Portfolio (Revised)
Estyn (2013) states that “during the Foundation Phase, children should learn to use and communicate in Welsh to the best of their ability.” In the video filmed for ‘Iaith y Daith 2’ the writer tried to ensure that children were given opportunities to use the Welsh language and participate in a lesson that was designed to expand upon learners Welsh vocabulary and become more familiar with new sentence patterns. Whilst reflecting upon the video and watching the learners, it was noted that for some children, their engagement in the lesson was limited to perhaps only the element of listening to Welsh and then for others, there was slightly more engagement as they attempted to answer questions and practiced their Welsh oral skills. Therefore, it could be suggested that in this activity, children were not given enough of an opportunity “to use and communicate in Welsh to the best of their ability (Estyn, 2013, pp. 6).

It is important to acknowledge that the filmed activity was taught to learners in the Foundation Phase, whereas the lesson plans put together in Part 2 are designed for learners in Key Stage 2. The writer’s chosen phase when entering Year 3 was Key Stage 2, hence the decision was made to put together lesson plans aimed for Key Stage 2. It is not felt that this is limiting in discussing the aims for the lesson plans based upon the filmed activity because the writer recognises the limited elements of teaching Welsh that are incorporated in the filmed activity and has aimed to incorporate all elements including speaking, writing, reading and listening into the lesson plans.
The Learning Center (2020) suggests that the four elements in learning a language (speaking, writing, listening, and reading) are the basics to second language acquisition and can be grouped to make up three steps to learning a new language:

They name the first step as “comprehensible input” which is where the learner is exposed to “something in the new language and they learn to understand it”. During this first step the learner would be given opportunities to read and listen to the Welsh language. For example, a story could be read to pupils or shared in guided reading.

The second step is described as “comprehensible output”. This is where learners have opportunities in lessons to speak and write something new in the Welsh language. 

And finally, the third step should give learners the opportunity to feedback their learning and reflect. During this step, learners should be assisted to identify errors in their use of the language and supported to correct any mistakes (Learning Center, 2020).
When reviewing the content of the filmed activity from Year Two, the writer is aware of a lack of opportunities given for learners to discuss their learning and reflect upon the activity. In the future, the writer intends when planning lessons to set time aside for reviewing any newly learnt vocabulary and sentence structures to give learners the opportunity to correct their work and discuss any confusion they may have had in learning Welsh in the lesson. 

One of the methods of teaching applied in the video was ‘sentence substitution’. This “involved the teacher first modelling a sentence and the learners repeating it with the teacher then substituting one or more key words, and the learners saying the new structure” (British Council, 2019).

Whilst this method may have helped learners to learn a new sentence in Welsh and helped them to understand which vocabulary can be used within the sentence, when watching the activity, the amount of children that took part in the activity is not many and in the future the writer is mindful of planning and using activities that include the whole class so that every child has an equal opportunity to learn the Welsh language. 

Whilst reflecting upon the filmed activity, one beneficial teaching approach applied was the use of role play to teach the Welsh language. According to Salies (2000) “it is argued that role-playing prepares learners for realistic communication, adding emotion, inventiveness, and listener awareness to language teaching.” In the filmed activity, the writer wanted learners to try and act out a potential real-life situation where they might ask someone for something for Christmas. The writer wanted to build upon this method of teaching when incorporating activities into the lesson plans. This was done by providing a scenario that is real-life where learners can prepare for realistic communication and practice adding emotion through using their imagination.
Similarly, UK Essays (2017) note that the ultimate goal of second language teaching is to enable learners to eventually be able to use that language in work or life where necessary and that role-playing can be an effective tool towards this. It can develop learners’ acquisition when listening and speaking and creating discussion between peers can help build upon a learner’s way of responding in the language. In future practice the writer aims to use this technique to allow children to build upon their skills of using the Welsh language and learn from each other through peer working (UK Essays, 2017).

