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Appendix 1

Year 5 VIP activities and challenges planned for children to choose form.
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Year 2 Amser Dysgu challenges and activities.
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Appendix 2

Lesson Study 1 observation sheet.
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Appendix 3

Lesson Study 2 observation sheet.
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Appendix 4
Lesson Study 3 observation sheet.



























Appendix 5
[image: ]Lesson Study 1 interview.











Appendix 6
Lesson Study 2 interview.
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Appendix 7
Lesson Study 3 interview.





















































Appendix 8
Lesson Study 1 reflection.

	Description 
What happened?  
	I observed three pupils in year 5 participating in independent learning (VIP) during the rotation of a lesson. During this time, I was focusing on what the children were choosing, doing and how they were challenging themselves during this time.  
 
Child A – Was working independently but was now and again talking and interacting with peers. It was identified that the child had been completing this piece of work over several lessons, but dedicated a lot of care and hard work into this piece of work. Ultimately, the child did not demonstrate any concern with finishing the piece of work any time soon nor challenging themselves to complete another piece of work or a harder piece.  
 
Child B – It has been identified that the participant had completed this activity before but now completing it using a different platform. The child was on task and was demonstrating a positive attitude to their learning. The child began by working independently but as the rotation went on they started working with a peer and was directing the task.  
 
Child C – It was identified that the child had chosen a new task and was working independently. However, the child was not always on task but was determined to complete the task to a high standard.  

	Feelings  
What were you thinking and feeling?  
	Throughout the observation it was interesting to see how each child interacted with independent learning and how they challenged themselves or in some cases did not. I felt that, although some of the children were not challenging themselves, they were putting a lot of effort and trying to produce a high standard piece of work on something that truly interested them. Therefore, I felt that this was more important than challenging themselves.  

	Evaluation 
What was good and bad about the experience?  
	Good 
· The role of the observer did not phase the children and they continued to complete their work as they normally would.  
· A true representation of the children’s behaviour and personalities were recorded.  
· All children demonstrated good engagement within independent learning and they completed activities that were personal to themselves or they challenged themselves further.  
 
Bad 
· The environment was often chaotic and had other groups from other classes in the environment.  

	Analysis 
What sense can you make of the situation?  
	From the situation observed, it was identified that the behaviour and choices that the participants made were personal to themselves. Although some of the learners did not do new challenges, it is vital to note that they were challenging themselves through completing the challenge again, but on a different platform, which was Minecraft. Furthermore, the learners who were completing the same task that they had been doing for several lessons demonstrated somewhat of a challenge through producing a high standard piece of work that interested them.  

	Conclusion 
What else could you have done?  
	To help us understand further, it would have been more beneficial for us to obverse the same class/learners for a longer period of time to see and understand the full effect of independent learning.  
It could have also been beneficial to observe the children during independent learning and during a directed task to see the difference of how they behaviour and engage in different techniques of learning.  

	Action Plan 
If it arose again, what would you do?  
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with independent learning.   
 


 













Appendix 9
Lesson Study 2 reflection.

	Description 
What happened? 
	Child D remained on task for the whole session. Furthermore, she completed the activity ready to start a new one next session. Child E also remained on task for the duration of the session. Verbal reminders were given to the pupils throughout the session. Child F however was uninterested in the activity choice and rather chat to other pupils. Remained this way for most of the session.  

	Feelings 
What were you thinking and feeling? 
	Looking at what their favourite activities are and if the pupils all attempt the same activity or do, they challenge themselves? My overall feeling from previous experiences suggested the children do not challenge themselves and see individual learning as a “break” from the classroom activities.  

	Evaluation 
What was good and bad about the experience? 
	Good- As the school is a pioneer school, there are many visitors coming in and out of the classroom environment each week. Therefore, I observing the lesson caused minimal disruption to the activity.  
Bad-The overall environment of individual learning was very loud, often struggled to hear the three pupils communicating.  

	Analysis 
What sense can you make of the situation? 
	Overall, verbal reminders are key to increasing the children's pace of work. Furthermore, the children reacted well to trying different activities and pushing themselves out of their comfort zone.  

	Conclusion 
What else could you have done? 
	I could have compared the same class without verbal reminders. Therefore, I would have a comparison of the environments and if/how they have changed.  

	Action Plan 
If it arose again what would you do? 
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with VIP/Independent learning.  





Appendix 10
Lesson Study 3 reflection.

