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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Since becoming a qualified Social Worker I have been working within the Signs Of Safety approach due to this being the Social Work model utilised by the Local Authority; Turnell and Edwards (1997) have noted that this approach is particularly adept at encouraging practitioners to look for the strengths within families, and encourages us to enhance and build upon these strengths within a robust risk assessment framework. I feel that this has enhanced my practice as it encourages me to find proactive ways of engaging families and working in partnership with them, and working from a person centred and strengths perspective, whilst also assessing risk and considering appropriate support and safety plans to address identified risk and need. 

Using Gibbs’ (1988) model of reflection during supervision with my mentor I have identified at the Analysis phase that there are significant similarities between many of the principles which underpin SoS and those which underpin Solution Focused Thinking, another relevant Social Work Theory. It has been agreed as a Learning Need that I attend Solution Focused Thinking training in order to enhance my understanding of those principles and to consider how I can incorporate aspects of this theory into my practice with SoS. 

I have also used Gibbs’s model to further support my learning and development in line with the observations of Adams et al (2009), who note that critical reflection is a key element of practice development. Ensuring I receive regular and reflective supervision sessions also supports my practice to be safe (Trevithick, 2007), and in the often very fast paced environment of a child protection team allows a safe space to slowly process my experiences and thus develop emotional resilience (Knott and Scragg, 2013).

During supervision sessions I identified with my supervisor that I would benefit from increased knowledge and experience the court process, and the child protection investigation process. I also noted that the locality team I was currently employed within worked within a busy urban area with higher levels of migration and asylum seekers; consequently there is a uniquely higher number of cases where the issues are cultural (such as Female Genital Mutilation, unaccompanied asylum seeking children etc) and I noted that I would feel more confident in responding to these cases with increased training. 
Having worked within the PLO process during my first year in practice I had already had the opportunity to prepare lengthy reports and assessments, and to exercise my professional judgement within my analysis of cases and recommendations. Due to the SoS approach taken by the Local Authority I have also been able to develop my direct work skills with children and young people, thus ensuring their voices and views are heard and encouraging their participation in the social work process even where they may be too young to attend meetings. Information gathered during direct work sessions has been incorporated into my assessments and has allowed the voice of the child to be heard, and allowed for me to advocate on their behalf. This is very important as the recommendations made by Social Workers can have profound and life altering consequences for families (Wilson, et al 2011); therefore a present and ongoing learning need is further development of my SoS skills.

Word Count: 537
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  May 2018
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



I will be critically reflecting upon an assessment session undertaken with the mother of a young child currently placed in Foster Care. I will refer to the mother as 1, and the child as 2. Mother resides in a small terraced property in an urban area close to a wide range of amenities. Mother is English speaking and does not speak Welsh; this is reflective of the linguistic trend in this area of Wales as Stats Wales (2011) notes that less than 20% of the population in this electoral area are Welsh speakers. 

2 is currently the subject of Court Proceedings having been removed from his mother’s care at approximately four months old due to concerns that he suffered a non-accidental injury whilst in 1’s care, was exposed to her poor mental health, and possibly domestic violence between 1 and her partner.

Prior to 2’s removal a robust safety plan had been devised utilising the Signs of Safety framework; this strengths based approach looks to positive and appropriate family members and friends to come together with professionals to look at the worries, what’s working well, and what needs to happen next. Despite these efforts an incident occurred prior to the ending of the PLO process which highlighted that 1 had concealed a deterioration in her mental health and a suspected non-accidental injury was also discovered on 2; 1 agreed to 2’s voluntary accommodation under s.76 of the Social Services and Wellbeing (Wales) Act 2014, however the Local Authority also applied to the court for an Interim Care Order to safeguard 2’s stability and placement during proceedings and to initiate the twin tracking process; this order was granted. 

The purpose of this observation was to complete an assessment session with 1 to explore what had happened and to consider her views in relation to what should happen next. The session was being undertaken in line with the assessment plan filed at court.

Word Count: 321 
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


Whilst effective communication is an essential element of any positive service user interaction, I would consider this element even more important when considering the vulnerabilities and often stressful context to interactions between service users and statutory social services. This is not least in part due to the power imbalance that can exist between families accessing services and the Social Workers, who are perceived by many to represent the powers and functions available to the state. Hasenfeld (1987) comments specifically on this issue, noting that the effectiveness of Social Work practice can be significantly impacted on where service users feel disempowered, and that positive communication skills can go some way to addressing imbalance.   

As noted above 1 has mental health difficulties and a diagnosis of Borderline Personality Disorder (BPD). To prepare for our assessment sessions I sought information from available research with regards to specific features of BPD to support my communication, such as using “validation techniques”. Consequently I became more aware that responding with an acknowledgment of feelings, without needing to pass judgement on their proportionality or rationality, can facilitate more open conversation and encourage the client to speak more freely as they become less combative or defensive (BPD Treatment Centre, 2018). 

