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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW


SECTION ONE:

	NAME
	
Siân Addicott


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Art & Design / Fine and Media Arts / Photography



	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director Photojournalism & Documentary Photography

	
LENGTH OF SERVICE AT SM

	
YEARS:    4             MONTHS:6




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.








	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working, the nature of the subject, discipline or profession in which you teach, and the expectations of the University.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



















SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices.

































	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Address the following:

1. The main ways in which you design and plan learning activities and/or programmes of study (Approx 100 words)
2. The reasons for your choice of subject material, activities and techniques and the particular learning technologies included in your plan
3. How your choices facilitate your students’ learning in general and within their subject area
4. Which elements of Core Knowledge did you utilise and why?
5. Which Professional Values were particularly relevant and why?

	Write your evidence here


As Programme Director my approach to teaching Photojournalism & Documentary Photography is influenced by what I perceive as the essential values of the discipline: Photojournalism and Documentary photography is ultimately about people, about society and ‘real life’. With this in mind I take a blended learning approach when I design, develop and plan learning activities that will broaden students’ knowledge of global current affairs through online research and engagement with the local community.

As part of leading on modules I ensure that content is easily accessible to students (via powerpoint presentations/ video content) on Moodle, the university’s virtual learning environment. I also make sure that the materials available online are tailored appropriately to the context of a VLE. Access to course information, session notes, links and further content has a direct impact upon the learner, enabling them to build on information given out during sessions and continue with independent research. I maintain an awareness of the various ways in which students learn both whilst at university and at home when designing and delivering the module content. (K1, K2, K3, K4 and V1, V2)

I redesigned the brief for Level 5 Professional Photographic Practice (previously the module outcomes were based on a hypothetical client brief) to give students the opportunity to create photographic work in response to a brief from a live client. This module sits alongside the student’s individual practice in the second semester, and constitutes twenty credits of the overall grade at level 5.
As research shows, “community engaged teaching allows students, faculty, and communities to experience profound growth.” (Bandy/Centre for Teaching).  One of the biggest issues we are currently facing is the mass migration of people, significantly those escaping conflict and seeking asylum. I have developed links with local community group Ethnic Youth Support Team (EYST) who work to support young BAME people as well as asylum seekers and refugees in the area. 

The mainstream media provides an interesting platform to explore the fundamental systems on which our societies are based, specifically examining hierarchies of power and their relationships with the economics of global capitalism.  I encourage my students to critique the mainstream media’s manipulation of public attitudes and compare these attitudes to independent statistical research and evidence (this encourages critical thinking and awareness). A notable example of this is public attitudes towards refugees and asylum seekers. Surveys regularly expose the gap between the public’s perception of the number of asylum seekers and refugees in the UK and the actual figures.

 Working collaboratively with a colleague in the Advertising & Brand Design department, we developed a cross-disciplinary approach to the brief so students could work together on a visual advertising campaign. Students were given a briefing at EYST by the Syrian Families Resettlement Support Officer, during which the media’s representation of asylum seekers was discussed and challenged. Evidence provided by EYST showed how warm a welcome refugees had been given in the locality and the challenge for EYST was how to manage the offers of help from the local community. (K1, K2, K3, K6) (V1, V2, V3, V4). This first-hand contact with refugee caseworkers gave valuable knowledge of the situation (K4, K5).

The Photojournalism & Documentary Photography students were tasked with creating original images to promote the ‘right kind’ of volunteering (even though offers of help and support were overwhelming, it was not always the right kind of support on offer). This was a challenging brief but one which encouraged students to think critically and conceptually to resolve a problem and fulfil the brief. The students communicated with an external body which helped to develop their professional skills (communication skills, adaptability, ability to work to deadlines, time management etc). They also worked collaboratively in small groups with the Advertising & Brand design students which developed their interpersonal and team-working skills. This is important as ‘‘students with stronger sense of community tend to possess greater perceived levels of cognitive learning’’(Rovai, 2002)
 
Part of the assessment was via a short presentation (attended by the manager of EYST), this again helped develop communication skills (oral presentation skills, technical skills using powerpoint etc).



