Element 1
The two reflective model that will be discussed in element one of the portfolio will be Gibbs’s Reflective Model (1988) and Schön’s Reflective Model (1983).

According to Forrest (2008) Gibbs (1988) believed that reflection was not enough and that individuals must put into practise the new understanding and skills that they have gained, which allows the reflective progress to inform during practise. However, Davies (2012) believes that Gibbs’ reflective model does not enable give a reflexive and clear approaches, as it does not offer the opportunity for individuals to move beyond practise and explore values which develops change to value and skill. According to Meierdirk (2017) Donald Schön (1983) believed that there were two types of reflection which were ‘reflection in action’ and ‘reflection on action’, as he believed that by practise practitioners become aware of their knowledge and understanding, while reflecting through their own learning. Soni (2019) disagrees as it is believes that Schön’s reflective model is a disadvantage to  practitioners as they work in a busy setting, therefore they are less likely to reflect due to working at a busy setting which gives them lack of time due to interacting with children throughout the day. Stated by Hayes et al (2014) Gibbs’s reflective model enables practitioners to reflect on their practice, and change elements for the future which will develop and improve their practice. According to Potter (2015) Gibbs’ reflective model is designed for practitioners to answer a variety of questions which enables the individuals to answer each question which then leads to the next stage in the reflection cycle, therefore if one questioned is missed then this may affect the individual’s reflection. Stedmon and Dallos (2009) believed that Schön’s reflective theory is beneficial for individuals as they are able to develop their knowledge that they have gained while participating in an activity by reflecting on their action to develop their knowledge and understanding. Wright, Kellett and Pieters (2016) states that Schön’s reflective model has a vase number of disadvantages as it may not apply in every situation as steps have to be followed in a certain way. Kovacs and Corrie (2017) agree as they believe that Gibbs’s (1988) reflective model is beneficial for practitioners as they can reflect using the Gibbs model, as it is easier to follow as it has set questions, which allows individuals to reflect on activities to improve the activity next time. Wain (2017) states that Gibbs’ reflective model is too detailed as it gives an individual the opportunity to reflect on their reflection plan critically, where as an individual should have positive points through their reflection. According to Gilbert (2010) Schön’s reflective model is beneficial for practitioner’s as he believed that reflective thinking develops practitioners during training, while developing reflection and responsiveness at the end of each activity. However, Paterson (2013) believes that practitioners should not be made to reflect as he believes that Schön’s reflective model is a model that should be done after an activity and then at the end of the day, when the practitioner has had time to reflect by writing their feedback down. The Welsh Government (2015) states that Gibbs’s is reflective model is likely to encourage practitioners to approach reflection as it provides a structure for reflection, to further their develop, knowledge and skills within an early year setting. This will then develop and progress a child’s knowledge, self-confidence and skills (The Welsh Government, 2015). According to Wain, (2017) Gibbs’ reflective model takes a vase amount of an individual’s time during reflection as it is in-depth and there are a variety of questions to follow.  Stated by Giaimo-Ballard and Hyatt (2012) Schön’s reflective model is designed to reflect on an individual’s reflection in action and reflection on action, as the more information an individual has allows them to improve and develop their value and skills. According to Optima Training (2015) Edward de Bono’s Six Thinking Hats theory is developed to enable adults to develop their reflective thinking especially when discussing their feelings, as he believed reflection on feelings had a positive effect on an individual’s reflection. This is similar to Gibbs’s reflective model as they believe that emotions are an important stage during reflective thinking. The University of Edinburgh (2019) believe that Gibbs’ reflective model gives individuals the opportunity to reflect critically throughout their reflection instead of reflecting their work in a positive way. Stated by Buwert (2012) practitioners should learn to reflect while using Schön’s reflective model in a positive as well as a negative form as he believes that practitioners learn from their own experiences. According to Kay (2012) Schön believed that through careful observations practitioners can develop their knowledge and understanding through reflection, instead of dwelling on mistakes rather than on success. Jones (2015) agrees as he believes that Schön’s reflective model is designed to support and encourage practitioners to develop their knowledge from knowing in action to reflection on action, which enables them to gain control during the reflective process. 

[image: The reflective cycle - Gibbs diagram][image: Image result for mudiad meithrin]
Importance of Reflective Practise in the classroom

The Welsh Government (2019) believes that pedagogy is important to outline all learning techniques of children within a foundation phase setting, which states the importance of reflection during teaching practise or theory.  

According to Mathew, Mathew and Peechattu (2017) reflective practise helps to create confident practitioners as it develops their ability to understand how their children learn and the best way to teach them.

