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Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Use ICT skills developed within the module to present your findings.

Introduction
Inclusion is the involvement of all pupils within learning by minimising the barriers that individuals have to learning and participation to ensure everyone is involved (Booth et al. 2000, cited in Glazzard et al. 2010, p. 3). Highlighted within this definition is that the role of participation is important but does not discuss the importance of pupil’s achievement. Improving inclusion is about both the content and process of the curriculum for all pupils, adapting the curriculum to suit the pupils’ needs is vital to improve pupils’ involvement and achievement (Farrell, 2012).

The type of Additional Learning Need (ALN) that this researched has looked at is dyslexia which delays a person’s learning. “Dyslexia is evident when accurate fluent reading and/or spelling develops incompletely or with great difficulty.” (British Psychological Society, 1999 cited in Hall, 2009, p.7). In contrast Mortimore (2003) and Squires and McKeown (2006) suggest that there are different definitions which highlight different characteristics of dyslexia which leads to confusion by teachers and explains why there are so many different screenings for dyslexia. It has been found that there are 7,764 pupils in Wales that have been identified with dyslexia in school but have no statement of a Special Educational Need (SEN) and only 325 pupils have been statemented with a SEN of dyslexia (WAG, 2018). NHS Wales (2018) estimate that 1 in every 10 to 20 people have some characteristics of dyslexia. Therefore, it is vital for teachers to be aware of the characteristics to be able to support the pupils with the daily challenges they face to improve their achievement and well-being. QTS standard S1.1 (WAG, 2009) emphasises the importance of teachers understanding the diverse needs of all pupils to practice an inclusive pedagogy. There are currently 781,371 pupils at school within Wales (Department for Education, 2016-2017 cited in BESA, date unknown) with only 0.04% of pupils being diagnosed with dyslexia and 0.99% of pupils displaying characteristics of dyslexia without a diagnosis. 

The secondary research was carried out firstly looking at children living in poverty but as a group it was found that there was not enough research in order to carry out primary research. Secondary research was completed on dyslexia to find sufficient research which led to the primary research on dyslexia. The primary research was implemented in 3 counties, Neath Port Talbot, Swansea and Bridgend to find out the inclusive approaches in these schools. The questionnaire was sent out to 15 different schools with hope that they would be distributed to at least 5 members of staff within the schools aiming for 75 responses. The response rate was 12%. The low response rate was disappointing as some members of staff were contacted individually to help to distribute them to other members of staff to complete but this could be due to the questionnaire being sent out electronically and not handing them out personally face to face (Fink, 1995a). The schools that did participate had more time to complete during staff meetings and had personal connections with members of the group. The questionnaire was carried out ethically adhering to BERA (2018) guidelines and the GDPR (ICO, 2018) and ethical, legal and professional frameworks, guidelines, standards required by statutory and local authorities as well as the University Research Code of Ethics and Integrity and the EWC Research Guidelines. Overall, 9 responses may not be a true reflection of general inclusive practice of children with dyslexia but will give an insight to some of the approaches practised. 

Within this assignment, there will be a critical analysis on the inclusive approach of dyslexia with the focus on the comparison of the questionnaire responses and existing secondary research on children with dyslexia. Moreover, there will be a reflection of the effectiveness of the questionnaire and its results. WAG (2004) advise that children with an ALN such as dyslexia should be taught at mainstream and be included within their class and work with the children to help their participation within the school. Dyslexia is a hidden disability that has effect on a person’s ability to carry out daily tasks (UK Government, 2015) so it is important that a child with dyslexia’s needs are met and have full access to the curriculum with their parents playing a vital role in their education. Special Educational Needs (SEN) and Learning difficulties and/or disabilities (LDD) is now going to be referred as ALN through the ALN transformation programme (WAG, 2017) to create a unified system that supports all young people with additional needs to provide an inclusive environment for all. The ALN transformation programme is currently in draft form and each individual will have an individual development plan (IDP) which learners have a legal right to have.