References:

https://cft.vanderbilt.edu/guides-sub-pages/challenges-and-opportunities-of-community-engaged-teaching/

Rovai, A. P. (2002). Sense of community, perceived cognitive learning, and persistence in asynchronous learning networks. The Internet and Higher Education, 5 (4), 319–332





















	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Address the Following:

1. The main ways in which you teach and/or support learners (Approx 100 words)
2. The activities or techniques you use and why
3. How you came to use them and why you think they were successful in supporting student learning. Give reasons for your choice of activities and techniques and how they relate to developing the learners’ understanding of the subject.
4. The elements of Core Knowledge you utilise, how and why.
5. Which Professional Values are relevant and why.

	Write your evidence here


As an educator I am constantly evaluating the best methods for supporting students in their development. I provide support through one-to-one tutorials, group seminars and by facilitating peer-to-peer assessments to encourage reflective practice. The importance of peer-to-peer assessment has been acknowledge by the HEA “Students who take part in peer-led learning sessions experience reduced anxiety associated with transition into higher education. They also have a greater sense of belonging and improved academic confidence…”  and “Reported benefits for students who undertake the role of ‘peer leader’ include: the acquisition of higher level personal and professional skills (including empathy, communication, organisation, leadership, decision-making and teamwork skills). Their own subject learning is deepened, grades improve, relationships and inter-cultural awareness are enhanced, and employability prospects are greater.” Keenan, C Mapping Student Led Peer Learning the UK (2014, HEA)

I lead on several modules across the programme and have developed Module Handbooks to support student engagement (with a week by week schedule) and relevant reference material for independent research. I plan and deliver content on a weekly basis for these modules, using student feedback to reflect and adapt my approach. The Handbooks are made available on Moodle (the university’s Virtual Learning Environment) and I upload notes, video links etc from sessions for students to refer back to. I use a multi-media approach when designing content for the sessions, including audio, visuals, moving image and hard copy reference material. I have adopted these techniques to engage students through a variety of stimulating content delivery mechanisms, as recommended by S. Marshall -- “Innovative Pedagogies. Advances in technology, digital literacy and blended learning approaches, alongside more simulations and work-based opportunities, are essential to inspire and engage students.” (Marshall, S 2016). I have also introduced a group email/chat forum for each year group which encourages less confident students to share their ideas and research online. Students who are less confident speaking in front of a group have found this to be a useful approach and student feedback has been very positive. The online forum also provides an archive of research and useful sources which the students can refer back to. (K1, K2, K3, K4, K5, K6 and V1, V2, V3, V4)

Within Art & Design the critique has formed a major part of formative assessment, and has been viewed as the best way to assess students whilst they are still developing their ideas. The critique is platform to discuss and share a broad range of concepts, processes, theories and ideas. It gives everyone an opportunity to share their research and discuss the development or their practice. Student experience of the group critique has varying results. Some students will gain confidence and are inspired by partaking in discussions whereas other students have a less enjoyable experience.  Following student feedback and peer-to-peer observation I, along with my colleagues, changed our approach to the way we conducted the Level 6 Major Project module. Previously, it had been a large group critique with one student presenting their work-in-progress. We observed that on several occasions not all students were engaged – especially those lacking in self-confidence. To increase student engagement we split the class into smaller groups and had 3 or 4 students presenting concurrently. Groups rotated every 20 minutes and were given post-it notes to write down their comments and feedback. I encouraged students to discuss ideas and peer-assess their own work in the smaller groups then feedback to the larger group as a whole at the end of the session. This has resulted in a much more positive experience for the group, which has been reflected in attendance levels and module feedback forms and it has also encouraged student to share their research with each other. (K2, K3, K4, K5, K6, V1, V2, V3). 

Within the school there is a lecturer peer assessment triad system, which I have taken part in, where we have observed each other’s teaching and given constructive feedback. I also co-taught sessions with colleagues, which encourages more debate within the group as well as fostering a collaborative approach to sharing and developing research.

