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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction

This assignment aims to identify a critical incident that can then link to theoretical views and the teaching and learning methods behind the critical incident. A critical incident has been identified from a classroom observation and by using Tripp (1993) the paper will explore the incident with support from theorists and further evidence. A critical incident can be viewed as the event of a situation that can be independently observed or discovered (Tripp, 2012). Tripp's (1993) critical incident methodology can be seen to notify observers of certain events which can then lead to a deeper understanding of the child whether an issue is academic or at home. Opposing this, a critical incident can be seen to reflect behaviour that can lead to principles being modified for certain situations (Eliahoo, 2016). Reflecting on behaviour can be linked towards Tripp's (1993) idea of a critical issues but Eliahoo has been seen to put factors in place to potentially decrease the opportunities for critical incidents. 

Links to other theorists will be made throughout while looking at the severity of the critical incident and exploring previous literature to associate with the critical incident from the observation. A practitioner noticing a critical incident can encourage a reflection process using a reflection model to develop the practitioners knowledge and experience when dealing with critical incidents in the future. Reflection can be seen to improve the learning for students but also taking the time to rethink and develop their practice (Liu, 2015). Following a critical incident observation, it would be important for practitioners to reflect on this and improve not only their practice by also enhance the learning of their students.

The critical incident was based in an early morning session towards the end of the summer term in a Year 4 class. The critical incident is focussed on a child becoming disengaged throughout the teacher's introduction of the lesson as the child was choosing to do other things such as play with their hair rather than take part in the introduction.

Literature Review

From the critical incident observation, several different ideas can be linked to the critical incident. Firstly, enquiring about the Zone of Proximal Development (ZPD) from Vygotsky (1978), the disengagement from Child A during the introduction could be a sign of a lack of thorough understanding of the lesson. In the previous lesson, the teacher or learning support officer (LSO) may have been Child A's more knowledgeable other but in the introduction, it was more child led, which may have led to Child A not truly understanding the lesson. Teacher led activity could lead to a dependency on assistance from the teacher rather than child led which has the potential to lead to a lack of understanding (van Compernolle and Williams, 2012). 
Having the more knowledgeable other there as a support system has potentially led Child A into a more group task rather than Child A having the independent ability to understand the task. In contrast, Child A may have better academic achievement through using a different type of learning rather than being fully immersed in the teachers introduction. Using Gardner's (1983) Multiple Intelligences Theory, the bodily-kinaesthetic intelligence encourages the ability to handle objects and learn from them while using movements (Hoy, 2016). Child A may be more encouraged to learn using Gardner's (1983) theory by having a stronger connection to learning by using a hands-on approach which can include fine motor and gross motor skills. 

Linking to the Multiple Intelligences Theory, Child A may have experienced a cognitive overload. Child A may have felt an overload of information with many students in the classroom adding to the introduction which can lead to a heavy information overload for Child A. The process of too much information being inputted into the brain can lead to a cognitive overload with the working memory requiring too much information intake (Kirschner et al, 2018). Many of Child A's classmates taking part in the introduction has potentially caused a cognitive overload for Child A with too much information being shared around the classroom with many of the other peers sharing their work. As a reaction to potential cognitive overload, Child A has chosen to become withdrawn from the introduction by taking more interest in playing with their hair than taking part or listening to the introduction. However, in classrooms there will always be children who have different techniques of learning therefore teachers need to prepare for different learners. Each different learner will have different characteristics in their learning which will always cause issues for the teacher leading the classroom. The teachers must be aware that each learner may perform better in different tasks while having different learning attributes. Many learners will have different levels of performance in their learning with different learners having different educational needs (Crafford and Rosman, 2022). Acknowledging the different needs in the classroom is essential to teachers with all learners having different educational journeys. From the case study, it is apparent that Child A has a different learning process to how the teacher is teaching the class, which could ultimately be the reason why Child A has chosen to play with their hair and be disengaged during the introduction while other classmates are taking part. 

Child A's disengagement throughout the introduction is a key factor of the critical incident observation with it being apparent throughout. There may have been a cause that Child A did not have the readiness to engage in work during this morning, there could be many reasons for this. Many children will have different factors in their life that will affect their behaviour in education and unfortunately, practitioners do not have control over these factors (Rogers, 2009). Essentially practitioners need to be aware that there will be different home life scenarios that will impact children's learning and their behaviour in school. A link for this could be that Child A is more of an experiential learner with a more willingness to use fine and gross motor skills as previously mentioned. If the child is not ready for informative learning, they will not have the readiness to be engaged therefore a more experiential way of learning can support the child's engagement level (Dean and Jolly, 2012). The introduction being filled with different information from peers and the teacher, could have led Child A to not have the readiness to take on this sort of information. Linking to Kolb's (1984) Experiential Learning Cycle, a more experiential learning experience would take place within the concrete experience sector with a more authentic context being added to the learning. The concrete experience section of the cycle enables a more experience mode of learning to be processed that allows individuals to act upon information from the experience (Kolb, 2015). Engaging in different sections of the learning cycle will offer students different ways to portray information and become successful in their learning. Throughout the introduction, according to the learning cycle, Child A is evidently in the concrete experience as when an object has been handed to the table there is a clearer engagement to the introduction. Unfortunately, this source may have a slight bias towards the learning cycle as the author is Kolb who invented the learning cycle theory therefore the authenticity of the source may be seen as a weakness with the potential biased towards his theory. Opposing this, the source has come from the expert of the theory therefore the main strength of the source is the eligibility of the author and their belief in the theory.