	Description 
What happened? 
	I observed three pupils during individual learning, in Year 2 this is known as ‘Amser Dysgu’. Focusing on what activity they chose during the learning and recognise whether the pupils were challenging themselves to try different activities.  
The class teacher decide to change the ‘Amser Dysgu’ structure, instead of choosing their activity, children were given resources for one activity. The children the work independently to engage with the set challenge. 
Child G – Not on task for the first 5-10 minutes of the 20-minute rotation, then sporadically on task for the remainder of the session. Did not appear to be interested in the challenge, however she did appear to know what she was meant to be doing. Talked to Child H for majority of the session, mainly sat and watched other children. When she did engage, she worked with her peers. 
Child H – Not on task for first 5 minutes of the session, talking to Child G. When Child H did choose to engage with the task, she worked collaboratively with her peers. On and off task throughout, however, did appear to know what she was meant to be doing. 
Child I – Engaged well with activity, got started quickly and was engaged throughout. Child worked with peers as well as independently, child appeared to know what they were supposed to be doing. Took on leadership role when peers joined him. 
 

	Feelings 
What were you thinking and feeling? 
	Observing the activity was very interesting. It was nice to see the children playing, the activity was very much play-based learning. It was disappointing to see that the children were not all interested in the activity, which led to them being disengaged. I felt happy to see children working together, taking on different roles without the support of an adult. 

	Evaluation 
What was good and bad about the experience? 
	Good  
· Our role as observers did not appear to change the behaviour of the children, they were not trying to engage with us and were interacting with each other confidently.  
· I believe we observed a true representation of children’s behaviour during independent learning activities which will make our research more valuable. 
· All three children engaged with the activity at some point during the 20 minute session. 
Bad 
· The overall environment of individual learning was very loud, often struggled to hear the three pupils communicating.  
· The changed format of ‘Amser Dysgu’ will effect our research findings, however, it could potentially give us more to discuss. 
 

	Analysis 
What sense can you make of the situation? 
	When considering the behaviour and choices made by the learners, it is important to consider the development of the learners and their ability to organise and motivate themselves. The children observed here were 6/7 years old. Should children at this age be expected to work efficiently and be fully engaged without the support of a teacher, even with a verbal reminder at the beginning of a lesson? Foundation Phase has a huge emphasis on play based learning. When creating independent learning time with a clear purpose, is it right to then expect children to be able to do this completely independently. Providing children with the resources needed to learn and then allowing them to access this and learn at their own pace can be linked to Montessori and Vygotsky’s theories. Children lead this learning, and making judgements on how they come to do this independently could be contradicting the very theory we are choosing to use. 

	Conclusion 
What else could you have done? 
	To improve, we could have observed the same class over a longer period of time.  
Similarly, we could have observed the same class first with no verbal reminder and later with a verbal reminder. However, due to the changes made by the teacher, their choice of activity is no longer given to the children and therefore difficult for us to make a true judgement.  

	Action Plan 
If it arose again what would you do? 
	Discuss with senior leadership team and mentors, possible ideas of where to go next with individual learning. Not all classrooms are the same, therefore it would be a fantastic idea to discuss with other year groups what works for them with independent learning.  
This was the final Lesson Study for this research project therefore we will not be identifying changes to be made for the next rotation of Lesson Study. 
To improve the independent learning time, I believe the children should have a better understanding of why they are learning what they are, and what the aims of independent learning are. This could be improved through circle time discussion or WAGOLLs. 


 
 