Main body
The questionnaire consisted of 27 questions including questions about individuals’ experiences and schools’ policies towards an inclusive practice of children with dyslexia. This number of questions was decided as it was felt that there needed to be sufficient amount of questions to receive both qualitative and quantitative data. Too many questions would have discouraged participants to answer the questionnaire as it would have been too time consuming (Fink, 1995b). Teacher’s workloads having become increasingly demanding and time consuming as Speck (2019) suggests from research that 56% of respondents believe that their work load has become worse within the past year. This was another element taken into consideration whilst creating the questionnaire to ensure it was not impacting on participants free time. Within the email with the link to the questionnaire contained a covering letter to explain why the research was being carried out and that responses remained anonymous in line with BERA (2018) guidelines and the GDPR (ICO, 2018).
 
The questionnaire contained mostly closed questions to receive quantitative data as it is more time efficient and easier to gather and categorise data (McNeil and Chapman, 2005). There were also open questions to be able to gather qualitative data allowing participants to give more information and opinions (Fink, 1995b). The closed questions used a mixture of multiple-choice questions to enable the researchers to categorise the data and Likert scales to measure opinions and perceptions of different approaches to dyslexia. In the questions that included a Likert scale, there was no option for no opinion as it may cause the respondent to pick no opinion which would not be helpful for the research. However, this could be seen as pushing respondents into an answer but there was an option to not answer the question to overcome this (McNeil and Chapman, 2005).

Dyslexia was chosen as the ALN topic for the group research as all members of the group had experiences working with a child with dyslexia whilst on PTE but had little knowledge of how to support a child with dyslexia. Dyslexia has major links with people having challenges with literacy which raised a major interest in the group as it is found that literacy levels in Wales are low as 12% of the population in Wales have not reached level 1 in basic literacy skills (Furlong, 2015). This could be due to the lack of support from teachers in school as they have not received training on dyslexia leading to children leaving school without basic literacy skills. Teachers having a negative attitude and not giving children with dyslexia support leads to children lacking confidence and contributing to poor achievement in school (Gibson and Kendall, 2010). Children with dyslexia are found to have poor time management and 80-90% are found to have difficulties with balance leading them to face challenges in other subjects not just literacy as these difficulties come up across the curriculum (Fawcett, Nicolson and Dean, 1996 cited in WAG, 2012, p. 14).  Dyslexia has a different impact on each individual, there is a large number of children with dyslexia that underachieve as they face fewer career opportunities and difficulties socialising (Rojewski, 1999 cited in WAG, 2012, p.29). In contrast, Seo, Abbott and Hawkins (2008, cited in WAG, 2012, p. 29) believe that children with dyslexia do not have any difficulties achieving academically in line with other peers.

From the 9 responses from the questionnaire 67% of participants were teachers within a school, 22% were teaching assistants and 11% were SENCOs. The data gathered from the questionnaire will not give an even over view of what schools’ approaches are to supporting dyslexia but will give an insight into what teachers’ views of supporting children with dyslexia are. 89% of respondents have over 10 years’ experience working within the primary sector. From this data the group predicted that the more years’ experience they have within a school the more likely they are to have to experienced children with dyslexia. On the other hand, this was not the case as only 2 out of the 9 participants (22%) have children diagnosed with dyslexia within their class (see figure 1). The respondent with the least amount of experience in schools had the greatest number of pupils with dyslexia within their class. As 78% of respondents did not have any pupils with dyslexia in their class their answers may not be as reliable as the data gathered from those with pupils with dyslexia in their class. It would have been more useless to ask the participants if they had experienced children with dyslexia in their careers rather than their current class.

	Participant
	Number of pupils with dyslexia
	Years experience

	1
	0
	10+

	2
	0
	10+

	3
	0
	10+

	4
	2
	3 to 5

	5
	0
	10+

	6
	1
	10+

	7
	0
	10+

	8
	0
	10+

	9
	0
	10+


Figure 1

The data gathered from the questionnaire was 56% from the county of Neath Port Talbot due to personal connections within the school (see figure 2). This gives a good representation of how Neath Port Talbot give training and support to children with dyslexia and support for educational professionals. However, it does not give a clear overview as to what training and support is available across all counties in Wales. Reid (1998) claims that the understanding of dyslexia differs from counties and countries so having a wider spread of participants from different countries would have provided more validity.  Visiting the schools and explaining the questionnaire face to face would have been more person with clear communication and could have resulted in more responses across the different counties (Fink, 1995a). 