Moreover, when reflecting upon the filmed activity further, it was noted that whilst there were questions asked to learners throughout the activity about the content, the writer has acknowledged how it may have been far more beneficial for learners if the questions were asked in Welsh. This would have probably prompted a response in Welsh and there could have been far more opportunity to assess the learner’s abilities in Welsh from their response. This is something that the writer would want to improve upon and for this to happen, the writer would need to improve upon their own knowledge and use of the Welsh language. One way the writer aims to do this is by spending time with a fluent Welsh speaker. According to Kreisa (2020), spending time with a native speaker can improve pronunciation and give opportunities to practice having real life conversations whilst expanding the vocabulary of the second language. It is believed that by building and expanding upon the writer’s knowledge of the Welsh language it would benefit its use in the classroom and give confidence to be able to ask questions in Welsh during Welsh lessons. The writer aims to build upon their oral skills the most as it is believed these are weaker than their reading, writing, and listening skills. 

However, the writer also aims to spend time practicing writing Welsh in order to provide a wider range of classroom resources for learners and greater detail and range of language when marking comments and assessing learners work. 

Bianchi (2019) suggests that reading books that are written in the second language can improve writing skills and that studying and understanding the grammar rules of the language can also help. The writer plans to start with reading simple Welsh books in order to improve their Welsh writing and reading skills. The writer has been using the application ‘Duolingo’ for the past 3 years and whilst this has helped broaden their vocabulary, continuing to use the resource may help expand the writer’s acquisition of the Welsh language. 
It is believed that whilst embarking upon using these tools, the writer’s confidence in using Welsh is low and it is felt the best way to combat this is to immerse themselves in teaching Welsh at the earliest opportunity. In the meantime, however the writer feels strongly about building a stronger foundation of their own knowledge and skills of the Welsh language so that they feel a greater sense of efficacy. It is hoped that confidence will grow, and the writer will be more able to demonstrate best practices when modelling and teaching the Welsh language to learners in primary school settings (Swanson, 2014).

The writer has self-assessed their skills against the Welsh Competency Framework. The writer has deemed themselves W3 (Foundation) level for their oral and reading skills and W4 (Intermediary) level for their listening and writing skills in the Welsh language. The targets that the writer has proposed for themselves above will hopefully improve their Welsh language skills to become Intermediary level in all four elements before they embark upon their next teaching practice (Welsh Government, 2019).
It is believed that in order for the writer to confidently provide learners with opportunities to use Welsh within and beyond the classroom and give learners the opportunity to use Welsh to “unlock Wales’s rich and unique literatures, geography, democracy, history and culture” the writer should continue to improve their own skills in using the Welsh language. This will give the writer the ability to provide Welsh second language learning to the standard that is set out by the Welsh curriculum (Welsh Government, 2019, pp. 30)

The writer would like to feel confident in carrying out lessons where the Welsh language is immersive and cross-curricular lessons can be supported using both the Welsh language and the English language (Donaldson, 2015). 
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	Session Plan – Key Stage 2

	Name of trainee: 1703972
	                          
	Session ref:
	1/2

	Personal target(s) in relation to QTS: Welsh Language Skills. Challenge and Expectations.  Differentiation.
	

	Year group:
	5
	No. of learners:
	25
	ALN: 
	3 – 1 in Middle Ability group – TA to work with MA group
- 2 in Lower Ability group – TA to work with LA group. 

	Additional Adults: 2
	

	Learning objective(s): To use the past tense and write a recount in Welsh.
	Success criteria: Write a recount in Welsh about a place you have visited. Write a sentence about each of the following:

· Where you went on holiday

· What you ate on holiday

· What you saw on holiday

· What you bought on holiday

· Who you went on holiday with.

	Links to previous learning: Using a range of Welsh vocabulary for food, items, and family members.

	Curriculum coverage (range, skills)

	Literacy (LNF)

Develop accuracy by using verb forms (tense) – oracy and writing.
Use the standard form of a variety of verbs e.g. present and past forms.
I can plan and write for different purposes and audiences.

