartner (2020), it would be recommended to make sure that curricula accommodate a range of learner requirements, especially those in marginalised communities, by providing flexible scheduling, culturally appropriate content, and easily accessible teaching resources.
To increase the reach and impact of these centres, it is important to encourage partnerships between governmental organisations, non-profits, local communities, and corporations. Furthermore, utilising technology to extend access beyond physical facilities by facilitating remote learning, offering online resources, and offering training in digital literacy would open many more opportunities. To improve adult learners' employability and general well-being, it is recommended to incorporate instruction in practical life skills, such as financial literacy, professional abilities, and health education (Merriam and Baumgartner, 2020).
These centres make a substantial contribution to lifelong learning, skill development, and community empowerment by providing adults with inclusive, relevant, and accessible educational options. Such centres can help close the educational gap, support underprivileged communities, and promote socioeconomic development by partnering with other organisations, integrating technology, and offering inclusive programming (Kioupi and Voulvoulis (2019).
To fulfil the changing demands of adult learners and make sure that no one is left behind in the pursuit of high-quality education for everyone, it is imperative to continuously innovate and modify ways to make education accessible (Parikh et al., 2020).

[bookmark: _Toc120360016]Conclusion 

This report has been especially challenging to prepare. Collecting data and attempting to compile each goal's advantages as well as disadvantages. Sustainable development, enhanced health, and well-being have all been positively correlated with the implementation of SDGs 1 and 4. However, a careful analysis shows that there are difficulties in converting policies into concrete results. Long-standing problems that jeopardise the comprehensive accomplishment of the SDGs include income inequality, educational discrepancies, and social mobility restrictions (Kioupi and Voulvoulis (2019).
The identification of significant obstacles to the implementation of these aims reveals intricate systemic problems that are based on policy efficacy, infrastructure constraints, and socioeconomic disparities. Because of the interconnectedness of both issues, complete solutions that tackle the complex issues of poverty elimination and high-quality education must be developed using an integrated approach (Häbel and Hakala, 2021).
It is crucial to prioritise collaborative efforts and make use of alliances between governmental, nonprofit, and corporate sectors to improve present policies. Furthermore, it is recommended to implement a data-driven methodology to improve the oversight and assessment of projects, allowing for prompt modifications to optimise results. Addressing unique demographic requirements and promoting inclusivity in programmes will be essential to overcoming current obstacles and guaranteeing sustainable progress towards the SDGs.
To sum it up, a strong dedication to critical analysis, flexible approaches, and cooperative engagement is essential as the UK negotiates the complex terrain of health, wellbeing, and sustainable development. Building a robust and equitable foundation for the current and future generations will require constant introspection and improvement as we work towards achieving the SDGs.
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