I have organised a series of guest lecturers from diverse academic and professional backgrounds, which provides invaluable insights for students into career development in the creative industries, as well as inspiring potential avenues for future research and continuing study. Following the guest lecture we have held group seminar discussions led by the visiting professional, attended by students whose projects have been matched with relevant subject areas. An example of a particularly successful outcome is when Julie Grahame was inspired to share a student’s work, who she met at the group seminar, on her influential or website, which provided significant exposure. (K1, K2, K3, K4, K6, V2, V3, V4)



References:
https://www.heacademy.ac.uk/system/files/resources/Peer_led_learning_Keenan_Nov_14-final.pdf
Marshall,S A Handbook for Leading and Managing in Higher Education, Routledge 2016







	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Address the following:

1. The main types of formative and/or summative assessment that you use with learners, whether formal or informal (Approx 100 words)
2. How and why you choose the particular approaches and methods you employ, insofar as this was your own decision
3. How you ensure your assessments are valid indicators of what you want your students to learn, that your marking is reliable and the standards you set are appropriate
4. How you give feedback to learners
5. How you ensure that the feedback you give learners helps them to improve their understanding of the subject or their performance and development as learners
6. Which elements of Core Knowledge you utilised, how and why
7. Which Professional Values you applied, how and why

	Write your evidence here

Lecturers of art and design create a pedagogy around assessment, it acknowledges authenticity and creativity and at the same time it formulates ways in which students are able to make sense of their developments in their practice (Reece, Walker Stephen: 2007: 366).

Each module on Level 4, 5 and 6 is summatively assessed at the end of the semester in which it runs. The one exception being the Level 6 Major Project Module, which is formatively assessed informally throughout the semester during group critiques and one-to-one tutorials. The Advanced Creative Enquiry (A.C.E.) Module (Level 6) is designed to sit alongside the Major Project module and is summatively assessed via a presentation and Visual Diary at the end of Semester 1. The A.C.E. module is focused on the development of students’ research which supports the development of their Major Project. From their first year at Level 4 students are encouraged to consider all the modules as ‘integrated’ and designed to support learning holistically. This is successfully carried out by the staff in the department, and evidenced in the External Examiner report (2017) “The courses are well managed and delivered with students commenting that they could understand and appreciate how each module worked and how each year effectively lead to the next and ultimately to their graduate show. This provides the environment to enable students to excel and there is ample evidence of this in the work submitted.” (K2, K3, K4, K5, K6) (V2, V3)

At the beginning of each semester students are introduced to the module briefs which contain the learning outcomes and assessment criteria. Although this information is made accessible for students via Moodle,  sometimes they do not read it. As a department we make sure students receive regular informal feedback relating to the assessment criteria as a means to support the development of their work, and encourage them to regularly review Moodle content.  

When students submit a piece of work for assessment they are required to fill out a self-evaluation form using the marking criteria. During feedback tutorials this makes it possible to give a clear explanation of what students are being marked on and how they going to be marked. The Photography department has devised an accurate and supportive way of assessing. Internal moderation takes place as well as internal cross-marking by the whole team. (K3, K5, K6, V1, V2)
 
The External Examiner report for the photography department (2016) states that “Assessment continues to be rigorous, accurate, fair and appropriate.”, “There is again good evidence of double and second marking.”  and “Feedback is helpful fair and timely.” As a department we cross-mark and moderate a sample of work for each assessment point. This ensures quality and accuracy in the marking process.

Feedback is important in encouraging and developing students’ ability to learn. It is an essential component in all aspects of teaching, and it supports student learning as well as assisting staff in identifying the needs of specific students in order to learn and achieve to the best of their ability. As a department we also regularly use informal formative assessment to assess students. As argued by Mantze Yorke  ‘the teacher/tester and student collaborate actively to produce a best performance’. Integrating formative assessment points into modules has enabled students to more clearly understand the learning outcomes and assessment criteria. As a result, formative assessments utilised within my teaching have proven effective in enabling students to achieve higher grades than they would have without such regular feedback. Students also regularly have one-to-one tutorials to get informal feedback on their progress. (K2, K3, K5, K6 and V1, V2, V3).



References:

Reece, I and Walker, S: Teaching, Training and Learning: A Practical Guide Paperback, Business Education Publishers Ltd; 2007 


· Mantz Yorke: Formative assessment in higher education: Moves towards theory and the enhancement of pedagogic practice June 2003, Volume 45, Issue 4, pp 477–50

Photography Department External Examiner Reports (2017 & 2016)












	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Address the following:

1. The main types of educational environment in which you work and/or what kinds of support and guidance you give to your learners, whether formal or informal (Approx 100 words)
2. How you have contributed to making the learning environment more effective for learners
3. The ways you have contributed to supporting and guiding your learners
4. Why you chose those particular strategies and how well they worked
5. Which elements of Core Knowledge you used, how and why
6. Which Professional Values you applied, how and why

	Write your evidence here

The learning environments in which I work include one-to-one tutorials, group seminars, lectures and site-specific locations (such as field trips). As well as these physical spaces I use virtual learning platforms such as Moodle and also use Skype.