I took a person centred approach to my preparation as “mental health difficulties” does not look the same for everyone (Fallon, 2003), and I took the time to explore what a BPD diagnosis meant for 1 by making preparatory enquiries with her with regards to methods of communicating that she finds helpful. I believe that this approach demonstrates a recognition that 1 is the expert on her own experiences (Turnell, 1997), and looks to address the power imbalance by seeking to work collaboratively with her in line with the Codes of Practice (Social Care Wales, 2017) and the principles of co-production and collaboration which underpin the Social Services and Wellbeing (Wales) Act 2014.

I also ensured that my communication methods were appropriate by gathering up to date information regarding her language preferences; an Active Offer was made in line with “More Than Just Words” strategy (Welsh Government, 2012), however this was declined by 1 on the basis that she was not a Welsh speaker. Nonetheless, it is important that this offer was made and information gathered as it may have been the case that 1 did in fact speak Welsh but did not feel confident enough to ask; this in turn may have had a negative impact on her ability to understand and engage in our session.

I also noted that communication extends beyond language and incorporates body language, tone of voice and eye contact (Koprowska, 2010). This was considered prior to the observation to ensure that my verbal and non-verbal communication supported 1’s engagement. 

Prior to the observation I ensured that 1 consented to the session being observed, and it was explained that the observer was there to observe me and not 1. Dominelli (2009, p.53) discusses anti-oppressive practice and notes that it is “a form of social work practice that addresses social division and structural inequalities… Anti-oppressive practice embodies a person centred philosophy”.  Oppressive practice is also misaligned with the values of the Code of Practice (Social Care Wales, 2017), which sets out a Social Worker’s duty to treat each service user with respect and dignity. Gaining 1’s consent was therefore important not only to ensure collaborative working but also because to not do so would have been, in my view, oppressive practice as it suggests that 1’s views and voice were irrelevant.

I had organised the observation to take place in the meeting rooms of the Social Services offices; whilst many of my previous sessions have taken place within the home I had asked 1 to attend at this location alone to ensure she had the opportunity to speak freely without the presence of her partner in or near to the property. I had hoped this would encourage her to speak openly and without fear of being overheard; whilst there was no direct evidence of domestic abuse there were mounting concerns in respect of coercive or controlling elements of their relationship and I wanted to ensure that 1 had a safe space in which to be assessed. I was mindful that the meeting rooms within the Social Services building can be very intimidating due to their size, ceiling height, décor, and layout. Having reflected on this scenario I feel that I made a conscious decision to attempt to redress some of the power imbalance that would have been intensified by the nature of the room by acknowledging its scale with some humour, and reassuring 1 that whilst this was not an ideal environment it was private. In order to try and negate some of the formality I re-arranged the tables and chairs into a less formal set up, with us sitting diagonally to each other rather than facing one another across a large wooden table. Warren (2007) has also noted physical positioning as being a relevant factor in redressing any power imbalances, and I felt that these minor amendments to the room helped to facilitate this and demonstrate to 1 that I valued her feeling comfortable and at ease as much as possible. 

The assessment session followed a semi structured format as the areas for discussion were as set out within the assessment plan filed to the court. This therefore meant I needed to direct and focus the discussion at times to ensure it reflected the areas that we needed to cover, however I also utilised ‘active listening techniques’ often found within the Motivational Interviewing approach to ensure that 1 felt listened to and to ensure that I was interpreting her words accurately. This process involves reflecting back to a person what it is they’ve shared, and then checking out your understanding of this with the person themselves (Millner and Rollnick, 2013); this helped to ensure my approach supported 1’s engagement. It was also a key objective of the assessment session to challenge 1 on the information that she had withheld or been dishonest about prior to 1’s accommodation, as her ability to work openly and honestly with the Local Authority was a critical issue before the court. It was therefore important that I was able to balance sensitively challenging 1 about where and why things had previously gone wrong, whilst also not seeking to alienate her from the assessment process. 

Towards the end of the assessment session 1 made an allegation of violence and controlling behaviour against her current partner, noting that previously she had been too worried to speak up. I asked 1 what she would like to do next and she stated that she would like to report him to the Police but that she no longer had the use of her mobile phone, as he currently had this in his possession so as to monitor her communication. Drawing on Crisis Intervention Theory (Payne, 2016) I took a task centred approach and offered 1 the use of my works mobile and supported her to report the matter to the Police; 1 shared with the call handler that she was afraid to return to her property as she has previously asked him to leave but he would not go. The police advised they would send uniformed officers to the property and would advise her this evening when this had been done. I offered to transport 1 to her mother’s following our session, as this was a safe person who could support 1 whilst she waited to be contacted by Police to advise when it would be safe for her to return to her property. 

