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Written Paper
Storytelling plays a vital role in childhood, contributing to children's overall development while specifically enhancing their language and cognitive literacy skills. As outlined by Agosto (2016), live oral storytelling helps children develop key skills such as visualisation, by encouraging them to create mental images of story events and characters, which in turn enhances comprehension. Storytelling also promotes cognitive engagement and motivation, as children actively participate by predicting outcomes and empathising with characters. Additionally, storytelling fosters critical thinking by prompting children to question story logic and imagine alternative scenarios. Storytelling goes beyond reading aloud as it provides a rich context for modelling language use, supporting children in understanding how words form sentences and how meaning is constructed across a narrative. Research highlights that this intentional use of language is particularly beneficial for all children, including those from socio-economically disadvantaged backgrounds (Taylor, 2023). The development of digital literacy in early childhood is a complex, multifaceted process that extends beyond simply learning to use digital devices. As outlined in The Routledge Handbook of Digital Literacies in Early Childhood (Erstad, 2020), digital literacy involves children’s ability to make meaning across a range of digital and multimodal texts, including images, sound, video, and interactive media. This development is shaped by both formal and informal learning environments, with homes, communities, and play-based contexts playing a significant role alongside early education settings. The handbook emphasises that digital literacy is a social and embodied practice, involving children’s interactions with peers, physical spaces, and digital tools. Educators are encouraged to move beyond traditional print-based approaches and instead adopt pedagogies that support creativity, collaboration, and critical thinking in digital contexts. Importantly, the development of digital literacy also raises issues of access, equity, and the need for ongoing research, given the rapidly evolving nature of digital technologies and children’s diverse experiences with them.
Rhyme and repetition in children’s story books is quite common and they are both closely linked and have similar benefits and disadvantages. On the positive side, repeated readings of the same text provide children with repeated exposure to vocabulary and sentence structures, allowing them to internalise language patterns, enhance expressive and receptive vocabulary, and improve narrative comprehension (Horst et al., 2011; Centre on Instruction, 2012). When children know the story, they engage more deeply, ask questions, retell events, and practise language, thus supporting their oracy development and later writing skills (Lopez et al., 2020). In terms of reading, familiarity with the text can increase fluency and confidence as children decode more smoothly. However, there are disadvantages: excessive repetition without variation may lead to disengagement or limit opportunities to apply knowledge to novel texts, potentially restricting transferable literacy skills (DyslexicHelp, 2023). A balanced approach that combines repetition with new texts therefore appears optimal for supporting children’s holistic literacy development.
As well as this, rhyming in children's storybooks offers significant benefits for language development but also presents certain challenges. On the positive side, rhyming enhances phonological awareness, which is crucial for early reading and writing skills. It aids children in recognising sound patterns, improving their ability to decode words and spell accurately (Children's Mercy, 2025). Rhymes also support oracy by encouraging children to anticipate and produce rhyming words, fostering expressive language skills. However, there are disadvantages; poorly executed rhymes can disrupt the narrative flow and may lead to confusion if the rhyme scheme is inconsistent or forced (Children's Publishing Academy, 2024). Additionally, excessive reliance on rhyme can limit vocabulary development, as it may encourage the use of simpler, less varied language to maintain the rhyme (Children's Publishing Academy, 2024). Therefore, while rhyming can be a valuable tool in children's literature, it should be used thoughtfully to balance linguistic development with narrative quality. Even though Piaget did not write directly about rhyme, his emphasis on sound play and the sensory-motor aspects of early development helps explain why rhyme is effective. Rhymes are auditory patterns that appeal to a child’s developing memory, attention, and language decoding skills—especially in the initial stages of symbolic thought (Whitebread, 2019). In the early years songs, rhymes and stories provide a solid foundation for learning and literacy, they help spark a lifelong interest in reading. When children listen to stories, whether they are spoken aloud from a digital book or from a physical book, it helps to develop speech, language, and a healthy brain, while also supporting children's overall well-being (Booktrust, 2025). The Welsh Government (2025) highlights that for babies from birth to three years old, lullabies, songs, rhymes, and finger games are their first form of storytelling. These early experiences help them feel the rhythm of daily life and begin to build the foundations for learning language.