For example I arranged for a visiting lecturer who is normally based in New York to deliver a lecture to students in Swansea. Following the session there was a Q&A with the opportunity for students to make comments or ask questions on the content of the lecture. Some less confident students find the lecture theatre situation intimidating and do not engage or participate in the Q&A. The following week the lecturer had returned to the USA but I arranged follow-up individual tutorials from New York via Skype. Student feedback was very positive and this approach gave opportunities to those students who might not have previously engaged. It also empowered students to be become familiar with using these types of communication software technologies and become more confident at presenting themselves via webcams which is an increasingly important communication tool.  (K2, K3, K4, K5, K6 and V1, V2, V4)

Another approach using the peer-to-peer teaching system has been to encourage existing Level 5 & 6 students to deliver workshops to Level 4 students. For example two Level 6 students co-delivered an InDesign & Zine making workshop to Level 4 students. This has had a positive impact on all students involved, visibly improving confidence, teamwork skills and communication skills. The level 4 students often find it easier to approach other students to ask questions, are less intimidated and also appreciate the opportunity to learn from the experiences of their peers. For the Level 5 & 6 students it is an opportunity to develop leadership and mentoring skills. They also planned and delivered their workshops considering the outcomes and abilities of the participants which improves their empathy skills (evidenced in the survey by Keenan, C as referenced in section A2 above) and have gained such confidence and experience delivering the workshops in university that they have also now delivered these workshops to members of the public in an external venue. This has had a great impact on their professional skills (communication, organization, presentation) and subsequent employability. (K2, K3, K4 and V1,V2, V3, V4) 

I have also developed a peer system for Level 4, which entails one-to-one tutorials with Level 6 students to discuss their personal projects and development. This creates a less intimidating environment for students new to the course to share their initial ideas/concepts and gives them an opportunity to learn from their peers in terms of how their ideas can develop and how projects can be realised in different outcomes. Level 6 students get the opportunity to share advice, discuss mistakes they might have made or obstacles they have overcome. Again this improves communication skills, empathy and is a team-building exercise by linking students together in different year groups. One particularly successful outcome was the pairing of two students exploring issues of race and cultural identity in their photography. Following initial introductions and peer-to-peer tutorials, the students shared ideas and research. Despite both students being under-confident to start with, they worked collaboratively to produce images and multi-media pieces for an exhibition responding to the local council’s initiative celebrating the diversity of the city. The exhibition was visited by the public and well received by the local press/media. The students gained confidence, teamworking and professional skills (working with external people in the install of the exhibition). They also became more informed of social issues facing various members / communities within the area (K1, K2, K3, K4, K5, K6 and V1, V2, V3, V4).


References:

https://www.heacademy.ac.uk/system/files/resources/Peer_led_learning_Keenan_Nov_14-final.pdf












	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Address the following:

1. Your main strategies for updating and developing your capability as a teacher/supporter of learning (Approx 100 words). Refer here to any activities you have undertaken to update yourself on aspects of teaching and learning, for example, staff development activities or conferences on learning and teaching or participation in projects to develop learning methods.
2. How you used the outcomes from the above CPD strategies to improve the student learning experience and your won working practice
3. Which elements of Core Knowledge you utilised, how and why
4. Which Professional Values you applied, how and why

	Write your evidence here

I continually keep up to date not only with developments in Photojournalism & Documentary photography but also within the visual arts and creative industries in general. I visit galleries and exhibitions as often as I can and feedback what I’ve seen and experienced into my lectures/teaching sessions as it is vital for students to be aware of developments and contemporary debates within the genre. I also read journals and academic writing on the subject matter.

I also regularly attend the annual Association of Photography in Higher Education (APHE) conferences which are a useful platform to engage with other educators and share pedagogical approaches. 