Upon returning to the Office I utilised the Gibbs (1988) reflective model with my mentor and sought feedback; overall I felt that my practice and communication was person centred and respectful, and that I upheld my personal and professional values in line with the Codes of Practice (Social Care Wales, 2017). Whilst the assessment session took an unexpected turn of events following 1’s disclosure of domestic abuse, I feel that my practice was flexible and that it was appropriate in these circumstances to deviate from the assessment plan in order to appropriately address the safety concerns that 1 was reporting. In terms of my future practice and developing an action plan I would ensure that I provide earlier opportunities for one to one assessment sessions with partners outside of the home, as the benefits in this situation was 1 feeling able to communicate concerns that not only warranted immediate action for her own safety but also raised important questions regarding longer term safeguarding implications for 2 should he be returned to 1’s care. 

Word Count: 1422

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes- the Social Worker was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes, she asked me when we arranged the appointment and checked again before we started. I know the observer as she has worked with the Social Worker before. I knew they were observing the Social Worker and not me.

	Were you clear why the social worker met with you today?

	Yes, it’s part of court proceedings

	How well prepared do you think, the social worker was for his or her meeting with you?


	I think she was well prepared. We had to follow the assessment plan from court, but she also helped me with the things I told her about and took me to my mums who could support me.

	  How has the social worker listened to you and respected your views and wishes?


	Yes, she writes down what I say and reads it back to me to check she’s understood me properly. She helped me when I told her about what was going on with my partner and asked me what I wanted to do next.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes


