Classroom management – SJIE6005

In this assignment, the writer will critically discuss whether conventional classroom management techniques support all learners. This assignment will be based mostly on a primary school setting, covering what classroom management is, different behaviours, the reasons behind behaviours, strategies used to manage behaviour, different policies and theorists linked to the importance of classroom management.
According to the (Welsh Government, 2017), classroom management is the management and strategies used in the classroom to control behaviour, reduce and prevent unnecessary behaviour. To create a positive environment that is controlled where children can feel safe and be able to learn to their fullest ability. With children starting school from the little age of 3 and spending over 10 years of their life in education. Teachers, learning support assistants and teaching assistants become one of the main role models in a child or young persons life. Therefore, the amount of time a child sees and spends with their classroom teacher and staff means they are faced with a huge task of becoming one of the main influencers of good behaviour in a child’s or young person’s life. Establishing good and positive behaviour during a child’s time in their primary school will have a greater impact on a child’s behaviour throughout the rest of their school years (Welsh Government, 2017). Increasing numbers of children start school with disruptive behaviour problems and lack basic social skills necessary to engage with an academic curriculum in the United Kingdom (Webster Stratton, 1999; Scott et al, 2001). On average between five and fifteen percent of these children meet diagnostic criteria for an additional learning need or conduct disorder (Webster-Stratton, Hammond, 1998).  
Understanding the root cause of a child’s behaviour is key, without understanding where the behaviour might be coming from, it is unlikely that any classroom management strategies or behaviour strategy will be successful. There are five basic models of understanding a child’s behaviour (Welsh Government, 2017) these include biological, behavioural such as classical conditioning and operate conditioning, cognitive, systemic and psychodynamic. Reasons behind behaviour can vary from additional learning needs such as autism, dyslexia, attention deficit hyperactivity disorder also known as (ADHD), post-traumatic stress disorder, undiagnosed learning difficulties, emotional behavioural disorder and many more. Children and young people that suffer with behavioural difficulties either internal or external are at a higher chance of having both social and academic difficulties (Ferguson, Lynskey, 1996) and may also have problems in forming social relationships which can often lead to being rejected by their peers (Coie, 1990). Home life including parents or carers being addicts, abusive, or neglectful can impact a child’s mental health and physical health as well as their behaviour. According to (Rogers, 2007) this can cause the child to develop behavioural issues if the matter is not supported by the correct services or authorities. This could then cause an impact on the child’s learning and development as disruption in the classroom can prevent learning outcomes (Welsh Government, 2017). Undiagnosed learning difficulties can play a huge role in a child’s behaviour. The writers own experience having dyslexia and been undiagnosed throughout primary and secondary school even after been tested. Not having an answer or the correct help and strategies in place for dyslexia will have a massive impact on a child’s education. (Welsh Government, 2017). However, behaviours can very from each child some children become withdrawn, shy, avoid putting their hand up to answer questions others become disruptive to avoid doing the task set, loud, the class clown and skipping school. Not being able to understand from a child’s view why they find the work so challenging can impact on their mental health feelings of anger, low self-esteem, feeling like their stupid, different is going to have a knock on their education. Without the correct help and strategies in place, it is likely those children who suffer from behaviour problems suffer long-term outcomes including mental health problems, unemployment, academic underachievement and drug abuse (Kazdin, 1985).
Every child is an individual with their own personalities, behaviour, and background as stated from above. Which can be very challenging to the classroom teacher therefore, teachers will need to be flexible to adapt their teaching methods, classroom management strategies and their behaviour management plans to suit each child needs as what might work for one child might not work for another child (Bennett,2017). Creating a structured classroom environment is crucial when teaching several children with different needs, attention spans and behaviours. When a positive learning environment is created, children will learn more efficiently and will create positive learning outcomes to the best of their own abilities (Rodgers, 2007). Creating a calm and controlled classroom environment can be done by following policies and using several different strategies and a whole-school approach to ensure all children feel safe, nurtured, and happy in their own classroom. 
