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Evaluation
Reflection is a tool used to be able to understand where a person is able to acknowledge experiences and adapt to change and build on what already may be in place (Jasper, 2003). The theory of Reflection came from Schon, his theory indicates how in order to develop and gain understanding a person must be able to complete an activity to be able to look back and adapt what has been done (Hargreaves and Page, 2013). Within practice reflection is considered key to develop, as frameworks can change regularly (Hallet, 2013). Reed and Canning (2009) Show that without opportunities to reflect practitioners are unable to further knowledge and build understanding to move forward and provide children with experiences to develop. To enable effective reflection within practice it is key to ensure a model is used to enhance reflection. According to the University of Nottingham (2009) A model provides structure and can be used to direct practitioners when reflecting, however there is no set model that will suit all. 
David Kolb’s model of reflection was developed in 1984 using a method called the “Learning Cycle” (Kolb and Kolb 2009) A process which is made of six elements that are continuous (Dennison, 2009). Kolb shows how in order to reflect effectively it is best done through concrete experiences (nwlink, 2011). Similarly, Gibb’s model that was developed in 1988 which is broken into six elements (Rumson, 2018). Within Gibb’s model it is considered that feelings are a crucial part of a reflective process (University of Cumbria, 2016). Indicating that Gibb’s model can look in depth of personal input within reflection. Playing an active part within the learning cycle can allow children within practice to have an input within their own learning. Smith and Roberts (2015) suggest how through considering feelings within reflection can allow children to become more self-aware. The use of emotion also can allow practitioners to think in more depth when reflecting. Kolb’s model does not provide an element that considers emotions, presenting as a negative aspect to the cycle.  
Kolb’s cycle emphasises the importance of reflection within the learning cycle in order to move forward. Kolb’s Learning Cycle (University of Puget Sound, 2020). Papadimitriou and Gyftodimos (2007) state that the cycle can measure a preference for stages of learning, this can support practitioners when reflecting as it provides avenues to move forward and progress. Also allowing practitioners to identify learning styles of an individual. However, to provide effective learning opportunities for children the cycle would need to be repeated numerous times to be able to identify all areas of a child’s learning, this could be seen as time consuming and therefore show as a negative. Similarly, Gibb’s model concludes that reflection can grasp the best way for learning and how to progress. Reflecting within Gibb’s model can allow practitioners to distinguish barriers that may be presented (Cambridge Assessment International Education, No date).  
Kolb’s model presents as simplistic and versatile. Abdualwahed and Nagy (2009) show how the cycle can start at any point and can be used effectively rather than starting only on completing an activity. Within settings this method is something that can be accessed quickly. Although showing how the cycle is simple to follow this can be seen as a negative as the cycle can be broad and easy to go off track, therefore lose focus to the intentions of the task set to reflect on. Furthering this, Burns and Danyluk (2017) indicate that for practitioners the model can examine maintaining professionalism during other aspects of work. This also shows how the model can be used in a variety of ways to support a person’s reflection. Whereas Roffey-Barentsen and Malthouse (2013) show that Gibb’s model can be easy to access for all. Gibb’s model is broken down with more structure to each segment. This can be used as an advantage for practitioners who are unsure of reflective cycles. It provides practitioners with a strong guide to enable effective reflection to take place. By including more steps within the process, it can take longer to complete the reflection cycle. Within setting’s this can be a difficulty if assessing was completed regularly as the process takes longer than Kolb’s model. 
David Kolb (University of Leicester, no date) show that Kolb’s model involves an active approach in order to reflect. Practitioners are able to use this model for children to contribute within however it’s broad elements can be difficult for children of all ages to understand. Also, for some this method will not show true reflections of a child’s ability or understanding as children may not show a true reflection, this can cause a disadvantage when reflecting. Alternatively, Gibb’s model can be interpreted to support peer assessing through the detailed layout of the cycle. This can used for children as the level of difficulty can be interpreted depending on ability (Bostock, 2000).
Konak, Clark and Nasereddin (2014) state that Kolb believes that to gain knowledge in order to reflect effectively the model should be used to focus on one aspect at a time rather than a range of focuses. This can be used as a disadvantage as a practitioner would not be able to cover a range of understandings when reflecting. Unlike Gibb’s as Husebø, O’Regan and Nestel (2015) point out that the model can be used through breaking down it’s structure. This can allow practitioners to use the cycle to reflect alongside working through what must be done rather than researching and understanding in depth prior to using the model. 

