

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Revise the use of paragraphs 
	Used the website provided to revise paragraphs. 

	Targed/Target 2
	Proofread your work to ensure that you are writing as clearly as possible 
	I reread my work and read out loud to try and improve clarity. 

	
	
	

	
	
	








Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 









ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	 

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Within the class I shared the aims and objectives of the lesson at the beginning of the lesson which also led to a discussion on what the students thought the lessons would be about which helped the students engage with the topic at hand. I did this in order for students to understand the criteria in more depth. At the beginning of each topic the students were given a learning pathway of different questions to answer and a list of success criteria for the topic. These were given to gauge where the students were at the beginning and then students could check their progress at the end. They also were given success criteria to refer back too if needed. Within the class we also did a lot of self and peer assessed work. We did this by ensuring that each pupil had a specific assessment criteria to mark their work. I did this to prevent a student being over or under critical of themselves, they were able to mark where they hit criteria in a pink pen. Any criteria not met a note was made and then used to refer to in future work. During the lessons I also used questions such as open and closed questions in order to see what students already knew and what they knew prior to lessons, and created mini plenaries to check understanding of students. Within the classroom we also had a working wall which was changed weekly, this was based on the criteria needed for the work that was being done that week. I did this so students also had a visual learning board of criteria and a place to refer back to. In our experiment lessons I created a display on words needed and this was created through discussion with the students looking at aims and objectives of the lessons planned. 

	What have you learned?

	This can be used in all subjects and is a way to help students become more critical and think about learning in a new way. It is also a good technique to gauge where students are in their learning and what steps are needed next in their learning. I was able to identify how peer assessment worked well in allowing students to think in a critical and reflective way and how this contributed to social talk within the class. I learnt how students were able to work in more formal settings, and how they became motivated with their own learning to create work to their best ability when they knew a peer was reading and marking the work. How visual objectives and aims are able to engage students and get them to think critically of what is needed within their work.

	What next?

	I will be mindful of the techniques used within a key stage 2 classroom and to adapt these accordingly when in a foundation stage classroom. Will also ensure all pupils understand the success criteria that is set.  I will be aware to make sure students are aware of the criteria and also further around the subject. I will ensure that students are not in friendship bonds and that books are all anonymous in order to prevent biases within the class. I will also use this in future practices in order to help differentiation within the classroom and to get familiar with the learners in my class. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	During my professional practice I used blended learning within my starter lessons. Within a lesson on money I  gave each student a bag of money, and they used this to be able to show me money I did this as I identified that pupils were unaware of coins, I used the interactive white board to show the amounts I wanted students to show me in order for them to have a visual representation of what I was asking. Students then worked in pairs to discuss what amounts to show me with set times to help pupils have a set criteria of time.

	What have you learned?

	I have learnt the importance of giving students different resources in order to get the most out of lessons. I also learnt how different methods of learning can help the development of students. 

	What next?

	To further implement these into my teaching and teaching styles and to look into other styles of learning in blended experiences to benefit the pupils. 




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I introduced a new topic to the class. This topic was money. I did a learning pathway to gauge where students were and quickly realised students were struggling to identify coins. From a discussion with pupils many when I asked how we pay for items many stated “we tap a card” from this I recognised real life context was vital for pupils to engage with the topic. As a starter I  gave each student a bag of coins which included £1,£2,5p,1p,2p,10p,20p. I then asked questions such as show me 72p to get students to recognise the coins needed. I then asked to show me £0.72 to see if students could still recognise how much they would need. I did a variety of these questions in order to get students familiar with coins. I then moved on to more real life questions such as “If susan bought 4 apples costing 22p each how much would she spend?” and then extending these questions such as “how much change would susan get from a £5.00 note”. This also developed their skills of working on the column method. I then gave pupils the activity of working out the bills of what different people spent in a cafe. I gave them a list of items and prices and what each person bought and they had to work out how much each person spent which was in a real life context. 

	What have you learned?

	It is imperative to know where the pupils are within their learning or you can over or underestimate pupils. Before the pathway i had not planned for a recognising activity as i assumed they would be aware of this being in year 6 however it was clearly seen how much covid has impacted students and that they have not had the real life experiences which are vital for the growth of pupils. I also learnt how hands-on activities are very effective as they learnt a lot more than just doing it in their books. 

	What next?

