Targets from previous assignments and planned improvements for the future.
	Target
	Planned improvement

	“Read more widely using current and relevant material from books and journals as well as websites to expand your knowledge and understanding of the topic. Use these to underpin your discussions within the assignment. Reference all your sources both within the text and in the reference list at the end.”
	I plan to find sources more relevant to discussions and vary the texts and formats of literature I use. I will primarily be using texts and literature made in the last ten to fifteen years, although older ones may be needed at times, I will avoid them in favour of more recent ones when possible.
I also plan to have the Harvard reference guide open and available to check my references throughout the essay.

	“Develop a more formal style of academic writing.”
	To further improve my style of academic writing I plan to emulate the tone set in the literature I read 

	“Progress to develop further criticality and counter arguments throughout your response and across all the above criterions.”
	As this assignment does require critical analysis, I will try to view both sides of any given argument and find strong sources to bolster these arguments. 

	“To state the QTS standards related to your professional development.”
	During this assignment, I will make links to the relevant QTS standard(s) and pedagogical principles and how they relate to my own professional development.
















Professional and Pedagogical Studies: Leading the learning; what, how and why am I teaching?
Good teaching and learning:
Means employing a blend of approaches including direct teaching
Sets tasks and selects resources that build on previous knowledge and experience and engage interest
Ranges within and across Areas of Learning and Experience
Consider the three pedagogic principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle.

The Welsh government commissioned an independent review of the previous Welsh curriculum and ‘successful futures’ (Donaldson 2015) was produced, which outlined twelve pedagogic principles. This was done in response to the concerns and perceived shortcomings of the previous curriculum, concerns which were founded on Programme for International Student Assessment (PISA) findings, Estyn reports and  a report published by the Organisation for Economic Cooperation and Development (OECD) (Donaldson 2015, p.9). Three these principles, as stated above, are the focus of this essay. I will take each principle in turn and discuss their meanings, their strengths, and how the principles could be put into practice. The aim of this discussion is to highlight and exemplify what it means to have good teaching practice and provide quality learning for pupils regarding these three pedagogic principles.
Put briefly, employing a blend of approaches would mean using different teaching strategies and fully utilizing resources rather than relying on direct teaching in a classroom. This could mean using strategies such as ‘assessment for learning’ using a mix of focus tasks and enhanced and continuous provisions such as ‘learning tables’ and ‘home areas’ that I have personally seen examples of during time spent in schools. 
When discussing the second pedagogic principle listed for this essay, I will be primarily referring to the idea of a spiral curriculum as well as assessment for learning and how they exemplify this principle. Adding to this discussion I will explore the idea of engaging the pupils in the learning through challenge, and I will briefly explain the idea of pupil lead learning in early years teaching. 
The third pedagogic principle to be discussed mentions the Areas of Learning and Experience (AoLE’s). And when thinking of themes across the AoLE’s we are discussing cross curricular learning, which Barnes (2011, p.10) defines as “When the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea”. When discussing cross curricular learning and the AoLE’s the Digital competency framework and Literacy and Numeracy framework will be important additions to the discussion as these documents are also imbedded in the curriculum for Wales.


Employing a blend of approaches including direct teaching
To begin with direct teaching should be defined. Once that is done, we can explore other approaches to learning and appropriate ways to blend methods together to engage pupils in learning. Skinner (2010, p.35) tells us “Direct teaching centrally involves the direct presentation of ideas and skills” and later goes on to state the historical dominance of this teaching method in schools and how the practitioner is the ’giver’ and the pupil is the ‘receiver’ of knowledge. To my mind this speaks of a classroom with low levels of engagement and a rigid structure to pupil learning that is unlikely to hold the pupils' interests. I believe this is why the pedagogic principle given for discussion calls for a blend of different approaches and possibly warns against an over reliance on direct teaching, because to rely on or exclusively use this age-old method of teaching would be a disservice to pupils.
To employ a blend of approaches a practitioner must first be aware of a variety of methods of teaching and practices to deliver learning. During my bridging and enrichment days I was introduced to different strategies to use when delivering content and for marking which can supplement direct teaching. Experiential learning will be a topic of discussion, I will also discuss the differences and strengths of focus tasks, enhanced and continuous provision and how pupil’s independent learning is as important as direct teaching.
“Instruction or teaching is essentially a means of providing, for the learner material that has been processed” (Moon, 2004, p.75).  Instead of direct teaching, where a practitioner would convey facts or information directly through a presentation or demonstration, children can learn and decipher knowledge from previous experiences and assimilate known information to come to new conclusions independently. This form of learning does not require mediation from the practitioner and allows the student to explore learning as they wish. What the practitioner should do is provide these opportunities for experiential learning. While there is certainly a place for direct teaching, giving pupils necessary or a foundation information, blending direct teaching with experiential learning can be a powerful way to inspire critical thinking and problem solving in early years pupils.
[bookmark: _Int_2iQjfVha]A focus task, enhanced provision, and continuous provision were terms given to me during lectures and exemplified during bridging and enrichment days in my placement school. A focus task would be a guided task by a teacher or learning support assistant (LSA) where skills, knowledge or concepts are demonstrated, and the learning is led by the teacher – this could also be called direct teaching. Enhanced provisions are extra materials given to challenge the learner in continuous provision areas that better tailor learning to their needs, and continuous provision would be basic resources typically found in the classroom such as a sand, water, or home area that many foundation learning classes possess.
These provisions inspire learner voice and pupil lead learning, in a case study of Ysgol Ffridd y Llyn (Hwb, 2018) these foundation phase (now foundation learning) ideas were praised as good practice. These ideas of provisions, and independent learning are also stated in the play/active learning document where learning areas should accommodate “independent learning” (Hwb, 2008, p.42- 43) and encourage pupils to learn through exploration and experiences that are planned by the practitioner to facilitate a desired learning outcome based on a theme or the pupils need to develop certain skills. These texts show us that learning in the foundation phase does not have to revolve around direct teaching of content, modelling a skill or another form of input from the teacher and actively tell us to blend the learning of the pupil with strategies to allow them to become independent and lead their own learning through their interests within reasonable boundaries set by planning. The idea of independent learning aligns with one of the four purposes “ambitious, capable learners, ready to learn throughout their lives” (Hwb, 2020). Blending teaching practice with opportunities for independent learning holds the possibility to nurture ambition and create learners capable of lifelong learning.
 