In conclusion reflection is a method that provides practitioners to be able to progress and gain knowledge. As a whole both model’s show aspects that can benefit a person’s ability to reflect. Kolb’s model can be seen as beneficial when conducting reflective practice on one activity, it is a model that is simple to have at short notice believing that in order to benefit and progress reflection is a process that must be completed. Nonetheless the cycle show’s that to enable effective reflective practice within setting the model can be time consuming and brief for practitioners identifying more than element. On the other hand, Gibb’s model presents as well structured that can support practitioners with a range of knowledge of reflection as it is detailed for practitioners and children to follow without support of others within a setting this is beneficial. Using Gibb’s can allow emotions to be consider this allows opportunities to build confidence and self-awareness. 










What is reflection?
Reflection can be seen as a journey where a person can visualise positive and negative aspects of something, it is something that can be done subconsciously during daily experiences and allows learning through experience to develop. Allowing opportunities to build on knowledge and understanding (Johns, 2013). It can be done by completing an activity and allowing a person to think of what has been done, giving opportunities to consider if something would change in the future. This can allow a person to learn through experiences (Skills you need, 2011). Reflective practice can be portrayed in various ways. According to Finlay (2008) Professionals can reflect in a professional manner but also through an informal manner. Believing that it can be seen as adapting a process. Without the ability to reflect it can be difficult to adapt to allow time to improve. A process where a practitioner is able to examine practice, allowing progression to take place (Tarrant, 2013). Although people reflect naturally it can also happen within a professional environment on a wider scale. Russell (2006) points out that Using reflective practice within a professional environment can vary from use within everyday subconsciously. This would then include using skill and understanding. 

Theorists 
Moyles (2009) indicates the best learning opportunities for children are through play as it can further knowledge using current understanding as a foundation to build on. Vygotsky supports this as he believes learning through a combination of own knowledge and experience is a positive learning environment for children. Brown (2003) show’s Vygotsky believes children should be given a chance to develop and explore independently alongside practitioners who can scaffold learning. Opening opportunities for children to look back and reflect on what the child has done in order to improve. Linking closely to Froebel who also believes children learn through play and hand’s on experiences. Froebel believes that play engages children which can guide towards exploring and development (Tovey, 2013). These theorists support reflective practice as it shows that children are able to gain knowledge through play, where exploring materials can allow children to build upon current understanding and looking back on what is already understood in order to more forward and continue to develop.  
  
Skills used
Reflection requires skills to be able to complete effectively. Critical thinking is the process which enables a person to judge something (Fisher, 2011). In order to reflect practitioners must be able to evaluate understanding beforehand. Duron, Limbach and Waugh. (2006) points out that critical thinking enables evaluations to take place. Within settings this can be a vital skill that for many is seen as compulsory. Eyler (2002) provides evidence that shows that using consistent reflection.
Purpose of reflection
There are many benefits of reflecting however, unless practitioners understand the purpose and reasons for reflection it can present difficult to understand. Rodgers (2002) states that there can be complications for practitioners if the meaning of reflection and the reasons for reflecting within practice is not understood therefore not providing accurate elements of reflection. Reflecting within practice allows practitioners and children to visualise a way to move forward. Hawkins and Park Rogers (2016) also suggests that reflection is a skill that can require support to understand. However, Hawkins and Park Rogers also concludes that effective reflection provides opportunities to identify difficulties that may occur within settings.  Farrell (2012) indicates that practitioners follow a method of stop, look and discover. This is a process which involves stopping and analysing the individual’s progress and allows time to understand ways to develop. This can be personal or of another person. Reflective practice within settings can give practitioners a guide to follow. Wagner (2006) believes that goals can be achieved through reflecting. This gives practitioners an aim to work towards and achieving. Reflection allows practitioners to enhance children’s learning. Kerchner (2006) includes that by providing reflection it can allow practitioners to support learning with quality and enjoyable encounters that children may have. 


Reflection can be used as a positive aspect for many. Taking an encounter that has happened and turning into a learning opportunity (Routledge, 2013).  
Reflective Practice

Who uses it? How is it used in settings?
Reflection can be used as a tool that can allow children to develop naturally through being aware of surroundings. Venninen et al. (2012) show that children can develop in a range of areas through reflection. (Mexirow 2000 cited in Venninen et al.)  concludes that social reflection can encourage a person to think about their own take on it. Within settings children are continuously observing other’s and try to better own achievements. Maynard et. al (2010) show that the role of a practitioner is to reflect on practice allowing them to carry out new approaches. In Wales the new curriculum 2022 will be a learning opportunity for many. This can allow practitioners to look back and reflect on past experiences and adapt them into a new way of learning that fits within the curriculum. Within practice assessing children is a task that practitioners complete in order to identify a range of factors. Katherine Houghton (2017) concluded that by assessing children formally and informally practitioners are able to reflect back on the assessments and observations taken and review in order to provide progression for children. New curriculum 2022 that is set to take place in Wales supports that assessments taken are used as a set purpose that are individual to support learners in progressing at a challenging rate for the individual that meets learning needs (Curriculum for Wales, 2020). Peer assessing is a tool used within practice for practitioners and children. Allowing discussions and a chance to share ideas and support one another. Pacey’s (2016) states that peer assessing can build relationships and allow opportunities to gain ideas to further knowledge. Within schools Estyn set out to inspect the quality of schools. Estyn (No date) believe the main source of developing and supporting the new curriculum set for Wales is through self-evaluation. It has a main aim which  is to use self-evaluation as a tool to support settings to reflect and adapt teaching and learning methods to support the new curriculum. This will support practitioners to grow and strengthen well-being of both practitioners and children. 