	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	No


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This essay will critically reflect upon the assessment and safeguarding process as it has applied to a young baby who became known to the Authority as an unborn child, on the basis that the mother’s older children had been permanently removed from her care. I will refer to the mother as 1 and the child as 2. 1 fell pregnant with 2 shortly after the conclusion of proceedings in respect of her three eldest children; during these proceedings the court were satisfied that they should secure permanency outside of their mother’s care due to physical abuse, neglect, parental substance misuse, and parental mental health difficulties. The children presented with attachment and behavioural difficulties that could be attributed to the poor standard of care they had received from 1, and they all required long term therapeutic input and support as a result.
The referral for 2 came via the midwife, and due to the recent proceedings in respect of her eldest children there was sufficient concern that 2 may be likely to suffer significant harm. Under the All Wales Child Protection Procedures (Welsh Government, 2008) a strategy discussion was had with the Police and a decision made to proceed immediately to an Initial Child Protection Case Conference (ICPCC). The ICPCC is a multi- agency meeting in which all relevant agencies come together to consider the concerns and make a decision as to whether the child’s name should be placed on the Child Protection Register on the basis that they have, or are at risk of, suffering significant harm. The importance of multi-agency working in Child Protection matters is further underpinned by the Working Together Framework (Department of Education, 2018), which considers the roles of relevant agencies in the Child Protection process.
As part of this process a Signs of Safety (SoS) approach was taken as this is the Social Work method which underpins the Local Authority’s practice. Signs of Safety is described as an “innovative, strengths-based, safety-organised approach to child protection casework” (SoS, 2018) and this methodology was utilised to organise the Authority’s approach into a mapping document which consists of three main columns; what are we worried about, what is working well, and what needs to happen next. Gardner (2008) notes that SoS seeks to balance a ‘strengths based approach’ with recognising and responding appropriately to parental deficits which may be impacting on the child. A review into the SoS approach by the Department of Education noted that many families found that it presented information to them in a way that was straightforward and helped them to understand what they needed to do (DSCF, 2009). With this case in particular I have reflected that this was an appropriate approach to take as 1 has moderate learning difficulties; whilst she was noted to have capacity, she also had some difficulty in processing and understanding information being given to her.  
Alongside SoS I also made sure to use clear and uncomplicated language within the conference report as this has been noted by McGaw (2000) as being important when communicating child protection concerns to parents. I also went through the report with 1 at length prior to the conference, and made a referral for an advocate as during our initial meetings she had indicated that she had not had an advocate during previous proceedings and felt that this would have made a difference to her ability to understand the concerns and participate in the process. It was frustrating and disappointing as a practitioner that despite this referral the advocate was not agreed in time for the conference due to a funding disagreement between the Local Authority and the contracted advocacy service. Professionals more senior than myself were of the view that the conference should go ahead but be taken at a slow and steady pace, providing space for 1 to reflect on information and ask questions. Clements (2012) notes that “although sections 181 – 183 of the [Social Services and Wellbeing Wales 2014] Act provide for regulations to be made concerning the provision of ‘advocacy’…the Welsh Government has decided not to implement this statutory duty (in contrast to the position in England)” it is my view that the ambiguity within the Act with regards to specifically how a Local Authority fulfils its obligations in relation to advocacy, particularly for parents when there is a learning need, has resulted in a lack of clarity and increased scope for poor practice. 
Utilising Gibbs’s Reflective Cycle (1988) I have reflected on this situation and can identify that whilst I did not feel wholly comfortable in the ICPCC proceeding without an advocate for 1, I also did not wish to challenge the united view of more senior professionals that the ICPCC should go ahead. On the one hand I have reflected that given the level of concern on the basis of the historical information, it is unlikely that the outcome of the conference would have been different had an advocate been present, however in my considered view the process is as important as the outcome and having an advocate present would have been valuable for 1, and further consideration ought to have been given to the importance of advocacy, which Lindley and Richards (2002, p.38) notes “reinforces the importance of the local authority working in partnership with parents as the fundamental principle underpinning the successful protection of children at every stage of the process”. The ICPCC took place almost a year ago, and in this time I feel that I have substantially grown in confidence and can recall several other occasions since whereby I have felt able to disagree with other professionals in a considered and logical manner. If I were in the same situation again I would set out my concerns clearly, in writing, and make stronger representations for delaying the conference to allow for the attendance of an advocate. I would also seek the guidance and supervision of my line manager going forward in challenging a decision that I felt did not reflect my values as a Social Worker. 
2 was considered to be at risk of significant harm and therefore was placed on the Child Protection Register as an Unborn child; Legal advice was sought following the ICPCC within a Legal Gateway Meeting and due to the long term concerns and recent proceedings it was felt that the threshold for Section 31 of the Children’s Act (1989) had been crossed and therefore a decision was made to commence a pre-birth assessment under the Public Law Outline process (PLO).
The PLO process comprised of the following; assessment sessions with both parents, the provision of support services such as Women’s Aid, Substance Misuse services, and Parenting Support, and core group meetings to gather and share updating information from a range of involved professionals. 
The provision of support services is important within the legislative framework as the Local Authority has a duty to safeguard children whilst endeavouring to keep families together (Children Act, 1989). Similarly, an up to date pre-birth assessment was also required to assess current parenting capacity utilising the Framework for the Assessment of Children in Need (Welsh Government, 2001). Further research such as that by Parker and Bradley (2003) also notes that as time progresses and people’s lives move forward it is important to recognise these changes and developments within the context of whether this represents increased risk or safety for the child. This has helped to enhance and develop my understanding of need and risk as not being static factors, but rather that they exist on a continuum and can change over time. For this reason up to date assessment is essential.   
I met with both parents as part of the assessment process to gather updating information and their views on the concerns raised in previous proceedings. Unfortunately, both parents continued to place the blame for the previous physical and emotional abuse on mother’s previous children, and did not accept that to continue to parent in this way would likely cause the unborn child significant emotional and physical harm as she grows. Despite reportedly separating there were also a number of police reports indicating ongoing violence and alcohol misuse. I sought advice and guidance from a Senior Social Worker within the team in respect of useful assessment tools for Unborn children and was directed to a number of useful materials; subsequently I utilised Calder and Hackett’s (2013) pre-birth assessment framework to enhance my analysis, as this considers a range of factors including those which increase risk to an unborn child (i.e. unwillingness to accept previous concerns, domestic violence, mental health issues) and those which mitigate risk (i.e. appropriate support network, insight into previous worries). Within this evidence based framework the parental deficits that I identified suggested a significantly elevated risk of harm to the unborn child. 
I also regularly chaired Core Group meetings, which involved gathering and interpreting information from a range of other sources. I reflected on this process as being very important; information sharing has long been highlighted within Serious Case Reviews as a critical element of effective child protection practice (Munro, 2012), however it also further supports critical reflection of our own analysis and judgements. It was important that whilst the concerning historical information was given appropriate weight, the current assessment needed to be based upon up to date information in relation to parenting capacity and ability to make safe choices. Core Group meetings provided the opportunity to consider the information being put forward by others, and to examine whether this information supported my analysis and basis for decision making or whether it challenged it. In this instance the views of other professionals corroborated and supported the concerns of the Local Authority, as 1’s lack of insight into the worries and her ongoing abusive relationship was causing significant barriers to the Parenting Support Work which had commenced.   