	To always check where students are in their learning. To also be aware all students learn in different ways and what works for one class may not work in the next class. To make activities more  real life scenarios  can help them relate more than if it’s just all numbers. The power of a real life scenario can really engage a pupil so to be mindful of this is in next practice. It can help a pupil click the information. I will also ensure in future to plan for all outcomes and to over plan for students who may understand it quicker than others. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I delivered lessons on air resistance within science and technology. The experiment was to make a parachute, during this process this lesson was able to cover many cross-curricular themes. The first was language, literacy and communication as pupils were required to write a plan on what experiment they will be carrying out. This involved identifying control,independent and dependent variables and creating a hypothesis for the experiment. The pupils then created a method on how to create a parachute and how to fly the parachute. Then there was use of design and technology and mathematics and numeracy as students made their parachute by measuring the bin bag to the correct length  needed, which brought in prior knowledge learnt in mathematics on measuring. Students also touched on expressive arts as they made their parachutes colourful and creative. Then students used numeracy and mathematics to find out the surface area of the parachutes and the average time it took to fall. Then I got students to put this information into an excel spreadsheet. I did this to show students how skills are transferable, and the importance of these skills. 

	What have you learned?

	I have learnt the importance of cross curricular themes as this can help students see another subject in an exciting way. A pupil in my class disliked maths however in this context they were engaged throughout and were constantly questioning how things worked. This taught me  the importance of how changing the context of a subject can completely engage a pupil which was something I had never thought of prior to this. It was able to open my eyes to how small changes can engage pupils and make them think of subjects in a more exciting way. This also showed me the strengths and weaknesses  of pupils so that I could work on these areas with pupils and allowed me to differentiate the work correctly. 

	What next?

	To  think out of the box to be able to identify different cross curricular themes that can be included to benefit the students. To also think of the likes and dislikes of the classroom to engage pupils more and to use techniques like this in order to be able to gauge the strengths of students to then be able to differentiate appropriately. To always be mindful of learners in the classroom and to cater for the pupils. 







Introduction

This essay will be a critical reflection on the use of the pedagogical principal Assessment for Learning (AFL) within a Key Stage 2 classroom. Promoting a child's learning is an essential aim for schools. Assessment is a key tool to provide a key framework for teachers to follow objectives in order to ensure students reach their full potential, it is also vital in a teachers planning to plan for the next steps for students and their needs in their learning (Pollard and Bourne, 1993). Assessment within the classroom has a vital role in the process of education as it is able to both inform and improve learning (Cowie and Bell, 1999). Hamilton et al., (2015) stated that assessment is vital  in both learning and teaching as it helps the teacher to plan and prepare efficiently to help the students.  The Curriculum and Assessment Bill in Wales was able to  propose an introduction within the Senedd 2020. The implementation of the bill proposed guidance for teachers, as assessment should always be an integral part of the curriculum design. The Curriculum Wales Guidance (2020) stated that assessment should focus on ensuring that learning can move forward ensuring students already understand the learning that has occurred to ensure each learner can be supported adequately and the differentiation takes place when needed (Welsh Government, 2020).


Within AFL there are 4 elements to consider. These include sharing criteria with learners, quality of questions or quality of talk, use and quality of feedback, and peer and self assessment. Within this essay I will be focusing upon sharing criteria with learners and peer and self assessment. Black's and Williams' (1998a) “Inside the Black Box'' was able to emphasise the learning gains through the use of AFL strategies which sparked the change in the education system and teachers began to reevaluate the assessment which was in place which was largely based on the final grades of students. This further led to another publication, “Working Inside the Black Box” (Black and William, 2002) and resulted in a change in assessment practices  which became policy throughout UK classrooms.

