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Giving children the opportunity to be inquisitive and ask questions about what interests them is a beneficial way of allowing children to discover their creativity. The teacher will have the opportunity to give children the ability to find the questions asked out for themselves, they will be able to investigate or complete research on how to answer their question. By asking questions and thinking about the meaning behind why the child thinks like this is creative, there may be a reason for the child thinking in this manner, something they have seen or experienced. NACCCE have defined that creativity is an ‘Imaginative activity fashioned so as to produce outcomes that are both original and of value,’ (NACCCE, 1999:30) these activities do not need to be where loads of resources are used, Thorne (2007) discusses how it is the understanding of how the innovation works and for the classroom environment that will allow for idea generation to occur. Therefore the teacher will not have to use anything but what is made readily available within the class. 
Creating an environment within the classroom where children are able to come up with their own ideas based on challenges that children are able to engage with can be beneficial. However teachers need to ensure they are not giving too much input to children as this can hinder their creativity, for example by showing them how you would complete a task could prevent the children from creating something original and unique. Desailly (2012) writes that teachers have an important role as they are role models for children and should share their experience and skills with children so they are able to learn from these skills, as teachers we should help children learn how to handle their personality without preventing their individuality from shining through. It is important that children can build on their skills, and the teacher’s role should be to support and help to develop children’s creativity skills. 
Science as a subject can be a beneficial way of investigating children’s questions when asked; children can investigate and find out from themselves. It also allows children to develop previous skills that they may have used, such as filtration and how plants grow. These skills and previous knowledge could assist the children if they were presented with a scenario where someone had live on a foreign planet and they needed to survive for a certain amount of days, or they could start to think about how they would survive on a deserted island for example. The teacher’s role would be a small one where they would just be there if the children needed assistance with their plan or to be part of the scenario, dressing up and being in the role. 
The learning environment should be one where children are not afraid to ask questions and should be one where they are able to generate ideas and be critical of their own ideas and of their peer’s ideas within the learning environment. Giving children the opportunities to be able to experience and be challenged should be visible; Thorne feels that ‘It is much more about creating the right environment and really seeing challenges as opportunities’ (Thorne, 2007. P. 11) Giving children the opportunities to be challenged can be beneficial to every child.
It would be beneficial therefore for children to be given opportunities that allow them to be able to generate ideas. There should be previous knowledge in place for children within the classroom for children to come up with ideas, within the classroom children can be introduced to the ideas and allowing children to be critical of their own and their peers and to be given opportunities and previous experiences within the class to engage with the skills in order to use them within an everyday learning environment. This of course would have to be in place by the teacher before the children are able to fully engage and receive the benefits. By presenting the children with a question or scenario or even an unknown item that will allow for children to question or discuss thoughts and allow for possible unique thoughts. Kneeler (1971) suggests that divergent thinking is that there are multiple answers and perspectives to questions and problems, whereas convergent thinking presents itself in a way that the question only has one answer. Therefore children need to have experience completing both before they are able to use them within their learning environment. Children need to be able to create and plan before they are able to become innovative, by allowing children to be convergent with their ideas, they are able to create as many ideas as possible without being critical of these ideas. You cannot be critical and create ideas at the same time, and so therefore you cannot complete convergent and divergent thinking together, as it prevents creative ideas from occurring.
Creative skills in the learning environment can be beneficial as the children can be in charge of their own learning, Children should present ideas and be the leaders of their education; they can do this by being given the opportunities within their learning environment to complete their question. Donaldson (2015) describes creativity as a higher order skill, and includes Entrepreneurship skills as part of creativity. They are able to develop their skills if they are able to use them on a regular basis. As Thorne states, ‘However there would be no innovation if creative ideas were not generated in the first place.’ (Thorne, 2007. p. 9) Children therefore need to be granted the opportunity and the time to be able to create new ideas, and teachers should allow for time and opportunities for children to be able to carry these out. If children are asking questions and feel they are in a safe environment to ask these questions, they should be given the chance to investigate them for themselves in order to be innovative. 
Investigation skills are required as part of the science national curriculum, and if therefore children are able to take part in investigations outside of a ‘normal’ science lesson, they will be able to work on skills cross curricularly. Being creative has been seen to be associated with well-being and self-esteem due to the self-development and worthiness that is attached; however this means that people engage in creative activities due to the intrinsic motivation they receive from it. The school should encourage children to be inquisitive and ask questions for their own benefits and not from a task the teacher has set. (Robson, 2012) this allows for them to be the leaders of their own education. 

YouTube link:  https://youtu.be/8-M6Cxdeyc8
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