Reflective Practise is important to practitioners as it increases their creative thinking skills which encourages active engagement with the children while allowing them to develop their practise in an efficient and focused way (Play Wales, 2018).  





 
What is Reflective Practice?

According to Kay (2012) reflective practice is the term used when early years practitioners ask questions and then answer to improve and provide high standards in educational settings. 

Reflective Practice is the process that develops a teacher’s knowledge and understanding as it plays an important role during their professional development (Mathew, Mathew and Peechattu, 2017). 


Gibbs’ Reflective Cycle (1988)
Website: https://www.brookes.ac.uk/students/upgrade/study-skills/reflective-writing-gibbs/ 
Gibbs’ reflective model (1988) is beneficial for new reflective thinkers as it an easy reflection model to follow as it has a simple structure (Kovacs and Corrie, 2017). 

According to The University of Cambridge (2019) Gibbs’ reflective model is useful for new reflective thinkers as it is broken down into clearly stated sections. 
The Importance of reflective practise as a means of maintaining quality service for young children and families!

Quality Service

Mudiad Meithrin (2020) belive that nurseries should develop, show innovation and raise the quality and standard of services in nursery setting for you children and families, by creating a scheme with three different levels of standards which are grouped into bronze, silver and gold. 

Mudiad Meithrin aim to give children and parents/guardians the best quality service while attending their nurseries throughout Wales (Mudiad Meithrin, 2019). 




Why should practitioners reflect?

Practitioners should reflect as it enables them to improve their ability by taking a balanced view and recognizing the strength and weaknesses, but consider what could be improved (Pacey, 2016). 

Houghton (2017) believes that reflection is a feature of high-quality learning as it will help an individual to increase their knowledge and skills as a practitioner by setting their own personal goals to achieve while enabling and developing children’s ability in the classroom. 

Reflection is important for practitioners in early years setting as it encourages creative learning experiences for children, while enabling them to develop their skills and knowledge by giving the children the best quality education (Hanson and Appleby, 2016).  
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Quality Service

Estyn is designed to inspect the quality service and standards in education and training throughout Wales, to ensure that all children have the best quality while in education (The Welsh Government, 2014).

Estyn believe that reflective practise is a benefit to children and parents, as while practitioners participate in reflective thinking, they are likely to develop their knowledge and give the best quality service to children throughout their education (Estyn, 2019). 












Tips and ideas

Reflective practitioners should:

· Think about how you work
· Consider your strength 
· Consider your weaknesses 
· Consider the impact practitioners have on children and their families
· Reflect different methods to develop the quality of reflective practice
· Identify and resolve any problems 
· Be opening to listening and participating in new ideas.
(Houghton, 2017)






EPPE

The Effective Provision of Pre-School Education is a project to sample young children’s development between the ages of three and seven, which also looks at the background characteristics related to parents, the child’s home environment and the education setting the child attended (Sylva, 2014). 

The report tells individuals where the child is currently and how their early experiences have shaped the young people they have become (Taggart, 2015).

 














REPEY

Researching effective pedagogy in the early years was created to identify and investigate pedagogical strategies in early years settings that seemed to be effective in supporting the development of young children’s knowledge, attitudes and skills (Sim et al, 2018)








Element 3 – Reflective Log
	Brief description of the activity (no more than 50 words)

	The children had to choose two number cards which range between one and ten. They then had to put the sum in order correctly by using the number cards and equation symbols (eg 2 + 3 = 5). After the activity was completed the children then had to copy the sum in their mathematical workbooks, by forming the numbers correctly.

	Aim/Objective of the activity

	The aim of the mathematical activity is to encourage the children to place the sum in the correct order, by using the different number cards. The aim is to develop the way the children form mathematical numbers in the correct format. The objective of the activity was to encourage the children to do mathematical activities independently. The Welsh Government (2015) believe that a child develops their knowledge, understanding and skills through practical, oral and play activities. The aim was to develop the children’s problem-solving skills by using different numbers to solve equations. 

	Your role

	My role was to show an example to the children before they start the activity to make sure that they understood the activity. My role was to observe the children doing the activity independently by ensuring that they develop their personal skills, by encouraging them if they need a help throughout the activity. 

	Positive aspects – why?  How could these be developed further?

	There was a variety of positive aspects throughout the mathematical activity. 
One positive aspect was that all the children understood the task and completed task correctly by using the number cards. This could be developed further by possibly using numicons instead of number cards to make it more challenging. 
Another positive aspect was that the children could make an equation up to the number ten independently. This could be developed further by developing the children’s knowledge by asking them to form an equation up to twenty instead of ten. 

	Challenging aspects – why?  Link to your own practice.