Appendix 11
Consent form sent home to parents.
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Appendix 12
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Appendix 13
Extract from ethics form demonstrating ethical considerations. Entire ethics form submitted independently.
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. What is the overall goal of independent learning? (If they do not know, how could
they find out?)
Child C - To learn something about the challenges
Child B — To be more independent, do things by yourself instead of teachers being
with you all the time
Child A-So teachers can have some peace.
. What type of activity do you enjoy during VI]P/Amser Dysgu?
Child B — Drawing ones, one where you create things
Child C- Creating things and making stories
Child A- Creative contributors
. What is your least favourite type of activity in VIP/Amser Dysgu?
Child A - dance ones, not
maths ones, books aren’t checked so what’s the point, no feedback
Child B- solve maths problems
Child C - Use FFU
. Which AOLE activity do you enjoy the most?
Child B~ science and technology
Child C - All six of them
Child A — Expressive art
. Do you feel that you have the opportunity to challenge yourself during VIP/Amser
Dysgu? Why? How are you challenging yourself?
Child B — harder challenges — dark red
Child C- go for easier ones and build up to hard
Child A— Not really, hard stuff can’t ask for help
. Do you prefer having teacher support, or doing work independently?
Child B — with a teacher, ask for help
Child A — With teacher — can challenge yourself and ask for help
Child C - With teacher, if you're stuck miss can help,
. How would you improve the VIP/Amser Dysgu area?
Child A— Every 10 minutes get LSA to come and help and check behaviour, more
input into challenges
Child B — Add more challenges, after you have done a few, ones you don’t want to
do are left. More choice
Child C- Same thing that child B said
. Do you believe that verbal reminders from the teacher encourages you choose
different activities and challenge yourself?
Child B - definitely
Child C - Sort of
Child A— most of the time | don’t, it gets repetitive. Do easier ones get it over
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1. Whatis the overall goal of independent learning?
Child D-Be creative.

Child E- Do work without teacher and outdoor learning.
Child F- The goal of independent learning is to a

independent.

2. What type of activity do you enjoy during VIP/Digi?
Child D-Expressive arts
Child E -physical hands on activities
Child F -outdoor activities.

3. What s your least favourite type of activity in VIP/Amser Dysgu?
Child D -Sports, fear of unknown (not having any knowledge about the activity before attempting it).
Child E- You've got to be interested in the activity.
Child F - Pupils especially like creating PowerPoints and don't lie HWB activities.

4. Which AOLE activity do you enjoy the most?

Child D-Ones which involve technology
Child E-visualising the subjects (real life contexts).

5. Do you feel that you have the apportunity. to challenge yourself during VIP/Amser Dysgu?
Child D-Yes because of the learning pit (recently introduced in year 5).
Child E and child F Agreed-Some of the pupils like to be in their comfort zones and find it hard to
challenge themselves.

6. Do you prefer having teacher support, or doing work independently?
Child D-Mixture of both,
Child E-sometimes it’s very hard to be independent.

I
7. How would you improve the VIP/Amser Dysgu area?
Child D-To make the area feel comfortable. More decorations and a bigger space (supposed to be
maximum of three people in the VIP area at one time).
Child E - Change the rules of VIP.
Child F -More equipment and separate the tables to smaller groups.

8. Do you believe that verbal reminders from the teacher encourage you to choose different
activities and challenge yourself?

Child D-Yes, keeps us all concentrated.

Child E-Would like to have a teacher reminding us /watching over us.

Child F -Make sure there is a teacher out here all times. Key point Philip said this while attitudes

were different during independent learning.
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PARENT CONSENT FORM
PROJECT TITLE: To find out if verbal reminders influence children’s choice of familiar
activities or choice of challenge during independent learning.

Name of Researcher: Miss Sophie Thomas, Mr Jack Davies and Miss Emma
Symmonds.

Please initial box

1. 1 confirm that | have read and understand the information sheet dated 8"
January 2020 for the above study.

2. lunderstand that my child's participation is voluntary and that | am free to
withdraw my child from the study at any time, without giving any reason.

3. 1 understand that my child can choose to withdraw at any time, without giving
areason.

4. 1 understand that the information given by my child will be used in a university
assignment.

5. understand that my child's name will not appear at any time.

6. I agree for my child to take part in the above study.

Child’s name Parent signature Date

When completed, please return in the envelope provided to the student
teacher in your child’s class by the 28" of January 2020.

Thank you.

0
0

]

8" January 2020.

INFORMATION SHEET
PROJECT TITLE: To find out if verbal reminders influence children’s choice of familiar
activities or choice of challenge during independent learning.

Dear Parent / Guardian,

Miss Sophie Thomas, Mr Jack Davies and Miss Emma Symmonds are writing to you today to
provide you with information about our research project that we must undertake as part of one
of our assignments.

We are working together and are currently studying for a PGCE qualification at Yo Athvofa,
University of Wales Trinity Saint David. We are currently student teachers within Pembroke
Dock Community School and are teaching in your child's class.

We would like to invite your child to participate in our research project. The tile of the project is
“To find out if verbal reminders influence children’s choice of familiar activities or choice of
challenge during independent leaming’, and we aim to investigate independent leaming.
Through your child's participation, we hope to ascertain the impact of independent learning in
the aim to further our own practice.

