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The Impact of Various Aspects of Professional Practice in Early Years Education   

 

To understand the role of professionals in early years education, it is essential to define 

their responsibilities. In early childhood settings, a professional is an individual who is 

not only properly qualified and responsible but also adheres to a set of ethical 

standards. Professionals should demonstrate ethical conduct, focus on the well-being 

and development of children, and ensure transparency and integrity in all aspects of 

their work.  

 

Moreover, professional practice in the early years of education is guided by educational 

theories, knowledge, behaviours, and responsibilities demonstrated by practitioners. 

Reflection is integral in this context, as practitioners are expected to reflect on past 

experiences and embody core values and key priorities. Consequently, practitioners 

must prioritize their growth through continuous professional development, as the best 

practices involve ongoing reflection and skill enhancement.  

 

Transitioning from theory to practice, working in an early years setting encompasses 

more than simply guiding children. Practitioners must continually develop their skills, 

deepen their understanding, and enhance their competencies. Therefore, it is essential 

that they focus on improving their Continuing Professional Development (CPD), which is 

a vital aspect of professional growth.  

The importance of CPD lies in enhancing educators' understanding of pedagogy related 

to children. It provides high-quality learning experiences and encourages practitioners to 

reflect on their previous experiences to build confidence. This development can be 

achieved through training courses, online learning, workshops, and feedback, which 

help practitioners identify their strengths and areas for improvement.  

 

Understanding governing frameworks is crucial for quality assurance, along with ethics 

and core values. The Early Years Learning Framework Planning Cycle supports and 

enhances children's learning through four key stages: Observation, which helps 

practitioners identify a child's developmental stage through daily observations; 
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Assessment, where strengths and capacities are evaluated in relation to achievement 

targets; Planning, which utilizes observations and assessments to promote the child's 

holistic development; Implementation, where children are encouraged to explore 

planned activities and learn through hands-on experiences; and Reflection, the final 

stage, where practitioners review the child's responses and progress, informing 

necessary adjustments for the next cycle.  

 

To ensure the effectiveness of the Early Years Learning Framework Planning Cycle and 

meet the children's needs, practitioners should consistently review detailed records that 

document evidence of children's learning and development. This practice enables them 

to set realistic goals and adapt strategies to effectively support holistic development.  

 

Ethics is an essential aspect that must be clearly defined within early childhood 

environments, as it guides practitioners in making decisions focused on the well -being 

of children, families, and colleagues. Being an ethical professional involves showing 

empathy and respecting emotions, which aligns closely with core values that inform 

practitioners' practices. Values such as respect, honesty, integrity, accountability, and 

personal development guide decision-making and interactions. Additionally, childhood 

experiences and professional training inform how these values are applied in practice. It 

is essential to respect and include each child, considering their unique needs. Building 

trust through good communication fosters strong relationships and being accountable 

for actions is vital in maintaining these connections.  

 

Efficient communication and relationships between parents, caregivers, and 

practitioners are important in early childhood education. Communication in professional 

practice plays a vital role in developing strategies that can improve children's transition 

to school, as it builds trust and confidence, and is linked to relevant theories. It is 

essential that practitioners receive information from parents or caregivers about a child's 

development, abilities, physical or emotional needs, and targets, as this wil l support 

them in planning activities to meet the child’s needs, given that parents have knowledge 

about their child’s development. On the other hand, practitioners should provide 
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information about their planned lessons, interests, and activities, ensuring that they 

support all children’s needs. Positive relationships and communication are crucial for 

understanding and supporting a child's growth and development, as well as for assisting 

families during their transition to school.  

 

This focus on fostering communication is consistent with the primary objectives set forth 

in the Curriculum for Wales. The Curriculum for Wales (CFW) is based on four purposes 

and supports practitioners in delivering quality education. The first purpose is to develop 

ambitious, capable learners, enabling children to become independent and cultivate 

resilience along with a love of learning. The second purpose focuses on cultivating 

enterprising, creative contributors who learn through taking risks. The third purpose is to 

develop ethical, informed citizens, emphasizing an understanding of diversity, 

sustainability, and social justice. The fourth purpose aims to promote healthy, confident 

individuals, fostering self-confidence and supporting physical and mental well-being. 

This curriculum addresses both what and why we teach, encouraging collaboration, 

planning, and learning across different areas.  