Benefits of reflection
There are a range of benefits that practitioners and children can gain. The use of reflective practice allows practitioners to gain a sense of self-awareness (Bassot, 2015). Allowing practitioners to put the correct support in place to guide other practitioners and children. An aspect that Tarrant (2013) believes is that through the use of reflection, practitioners are open to see strengths and weaknesses that may be shown. This can be positive as it allows practitioners to work on improving and building a greater understanding to develop and improve ability. Reflection provides opportunities for continuous development. Furthering this, Davies (2012) Suggests that by understanding individual strengths and weaknesses it gives opportunities to build on a person’s learning and improve skills. This is beneficial as it allows practitioners to build learning and adapt to put new knowledge gained into practice. Studies taken place that provides training for reflective practice can show benefits for staff’s mental well-being. Cigala, Venturelli and Bessetti (2019) Studies conclude that through training and working together on reflective practice, practitioners were able to gain experience of inclusion within groups working together rather than individually and over all building upon well-being giving practitioners a different view within the group. Bleach (2014) shows that standards and quality can be maintained and improved through effective reflective practice in settings. Katherine Houghton (2017) also shows that by completing assessments to reflect on it allows practitioners to see if children enjoyed activities and if there was meaning to the activity. Reflecting on formal assessments allow practitioners to evaluate children’s levels of understanding and where practitioners can plan to enhance this learning. Another aspect to consider through use of assessments is that it can provide beneficial opportunities for practitioners to support development. Siraj-Blatchford et.al (2002) Believe that through effective assessments and observations set in place and the use of quality reflective practice will allow more effective outcomes to take place to support needs of others. 


Conclusion
In conclusion reflective practice is a beneficial tool for children and adults within settings. It is a skill that can promote improvements and opportunities to progress and grow knowledge and understanding for those involved. Reflection is something that can be done independently but also with the support of those around them who can guide and discuss ways to develop. Within practice practitioners are able to use this to an advantage to assess and look back on how to further children’s development and understanding in order for them to achieve new goals. Children are able to reflect subconsciously through the concept of play. This can be through activities where children are able to observe learning and look on others to support them and reflect back on what they have done. 
Bound’s Model of Reflection
[image: ]The Open University (2020).
The model indicates how practitioners are able to use the model to assess and reflect on work. The method is simple allowing it to be transferred and used in a number of aspects of learning both for practitioners and children. The model can allow practitioners to identify what could be adapted in order to progress. The Diagram above can indicate Bound’s model of reflection.  


Reflective Log

	Brief description of the activity (no more than 50 words)

	Intervention session playing snakes and ladders within the library/quiet room of a primary school setting including 3 children aged between 3-4 and one member of staff. 

	Aim/Objective of the activity

	Supporting an individual child within the group who presents as selective mute while at school. The activity is used to support the child’s confidence and encourage speech with other children in the setting using a small group task within a quiet area familiar to the child, encouraging the child to participate using verbal ques such as ‘my turn’ and slowly introducing other children at the child’s pace.

	Your role

	Prior to the activity taking place I have worked alongside the setting’s speech and language advisor to be able to support the child’s development during intervention sessions. My role was to plan an activity that was familiar to the child, this was an important factor within planning as it was key to provide a constant that the child is familiar with. During the activity my role provided me to scaffold all children participating within the game and use myself as tool to provide social ques for the child to talk within the small group. 

	Positive aspects – why?  How could these be developed further?

	The activity set up was well planned, through planning the activity that was set up was able to take place successfully where children were able to work together and participate. Although I was present within the activity, the activity itself was child led and the children enjoyed as all children stayed focus during the game. Children were able to complete the game including Child A who finds it difficult to communicate. With support Child A was able to make gestures when it was his turn and therefore also took part within the activity. 

	Challenging aspects – why?  Link to your own practice.

