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Presentation Script


Introduction

This presentation discusses pedagogical practices and theories regarding literacy and its importance in contemporary education. The discussion focuses on three practices of literacy acquisition and how these practices are applied and developed in a primary school educational context. It also considers Welsh Governmental policies, and the responsibilities practitioners have in Welsh pedagogical settings.

So why literacy?

A fundamental purpose of education is to help learners to become literate, reading and writing form the basis of literacy, however contemporary literacy pedagogy includes speaking, listening, thinking, and imagination development (Fisher and Williams, 2006).

Languages, Literacy, and Communication skills are at the forefront of the Welsh Government’s School Curriculum (2022) making up one of the Areas of Learning and Experience, and they believe literacy acquisition to be fundamental for learner development and communication. The Welsh Government (2021) suggests that communicating effectively develops learners’ knowledge and understanding giving them the confidence to become “ambitious, capable learners, ready to learn throughout their lives.” 

Fisher and Williams (2006) echo these opinions and further state that developing literacy skills allows learners to draw knowledge from people they would never meet and cannot know, such as Charles Darwin, or Elon Musk, but also draw knowledge from historical events and communicate on a global scale. Which develops personal values and gives an understanding of cultures.

The theory of social constructivism suggests that human beings acquire knowledge and understanding most effectively in a social environment where learners can interact, discuss, and enquire (Chand, 2023). The theory suggests that language progresses intellectual development and that dialogue is the vehicle for ideas to be developed, shared, and consolidated, advancing innovative thinking skills (Gray and Macblain, 2015). Neuroscience supports this, suggesting the brain is social, and learns more effectively when socially engaged (Pritchard, 2018).











Poetry

One such example of this concept can be the development of poetry for literacy acquisition. Children are born with what Piaget considered to be an innate ability to use rhythm and rhyme in the form of babbling speech during Piaget’s sensorimotor stage of development (Gray and Macblain, 2015). 

According to Fisher and Williams (2006) learners’ early ability to make poetic-like sounds should be developed, believing children naturally engage and enjoy hearing and making poetic-like sounds. Fisher and Williams (2006) highlight the fact that hearing poems and rhymes help internalise words and sounds, which develops learners’ phonological awareness.

Practitioners can implement literacy hours where learners can work collaboratively to develop their poems and consolidate phonic understanding, moreover thinking circles can aid learners to deconstruct the poems in an enquiry-based approach and present ideas during group discussions further developing literacy skills (Fisher and Williams, 2006).

Tywyn Primary School is the first case study and has been highlighted by Estyn (2021) as a best practice (Doc. pp150-152). learners analysed their poems through effective questioning and whole-class discussions to understand characters and underlying themes, learners created a script and role-played those characters, successfully developing empathy, reading, writing, inference and deduction skills, creating a cross-curricular learning environment.

Neuroscience supports cross-curricular learning and suggests that using the widest range of faculties is likely to produce better learning outcomes (Barnes, 2015). However, neuro-understanding is still at an early stage in its educational application (Howard-Jones, 2014). Developing poems in this way can aid practitioners in fulfilling their responsibilities regarding the Welsh Government’s Cross-curricular Skills Framework (2022a) which is mandatory pedagogy in Welsh schools. 

The next practice is drama.
















Drama

Drama can provide a powerful methodology for literacy acquisition in a broader sense. Contemporary definitions of literacy are expanding to include oracy, imagination development, thinking skills, computer literacy, and encompasses all aspects of communication. Technologies are now a part of children’s culture with many of them already acquiring advanced skills in this area, and it is perhaps imperative for literacy pedagogy to include technologies to stay relevant (Baldwin, and Fleming, 2003). But also to help practitioners with their responsibilities regarding the Digital Competence Framework (Welsh Gov. 2022c).

A practitioner with a good understanding of drama methodology can unlock a range of literacy skills. For instance, the introduction of a digital camera for film creation for a script-to-screen activity can include software editing, script writing, and role-playing activities (Baldwin, and Fleming, 2003). This supports visual, auditory and kinaesthetic learning, this multi-sensory approach can aid learners with ALN or literacy difficulties (Pritchard, 2018).

Rhiwbeina Primary School is the second case study and highlighted by Estyn (2023). The school enjoyed success using drama to develop literacy skills by investigating a range of local historical events to build stories to develop during collaborative drama sessions. This established a strong sense of community; they also included national and Global themes.
This strategy embedded the values of the Four Purposes of the Welsh Curriculum (2022), by developing empathy, ethics, and entrepreneurship by using role-play activities so learners acquired a holistic understanding of the characters and events, which positively affected literacy outcomes (Estyn, 2023).

Embedding the values of the Four Purposes into pedagogy is a mandatory responsibility for practitioners in Wales (Welsh Gov. 2022b). These Drama and role-play activities embody Dorothy Heathcote’s Mantel of the Expert approach (Aitken, 2013). But also Social Constructivist values such as Vygotsky’s social matrix theory (Gray, and Macblain, 2015). 


















Music

Music is the next practice and a long-established part of literacy acquisition in primary school education, as outlined by Paquette, and Rieg, (2008). 

The last case study from Estyn’s (2018) best practices is Rhydypenau Primary School which gives a high priority to the integration of music across its curriculum and enjoys successful literacy outcomes because of this. Learners
develop literacy skills through singing, chanting, and composition activities. The school has also seen an improvement in learners’ well-being because of the musical activities (Estyn, 2018).

Improving individual and community well-being is important as emotions such as anxiety and depression negatively affect educational outcomes, but also have a heavy economic cost through social care budgets (Arthur and Peterson, 2012).

Musical practices can help practitioners fulfil their responsibilities regarding the Welsh Government’s health and well-being goals and comply with their Curriculum’s Areas of Learning and Experience (Welsh Gov. 2022).






























Conclusion


To conclude.

This presentation discussed literacy acquisition and how poetry can aid learners’ phonological awareness. How the powerful effects of drama can develop literacy in a broader sense by offering a holistic understanding of traditional and contemporary literacy skills while supporting multi-sensory learning. How music can successfully improve learners’ literacy outcomes and improve their well-being. And how technologies can keep literacy acquisition meaningful.

Practitioners can employ these practices to fulfil their responsibilities regarding the cross-curricular skills framework. The Areas of Learning and Experience. Underpin the values of the Four Purposes and reinforce social constructivist values.
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