I can make informed choices about vocabulary, idiomatic language, and syntax to express myself.
	Numeracy (LNF)



	DCF
Pupils will use iPads to assist their learning. When the word they are looking for is not on the word banks provided they can look up the translation on the iPad. 
	Thinking
	ESDGC
Learning about different countries around the world. 
	YCC

	Key vocabulary (English/Welsh):
Es i – I went   Gwelais i – I saw   Bwytais i – I ate   Prynais i – I bought   Es i gyda – I went with   Please see word banks.



	Time


	Session activities, organisation, and management
	Key questions & Assessment for Learning opportunities  

	 15 minutes
	Introduction

The theme for lesson is holidays.

Explain to children that their task in this lesson is to write a short recount in Welsh of a place they went on holiday. Explain that they are going to be writing in the past tense.

The following language will be modelled and as a whole class, pupils will be expected to repeat the language and translate back to the teacher in both Welsh and English: 

Teacher (Says 1st):                        Learners:

Es i – I went                                   Es i – I went

I went                                             Es i 
Es i                                                  I went

Es i Ffainc – I went to France   Es i i Ffrainc –I went to France

Gwelais i – I saw                           Gwelais i – I saw

I saw                                               Gwelais i

Gwelais i                                        I saw

Bwytais i – I ate                            Bwytais i – I ate

I ate                                                Bwytais i 

Bwytais i                                        I ate

Prynais i – I bought                      Prynais i – I bought

I bought                                         Prynais i

Prynais i                                         I bought

Es i gyda – I went with                Es i gyda – I went with

I went with                                    Es i gyda

Es i gyda                                         I went with

Discuss what is expected in the success criteria with the class and explain that the language that was just modelled must be used in their written recounts.
	· Coloured mats will be used at the end of the lesson – a red mat, amber mat and green mat and pupils will be invited to stand on one of the mats.

The red mat represents very little understanding and confidence of the lesson and suggests that the learner struggled with most or all of the concepts and new language introduced and perhaps did not complete all the instructions on the success criteria.

The amber mat represents some understanding and confidence of the lesson and suggests that the learner struggled with some of the concepts and new language introduced and completed some of the instructions in the success criteria but not all. 

The green mat represents understanding and confidence of the lesson and suggests that the learner understood all the concepts and new language introduced and completed all of the instructions in the success criteria with ease. 

· I plan to mark written work as the lesson moves along to try and pick up on any mistakes and correct them as early as possible. 

· Questions will be asked to learners, listed are some examples:

How would you say I went to France in Welsh?

Correct answer: Es i i Ffrainc.

How would you start a sentence stating what you bought?

Correct answer: Prynais i

How would you start a sentence stating what you saw?

Correct answer: Gwelais i

Can you translate Bwytais i hufen ia?

Correct answer: I ate ice cream.

	45 minutes
	Main activities

All learners will attempt to write a recount in Welsh about a place they have visited using the success criteria, sentence starters practiced in the introduction and word banks. 

Here is an example of a recount a learner could produce:

Es i i’r Unol Daleithiau. Bwytais i grempogau a fflos candi. Gwelais i yr Empire State Building. Prynais sbectol haul newydd. Es i gyda mam, tad a fy mrawd bach. 

Middle ability learners can try an extension if work produced is to a good standard. The extension will also help to prepare them for the following lesson. They can choose a country they have visited or would like to visit and using the iPads provided and dictionaries they can add to the word banks. For example, if a learner chose France they could look up what is eaten in France, what there is to see in France and what you can buy in France and translate these to Welsh and add the vocabulary to the word banks. 

Higher ability learners can also do the above. As well as this they can begin to have discussions in Welsh and try to create a conversation with another higher ability learner about where they went, what they saw, what they bought and who they went with. 
	

	10 minutes
	Plenary

The plenary will consist of a memory game where pupils will add on sentences. The whole class can take part. 