As previously stated, there could be many reasons why Child A chose not to interact and take part in the introduction. One reason which could be investigated is children's diet as if children are not getting the best nutritional valued food a change in their different behaviours could be seen. An unbalanced diet can be viewed as a source and explanation for simple behaviour changes in children (Silton, 2020). A simple change such as disengagement could be the cause of an unbalanced diet, this could be the cause of a lack of breakfast or a high intake of processed food. The critical incident took place at half past nine in the morning which could lead to the question of whether Child A has had a nutritionally valued breakfast or potentially missed breakfast. Studies have taken place to show the impact on children having breakfast and missing out on breakfast. There are benefits shown with children having breakfast whereas when children miss breakfast there are signs of a lack of cognitive performance, attention, and engagement (Adolphus, 2013). Some signs have been stated that have shown the implications of children having no breakfast having an impact on their education and the learning taking place. 
Since this Adolphus’ study has taken place, the Welsh Government has encouraged more children to have breakfast by implementing the initiative of breakfast club for all children to have access to a nutritional breakfast before they start education. The Welsh Government has recognised the importance for children to access a nutritious breakfast that will allow children to achieve their full educational potential during the school day (Welsh Government, 2014). The encouragement of children being able to access breakfast at schools can enable children to achieve their educational potential which can show positive signs that all children have been given the same opportunity in education to learn at their fullest potential. The lack of engagement from Child A in the introduction may have come from the lack of nutritional breakfast or missing breakfast completely, as the Welsh Government has provided the opportunity for all children to access breakfast club questions whether other incidents have happened at home which have led to the lack of breakfast for Child A.

Case Study

The lesson took place during the morning session at half past nine in the middle of July. The class which was observed was a Year 4 class that had a full time teacher and full time LSO in class during the time of the observation. All the children were sat at different ability tables around the classroom. The table at the front of the class, in front of the teachers’ space, was for children with additional needs and less academically able as the more able children were at the back of the class spread across two tables. The LSO of the class was supporting another table at the front with children who needed extra support in their lessons. There was also a table of four children that included children with English as an additional language and children who were classified as more able and talented. Finally, the two back tables were of children that were more able and talented but there was a table of boys and then a table of girls. Child A sat on the more able and talented table with all girls. The educational norms of girls in education are they can deal with education more by showing better traits than boys in the classroom. Girls are usually seen to be engaged and adjust their roles to please the teacher whereas boys usually need more attention from the teacher to keep on task and focused (Maatta and Uusiautti, 2020). The social expectations have potentially effected Child A in this situation by them not following the social norm of girls in an educational setting. Furthermore, the introduction was linked to a literacy session, and it has been shown that girls have been seen to outperform boys in this subject. Studies have shown that girls have been shown to outperform boys in literacy sessions but have also been seen to have more issues in different subject areas (Maatta and Uusiautti, 2020). Unfortunately for Child A, the teacher may have expected them to perform well in this session due to the social norm of girls outperforming boys in literacy. Child A may well be a more able and talented child, but literacy may be a weaker subject for them in the curriculum therefore there is a lack of engagement.

The teacher starts to introduce the lesson to the whole class by asking for feedback from the interactive whiteboard while introducing a previous topic that the children had learned, many children in the class were engaged with the teacher as the child who was sitting next to Child A raised their hand to engage in the introduction of the lesson. As the teacher continued the introduction, the whole class was asked to be engaged in the discussion with more children raising their hands to say their sentences linked to the photograph on the interactive whiteboard. The teacher was then picking children, who had their hand raised, to read out their sentences for the whole class to listen but during this, Child A still had not raised their hand to be part of the introduction. Instead, it was noted (see Appendix 1) they turned their body and had more interest in the whiteboard and pen on the table rather than listening to the input to the introduction from their classmates although it was noted that Child A had checked back to see the progression of the introduction during their time looking at the whiteboard on their table. 