Given the range of concerns the recommendation of the PLO assessment was to issue court proceedings upon 2’s birth; this would involve making an application for an Interim Care Order to place the baby in Foster Care under section 38 of the Children’s Act (1989). The Local Authority’s intentions were shared with parents at a Legal Meeting, during which the Father became highly abusive and made a number of threats toward me. The father further indicated that he had followed my car in the community outside of work and wished me harm. As a result of these comments I met with my manager and a HR representative to consider an appropriate Risk Assessment to look at my personal safety and arrangements for home visits, car parking, transport, and court appearances. Whilst my managers were quick to put appropriate measures in place, I took full responsibility for my own personal safety (Codes of Practice, 2018, s.5.7) and followed the Local Authority’s protocol in this regard. This involved contacting the police and providing the necessary information to allow them to meet with the father and advise him of his conduct and the consequences of further threats and harassment. I also sought additional supervision as I recognised that I felt especially vulnerable following this incident and this was reflected upon in supervision with a plan put in place for additional support if needed whilst court proceedings were ongoing. 
Upon the birth of 2 an application was made immediately to the family court for an Interim Care Order (ICO), which would allow 2 to reside in Foster Care for the duration of proceedings and for the Local Authority to share Parental Responsibility. This application was supported by the child’s court appointed Guardian. To ensure the court had sufficient information to consider whether the legal threshold for an ICO threshold had been crossed I was required to submit Initial Evidence with the legal application, and an Interim Care Plan setting out the Local Authority’s view as to what the child’s care plan should look like during proceedings. The Interim Care Order was granted.
Since qualifying as a Social Worker and taking up employment in a busy child protection team I have been involved in the removal of several babies from the hospital to foster care; in my experience it is without doubt one of the most traumatic and emotionally distressing aspects of the Social Work role. Despite advocating for this course of action in court and firmly believing it to be in the best interests of the child, on a human level the reality of witnessing parents being separated from their new born baby is heart wrenching for me. From past experience I am aware that whilst I am able to carry out the functions of my role in this scenario in a professional manner despite the emotive circumstances, the aftermath of the experience has a significant impact on me. Previously I had not sought the support I had needed following such experiences as I had considered that “other Social Worker’s manage to do this” and I did not want to be perceived as unable to cope in the role. Having reflected on this during a period of absence from work (utilising Gibbs’ model of reflection) I was able to create an action plan moving forward that recognised the difficult emotions these situations can bring up and how I might manage these differently in future. I put this learning into action during this case and to support my emotional resilience and ability to continue in my role I had already spoken to my manager prior to the hearing about the emotional impact of removal for me, therefore they were able to offer me appropriate and timely support. Following the placement of 2 in Foster Care I debriefed with my manager who was able to reflect with me on what had happened and how this made me feel. Whilst it remains a difficult aspect of the role, I am pleased that I was able to reflect on previous experiences in a way that supported me during this case to safeguard my emotional wellbeing and develop resilience.
During the course of court proceedings further expert assessments were sought; an updated psychological assessment and a PAMS assessment. A PAMS assessment is utilised in cases where parental learning difficulties are present, as it recognises that there is no “right” way to parent and therefore takes into account different parenting styles and how this might impact on the child (McGaw et al, 1998). It utilises flashcards and simple language to provide the parent with maximum opportunity to engage.  An updated psychological assessment was also sought to consider the risks posed by mother’s mental health difficulties, any treatment which might be beneficial and the timescales associated with any treatment. Both the PAMS and Psychological assessments concluded negatively, with specific concerns noted in respect of 1’s lack of insight, learning difficulties, personality issues and volatile interpersonal relationships. Both experts concluded that no teaching or therapeutic recommendation could mitigate against the risks posed to the child from 1, who was seeking to provide sole care. 
I completed a further updated parenting assessment to consider these specific areas insofar as they may pose a risk to 2’s immediate and long term development. I utilised my knowledge on Attachment Theory to consider the impact that inconsistent caregiving by 1 might have on 2, and reflected on the various difficulties her older children had developed as a result of their insecure and disorganised attachment profiles. The impact for the older children has been significant and has resulted in a number of placement breakdowns due to the difficulties they have in building trusting relationships with safe adults. Additionally, the coping strategies they have developed as a result of their chaotic parenting has further destabilised all attempts to provide them with consistent care. Extensive research tells us that outcomes for children who receive inconsistent, frightening or neglectful parenting are often poor and can result in a range of difficulties (Howe, 1995). It is therefore imperative that 2 be safeguarded against the many factors which undermine 1’s efforts to provide good enough parenting such as domestic abuse, mental ill health, and parental substance misuse. 
During the course of these updating assessments 1’s vulnerability became more apparent, and further exploration into the impact of her learning difficulties on her ability to make safe choices for herself and be manipulated by others was a concern for me. Despite 1’s open hostility towards me it also became clear that she also viewed me as a source of support, particularly in the absence of other safe people in her life. Given that I am 2’s Social Worker this presented a conflict as 1 and 2’s needs were not always aligned and it is my role to contribute to decision making in respect of 2’s best interests.
I discussed this in simple language with 1 and I explained that I would like to make a referral to Adult Services to consider support for her independently of 2, and sought her consent to do this. I believe this demonstrated person-centred practice on my part, as it is important to consider the views of the service user and take these into account. Having these discussions with 1 prior to making the referral ensured that she was fully involved with the process and ensured I was able to make this referral with her cooperation and consent, thus increasing the likelihood of a successful and meaningful relationship between 1 and the service. I requested an assessment with Adult Services under the Social Services and Wellbeing (Wales) Act (2014); under this Act the Local Authority has a duty to assess whether an individual is in need of care and support, is at risk of abuse, and whether the person is at risk of abuse due to their care and support needs.  As a result of this referral an assessment was carried out and 1 was allocated her own Social Worker; this was a positive step as it ensured that in addition to an advocate 1 also had access to her own Social Worker. Furthermore, whilst within proceedings the welfare of 2 was paramount, 1’s own needs were not lost and were appropriately identified and responded to by way of her own care and support plan. 
During the course of court proceedings 2 became a Looked After Child (LAC), the definition of which is noted within the Children’s Act (1989) as follows “a child is looked after by a local authority if a court has granted a care order to place a child in care”; this became applicable to 2 following her placement in Foster Care under the Interim Care Order granted following her birth. There is a statutory requirement on the Local Authority to ensure any child who is accommodated is visited in line with The Children Act (1989) Guidance and Regulations Volume 2: Care Planning, Placement and Case Review (2015). This stipulates that children should be visited no less frequently than once every six weeks, and these visits to 2 in placement continued throughout the course of court proceedings. Furthermore, as a Looked After Child her interim care plan and subsequent final care plan remained under the review and consideration of her allocated Independent Reviewing Officer (IRO). The role of an IRO was strengthened via the IRO Handbook (Department of Schools, Children and Families, 2011) to ensure that the care plans associated with Looked After Children did not ‘drift’, and that the child’s best interests and views were represented in the care planning process. 2’s care plan was therefore overseen by an IRO, and regular LAC Reviews were held to consider her progress, contact, care and support plan and permanence planning.
Prior to the conclusion of care proceedings the LAC review convened to consider the updating assessments and my Final Care Plan which recommended Full Care and Placement Orders be granted for 2 which would enable to the Local Authority to seek an adoptive placement; the LAC review endorsed the Final Care Plan and this was put to the court in a Final Hearing. This care plan took into account the case of “Re B-S (2013)” which set out the importance of a thorough exploration of all available options, and the necessity for clear analysis as to why 2’s needs can only be met by way of Full Care and Placement Orders.