The purpose of our research is to discover the influence that independent leaming has on a
child's choice of familiar activities or their choice to challenge themselves without a teacher
present. Throughout the research, we will be observing the children in their usual classroom
environment, noting their choices and engagement with independent learning. After the
observations, the children will be interviewed with other peers to further find out how they feel
‘about independent learning. This information will be recorded on observation sheets, whereby
your child will be known child A or child B, etc. At no point throughout the observation and
interviews will the identity of your child be revealed. This data will then be used to further
understand choices children make during independent learning.

All names will be kept strictly confidential and will only be known by myself and my research
partners. Your child's participation in this study is completely voluntary so you o your child can
withdraw from the study at any stage. Your child will also be asked to give their assent before
the beginning of the study.

Adter careful and precise analysis of the data obtained from the lesson observation and group
interview, | would be happy to provide you with a copy of the findings at your request. The
results of the research will be discussed in a university assignment that will contribute to my
PGCE course. The results of this study will be stored on a password protected file and all raw
data will be destroyed once the assessment has been marked.

We thank you in advance for your time. If any questions do arise, feel free to contact us at your
convenience.

Yours sincerely,

Miss Sophie Thomas, Mr Jack Davies and Miss Emma Symmonds.
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Observation Schedule

Miss Symmonds 5.1 — Observation Tuesday 215t January 2020 (9:30am)
Interviews Tuesday 215t January 2020 (10:45am)

Miss Thomas 2.3 — Observation Tuesday 215t January 2020 (1:00pm)
Interviews Tuesday 215t January 2020 (2:00pm)

Mr Davies 5.2 — Observation Wednesday 22" January 2020 (9:30am)
Interviews Wednesday 229 January 2020 (10:45am)
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Gutline any anticipated risks that may adversely affect any of the participants, the
researchers andlor the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

Full risk assessment completed and appended? Yes ]

No =

Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive organisational information

Risk to Participant: How will you mitigate the Risk to Participant

« The research is ethically low risk. « Alllearners will be treated equally with the
Although, it is possible that emotional same respect and attention as far as
distress could be caused to any of the possible. .
learners due to them not being picked « I will explain to children that their answers
for the research. to interviews cannot be wrong and are

« Children may feel pressured to say they valued as part of the research.
enioy independent learning. « Children are aware they can leave the

«  Children will be removed from interviews at any point.
classroom to conduct interviews, they
may feel like they are missing out on
classroom activities.

T research activity may include sensitive, embarrassing or upsetiing (opics (e.g. sexual actvity,
drug use) or issues likely to disclose information requiring further action (e.q. criminal activity), ive
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest

Risk to Investigator: How will you mitigate the Risk to Investigator:
« Possibility of being accused of « Al children will be treated equally and with
favouritism by learners who have not respect. Prior to observations and
been chosen. interviews it will be explained that children
« There could be a possible bias towards have been chosen by myself and the
the recording of the data due to the class teacher.
teachers relationship with the pupils. «  Observations will not be made by student
teacher of that class to eliminate risk of
bias.

University/institutional risks

For example: adverse publicity, financial loss, data protection
Risk to University: How will you mitigate the Risk to University:
« Risk to tamishing the name of the o The researchers will remain professional
university throughout their research and discuss any

issues with mentors.
«  Iwill comply with the university Research
Integrity and Ethics Code of Practice
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rvation:

Aspects to consider when observing the children:
o Are they on task?

« Are they choosing different challenges?

« Note the behaviour.

o Are they working individually or with peers?

Chil

d A:
Childis working independently,
however she is talking to peers
throughout.
Child has been working on the same
piece of work for several lessons,
however, she is putting a great deal of
care into the work.
Positive attitude, she is writing about
Jeffrey Star who is an inspiration to her.
Not concerned about completing the
challenge to move on to another.
Completed challenge.

Chil

d B:
Working independently to createa
mascot using Minecraft. — Child has
done this task previously, however, not
oon Minecraft.
She chose the challenge but the class
teacher said to use Minecraft.
Working hard.
On task.
Positive attitude.
Began working with peer and directing
the task.
Did not complete challenge.

Child C:
for this child.

this”.

mascot.

Chose mascot challenge, new challenge
'+ “Ineed a mouse, I'm doing terriblyat
Independently using Minecraft.
Not always on task, walking around.

Very determined to make a good

« Did not complete challenge.