Using varied tone of voice when reading story‑books to children presents both benefits and disadvantages that influence oracy, reading and writing. On the benefit side, expressive reading, as indicated by changes in pitch, stress and rhythm enhances children’s listening comprehension and supports their oracy skills by modelling expressive speech, enabling them to hear and practise fluent speech (Chung & Bidelman, 2021). This in turn strengthens their reading fluency and comprehension because reading with good expression correlates with better written text understanding (Kim et al., 2020). Moreover, children exposed to dynamic storytelling are more likely to engage in retelling stories and writing their own narratives, which boosts writing development. However, a disadvantage is that if tone variations become overly theatrical or inconsistent, children might focus on the performance rather than the language, potentially reducing opportunities to internalise sentence structure or vocabulary and obstruct the transfer to their own writing. Therefore, while tone variation is a powerful tool, it must be balanced and purposeful to optimise literacy growth. David Crystal argues that children’s spontaneous amusement in manipulating language through jokes, rhymes, puns, and games helps children become active and eager participants in reading, this enthusiasm fosters interactive reading in the early years. His concept of “language play” suggests that when children enjoy sound, rhythm and meaning together they engage more deeply in literacy, boosting oracy by encouraging discussion and conversation around texts, aiding emergent reading through playful decoding, and meaning making (Crystal, 1998; Crystal, 1996). Therefore, integrating fun and playful talk in shared book reading supports children’s literacy, oracy and reading development. 
Interactive reading is where an adult shares a story with a child and prompts responses, discussion, and joint reflection. This technique offers significant benefits for children’s oracy, reading and writing, but it also presents potential drawbacks if not implemented thoughtfully. Interactive reading encourages children to become active participants where they respond to questions, talk about the story, explore meaning and engage in dialogue (Petrie et al., 2021). This kind of conversational turn‑taking directly develops expressive language (oracy) and supports comprehension of narrative structures and vocabulary. This in turn helps children when they read independently or write their own stories. The Welsh‑based feasibility study of the Books Together programme found that dialogic reading interventions improved children’s expressive language and parent and child interaction in a school setting in North Wales (Williams, Owen, and Hutchings, 2024). However, there are disadvantages to interactive reading. If the interactive questioning is too frequent, too adult‑led, or overly scaffolded, children may become passive responders rather than independent thinkers, reducing opportunities for spontaneous oral language and limiting transfer into reading fluency and independent writing. Furthermore, interactive reading may require more time and training for adults, which may limit scalability in classroom or home settings. Therefore, while interactive reading is a powerful tool for literacy development, it must be balanced, child‑centred and supported with appropriate adult‑training to maximise benefits across oracy, reading and writing. Lev Vygotsky’s sociocultural theory underpins interactive reading in the early years by emphasising that children learn language and literacy through guided interaction with more capable others, his notion of the “zone of proximal development” (ZPD) shows that an adult or peer supports the child’s developing understanding (Vygotsky, 1978; University of Reading, 2024).
As you can see from one of the videos above, reading with a physical book provides children with a tangible, sensory experience that encourages focus, imagination, and emotional connection. Turning pages, looking closely at illustrations, and sharing eye contact with the adult reader all promote sustained attention and conversational interaction. The practitioner was able to show the children the pictures in this book closely and children were able to analyse these pictures and understand what each page was about. These shared moments naturally help develop oracy, as adults and children talk about the story, characters, and pictures, helping to build vocabulary and comprehension. In the video above, you are able to see the practitioner asking the children what they think will happen next in the story and wait for a response. This builds a conversation about the story to check if the children are understanding the story. Physical books also reinforce early literacy through print awareness and sequencing, as children begin to recognise that stories have a beginning, middle and end.