Both parents were independently represented by separate solicitors at this hearing, and both opposed the Local Authority’s care plan. Consequently, the hearing was allocated for three days and I was required to provide oral evidence to the court as to the rationale behind my recommendation, and why no other option could be considered realistic or appropriate in meeting 2’s needs in line with the Re B-S judgement.   Having provided my evidence to the court, the court subsequently heard evidence from 2’s Guardian, 2’s parents, and both expert assessors in this case. The court was then invited by the Local Authority to consider the Threshold document and agree with its content. This is important as in order to legally grant a Full Care Order the Judge must be satisfied that there be ‘sufficient reasons to justify’ this course of action. Threshold can be considered crossed where a judge finds that;

· significant harm to a child has already been caused

· there is a serious risk of significant harm being caused in the future
The judge found that threshold had in fact been crossed in this case, and therefore this stage had been successfully passed. This led the court to consider the second stage known as the ‘welfare test’; this takes into account that even where the threshold is crossed, it does not always follow that a Full Care Order is in the child’s best interests. Due regard is given to the Welfare Checklist (noted within the Adoption and Children Act (2002), and Section 1 of the Children Act (1989) which sets out the principle that the child’s welfare is the paramount consideration. The judge will also need to consider Article 8 of the European Convention of Human Rights which sets out the parent’s rights to a private and family life, and balance this against the welfare of the child as the ‘paramount consideration’. Again, the Judge found that the child’s welfare required the making of Full Care and Placement Orders and the requirement for parental consent to these orders was dispensed with.

Section 14 of the Children and Families Act (2014) provides that care proceedings “must finish as soon as possible or take no more than 26 weeks” to prevent a delay in permanence for the child; this case concluded in 22 weeks and the twin-tracking process allowed for the Family Finding process to begin immediately for 2 once the Final Hearing was concluded. 

This was an emotive case due to the severity of the outcome, the age of the child involved and the understandable despair of the parents. Nonetheless I believe it was a learning experience which has served to significantly develop and expand my skills and knowledge in respect of the court and safeguarding process and has provided me with a wealth of experience to reflect upon and to continue to develop my practice.
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Until the implementation of the Social Services and Well Being (Wales) Act (2014) in 2016 there were a number of different pieces of legislation relevant to Adult Social Care in Wales that rendered the adult safeguarding process a “confusing and complex patchwork” (The Law Commission, 2011). These included the NHS and Community Care Act (1990), which considered the needs of adults who were unable to protect themselves by way of health or disability, and the Mental Capacity Act (2005) which assessed the needs of adults experiencing mental health difficulties.

Following the Law Commission’s Report Welsh Government published a white paper titled Sustainable Social Services for Wales (2011). This paper strongly recommended that a dramatic change in services and legislation was required in order to meet the evolving needs of the population, and that without such a change the current system was “unsustainable” (Welsh Government, 2011). 