Literature Review

The twelve pedagogical principles are an essential part of the new curriculum reform  in Wales, these are designed to ensure good learning and teaching occurs within schools in Wales. The new curriculum reform was ignited by Graham Donaldson's (2015) review ,‘Successful Futures’, which looked at  the national curriculum and the current assessment techniques used in Wales. These  principles in turn will help learners meet the four purposes to help students to become well-informed and all rounded citizens of Wales. AFL is able to help students challenge themselves and recognise what they know and where they need to go in order to achieve to the best of their ability, meeting expectations that are achievable. 
AFL can be seen as an approach which is intertwined into both teaching and learning. This can allow teachers to give students informed feedback to improve and guide their next steps (Hattie, 2012). The Assessment for learning term became increasingly popular during the 1990’s due to Willams' and Black's (1998a and 1998b) work. During this time there were apprehensions and concerns that pupils were being over assessed and there was more concern about the end results and assessment of learning rather than the process that occurred for students to fully understand the end results which enable learners to make progress with their learning (William, 2018). 
Assessment of learning focuses on the end results that a student achieves which is in comparison to assessment for learning as this is an ongoing process which constantly checks the progress of pupils. Assessment is accepted as a vital part of the learning process as teachers and educators can assess the level the students are at (Taras, 2005). AFL is able to in  turn help teachers gauge the strengths and weaknesses of their students in order to help to motivate them (Wojczak, 2002). Coffey (2011) in a study based on AFL specific approaches was able to underline that the educators need to understand the needs of their students which can involve providing challenges to improve engagement. AFL reflects a socio-constructivist view of learning (Vygotsky, 1978). Each pupil is able to perform in their Zone of proximal development (ZPD), meaning the pupil can be guided by a more knowledgeable other (MKO). This is not limited to a teacher as can also be a peer within the classroom as the pupil also develops more social skills and engagement (Vygotsky, 1978). It is vital that educators are aware of the importance of planning for AFL in order to get the most out of the technique and to benefit the pupils.
There are two forms of assessment; these are formative assessment and summative assessment. Summative assessment focuses on the results at the end of a unit. It is able to compare the students skills or knowledge against the standards across the country. This is linked to assessment of learning (Başol and Johanson, 2009). This is in comparison to formative assessment, William and Thompson (2007) drew upon Ramaprasad’s (1993) key processes in learning and also teaching to define formative assessment. This stated that this process is able to establish where the students are in learning, where they are going with clear guidelines and aims in order to establish what they need to do to get to the end goal which progresses their learning. Formative assessment is an ongoing process providing direct feedback through the process of learning with beneficial effects for students and teachers (Rolfe and McPherson, 1995; Wass et al., 2001). Formative assessment is linked to AFL and also allows pupils to take charge of their own learning and make decisions on how to use feedback given by the teacher to engage with their learning (Dann, 2014). 