Over the past two years I have been invited to undertake various photography book reviews for Bloomsbury and Routledge publishers. This involves evaluating the merits of book proposals (establishing what the proposed book would contribute to current debates in the industry) as well as suggesting improvements or highlighting omissions / areas of research which should be referenced or included. This has been extremely useful in terms of developing my own subject knowledge and also as a means to share ideas and help shape debates. I feed this back into my sessions to ensure that the content I deliver is contemporary and continuously updated to reflect trends and key debates in the subject area (K1, K2, K3, K4, K5, K6 and V3, V4).

I also help to organise the visiting lecturer programme for the photography department and wider faculty. My professional links within the industry internationally, professional photographers, curators, picture editors and researchers provides invaluable learning experiences for students. Visiting speakers from across these professions encourage students to think creatively about applying their work in various contexts as well as demonstrating the variety of professional pathways open to students of photography. For the Level 6 module ‘Marketing and Self Promotion’, students have the opportunity to experience a ‘mock interview’ with an industry professional. This has a significant impact on the students’ professional development and also provides networking opportunities within a professional context to help students build confidence. Many of our graduates have continued to liaise with these industry professionals after leaving university (see also example cited in section A2 with ACurator website promotion of student’s work). (K1, K2, K3, K4, K5, K6 and V3, V4).

I have successfully gained funding of £1000 for two student projects in association with the local county council archives and the Welsh Arts Council. Students have made short films which have been exhibited publicly. This has given the students excellent opportunities for exposure and showing work in external contexts. (K5, K6 and V4).

I am also researching for a PhD proposal, which I plan to start in the 2018 Academic Year. I have an exhibition at the Mission Gallery scheduled for April/May 2019 which will contain the first outcomes of my PhD research.
I exhibited work at a group show at the Diffusion festival in 2015, the show then toured to Oriel Theatr Clwyd in North Wales in January 2017.

I also curated a show of student work alongside work made by locally placed refugees. The exhibition was a response to the Brexit referendum and I used this as a forum to stimulate debate with the students in lectures and seminars. I also brought the students to the exhibition space and discussed the issues within the context of the gallery. This encouraged students to think about the wider political, cultural and social context of photography and art and the limitations of the gallery as forum for debate. These discussions are vital in the development of the students’ own work and in their understanding of photography in the context of our contemporary visual culture (K1, K2, K3, K4 and V3, V4).











SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to comment directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Hamish Gane

	Job Title
	Programme Director Photography in the Arts 

	Faculty/Centre/School/Department
	Fine and Media Arts, Faculty of Art & Design

	Email address
	Hamish.gane@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Colleague





	Second Referee:


	Name
	Dr Paul Jeff

	Job Title
	Director of Research Degrees, Pathway Leader, MA Photography

	Faculty/Centre/School/Department
	Faculty of Art & Design

	Email address
	paul.jeff@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

Peer observation, and as a colleague in Photography department.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head/Director/Dean of Personnel
· Head/Director/Dean of Learning and Teaching
· Head/Director/Dean of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Pro Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	
Siân Addicott

	Name of Signatory
	
Professor Ian Walsh

	Job Title
	
Dean of Faculty

	Faculty/Centre/School/Department
	Art & Design


	Email address
	ian.walsh@uwtsd.ac.uk


	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]11th April 2018

Signature:  _________________________________________  Date:  ____________________________








REFERENCES

HEA reference for Sian Addicott, Lecturer in Photography, Programme Director, BA(Hons) Photojournalism and Documentary Photography, School of Fine and Media Arts, Swansea College of Art.

Reference provided by Dr Paul Jeff, Faculty Director of Research Degrees, Senior Lecturer in Photography, Pathway Leader MA Photography – contemporary dialogues, Senior Fellow HEA. School of Fine and Media Arts, Swansea College of Art.


Since Sian has taken control of the Photojournalism and Documentary Photography degree she has instilled it with a new urgency. Through both her teaching, organisation and curriculum development, she has moved the emphasis from a historical pictorial aesthetic to a politically and socially aware optic onto local and world communities. This is a significant and contemporary shift that allows young photographers both to document what they witness, but also to build a polemic that might allow an active participation in the world. As part of her pedagogic innovations she has taken students out into local communities to work around issues of both local and international import. This gives them first-hand experience in interacting with, as well as recording, the experience of different peoples and their situations. Sian has also instigated live projects that give the students the chance to work in an inter-disciplinary way with students of different disciplines in the art college, thus allowing them to experience first-hand the nuances of collaborative working.