Whilst the Mental Capacity Act (2005) remains in place and sets out the framework for assessing and making decisions for those deemed to lack mental capacity to make their own choices, the SSWB(W) Act (2014) has repealed all other previous legislation pertaining to adult safeguarding. For example, section 126 of the SSWB(W) Act (2014) now sets out and defines what is meant by the term ‘Adult at Risk’ as an adult 

•
Who is experiencing or is at risk of abuse or neglect; 

•
has needs for care and support (whether or not the authority is meeting any of those needs); and 

•
as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.

There is now a duty for a local authority to make enquiries “if it has reasonable cause to suspect that a person within its area is an adult at risk” (Social Care Wales, 2017), and Section 128 places a duty on partner agencies to report any concerns that they have regarding an adult at risk. 

The focus of the Act is to encourage people to retain their independence and control over their lives and decisions which affect them (Social Care Wales, 2017), however section 20 of the Act also notes that the Local Authority has a duty to provide for the adult’s care and support needs where these are eligible, including preventative services where applicable.  

The Act has also established National Independent Safeguarding Boards to oversee the effectiveness of the Local Safeguarding Boards by providing advice and support in relation to safeguarding adults as well as children. The Local Authority that I work for works in line with the ‘Wales Interim Policy and Procedures for the Protection of Vulnerable Adults’; this policy also looks to the Local Safeguarding Board to work with partner agencies as well those in the voluntary and third sector to protect adults at risk of harm. 

Although my role is within Children’s Services it is important that I have adequate training and knowledge in relation to Adult Safeguarding as my role often brings me into contact with adults who may be vulnerable to abuse. I have reflected specifically on this matter in Section 4 of this portfolio, and have further attended Adult Safeguarding training to strengthen my knowledge and skills in this regard. 

Word count: 535
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



A key difference between adult and child safeguarding policy takes into consideration the issue of consent and capacity; in Children’s safeguarding the Local Authority can make use of a range of measures under section 47 of the Children’s Act (1989) to investigate concerns for abuse or neglect which include provisions to override parental consent and work alongside the Police to take measures to secure the immediate safety of a child deemed to have suffered or be at risk of suffering significant harm. Whilst the SSWB(W) Act (2014) has introduced a statutory obligation to also investigate adult safeguarding concerns (which previous to this did not exist), it is of note that where these concerns relate to an adult who has ‘capacity’ the Local Authority’s powers to intervene are severely limited. 

By virtue of their age, stage of development and care needs children are dependent on their parents/adult carers to ensure they are provided with good enough care; this makes them particularly vulnerable to exploitation or abuse where the care they are receiving falls beneath the level that could reasonably be expected of a “good enough” parent. The All Wales Child Protection Procedures (2008) sets out the process for reporting, investigating and responding to concerns for child abuse and neglect, and in serious cases the Local Authority can apply to the courts for protective orders which would allow for children to be accommodated away from their home whilst further assessments and investigations are ongoing. Following the implementation of the SSWB(W) Act (2014) the Local Authority can now apply to a court for an Adult Protection and Support Order (APSO), however this is limited to gaining access to assess whether an adult is ‘at risk of abuse’; the Local Authority cannot overrule an adult’s decision making irrespective of whether their choices might be considered unsafe or unwise, provided they have the capacity to make such decisions. This is significantly different from the powers available within children’s safeguarding, whereby the children and parent’s wishes and feelings are routinely sought but can be overruled if the child’s welfare requires it. 

Under the Mental Capacity Act (2005) set criterion are considered in determining an adult’s capacity to make their own decisions; where an adult has capacity they can refuse an assessment or any intervention or support being offered. Their wishes in this regard must be respected, irrespective of whether they are judged to be at risk or not, in line with the Human Rights Act (1989). Conversely, within children’s safeguarding a court can overrule the ‘Right to a Private and Family Life’ where a child is judged to be at risk of significant harm. 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


My second year in practice has been a very important phase in my learning and development as a number of my learning needs have been identified and responded to by way of training, shadowing, and opportunities to manage increasingly complex cases. 

I have been fortunate to attend a three day Solution Focused Brief Therapy Workshop, which has further enhanced my understanding of solution focused practice. Lee (2013) notes that this approach is often successfully applied within Social Work as its assumptions and are consistent with the Social Work values base which considers empowerment and the existing strengths within families and individuals. I have been able to apply its principles to working with a number of families and children in need of care and support to reduce, and ultimately end, statutory interventions by working collaboratively with service users to make positive and sustainable change.   

As noted within the developmental review (a) I had identified a requirement for further training in respect of culturally specific issues often referred into the team. Positively I have since attended at training to enhance my awareness and understanding of Female Genital Mutilation and how the present law and child protection framework applies in this regard. I have also undertaken age assessment training, and have undertaken an age assessment alongside a Senior Social Worker subsequent to the training to put this learning into practice with senior oversight and support. 