Once Child A had finished looking at their whiteboard, they turned their body back around to face the teacher to seem to become more engaged with what was going on in the classroom, but then started to have their hair in their hand and play with it continuously while the teaching was giving feedback to the other students who had taken part in the introduction. The teacher continued to give the introduction to the class, it was noted (see Appendix 1) that Child A was still disengaged during this by running their hands through their hair and putting it by her face. Throughout the rest of the introduction, this happened consecutively with going back and forth with seeming to become engaged. It was noted that (see Appendix 1) as the introduction was ending, Child A seemed to then be focused on what the teacher was instructing the class to do for their piece of work. In the plenary of the introduction, the teacher was engaging the class with props that the children would be using, as noted (see Appendix 1) this seemed to make Child A more engaged in the lesson. Once the teacher had finished their introduction, Child A was engaged in the task, ready to see what item the table had been paired with. 

As previously mentioned, Child A is using the bodily-kinaesthetic intelligence from Gardner's (1983) Multiple Intelligence Theory by having the want to use their gross motor and fine motor skills when being told they will be handling an object as part of their work. The bodily-kinaesthetic allows learners to have the enjoyment of activities through touch and movements to develop skills (Pritchard, 2018). In the critical incident observation, Child A has noticed how they will be using an object as part of their work therefore this encourages the multiple intelligence theory by having a hands-on experience.

Teaching and Learning Methods

To engage Child A in the introduction, it is important to use different teaching and learning methods that will engage not only Child A but the whole class. One key strategy that could engage more children would be using a reward system. In the observation video, a reward system was used to reward the whole class instead of individual pupils. A reward system was used at the end of the session to reward certain pupils but not all pupils were rewarded, understandably rewarding all pupils would not be reasonable as many pupils may not have met the criteria to be successful in the session but giving more rewards out in the introduction could have engaged more pupils in the classroom. Many practitioners have acknowledged the positiveness of using reward systems by them encouraging positive behaviour for the pupils in the classroom (Pinto, 2016). The encouragement of using reward systems has been seen by practitioners to improve the behaviour of pupils therefore a reward system for individual pupils may have engaged Child A in the introduction more. Opposing this, Pinto has noted the potential negative impacts that reward systems might have on certain pupils. Negatively, pupils may use the reward system as a way for extrinsic motivation as they still may not be engaged but are more interested in gaining positive feedback (Pinto, 2016). Unfortunately for practitioners, it is difficult to grasp whether children are using a reward system to show the teacher what they have learned or whether they are using it to gain positive feedback. For practitioners, reward systems must not be used for specific times rather than used for all the time. In the critical incident video, it is apparent that the teacher has used individual reward systems at the end of the session which allowed them to fully understand what pupils have understood the lesson.

During the critical incident observation, it was noted that the LSO of the class was sitting with a table of boys who needed extra support during the lesson and introduction. Understandably the LSO sitting with a table that needed support is understandable, but support must be given to the whole class as many other students could be struggling with the introduction. Accessing support from practitioners in the classroom will ensure that strategies are followed to show support for all pupils in the class which can provide belonging to the pupils in the class (Simón et al, 2021). Ensuring support for all pupils throughout each lesson can encourage pupils to work by guaranteeing pupils are shown the practitioners care for them. Throughout the observation, it was also noted that the teacher asked the pupils for feedback and their ideas on the introduction but there were no questions if anyone did not understand the task which they were going through. Even though all pupils were able to feed into the introduction, it would have been appropriate to get a level of the pupils understanding through assessment for learning techniques. Evaluating the learning progress is important feedback to engage the teacher in the understanding of the pupils in their learning before it is too late to modify activities to support those pupils in need (Mentz and Lubbe, 2021). Acknowledging where learners are is key for teachers to gauge the progression of learning that the pupils are making. If there is no way for pupils to feedback to the teacher about the understanding of the task, there would be no evaluation process from both the teacher and pupils. Using assessment for learning strategies can enable teachers and LSOs to track the progression of learners throughout each lesson, this could be giving simple feedback to either adult by using a thumbs up thumbs down system. This will enable learners to let the teacher know their level of understanding of each lesson and enable teachers to be aware of what support each learner needs to be successful in the lesson.

The progression of Child A during the observation has gone unaware by the teacher and LSO in the class with no discussion about getting them engaged in the introduction. Essentially using an assessment for learning strategy will encourage all children to feedback to the teacher which can support those learners who need that extra support. Using a reward system can positively impact a child's engagement by making them aware that there is positive reinforcement that may encourage a more engaged class. 