Sets tasks and selects resources that build on previous knowledge and experience and engage interest
Building on previous knowledge and engaging the interest of pupils is a vital part of good teaching practice. Devries et al (2002, p.35 quoted in Ashbrook, 2017, p.18) stated that engaging children's interests was among some of the most effective ways to aid the construction of knowledge. Alongside this the department for children, education, lifelong learning and skills (DCELLS) (2008, p.6) states, “When motivating children to learn, it is of paramount importance to ensure that the curriculum responds to their needs and interests and builds on prior experiences.” and that “An activity should provide sufficient stimulus and challenge to engage children’s interest and involvement”.
From my experiences in school settings, I have certainly noticed the difference in a pupil's confidence when they have prior knowledge on a subject matter, and when the topic engages their interest, they perform better compared to times when they claim ‘boredom’ and display despondence or disinterest. It stands to reason that if a learning experience falls within a pupil's area of interest, and they are appropriately challenged (challenged to a degree that the task or experience still feels achievable through effort) then they will engage better with the material.
To understand this pedagogic principle, I will discuss the idea of a spiral curriculum where new knowledge builds on previous knowledge. I will discuss assessment for learning to exemplify a tool that can be used to gauge learning and set appropriate challenge to maintain pupil interest and create links to the progression steps of the new curriculum. Then I will tie these two together and discuss how they can be used to satisfy this pedagogic principle.
A spiral curriculum was first put forward by Jerome Bruner and Harden and Stamper (1999, p.1) define this concept “A spiral curriculum is one in which there is an iterative revisiting of topics, subjects or themes throughout a course.” and they state that it is not simply revisiting a topic after a given time but also the deepening of knowledge and understanding on the subject matter with each encounter of the material. While the article discusses a spiral curriculum with the background of medical education the concept of a spiral curriculum is the same and a pedagogical technique that is transferrable to any subject of teaching at any stage in education. Biesta (2019) also made mention to the significance of a spiral curriculum, stating “teacher education may be best served by what, following Bruner (1960), we might term a spiral curriculum rather than a linear-cumulative one.” What this tells us once again is that a spiral curriculum is regarded as good practice and a more effective method of teaching than a linear, lesson by lesson style of curriculum where previous experience does not build on itself. It makes some sense then, that this pedagogic principle calls for the compounding of knowledge and experience to propel and deepen learning to higher standards.
Assessment for learning (AFL) or formative assessment is a method for monitoring learning to improve the learning. In an interview (Marshal, 2008, p.2) Dylam Wiliam explains the basis of formative assessment, stating that it is what teachers and students do together to help the teacher understand where the pupil is with their learning, what they (student and teacher) must do to improve the learning and how to go about it. This is done as the learning is happening rather than at the end of the day or weak when learning is reviewed through the marking of workbooks or tests as I experienced myself while in education and I was told was the norm for many years before that by experienced practitioners. This method of observing progress while the learning is happening allows for a better understand the next steps for the pupil. Combining this with the pedagogy of a spiral curriculum creates an effective blend of practice where the practitioner can select the tasks and resources necessary to not only enhance learning but maintain the correct level of challenge necessary to engage pupils in the learning. As DCELLS (2008, p.6) described “An activity should provide sufficient stimulus and challenge to engage children’s interest and involvement”. Using the two strategies allows can drive this idea in teaching practice. This blend of techniques should also be used alongside the progression steps given for the appropriate area of learning and experience being used. These techniques can be used to enhance learning and take a pupil from one step to the next and give them a better quality and standard of learning.