Beginning the school year with a set of rules and routines where the classroom teacher and the children develop their classroom rules and responsibilities which are agreed and understood by all the children. However, the best chance of rules and routines becoming effective is to include the children in the rewards and the consequences. Involving the children in the planning gives them a sense of ownership and want to take responsibility in supporting them (Rodgers, 2007). That means the classroom teacher considers the children’s thoughts regarding classroom management, they are more effective when the children or a child are reminded of these rules at regular intervals or when a child is acting inappropriate. The class rules should be displayed in an area where all children can see them and have that reminder of what is expected from them and the consequences of their actions (Behaviour and Discipline policy, 2016). According to (Doyle, 1986) all classroom teachers introduce some rules and routines in the first few days of school. Anticipating the need for rules, expectations and appropriate cues such as ‘hands up’ significantly reduces the number of ‘call-outs’ and inappropriate walking around the classroom (Rodgers,2007). Routines reinforce the behaviour of the children and make them more accountable for their actions they promote civility, good manners and co-operation. Examples of routines used in the classroom include; how children enter and exit the classroom, this routine can also be linked to building a relationship and trust with the children by coming up with handshakes to enter the classroom (Rodgers, 1997). Lining the children up outside before entering the classroom gives the classroom teacher the opportunity to give a brief reminder of how to behave before entering the classroom. This is done in a calm, positive way that raises behaviour awareness without singling out one or a few children possibly causing a child to think there getting told off before entering the classroom effecting their mood and behaviour this could then escalate into the classroom disrupting the lesson and other children who are waiting to learn.
Other routines include seating plans, just letting the children sit where they want may be appropriate for naturally co-operative pupils. However, not all pupils can co-operative naturally and behave together (Rodgers,2007). Having appropriate seating arrangement will help minimise the pupil’s behaviour for example if you have a child who gets distracted by looking out the window you would seat that child away from the window. Another example if certain children mess around together and disrupt the lesson the classroom teacher would be able to separate them by using a seating plan without the child thinking your targeting them and their being isolated from their friend/friends (Rodgers,2007). A seating arrangement applies to all the pupils if necessary, to maximise attentiveness, co-operation and minimise disruptive behaviour. It is essential to teach children routines from their first days of school to create a good positive learning environment. Routines regulate the order in which the tasks or activities will be taking place and what is happening next. This gives the children time to process what will be expected of them next or to process any emotions they might be feeling about the next set activity. Therefore, using routines in the classroom leaves more time for learning because time is not wasted on the management of the class (Rodgers, 2007).    
The teachers planning of the lessons, the content and questioning skills plays a huge part in keeping the children engaged, maintaining the interests of the children should ideally lead to less behavioural disruptions (Department for Education, 2016). Keeping the structure of the lessons exciting and fresh will help keep the children from getting bored and keep them on track with their given task. Different lesson strategies used include shared reading and writing tasks, mind mapping, buddy work and role play will ensure implementation of learning and the outcomes. 
Giving appropriate level work to certain children will help reduce unwanted behaviour, for example; if a child is given work that is to hard for them this can cause the child to become frustrated, angry, loose focus and therefore leading to the possibility of disrupting other children or the whole lesson. Using the most out of the classroom and outdoor space, setting seating arrangements and manoeuvring around the classroom near the children who might often disrupt the lesson (Department for Education, 2016). However, this strategy needs to be used carefully with some children as some pupils might think the teacher is invading their personal space which some children do not appreciate. If a child is uncomfortable with their teacher invading their personal space even if this was not the teacher’s intention this could possibly trigger unwanted behaviour from the child or escalate the situation.   
Using signals such as 1,2,3 all eyes on me, clapping hands, raising hands in the air is effective in gaining children’s attention. It demonstrates to children that the teacher is waiting for their attention to be fully on the teacher, not fiddling with pens or talking to their friends. It is a useful tool in calming the classroom down, squashing a situation before it arises or escalates. However, these technics may not be effective for a child with a certain additional learning need such as autism. Intense sensitivity to sound is a common autism symptom so a teacher doing loud claps to gain the attention of the class may cause upset, discomfort, distress to a child that has autism (Parsons, 2014). The teacher of the classroom, following framework, behaviour policies, have control of how they deliver their lessons within their classroom to improve their pupil’s ability to achieve. Children and young people are highly observant and consistently watch what’s going on all around them how people behave and their actions. They observe how their teacher and peers treat other pupil’s, members of staff and parents and how their teacher deals with difficult situations. It is the role of the teacher, teaching assistants and learning support assistants to provide positive examples for the children in the classroom and around the school. Modelling such behaviour will equip the children with better knowledge and skills to manage their own behaviour (Skinner, 1938).