Sharing Criteria with Learners
Sharing criteria with students is essential in order for students to have an appropriate focus for their learning which will be able to clarify their understanding of the work. This is also essential to provide a success criteria for themselves and their work and to identify if there are any difficulties which can help the teacher to plan and prepare for this. Criteria such as aims and objectives can help a student to monitor progress and an opportunity to discuss any issues and how to improve these (Clarke, 2008). Glasson (2009) emphasised how criteria are able to provide an example of what is expected from the piece of work and from the lesson. This is also able to close the gap between a learner's previous knowledge and their ongoing learning and development of understanding (Glasson, 2009). Throughout literature it is agreed that criteria should focus on what should be achieved during the lesson rather than over the course of the topic and should be short and achievable so students can follow easily (Nicol and MacFarlane-Dick, 2006). Clarke (2008) stated that students who are unaware of expectations or have no clear guidelines of objectives will have no clear understanding on how to achieve. For success criteria to work effectively it should be co-constructed for students to be aware of the expectations of learning and set of a metacognitive process for students (Govender, 2019). Co-construction of success criteria within education is able to ignite a passion and engagement for education as the pupils are constantly thinking of the expectations and reviewing examples to plan their next steps in learning and leads to self appraisal when reaching the criteria. Co-constructing success criteria is able to help students control learning, choosing strategies that suit the individual. This assessment tool ensures students have examples and a clear understanding of what is needed and expected from the work (Poskitt, 2014). Sharing criteria with learners has been seen as a useful technique. However, it is vital for the teacher to have a deep understanding of the expectations, curriculum and assessment or this can result in a barrier for pupils to be able to gain their full potential within their learning (Poskitt, 2014). Similar to this Didau (2015) stated that having knowledge is essential to understanding and learning of a topic. To do this detailed explanations are needed and not just dependent on bullet pointed success criteria as this can result in pupils only having a vague idea of what is needed. Didau (2015) emphasises that success criteria is useful as a checklist for students to check their understanding and progress. Nevertheless, this can be seen as worthless if the students do not have the criteria modelled and practiced as students will be unable to see how concepts work and can be adapted. 
Peer and Self Assessment 
Peer and self assessment in education is able to help the experience of learning and establish motivation and confidence while learning skills on how to constructively criticise their own work as well as others work (Faragher, 2014). Self-assessment is a process which is defined as where “students are directed in order to assess their own learning against criteria”. This is a more informal assessment technique for students to self-reflect on their own work. Peer assessment is when students can make judgements on other pupils' work following success criteria (Bourke and Mentis, 2011). Dylan WIliams (2007) identified self assessment as activating students as learners in charge of their own learning and peer assessment activating students as being able to teach resources to others in a new way.
Self and peer assessment is able to promote a positive relationship with learning and in turn can help students become independent learners (Bourke and Mentis, 2013). These assessment tools are able to provide feedback which is able to be constructive and reflect targets which have been set.  Karami and Rezai (2015) in their study found that peer and self assessment provided an improved learning experience as they had a deeper understanding of the requirements needed for the pieces of work. Peer and self assessment is able in turn to help pupils become ambitious and capable learners which is in the new welsh curriculum reform of the four purposes as pupils are challenging themselves and others. Self and peer-assessments can show a constructivist learning approach as learners actively take part in feedback of assessments (Inhelder and Weaver, 2000). This type of assessment can also effectively help students to gain more skills and knowledge in being critical and therefore help to gain their confidence. Within both practices it is vital for the students to be aware of success criteria as students are then aware of what is expected (Gravett and Winstone, 2018). The reliability of peer assessment has been questioned and challenged  by researchers over the years due to areas such as being paired with friends and friendship bonds  and individuals' own perceptions of criticism which can be a concern when applying this assessment in the classroom (Kdiku Makewa et al., 2014).Sadler and Good (2006) found that ensuring students had the success criteria for self and peer assessment increased reliability. There is a positive correlation between peer assessment and pupil engagement however there is an emphasis on ensuring that there are the correct operating mechanisms in place such as the quality of feedback, ensuring pupils are clear with instructions and the perceptions of pupils (Liu and Careless, 2007). Research highlighted that the role of a success criteria is fundamental within facilitating learning and progress for students learning (Ahmed, 2018). This assessment technique also links to social interaction and in turn can help learners become healthy and confident individuals which links to the four purposes as pupils learn how to communicate with each other in a formal way and postulates how students are able to learn effectively through discussion with others as students are able to share expectations and feedback with each other and in turn take an ownership for their own learning (Bennett, 2011). Logan (2009) investigated how this assessment tool enhances teaching and learning experiences and effectiveness and how develops their self-confidence, Logan (2009) indicated peer and self assessment allowed students to gain a better understanding of the work and a deeper understanding of what was being asked of them, within his study it was seen that participants stated that they felt more confident and critical about their work while self assessing and allowing peers to assess his work. Similarly another study by De Grez (2012) regarding peer and self assessment showed how students majorly gained from peer and self assessment and the attitudes towards assessment were a lot more positive than a final summative assessment. It was also found that engagement levels had improved throughout the participants and personal motivation and confidence had improved. Even though peer assessment has its benefits it is important as an educator to be mindful of the flaws. Topping (2003)  emphasised that friendship can play a vital role on the feedback given and emphasised that anonymous peer assessment is vital especially within children in order to gain validity. Self reflection is also able to help students take accountability of their work and learn through the mistakes that they make and an effective way to support learning, this type of assessment is also able to strengthen a students sense of identity as they can have a great sense of pride in their own work (Bourke and Mentis, 2013) found how students were able to create a sense of inclusion through self assessment as they praised their own work. To continue, it was also found that some students can be over critical in their work so boundaries must be set prior to the self assessment. However, for this technique to be effective it is vital for students to be clear with learning intentions and success criteria (William, 2007).
Reflection 
During my practice I was able to see the benefits of the pedagogical principle of AFL in the classroom. Through my literature review I was able to identify the importance of sharing criteria with students as stated by Clarke (2008) sharing criteria is extremely useful in being able to monitor pupils' learning and progress and ensure they are engaged with the topic. This is also able to close the gap between their current learning and their ongoing learning which is vital (Glasson, 2009). Within my lessons I shared the criteria at the beginning of each lesson as I shared an aim and objective of the lesson with the class from my literature review I am able to see that only doing objectives and aims for the individual lesson was the correct thing to do as it was found that criteria should focus on what should be achieved during the lesson rather than over the course of the topic (Nicol and MacFarlane-Dick, 2006). The aims and objectives also generated a discussion from the pupils as they were able to tell me what they thought the lesson would be about bringing in prior knowledge which is a pedagogical standard to advance learners as it creates a progression in learning. 