Figure 2
	
In order to find out more about how children with dyslexia are supported within a class room to provide an inclusive environment, research was undertaken to find out the most popular strategies that are used. Hall (2009) and Wales Dyslexia (date unknown) suggest that memory games, slanted surfaces, pastel coloured paper, extra thinking time, pencil grips and intervention groups help support children with dyslexia, so these were the options used for the question 7 in the questionnaire. Through the questionnaire it was found that not one strategy was the most useful but use of many different strategies allowed children with dyslexia to help deal with the challenges they face on a daily basis (see figure 3). Moreover, from the questionnaire there was an option for other which was chosen by 14% of the respondents which does not give much information to what other strategies they may use. It would have been more beneficial to have an open question after question 7 to name other strategies used to help support children with dyslexia. 5 participants believed that question 7 was not applicable for them, this could be because they not have any children with dyslexia in their class, making the data gathered less valid and not creating a true picture (McNeil and Chapman, 2005). From interviewing a head teacher with a dyslexia friendly award it was discovered that they use a variety of strategies including sensory felt tip pens, pastel colour paper, reading rulers and intervention groups. This shows that schools need to have a variety of resources available for children with dyslexia to be supported on a daily basis to incorporate an inclusive approach. In contrast, the headteacher from the interview did advise that they used to provide pastel paper books for all children to ensure an inclusive approach, but the costing of the books was too high, so these books are only available now to children with dyslexia.


Figure 3

The number of pupils from the participants classes that have been diagnosed with dyslexia is only 1%. However, 67% of the participants believe that they have pupils in their class that have characteristics of dyslexia but are yet to be formally assessed (see figure 4). This suggests that there are lot more children who face the challenges of dyslexia but do not have the diagnosis. Participants gave a variety of reasons why the children may not have had a diagnosis generally most said that it was very time-consuming process that children with other challenging behaviour such as ADHD are prioritised.  Also, many children may show traits of dyslexia but are too young to be able to undergo formal assessment and resources are not suitable for their age. WAG (2012) suggests that teachers lack confidence in identifying characteristics of dyslexia and the responsibility relies on specialist teachers. From the interview it was discovered that the school does not have the ability to give diagnosis of dyslexia but is able to screen children to see if they are at risk of having dyslexia, but this requires parental consent. The SENCO of the school interviewed claimed that the screening process is complicated and requires a number of different tests in order to screen a child and a number of the tests would be challenging for a child without dyslexia. However, Lord and Jones (2006, cited in Grigg, 2015, pp. 307) believe that putting pupil through screenings and tests can cause stress and anxiety. Furthermore, this could be improved by schools having dyslexia groups within schools to help support the pupils at every level and continue to monitor the pupils (Estyn, 2016). The participants questioned claimed that they supported the children with characteristics of dyslexia the same as the children who have a diagnosis as in regard to strategies using a variety of different ones the most popular being guidance and support from a teaching assistant (TA) (see figure 5). However, funding for schools was cut 5% per head in 2017-18 and is estimated to be cut in a total of  9% per head by 2020-21 so without having the funding, schools are finding it more difficult to be able to have the money to spend on TAs to support children with dyslexia (Lewis, 2019). As previously stated, the option of other on question 10 is not useful as there is no extra information given to know what other strategies are used within schools to help children that are not yet formally assessed so including an open question would help discover more information.


Figure 4

from TA

Figure 5

56% of respondents believe that low self-esteem is the most affected area of well-being for a child with dyslexia as the children get frustrated when they have to write large amount of writing as “they have good ideas but cannot transfer their ideas down on paper”. One participant wrote that “low self-esteem will massively stop children working and achieving their full potential” as they are often placed in lower ability groups when this is not the correct group for them. Children with dyslexia often feel alienated as they are unable to complete work as quickly as their peers and feel like failures (Mortimore, 2003). 37.5% of respondents believe that low self-esteem is the most challenging aspect of supporting children with dyslexia. Also, one respondent claims that children with dyslexia are misunderstood by their peers as they cannot read their writing when peer assessing which Glazzard (2010)  and Pollock, Waller and Politt (2004) suggest that it leads children to withdraw from activities but having the label of dyslexia has a positive impact on children’s self-esteem. Whilst on PTE this was overcome by allowing the child with dyslexia to use a laptop to write up his work to prevent him getting frustrated by his peers not understanding his handwriting and practising fine motor skills such as writing in shaving foam to improve his handwriting. As stated earlier that 67% of pupils from participants classes have traits of dyslexia but no diagnosis, getting more children diagnosed with dyslexia rather than just screening will help to improve the well-being of the children and improve achievement (Barnes, 2015). The Well-being of Future Generations Act (WAG, 2015) has 7 well-being goals including a healthier Wales concentrating on the physical and mental health of young people putting a legal responsibility on schools to improve the well-being of children along with Donaldson (2015:19) putting one of the 4 purposes as “healthy, confident individuals”. Furthermore, children have the right to be healthy with their well-being taken care of and have the right to have their best interests at the top priority when decisions are made that affect them (UNICEF, 1991). 