	Time Management was a challenge as the children had twenty minutes to complete the task therefore, I felt that they were trying to complete the task quickly to go and play. I would develop this by giving the children all the time that they need to complete the task to ensure that they fully understood the activity. I found that a few of the children found the work easy as they were able to form the equation correctly and independently. I would develop this further by giving the children extended and challenging equations to complete (eg. 13 + 2 = 15). 

	What knowledge did you demonstrate?

	I was given and explained clearly the mathematical activity by the classroom teacher on the morning of the activity. I was then able to prepare the activity by taking into the consideration the knowledge and understanding of all the children individually. I then explained the activity to the children clearly by showing them an example of the activity. 

	What skills did you demonstrate?

	I demonstrated my communication skills as my role was to work alongside the children to help them develop their mathematical skills.  I also used my communication skills by listening to the children by ensuring that I answered all their questions during the activity, while observing them. I also used my communication skills by observing the children’s body language to make sure that all children were comfortable and happy during the mathematical activity. 
The second skill I demonstrated during the mathematical activity was leadership skills as I was in control of explaining the activity to the children, and ensuring that all the children understood the activity. I was a role model to the children as they were eager to complete the activity as I explained it in a fun and enjoyable way.
I demonstrated my organization skills by planning the activity beforehand by ensuring that I had the correct resources for the mathematical activity. I made sure that all the resources were placed on the table ready for the activity, which I prepared while the children were out on break time. 
Another skill I demonstrated during the activity was problem solving skills as I had to work out the answer for each sum that the children chose. If the chosen sum was not correct then I had to problem solve by finding an alternative way and explaining it to the children. 

	Which values did you demonstrate?

	Inclusion was an important value that was demonstrated during the activity as I made sure that I included all the children in the activity by giving them equal opportunities to choose a variety of different cards to complete the sum. 
The second value that was demonstrated during the activity was respect as I responded tp all the questions asked by the children in a respectful manner. 
Praise and encouragement was another important value that was demonstrated during the activity as it made the children feel important when they were encouraged and praised by myself, and were eager to complete other equations. 

	What could be done differently in future?  Why?

	I would do this task differently for the future by giving the children harder equations to complete as it will develop their problem-solving skills. 
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Element 4 - Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Safeguarding Course
	I would like to do attend safeguarding course as it will enable my knowledge of protecting children from any harm, while working in an early year’s setting.
	I will attend this safeguarding course by paying a fee of £310, for two days at Cardiff. 
	I will do this by attending a two-day training course at Cardiff which is organized by the NSPCC.
	I will attend the course on the 26th and 27th February 2021. I would like to have a safeguarding certificate by May 2021.

	Paediatric First Aid Training
	I would like to attend this course as it focuses on scenarios that can happen when looking after young children, which would develop my knowledge as I work with children on a daily basis.
	I will be attending this Paediatric First Aid training for free, as there is no cost. However, they do recommend a small fee if they are presenting the course at a workplace. 
	I will attend this two-day Paediatric First Aid course at St John’s Ambulance base station which is in Llanelli. 
	There are no dates available yet, therefore I will arrange a date when the dates have been decided.

	Sign Language Course
	I would like to attend a sign language course as it would be beneficial to communicate with children who have additional learning needs. 
	I will attend a sign language course at a cost of £85, which I will attend for ten weeks. 
	I will attend this ten-week course at Carmarthen Learning Centre. 
	I will attend the course when the start date has been arranged by Carmarthen Learning Centre. 

	PGCE Course
	I would consider applying for the PGCE course as I am currently a Level 1 Teaching Assistant and would like to further my development which would enable me to become a teacher. 
	I will apply for this course in January 2021, and if I am successful, I will then go and speak to Student finance regarding the course fee. 
	I would consider attending the PGCE course at The University of Wales Trinity St David’s in Carmarthen. I will attend lectures for a year to complete the course.
	If I am successful, I will attend the course in September 2021 at The University of Wales Trinity St David’s in Carmarthen.

	Open my own nursery

	I would like to open my own welsh nursery in the future, as I enjoy working alongside children and observing their development on a daily basis. I feel that there are not a variety of welsh-based nurseries around Carmarthenshire especially in the Llanelli and Burry Port area.  
	I will arrange three meeting with different nursery owners to gain some research and knowledge about opening a nursery. I will then arrange a meeting with financial advisors at a local bank to discuss different options.   
	I would like to open the nursery at Burry Port or Llanelli, as they do not have welsh nurseries. I would need to employ staff members to work at the nursery who are experienced and have all the necessary qualification.  
	I would like to open my own nursery between the years 2026 and 2030, as this gives me enough time to research and to think and reflect about all the positives and negatives about opening the nursery. 
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