Ranges within and across the Areas of Learning and Experience
There are six areas of learning and experience, which I will refer to as AOLE’s for simplicity. Expressive arts, Health and Wellbeing, Humanities, Language Literacy and Communication (LLC), Mathematics and Numeracy, and Science and technology. These six AOLE’s act as curriculum guidance for teachers and apply to all levels of education for pupils until the age of sixteen at the completion of pupil's general certificate of secondary education (GCSE). Each contain the statements of what matters, principles of progression, descriptions of learning and guidance for curriculum design. These make up parts of the curriculum for Wales that is legislation under the Curriculum and assessment (Wales) act 2021 and the AOLE’s are guidelines that all teaching practice must follow.
This pedagogic principle states that good teaching ranges within and across these AOLE’s, this likely means that good teaching and learning requires cross curricular learning. Barnes (2011, p.10) states cross curricular learning is “When the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea”. This clearly defines for us that cross curricular learning is a simple blend of disciplines, what we could call our AOLE’s, and that all a practitioner must do to create cross curricular links is to bring together more than one AOLE when guiding a learning experience. 
[bookmark: _Int_D0PfkRLV]Not only can cross curricular links be made between AOLE’s, practitioners can also use the digital competency framework (DCF) and Literacy and numeracy framework (LLC). “Literacy, numeracy and digital competency are mandatory cross curricular skills” (Education Wales 2022). These frameworks provide the guidance necessary for curriculum design to ensure pupil progression and development of literacy, numeracy and digital competency. The foundation phase framework (Welsh Government 2015, p.8) also calls for cross curricular skills. While it is an older document and does not contain the newer DCF and LLC it is still a document that can be used in teaching practice and stresses the importance of similar skills in literacy, numeracy and ICT (information communication technology), simply with the older terminology. Therefore, cross curricular learning and skills is not a new concept, which should illude that it is an important part of pedagogy and an effective way to promote good learning. The skills discussed are clearly vital regardless of the phrasing in the documents given as guidance. Taking the opportunity to teach these skills in a cross curricular manner can give them real world contexts and present them as practical skills. Implementing them into learning experiences is likely to make the learning of these skills more engaging as they can be presented in a fun and enjoyable way by linking them to the classes topic or subject and even linking them to individual pupil interests.
Cross curricular learning is regarded as a great tool to inspire creativity, motivate learners and raise standards of learning. Barnes (2011) looks for links between neuroscience, psychology and cross curricular learning and tells us that “many findings emanating from psychology support the introduction of more cross curricular practice in schools” and the text goes on to say that cross curricular learning generates deeper understanding and long-term learning and understanding. While this text was written before the new curriculum that makes cross curricular learning mandatory this is still a useful source to consider because it is built on foundations of research and psychology and stresses for us the positive impact of cross curricular learning.

Conclusion and final thoughts
I would like to conclude by reflecting on each principle individually and how this module has impacted my professional development as a student teacher dedicated to improving my own practice and gaining more experience through theory and practical learning.
The first, I believe cautions against a repetitive approach to teaching by supplementing direct teaching with a variety of methods to enhance the learning experience of pupils and maintain interest in the material being taught. This principle makes it clear that, as a practitioner, I need to be aware of various teaching styles and be prepared to use and blend them in my practice. Adopting a plethora of teaching strategies will allow me to aid learners better and tailor my practice to their needs to ensure they develop and progress to reach their full capabilities.
The second I believe to be something paramount to my own practice, as the idea of facilitating pupil growth and learning and generating positive attitudes to learning is a key point in my personal philosophy. To me, a part of excellent practice means maintaining engagement and interest in learning and being able to discuss and write about its importance has only solidified this idea in my philosophy and practice. As i move forward into my professional career one of my goals will be to ensure engagement and use the interests of the pupils to improve their learning experiences where possible.
The third and final principle given to me to discuss will also become a vital part of my practice during my placement and into my future professional career. In my opinion being able to link areas of learning can broaden a pupil's view of knowledge and strengthen the information that they retain because of those links. As the AOLE’s should also be used within real world contexts this pedagogic principle holds much significance because it takes education away from knowledge for the sake of knowledge and applies information to the world around us. Applying skills and knowledge to the real world and being able to create links between areas of experience and learning are important strategies. I will seek to not only create links in my teaching but exemplify these links so that pupils can learn to create links with their knowledge and understanding of subjects to better help them make sense of the world around them.
This module has taught me much about pedagogy and the opportunity to take time and make deep, meaningful thoughts and opinions on these three principles has allowed me to understand them better and how to implement each into my practice. As a student teacher preparing to go into their first-year placement in school these principles could not have had more of an impact, I now feel confident in my understanding of these concepts and prepared to implement them during my placement.
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