Within the school I was in, the students wrote an ML at the beginning of their work. This meant “my learning” and this was a specific target that would be met within the piece of work so students had a clear understanding of what was expected of them.  AFL was able to help me gauge the strengths and weaknesses of the pupils (Wojczak, 2002). Another way of sharing criteria with pupils was through a learning pathway, at the beginning of each topic students were given a pathway with questions in order for students to see where they are at the beginning of a topic. Along with this they are given a success criteria for that topic so pupils are able to refer back to it throughout the topic. This was of great benefit as an educator as it allowed me to see where pupils were in their learning and to plan correctly for the pupils in my classroom and to differentiate accordingly. It was also of great benefit for pupils as at the end of the topic as pupils would then fill in the pathway again and see how far they have come which provides students with motivation towards learning and also pride, as stated by Govender (2019) sharing criteria with pupils can ignite a passion for engagement. As pupils have a copy of the success criteria they are able to clearly see what is expected of them (Glasson, 2009).  I was able to plan appropriately for the lessons through success criteria to ensure I was teaching the correct criteria and also that students were aware of the criteria needed. However, Diadu (2015) emphasised that success criteria can be meaningless for pupils if the work is not understood in depth, this highlighted to me the importance of double checking with students they fully understand what is being taught as this is the most important thing with learning and not just ticking boxes. 

Through my literature review I was also able to see how closely linked sharing criteria is  with self and peer assessment. Within the classroom I tested both of these strategies out as I was aware that there are many mixed opinions on this form of assessment. For both strategies I gave out the set of criteria again also stated within my literature review it is vital pupils have criteria to follow. Sadler and Good (2006) found that ensuring students had the success criteria for self and peer assessment increased reliability. Pupils marked in pink when each criteria was met and then made a note of what criteria had not been met on a separate piece of paper and stuck it in their book  so that these improvements could be met in their next work. I ensured I gave specific criteria and examples to prevent over criticism by pupils. For peer assessment I ensured that each book was given out on the page the work was on and told the pupils not to look at the name to try and prevent biases and as Topping (2003) emphasised that anonymity is essential for validity and accuracy of  results. Students were able to read other students work and gain a better understanding of the work, students discussed with peers the work they were assessing and they became more critical of their own work and their peers, this technique as stated in the literature review helped pupils social interaction with other students as they spoke in a more formal setting using the success criteria as a guide (Bennett, 2011). Within my classroom the technique worked effectively as I could see how it enhanced teaching and learning experiences. Self assessment also developed their self confidence and also a sense of belonging within the classroom (Logan, 2009). 


Next Steps

This process has helped me to become a more reflective practitioner as I reflect on my own practices and ways I can improve my lessons to benefit the pupils. For the pedagogical principle of AFL which is a part of the new professional standards for teaching and leadership this will help me to refine my skills and practice of assessment. Moving forward with sharing criteria with others I will ensure that students understand the topic fully to reduce the students just ticking the boxes as Diadu (2015) emphasised that this can reduce meaning of the lesson for the pupils. I will also ensure that I am aware of what can be done to improve the success criteria for pupils to help their understanding and judgement of the topic. I am also aware that these techniques worked well within a key stage 2 classroom however these may not be suitable for a foundation stage classroom. A learning pathway may not be as effective with a foundation stage classroom. Therefore, it could be more beneficial for students to have success criteria on their tables as a visual aid or other interactive ways for students to be in charge of their own learning. I will  ensure that the criteria is accessible for students and that they understand what is being expected of them and to be aware this can be different depending on the age of the pupils and the skills within the class, which is essential as a teacher to be flexible. Within a foundation stage classroom the AFL strategy of quality of questioning may be more useful as I will be able to assess their understanding straight away and then plan for this effectively. I found that within the classroom peer assessment worked more effectively than self assessment as pupils did not always want to be critical of their own work and instead felt more confident being critical of others. In order to cross this barrier I will make sure that there are correct mechanisms in place such as quality of feedback and ensuring the pupils have clear instructions as this was highlighted within my literature review. Moving forward I will always ensure that I plan adequately for assessment to ensure that students can reach their full potential. 

Conclusion 

To conclude, the pedagogical principle of AFL is clearly a useful tool within the education system as it is able to help students' awareness of critically reflective thinking, and also help students gain confidence and familiarity with a success criteria. This is able to in turn help students engage with education and also help students gain more confidence in a more formal setting. It is clear how assessment has a vital role in education and how it is much more effective than assessment of learning. 
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