 

A fundamental aspect of this approach is recognizing the value of play in children's 

learning. Play is essential for stimulating creativity, problem-solving abilities, 

communication, and social interaction, all of which are foundational for development in 

early years settings. In the United Kingdom (UK), the Early Years Outcomes Framework 

is linked to the Early Years Foundation Stage (EYFS) curriculum, which helps identify 

areas where additional support is needed and ensures that all children are well -

prepared for their future development. Additionally, it is important to consider that, in 

Wales, the National Minimum Standards define the necessary qualifications for 

childcare and play settings. Likewise, the Care Inspectorate Wales (CIW) plays an 

important role in the early years by improving the safety and well-being of individuals.  

 

Based on their values and guiding principles, the objective in early years settings is to 

enhance and promote innovative approaches to working. Furthermore, Estyn inspects 

these settings to ensure they comply with educational standards, assessing the 
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evidence and its relevance to offer a transparent, reliable, and precise evaluation of the 

provider's strengths and areas for enhancement.  

 

Enforcing safeguarding principles creates a safe learning environment. The Early Years 

Foundation Stage (EYFS) establishes safeguarding principles based on the idea that 

children need to be safe and feel safe to learn and develop well. Children must feel 

cared for, supported, and valued. Risk-taking, when managed appropriately, helps build 

resilience. Every child has their own unique way of learning, and to develop 

independence, they need to form healthy relationships. It is also important to mention 

that all schools must have a designated safeguarding lead (DSL) who is responsible for 

safeguarding and child protection.  

 

Having in-depth knowledge and understanding in professional practice enables 

practitioners to make informed decisions, address safeguarding concerns, and ensure 

ethical and collaborative teamwork. This expertise fosters confidence and promotes 

continuous growth. Professionalism in early years education is particularly important as 

it ensures children receive appropriate care, protection, and support while upholding 

their rights and assisting them in reaching key developmental milestones. Ultimately, 

these elements work together to ensure that children and vulnerable individuals thrive in 

a safe and supportive environment.  

 

Partnerships contribute significantly to supporting systems for children and families. In 

Wales, partnership and multi-agency working in early years settings involve 

practitioners providing support for the education, physical and mental well -being of 

children, as well as social care for children, families, and the community. Building a 

strong partnership with families and caregivers is essential in the early years to ensure 

that families are involved in their child's development and education, such as inviting 

them to support their child's learning and experiences. Additionally, communities 

support and empower residents while encouraging active participation. Likewise, multi -

agency collaboration helps children and families address and review their additional  

needs.  



   
 

 5  
 

 

Building on safeguarding principles, it is crucial to recognize the role of the United 

Nations Convention on the Rights of the Child (UNCRC) in early years settings, which 

was established in 1989. The UNCRC is an international framework composed of 54 

articles that safeguard children from harm and their rights across civil, political, 

economic, social, and cultural domains.  

 

Understanding and applying the UNCRC principles is vital, as it promotes a rights-

based approach. Practitioners should be familiar with critical articles, such as Article 2 

(equal treatment), Article 3 (best interests of the child), Article 6 (right to life and 

development), and Article 12 (the right to be heard). These rights should be 

incorporated into daily activities, using child-friendly tools like videos, images, and age-

appropriate language, fostering a respectful, inclusive environment where children feel 

empowered to express their thoughts and ask questions.  

 

To summarize, the interplay of practice, ethics, and collaboration is vital in early years 

education. Effective professional practice involves the responsibilities of practitioners, 

the importance of ongoing professional development, and the significance of ethical 

standards and communication. The Curriculum for Wales reinforces a holistic, child-

centred approach, recognizing the value of play in fostering children's creativity, 

problem-solving abilities, and social skills. Moreover, comprehending the Early Years 

Outcomes Framework and National Minimum Standards not only guarantees quality 

assurance but also effectively identifies areas needing additional support and 

improvement. Practitioners must prioritize safeguarding principles, as these are not just 

guidelines but essential requirements for ensuring the safety and protection of children 

in their care. Adhering to these principles, along with the United Nations Convention on 

the Rights of the Child (UNCRC), is vital for creating a safe learning environment. In the 

end, cultivating solid partnerships with families and communities not only enhances the 

educational experience but also ensures that children’s rights are protected, providing 

them with the critical support necessary for their growth and learning journey. 
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