In regard to teacher training for dyslexia only 16% of participants have received dyslexia training but some explain that it is outdated and only a day long course. WAG (2012) found that only 3 local authorities are up to date with a database of their training in dyslexia and there is not enough funding available for schools to equip staff with the skills and resources in order to support children with dyslexia. In contrast, 28% of participants have received training for autism and 16% have received training for English as an additional language showing that there is more support available for other ALNs (see figure 6). The new ALN programme will allow for a more inclusive approach for schools in Wales with more emphasis on increased participation for all pupils with a simpler system, making schools legally responsible for children with ALNs (WAG, 2017).  

Figure 6

For children who are at risk of having dyslexia or have dyslexia to progress academically, educational professionals need to be trained to identify the key traits in order to help boost the children’s self-esteem and achievement to ensure an inclusive environment for all pupils, with no one is left behind. Donaldson (2015) suggests that teachers need to embrace personalised learning to ensure that every pupil can progress at their own pace and reach their full potential, but this cannot be achieved without teachers having the training and the skills to adapt learning for children with dyslexia. 12.5% of participants suggest having the lack of dyslexia training as the most challenging aspect of supporting children with dyslexia. Although only 16% of participants have received dyslexia training it would be assumed that they would not be confident in supporting and addressing the needs of children with dyslexia. However, 56% of the respondents believe they are confident supporting children with dyslexia and only 22% suggest that they are not so confident (see figure 7). This could be due to the amount of experience they have had over the number of years they have been teaching and support they have from TAs within the classroom (Grigg, 2015). 


Figure 7

Children with dyslexia face daily challenges mostly within literacy including short term memory and phonological awareness (Farrell, 2012). 88.9% of respondents said that literacy was hardest challenge for pupils with dyslexia and 33.3% said that Physical Education (PE) was the easiest for children with dyslexia. PE could possibly be the easiest subject for children with dyslexia as it is a physical subject and does not require lots of writing however, it does require to memorise sequences which children with dyslexia find challenging. From secondary research it was found that dyslexia can affect children in a variety of different ways and many common characteristics of dyslexia that may not all be present in a particular child (Lawrence, 2009). From the primary research it was found that 57% of participants believe that from their experiences children with dyslexia most commonly have errors in their spellings. Therefore, teachers need to work with these pupils individually to improve their spelling through many different approaches such as visual recall of words, fine motor skills and phonetics (Pollock, Waller and Politt, 2004). However, the pupils should not be singled out as this will decrease their self-esteem, doing intervention programmes such as ‘Sing, Spell, Read, Write’ (WAG, 2012)  can be done as a class and learning is portrayed through play making the learning more engaging  and inclusive (Steiner, cited in Pound, 2005, pp. 27). Moreover, 88% of respondents believe that children with dyslexia experience barriers cross-curricular more so than just literacy. This could be due to that the National Literacy and Numeracy Framework is to be embedded in every lesson taking elements of the literacy putting it into other areas of learning. If children with dyslexia are struggling with spelling their basic literacy across the curriculum will suffer as a result (Barnes, 2015). 

44% of participants claim that children with dyslexia are sometimes more disruptive than other children in the class (see figure 8). Hall (2009) believes that is because children with dyslexia often behind their peers in academic subjects which leads them to become frustrated and act out as they lack confidence in themselves. Early diagnosis can help to prevent behavioural problems and understanding the needs of every individual will help both the individual and teachers succeed (Estyn, 2017 and ITV News, 2019). On the other hand, there may be other underlaying conditions such as autism which could be causing the behavioural problems (Hall, 2009). Moreover, Cardiff Metropolitan University are currently carrying out trails on a new technology that will allow for the diagnosis for dyslexia to be quicker allowing children to have more confidence and raise their self-esteem (ITV News, 2019).