Example of activity:

Pupil 1 chooses pupil 2 and says – Es i i Portiwgal

Pupil 2 then has to remember this and add on more information. They pick pupil 3 and say – Es i i Portiwgal, bwytais i sglodion a selsig.

Pupil 3 - Es i i Portiwgal, bwytais i sglodion a selsig, gwelais y môr.

Pupil 4 would have to remember and say all the previous sentences as well as continue to add information on.

The game would end when any of the information gets forgotten or a pupil struggles to add on new information. 
	


Word bank – to be used for both lessons
Places - Lleoedd

     Food - Bwyd
   Items - Eitemau
    People - Pobl

France – Ffrainc                    chips – sglodion         t-shirt – crys-T        mum - mam

Italy – Yr Eidal                       sausage – selsig        hat – het                 dad - tad
Scotland – Yr Alban              ice cream– hufen ia    towel – tywel          uncle - ewythr
America – Yr Unol Daleithiau   pasta – pasta          dress – gwisg        aunt - modryb
Portugal – Portiwgal               crisps – creision      sunglasses – sbectol haul
Spain – Sbaen                       fruit – ffrwythau      jewellery – gemwaith   friend – ffrind 
Tenby – Dinbych y Pysgod    chicken – cyw iâr       gift – anrheg 
England – Lloegr                     fish – pysgod             sun cream – eli haul
Seaside – Glan y môr             burger – byrgyr           camera - camera
Park – parc                       pancakes – cremopgau      rubber ring – cylch rwber
Theme park – parc difyrrwch   bacon – cig moch          lilo - lilo
Can also use – Butlins,
   candy floss – fflos candi    
Center Parcs, Play King.

Beach – traeth

Show – sioe
Ocean - môr
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	Session Plan – Key Stage 2

	Name of trainee:
	                          
	Session ref:
	2/2

	Personal target(s) in relation to QTS: 
	Welsh Language Skills. Challenge and Expectations.  Assessment

	Year group:
	5
	No. of learners:
	25
	ALN: 
	3 – 1 in Middle Ability group – TA to work with MA group

- 2 in Lower Ability group – TA to work with LA group.

	Additional Adults: 2
	

	Learning objective(s): To write an advert in Welsh about a chosen country.
	Success criteria: Create an advert in Welsh about a country of your choice. The advert should include:

· The name of the country in Welsh

· Draw the flag of the country

· A sentence describing two things you can eat when visiting the country in Welsh

· A sentence describing two things you can do at the country in Welsh

· Describe in Welsh two things you should take with you 


	Links to previous learning: Using a range of Welsh vocabulary for food, items, and family members. Research on different countries and places the children can visit. Using the word bank from the previous lesson.

	Curriculum coverage (range, skills)



	Literacy (LNF)

I can listen to and understand information about a variety of topics, summarising the main points.
I can plan and write for different purposes and audiences.

I can make informed choices about vocabulary, idiomatic language, and syntax in order to express myself.
	Numeracy (LNF)



	DCF

Pupils will use iPads to assist their learning. When the word they are looking for is not on the word banks provided they can look up the translation on the iPad.
	Thinking
	ESDGC

Learning about different countries around the world.
	YCC

	Key vocabulary (English/Welsh): Hysbyseb – advert   Gallwch chi – you can   Gallwch fynd – you can go   Ewch a …. – take ……
See word bank above also. 



	Time


	Session activities, organisation, and management
	Key questions & Assessment for Learning opportunities  

	15 minutes
	Introduction

The theme for this lesson is holidays.

Show the following advert to visit Spain on the board: 

Sbaen                  [image: image3.png]


   

· Mae’r tywydd yn boeth ac yn heulog.
· Gallwch chi fwyta paella a tapas mewn Sbaen.

· Gallwch fynd i’r traeth a gweld sioe fflamenco.

· Ewch a sbectol haul a eli haul gyda chi.