In contrast, reading with a digital book introduces interactive features such as zoom in and swiping the pages, instead of physically turning the pages. Zooming in allows children to focus on individual letters, words, or details in illustrations, which helps with print awareness and recognition of text features. This can be especially helpful for children who are learning to decode words or who have visual processing needs. Swiping pages gives children control over the pace of the story, encouraging self-directed reading and engagement. Both actions also support fine motor skills and hand-eye coordination, while making the reading experience interactive and enjoyable, which can boost motivation and help children stay attentive to the text. These functions can increase motivation and engagement. Next time, the practitioner in the video could ask a child if they would like to swipe to the next page to ensure the children are involved. However, digital formats can sometimes distract children from the narrative, leading to less discussion and fewer opportunities for sustained talk, which can limit oracy and deeper comprehension. An issue that can occur with digital formats of stories is that the technology device always needs to have a charged battery, therefore it is not always available. Whereas with a physical book, you are able to pick it up and read it at any time. Overall, both approaches support literacy and reading, but in different ways: physical books nurture rich dialogue, imagination, and print awareness, while digital books offer interactive and visual experiences that can enhance engagement and accessibility. A balanced approach, combining both formats would best support young children’s oracy, literacy, and reading development in a modern learning environment. The Welsh Government (2015) emphasises that children should be given the opportunity to select and engage with reading materials, like physical and digital formats to develop an understanding of print books and digital books and participate in a variety of enjoyable mark-making and writing activities. 
Digital literacy refers to the ability of children not only to access and use digital tools and media, but to understand, interpret and create meaning through them, drawing on technical, cognitive, and social dimensions of digital engagement (Erstad et al., 2020). In the early years, this competence supports children’s development because today’s literacies are increasingly multimodal. Children engage with e-books, interactive apps, touchscreens, and online storytelling which combine print, image, sound, and gesture (Erstad et al., 2020; Yelland & Gilbert, 2016). Embedding digital resources in early settings has been shown to enhance children’s literacy outcomes. For example, a study found that preschool children using digital storytelling showed greater gains in both conventional and digital literacy skills compared with controls (Maureen, van der Meij & de Jong, 2018). Digital literacy underpins oracy, by offering children opportunities to talk about, narrate and reflect on digital content, it supports reading by motivating comprehension through interactive e-books and multimedia prompts. Digital literacy also strengthens literacy more broadly by enabling children to recognise symbols and make meaning across modes and compose in varied digital formats (National Literacy Trust, 2016). Consequently, nurturing digital literacy early empowers children to become confident communicators, readers, and creators in a multimedia society. 
Vygotsky’s (1978) sociocultural theory underpins digital literacy in the early years by emphasising that learning occurs through social interaction and cultural tools. Digital technologies function as modern “tools of mediation,” supporting collaboration, communication and shared meaning-making between children and adults. When children engage with digital storytelling, apps or e-books alongside peers or practitioners, they operate within Vygotsky’s Zone of Proximal Development (ZPD), where guidance enhances independent learning. Through these interactions, children develop oracy by discussing digital content, reading shared exploration of multimodal texts, and literacy by creating and interpreting digital narratives (Vygotsky, 1978; Verenikina, 2010).
In conclusion, early childhood storytelling through physical books, digital books and interactive experiences, plays a vital role in developing children’s literacy, oracy, and reading skills. Rhyme, repetition, expressive tone, and playful language further enhance language development and engagement. By combining traditional and digital approaches, guided by theories such as Vygotsky’s sociocultural framework, practitioners can create rich, balanced, and inclusive learning experiences that foster confident, enthusiastic, and capable young readers.
The researcher used AI to conduct this research by asking AI to summarise pieces of text and bullet point the main points in each paragraph. This was used to speed up the research time, in order to conduct the research by the set deadline. 
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