I had also identified a requirement for further child protection training, as I was attending more s.47 investigations and was anticipating that I would soon be undertaking these as a lead worker and not for the purpose of meeting a learning need. I was placed on a “shadowing” rota for several months, which allowed me the opportunity to be involved in child protection investigations as a learner and also completed three day Achieving Best Evidence (ABE) training; this was later put into practice as I attended a S.47 Child Protection investigation and supported two young children through their ABE interview and later through the court process. Whilst the training was very important in building the necessary skills and confidence to manage a child protection situation such as this, I recognise that further experience over the course of my third year in practice will continue to build on my existing skills. During this period critical reflection during supervision will be essential to ensure that my practice remains safe, professional and ever evolving and developing. 

These experiences in my second year have reinforced to me the especial vulnerability of young children; whilst there are a number of systems in place to safeguard them such as the All Wales Child Protection Procedures, Achieving Best Evidence Guidance (Ministry of Justice, 2011), and the Family Courts who can utilise safeguarding legislation within the Children Act (1989) to secure their immediate protection, many young people’s voices remain unheard. I have learned that a young person’s loyalties to their parents, or fear over the consequences of disclosing abuse, may prevent a lot of young people from seeking support and protection (Davies and Westacott, 1995). This has served to reinforce the importance of skilful direct work with children to ensure that their voices are heard as much as possible, and to continue to develop my communication skills so that trusting relationships can be built with children at risk. 

As noted within the Safeguarding Case Study (Section 4) I have had the opportunity to manage increasingly complex cases such as that outlined within the assignment; namely an unborn child who was subject to court proceedings immediately upon birth and subsequently removed from the care of her parents due to concerns for the mother’s mental health, learning needs, violent relationships and substance misuse. Through this piece of work I have identified the conflicts that can occur when the parent is also a vulnerable person in need of support, as whilst my duty is first and foremost to safeguard the best interests of the child, I am also required under the Social Services and Wellbeing (Wales) Act and Codes of Practice (Social Care Wales, 2017) to report my concerns for the mother as an adult at risk, and advocate for her own needs to be assessed under the new adult safeguarding legislation (as explored within Section 5). 

It has further been agreed within supervision that I will continue to develop my assessment and analytical skills due to their importance in the safeguarding process. Wilson (2011) notes that poor assessment writing can contribute to missed opportunities to safeguard children at risk, and can result in the child’s care and support needs remaining unmet. Consequently I feel that my assessment writing skills should be ever evolving and developing, taking into account evidence based frameworks for assessment and intervention and should be utilised alongside direct work with children themselves to provide a thorough and holistic overview of the strengths, needs, and risks present.
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	02/10/2017

	2
	10/01/2018

	3
	01/03/2018

	4
	06/06/2018


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Having mentored the learner during her practice I have had the opportunity to observe the learner’s development over a period of time. On beginning in the team the learner had worked within a child and family locality team during her third student placement and was therefore starting with a very good range of knowledge of legislation and protocols, however the learner identified that she would like to develop her knowledge of the S47 (child protection investigation process) and Court process so highlighted these are her learning needs early on. With this in mind the learner requested opportunities to shadow senior members of the team understanding that this will help to inform her practice. The learner was allocated a case that she worked from the initial point of referral pre-birth and worked the process through to the end where the child was placed for adoption.

The learner has shown an ability to reflect during supervision and has developed into a conscientious practitioner who is able to use supervision to critically reflect and in turn is able to implement her learning into her practice. The learner has shown she is able to be professional with families and is passionate about supporting families in need.

The learner has been observed to have excellent communication skills with families and has shown she is able to work closely with families in building trust, which is essential to forming good working relationships and ensuring the best possible outcomes for children. The learner has been able to identify learning needs in respect of her communication skills and has placed herself on training available through the Local Authority, this has included training specifically related to cultural issues and training to support the development of her Signs of Safety Practice. The learner has developed very good risk assessment and analysis skills in order to support families in the most appropriate way and so that children can be kept safe at all times, where possible within their family. The learner has worked hard to develop emotional resilience in difficult circumstances through seeking reflective supervision and support from myself and other senior members of the team. 
The learner has shown a commitment to the Porth Agored portfolio and has taken her learning needs seriously. Looking forward to the next steps I would encourage the learner to develop her analytical skills in order to grow in her professionalism. The learner has shown she is capable of becoming a skilled practitioner and I would encourage her to continue in her continued professional development as she continues in her social work career.
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	Name of Team/Agency 
	East Team- Swansea Social Services Child and Family

	Name of Mentor 
	Charlotte Pickin

	Name of Line Manager 
	Charlotte Pickin


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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