The children will also have a copy of the advert in front of them. Working in pairs the children will be asked to highlight the words they know and translate these. Children will be picked to go through the words they know. Any mistakes will be corrected, and the rest of the class will be invited to write down any words brought up that they did not know. The class will be asked to read out loud the advert a sentence at a time. Then the teacher will translate and say the sentence back to them in English. 
It will be important to reinforce the new sentence starters:

Gallwch chi – You can

Gallwch fynd – You can go

Ewch a – Take ………

There will be discussed in this introduction and will need to be included in the children’s adverts.

Sentence starter cards will be provided to the whole class as this is new language.

Children may use the word bank from the previous lesson (see above). 

A list of flags will also be provided as this has to be included from the success criteria as part of their advert. If the chosen countries flag is not on the list, pupils can research the flag on the iPads provided.
	Pupils will fill in a RAG rating at the end of their written work (self-assessment).
When marking the pupils work after the lesson the teacher will fill in a RAG rating underneath and give a ‘what went well’ (www) comment and an ‘even better if’ (EBI) comment. 

The plan would be to mark the children’s work as the lesson moves along to try and pick up on any mistakes and correct them as early as possible. 

If there are any good examples of adverts throughout the lesson these should be shared with the class to model good use of the Welsh language. Likewise, with the role play activity in the plenary, if pairs are demonstrating accurate oral skills in their discussion then these pairs can be invited to role play their conversation to the class to show a good example. 

	40 minutes
	Main activities

Write an advert in Welsh on a country you have visited or would like to visit.

Learners will have access to iPads to research their chosen country and will be able to use the word bank above and dictionaries to add vocabulary.

Here is an example of an advert a pupil could produce:

Yr Unol Daleithiau                       [image: image4.png]


           

· Mae’r tywydd yn gynnes ond yn wyntog

· Gallwch chi fwyta crempogau a chig moch

· Gallwch fynd i barc difyrrwch a gweld y Statue of Liberty

· Ewch a camera a het.

Lower ability pupils will aim to complete the set task and at least one advert in Welsh. They may complete more adverts in Welsh using the success criteria if they are able to do so.
Middle and Higher ability pupils will aim to complete set task and id work is to a good standard they can also add on an extension to their advert(s) – What method of travel is needed to get to the country and how long will it take?

E.g. Byddwch yn teithio mewn awyren am ddwy awr.

Byddwch yn teithio ar y trên am bum awr.
Byddwch yn teithio ar fws am dair awr.
	

	15 minutes
	Plenary

The children will be encouraged to role play in pairs. Pupil 1 will act as the travel agent and Pupil 2 as the customer. The aim is for the travel agent to persuade the customer to visit their chosen country. Pupil 1 should read out their advert to pupil 2 and then ask:

Ydych chi am fynd?

And pupil 2 could answer:

Nac ydy, achos dwi i ddim yn hoffi’r bwyd.

Or

Pupil 1: Ydych chi am fynd?

Pupil 2: Ydy, achos mae’r tywydd yn braf.

Higher ability pupils can also have an extension in the role play activity. Pupils can role play as the travel agent and the customer. They can add on the extra content (method of travel to the country and how long it will take) they have worked on in their adverts. For example:

Pupil 1 (Travel agent) – Helo, sut alla i eich helpu chi?

Pupil 2 (customer) – Helo, dwi am fynd ar wyliau.

Pupil 1 – Iawn, mae gen i hysbyseb am Sbaen.

Mae’r tywydd yn boeth ac yn heulog.

Gallwch chi fwyta paella a tacos mewn Sbaen.

Gallwch chi fynd i’r traeth a’r pwll nofio. 

Ewch a sbectol haul a eli haul. 

Byddwch yn teithio mewn awyren am ddwy awr. Ydych chi am fynd?

Pupil 2 – Nac ydy, achos dydw i ddim eisiau i deithio mewn awyren. 
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