Sian also fosters a strong group dynamic, where students often work alongside each other and discuss and help each other to practice by reflective inter-personal peer review. She has initiated discussion forums both online and in group critique and seminar circumstances that allows the students enhanced engagement in their joint learning environment. Alongside colleagues Sian helped to design a new more democratic critique event that encourages everyone to take part and not just listen to tutor responses. I have observed that this has radically re-energised a vital part of the learning environment, especially for level 6. Sian has also invited myself to teach alongside her in specially arranged visual studies sessions covering both the documentary and arts cohorts. This has allowed the students to share in critiquing multiple perspectives on various subjects, as well as hearing live discussion between two academics in which they too can participate. These sessions have been both interesting and valuable as a teaching and learning method. She has also reinvigorated the guest lecture programme by enhancing the contact beyond formal lecture to discussion groups and seminars.

The course is very well organised with good progression routes and communication on several platforms that ensures that students understand the trajectory of their learning experience across the academic levels. Sian is very active in all aspects of this as well as keen to ensure that assessment and feedback are fair and transparent and facilitated across the department to ensure impartiality. She has an excellent rapport with students, which encourages their active participation in their learning, as well as putting innovative challenges in front of them to make sure that their learning is always an encounter. Since taking over the course she has encouraged the students to critique social and political, as well as activist, perspectives from across the political spectrum from an engaged viewpoint. This facilitates the students to form whatever polemic they choose from their observations, but encourages too, active participation over passive and disinterested recording. She has introduced them to a history of activism and social engagement showing them how it is possible to engage in these issues via the photographic medium. This all stems from her own enthusiasms and vitality in observing world events and feeding these interactions back into her teaching as a range of potential photographic actions. Again, this is a very contemporary stance towards socially engaged photographic practice that crucially engages the student in finding their own subjective point of entry into the world as both documenter and facilitator. In short Sian has brought energy to the course through her methods and commitment. 

Sian has maintained a vital interest in the photography world outside of the university; she is both curious and creative in trying to turn her observations, ideas and external contacts into benefit for her students, and is subsequently always coming up with ways in which her own curiosity can enthuse the students through their learning and teaching experiences. She has managed to create novel experiences for her students through her contacts and generation of ideas, which often again gives students vital experience of working opportunities beyond the art school. Her teaching pedagogy so far as I have witnessed it to date has been inclusive, but also generative of new opportunities through which both she and her students can test the world through the context of participatory photographic practices and I have found this to be very impressive. What’s more, Sian crucially brings her students into contact with social groups in the community in order to allow them to hone their skills and critical faculties, not just professional but socially and ethically. 

Sian continues to actively pursue her own research and I know that anything of value that she discovers or constructs will be fed back into the course as enlightened provocations to learning. She has lots of energy and so provides an example to the students as to the vital aspects and benefits of engaging with the world, especially through photography. I have no hesitation in supporting her application for Fellow of the HEA.

Dr Paul Jeff. 
28/3/18.










[bookmark: _GoBack]HEA reference for Sian Addicott, Programme Director, BA(Hons) Photojournalism and Documentary Photography, School of Fine and Media Arts, Swansea College of Art.

Reference provided by Dr Hamish Gane, Programme Director Photography in the Arts, School of Fine and Media Arts, Swansea College of Art.

I have worked with Siân since she joined the department as lecturer in 2014. Siân took over as Programme Director of the Photojournalism & Documentary course in September 2017 and since then has demonstrated effective and valuable learning experiences for her students. The engagement of local community groups and contact with outside bodies has proved extremely successful in developing students skills and student experience as outlined in her application.

Siân works hard to provide a supportive learning environment for her students. As well as providing academic support Siân also provides pastoral support to ensure students can achieve their full potential whilst at university.

The course organisation has improved considerably since Siân has been in the role of Programme Director. Feedback is provided in a timely manner and clearly explained to students. As described in the application the department also carries out extensive cross-marking and moderating for both formative and summative assessments. 

I fully support Siân’s application to become a Fellow of the HEA.

Dr Hamish Gane

24/03/18
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