Discussion

In the new curriculum for Wales, the pedagogical principles are a key strand for educational settings to follow to set a good standard of learning and teaching. From the critical incident observation, it is clear that there are approaches from the pedagogical principles involved in the introduction. Essentially, not all pedagogical principles will be covered in all areas as this will put practitioners in a work overload that they will not be able to cope with. One pedagogical principle that can be seen from the observation is the "set tasks and selects resources that build on previous knowledge and experience and engage interest" (Welsh Government, 2023). This pedagogical principle has been noted by the pupils building on their prior learning to further their knowledge in the area of learning. Opposing this, it is also noted that the final statement of the principle has not been truly reflected throughout the class with Child A not having an engaged interest in this subject area. Engaging all pupils in the class is essential to have a successful lesson but also follows the quoted pedagogical principle. 

In the observation, there are many positive which can be taken to show a good standard of teaching and learning going on with many positive aspects being seen throughout the introduction such as pupil interaction. Through pupil interaction, educators can gain insight into the learning that the pupils have encountered and where they are in their learning for this subject (Church and Bateman, 2022). The pupil interaction in the introduction would have given the teacher a great understanding of what the pupils have understood in their previous learning and what knowledge they have kept from the previous lesson on this subject. This is just one observation taken that shows the engagement of many pupils in the class, unfortunately, as Child A was disengaged throughout it is essential to try and gain information from them to gain an understanding of where their learning is at for this subject of literacy. 

As previously mentioned, there could have been many issues that have caused Child A to become disengaged in the introduction but as the observation video is only a small clip from the day there could have been a discussion taken place before the recording started for the teacher to gain an understanding of what has potentially happened with Child A before the school day had started. There could be many different factors going on in Child A's life before school, as previously mentioned a lack of breakfast could be the reason but it also could be down to mental health issues or home issues, but teachers need to show support for the pupils which may have potentially happened before the recording started. Teachers can offer many different support systems to support children for the teacher to have an understanding of what is going on with the pupils in their class (Glazzard and Bligh, 2018). The teacher having an understanding of what is going on with each pupil is essential to build a strong relationship between the teacher and each pupil in their class. From the video, viewers are unaware of whether the teacher or LSO has spoken to Child A to gain an understanding of why Child A is disengaged, this could be a reason why the teacher did not ask Child A to be more engaged and active in the introduction.

Conclusion and Recommendations

Throughout the paper, it has been made clear that there is a high level of disengagement from Child A in the introduction, but it has also been made clear that Child A's disengagement has seemed to go unnoticed by the class teacher and class LSO. As the lesson is continued from a previous lesson, there is the question of whether Child A had more support during the introduction from a more knowledgeable other such as a peer, teacher, or LSO that was not on offer this time which has potentially led to Child A becoming disengaged due to the lack of understanding they have about this subject. Offering Child A more support would be a recommendation for the next introduction as the LSO is focussed on one table and the teacher does not ask for feedback from the class on their understanding of the lesson. Using assessment for learning strategies would enable a support system to be put in place for the teacher to gain an understanding of what pupils need the extra support. Also, the expectations for high ability girls to perform in education have potentially influenced Child A's performance during the introduction with the child being mixed with other high ability girls had potentially put pressure on Child A to act like they understand what is going on and is apprehensive to ask for support from the expectation of them.

The no level of support shown for Child A has potentially put them into a cognitive overload with a discomfort of how much information is been shared around the class with many classmates feeding into the introduction. The cognitive overload has then led to Child A being more focussed on playing with their hair and whiteboard than taking part in the introduction. A reason for this cognitive overload could be the high amount of information being shared in the session, but it could also be a cause of the lack of breakfast for Child A. The effects have been discussed previously and this has correlated to the observation as there is a potential behaviour change with the disengagement and distraction by their hair. Ensuring Child A is ready for school is key to getting the child to their educational potential, to do this could be getting Child A to sign up for breakfast club to gain the correct nutrients to be ready for learning. 

To conclude, it was apparent that Child A required support during the introduction, whether this was an assessment for learning strategy for the teacher to gain feedback from all the pupils in the understanding or even the class LSO checking on their table to make it apparent that the support is there if they need it which is what Child A potentially needed. Essentially making Child A school ready is also a crucial part of the morning routine whether this can be discovered by daily breakfast check ins with all the class or a one-to-one check with the teacher if there is a difficulty with Child A's home life. 
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Appendix 1
	Date and time, year group: Class 4. 9:30am. 


	Where and When: Context of the observation – subject/AOLE, general classroom context
Introducing literacy lesson. 
Child A was on her group table.
High ability group
Table full of girls
Teacher at front, LSO sat with one group


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Child A playing with whiteboard when teacher asked for input from whole class in introduction
Child A playing with her hair during the teachers introduction of the lesson. 
Child A was disengaged throughout the whole introduction and was more interested in their hair rather than listening to the teacher


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Lack of food, potentially missed breakfast
Lack of adult support for the group


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
No reward system for individuals, reward system for whole class
Most pupils engaged in introduction
Happened in July – end of year
Engaged when discovered they’d be using an object in their work
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