Figure 8
The involvement of parents with the assessment and support of children with dyslexia is vitally important (Reid, 1998). Grigg (2015) believes that the earlier the parents’ involvement with their child’s education the more powerful the impact and parents prefer when they are informed about their child’s strengthens and weaknesses (Estyn, 2018). From the questionnaire, it was found that parents were involved in the planning of the child’s Individual Education Plan (IEP) and had regular contact and support. Also, in one school parents are given training on how to support their child when accessing a computer programme at home called LEXIA. Consulting and involving parents in the educational development of their child with dyslexia allows for an inclusive approach as the child is receiving support both at school and at home to enhance their learning. From the interview, the school often gives open Maths and English days where parents would go into their child’s class and see how both are taught in order for them to be able to help their child at home with homework. However, not all schools receive the funding and support to enable parents to have the training in order to support their child with dyslexia at home. 

Conclusion
In conclusion, through the primary research elements colligated with existing secondary research and practice seen whilst on PTE. The group’s knowledge of how to support children with dyslexia and the training available for educational professionals surrounding dyslexia has increased to ensure they are able to portray an inclusive approach for children who are dyslexic whilst on practice. It was also found that dyslexia has many characteristics and is difficult to support children with dyslexia in the same way. Personalised learning would be beneficial for children with dyslexia as they all have different needs. If the research was to be carried out again, the group would visit the schools to inform them about why they are carrying out the research to ensure a higher response rate to make the research more valid. It would be useful to have open questions following a question that a participant gave an answer as ‘other’ in order to gather more information and inside into schools’ inclusive approaches. Also, getting responses from other professionals such as secondary schools’ teachers to be able to see how the transition from primary school to comprehensive school is for challenging for children with dyslexia than others. Asking a question on how the attainment level of children with dyslexia differs to their peers would have been useful to discover whether their needs affects their attainment. Schools will be able to adopt an inclusive approach with the Successful Futures (Donaldson, 2015) as participants suggest that the new curriculum is “more child friendly approach to learning” and will offer more opportunities for creativity and the use ICT which will allow children with dyslexia to excel. The well-being of these children must be top priorities at schools to allow children to build their self-esteem in order to improve attainment through an inclusive approach allowing everyone access to the curriculum and reach their potential. The teachers’ and TAs’ training in dyslexia must improve dramatically for them to be able to be confident to support these children equally alongside their peers. However, the government needs to allow more funding for schools to be able to participate in dyslexia training, so the children’s well-being is not affected. Every child has the right to education and should not be disadvantaged because of an ALN (UNICEF, 1991) so schools should have more resources, dedicated staff, more access to ICT, earlier testing and more awareness to allow for a more inclusive approach in order to reach their potential. 
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Training provided in school for different ALNs 

Number of people	
Down syndrome	Dyslexia	Dyscalculia	Dyspraxia	Autism	M.A.T Children	EAL	None	Other	2	4	1	2	7	2	4	2	1	

Confidence of educational professionals supporting and addressing the needs of children with dyslexia

Extremely confident	Very confident	Confident	Somewhat confident	Not so confident	Not at all confident	1	0	5	1	2	0	Level of confidence


Number of people



Children with dyslexia more distruptive than others


Yes	No	Sometimes	0.23	0.33	0.44	

Number of Participants in Each County


Neath Port Talbot	Swansea	Bridgend	5	3	1	

Strategies used to help support children with dyslexia

Strategy	Slanted surface	Pastel colouted paper	Use of memory games	Extra thinking time	Intervention groups	Pencil grips	N/A	Other	0	1	2	2	2	0	5	2	Type of strategy


Number of people



Percentage of children with dyslexia characteristics but no diagnosis


6	2	1	

Strategies used to support children that are not yet formally assessed

Meetings ith SENCO	Reading rulers	Dyslexic friendly resources	Slanted surfaces	Guidance and extra support fro TA	Use of memory games	N/A	Other	3	2	5	0	6	3	2	3	
Number of people





1