	The environment that the activity was chosen as this was a familiar room to Child A. The room was used frequently for interventions to support and encourage the child to speak and develop confidence, however during the activity several adults entered the room this was a distraction for all children and would also present a barrier for Child A to build confidence to speak. The activity was successful, and Child A was able to participate within the game however was not able to use speech as a communication method this presented as a challenge as the aim was not successfully met. Another aspect that presented as challenge was the timing of the activity. The activity was completed at the end of the day during play time, even though children stayed focused during the activity they would also rush to be able to go back and go back outside. 

	What knowledge did you demonstrate?

	During the planning element to the activity I had knowledge of the abilities of the children that would take part. All children taking part within the activity present as quiet and lack confidence within larger groups, this was important to understand as this opened up opportunities to not only provide intervention for Child A but would also support other children in building confidence to enable them with skills to support them in a wider environment. Previously I have attended courses to support selective mute children, this enabled me to put my knowledge into practice where I was able to provide all children taking part an opportunity to support each other and encourage vocal communication and social ques within the short session using activities and playful tactics suitable for them. Another factor that due to knowledge from courses I was able to consider was the tone of the environment that the intervention took place in, ensuring that the environment was calm, quiet and also my tone of voice was calm was a key factor in enabling the children to feel comfortable.

	What skills did you demonstrate?

	During the activity I demonstrated communication skills where I sat at the children’s level, this can allow children to feel valued and respected when communicating rather than being spoken down to. Ensuring that every child received equal opportunities to talk and count during the game can allow children to feel valued and reassures that all children are treated equally, taking this into consideration it was also important that I was aware that for some children given a long period to speak could make some feel uncomfortable. Therefore, it was important that through listening and observing the game I was able to encourage other children to support and help any child and encourage teamwork to find the answers to the game.

	Which values did you demonstrate?

	The activity I presented provided inclusion, it was important that all children within the group were comfortable and felt a sense of security during the activity. Before the activity began, I started with discussing the importance of why we were playing a game and how that by playing games with friends in small groups will help us to talk more and not be shy when we go into class. This was an important aspect to present with children as it ensured Child A would not feel uncomfortable if it was too difficult to talk, it also allowed other children in the room to understand that sometimes children can find it difficult to communicate in large groups. 

	What could be done differently in future?  Why?

	If I was to complete the activity again, I would take into account the number of children that take part. Although the aim of the activity was met, and Child A was able to take part by reducing the number of children taking part would allow the child to build confidence in a smaller group or even with one other child as they may have been overwhelming. The time that the activity presented a barrier for the activity, in future I would choose to do the activity during carpet time or at the start of the session where children would be more focused. This could also support Child A as he would no longer be building up worry throughout the day for the intervention and put him at ease for the rest of the day. 




Personal Development Plan
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Paediatric First Aid
	Currently the setting’s First Aider who’s certificate due for renewal. 
	Complete first aid training to update my current certificate.
	Contact the schools headteacher to arrange training with ‘Cel’ First Aid Training within the training centre.
	July 2020

	PGCE with Primary QTS
	Furthering training to become a Primary School Teacher. 
	Completing my degree and furthering my education to complete my PGCE studies.
	Arrange to contact Catherine Morgan to discuss application of study at University of Wales Trinity Saint David. 
	September 2021

	WellComm Training
	An assessment tool used within class setting and I wish to further my understanding to be able to complete with confidence.
	Discuss with mentor to arrange for training to take place and oversee testing carried out within the classroom.
	Contact Ann Mahdavi to arrange training options that can be done within the school environment. 
	October 2020

	PEC’s Training
	High number starting the setting with speech and language difficulties and require PEC’s as a method of communication.
	Contact school’s SENCO to arrange training to further my basic understanding of using this method of communication.
	SENCO can provide in school training where staff are able to stay and train. 
	September 2020

	Smart Moves
	A learning tool used within the setting to improve children’s gross motor skills.
	Shadow the class teacher and joining in during the sessions to gain understanding.
	Talk to mentor who participates in the sessions during class time. The sessions can take place outdoors or within the setting’s hall.
	November 2020

	POPAT Training
	Teaching method to support speech and language difficulties within the setting.
	Speak to the setting’s SENCO who carries out POPAT training and oversee current trained staff who carry out interventions within the classroom.
	Contacting the setting’s SENCO and speech therapist who arrange onsite training for teachers and teaching assistants.
	January 2021

	ICT Training
	Classroom has recently been installed with new interactive boards including the use of apple tv.
	Providing online training to use the correct apps that will be needed within my class i.e. Hwb training and how to access learning resources.
	Arrange training with school’s ICT co-ordinator who can arrange afterschool training within the setting and classroom.
	July 2020
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