The social learning theory developed by (Albert Bandura, 1977) stresses the importance of learning through imitation. Through the bobo doll experiment, Bandura was able to show that negative behaviour can be learnt simply by observing adults. Bandura’s theory explains that learning is not all behavioural, but more a cognitive process that must take place in a social environment. (Bandura, 1977) believes that behaviour learned through observation is learnt through 4 stages attention, retention, reproduction and motivation. In order for a child to learn they first must acknowledge the behaviour being modelled to them, the encouragement of positive behaviour and consequences for unwanted behaviour will give the pupils a higher chance of increasing their own expectations and improve their motivation to reproduce observation based learning (Bandura, 1977). Additionally, if a child were to be disruptive and behave in a negative way within the classroom, and the peers observed the attention received from the classroom teacher or learning support assistant, whether it is positive or negative attention from the teacher for the bad behaviour. This may encourage the other pupils to copy this similar disruptive behaviour to gain the teachers attention resulting in the calm learning environment being disrupted. (Rodgers, 2007) Behaviour Management also agrees that behaviour management is a whole-school approach including teachers, learning support assistants and all staff as well as the pupils. Rodgers believes it involves everyone’s behaviour if staff are seen to be rude, entering a class without knocking, not using manners, yelling at pupils, label pupils and showing no respect to other members of stuff. Using such behaviour towards your colleges gives the impression to the pupils that this kind of behaviour is acceptable and therefore modelling these behaviours to the pupils. These behaviours affect the pupils and staff’s self-esteem and general staff morale (Rodgers, 2007). Building a supportive environment needs modelling by all members of staff to all colleges and pupils, teachers can help shape the behaviour of the pupils within the educational setting by modelling appropriate behaviour (Bandura, 1977). 
The guided participation method is where the principles of the social learning theory is used to enhance the children’s knowledge, acquisition and retention (Bandura, 1977). Guided participation focuses on the experience of the classroom teacher to encourage pupils to repeat a phrase after the teacher. Thus, the children both imitate and repeat the teacher’s actions, which will aid retention. Another important matter of guided participation is reciprocal learning. This involves the teacher developing a certain level of trust with their pupils as stated above the importance of building a trusting relationship with your pupils.  This level of trust is crucial in allowing the pupils to feel a level of empowerment, which will encourage increased motivation in acquisition and retention (Bandura, 1977).  Motivation and mood of the classroom teacher is essential to a successful classroom (Rogers, 2007). Motivation helps energise, direct and sustain positive behaviour being a happy, cheerful, upbeat teacher and show genuine concern for the care of their pupils, desire to understand a pupil’s feelings and points of view. Therefore, this brings us back to (Banduras, 1977) social learning theory where children model behaviour that’s being shown to them. Therefore, if a teacher is angry, grumpy, shows their pupils no respect and no interest, how can a teacher expect respect given back. Good motivation also helps to drive creativity and curiosity enabling the desire for pupils to want to learn more. The way a teacher delivers their lessons and information to their pupils dictates how they feel towards it. If the lesson is delivered with enthusiasm and a positive attitude, this will shape the pupil’s behaviour and response to the lesson being taught to them (Welsh Government, 2012). Children will feel more inspired to do well, a motivated pupil will feel genuine pride in the work they have done and a sense of accomplishment (Rogers, 2007). Motivation in the classroom is beneficial to both the teacher and the pupils it increases the pupil’s performance in all aspects of their schoolwork and helps them become motivated individuals. Therefore, (Banduras, 1977) social learning theory emphasises the importance of both classroom teachers and peer influence of good behaviour.
Behaviour modification founded by (Skinner, 1938) a theory based on operant conditioning which means changing the behaviour by using reinforcement that is given after the desired response (Skinner, 1938). This is achieved though the reinforcement of desired behaviour and ignoring or having consequences for unwanted behaviour. Behaviour modification therapy includes strategies such as a star reward system where targeted behaviour is reinforced with stars. These stars can be given out for positive behaviour if a child has completed their task, not shouting out, putting their hands up, being kind to a fellow classmate or not disrupted the class there are many reasons a star might be given out.  Once the desired number of stars have been earned at the end of the week they are exchanged for a reward, the teacher will visually and verbally reward the child for good behaviour. When previous positive behaviour has been rewarded children are likely to repeat the same behaviour for the same or another reward (Skinner, 1938). Other children seeing their fellow peers receiving a reward for good behaviour encourages them to copy that positive behaviour to earn their own reward. This is a popular method used within primary schools to reward good behaviour or use for consequences for unwanted behaviour (Skinner, 1938). 
However, behavioural charts might not work for all children rewards work on increasing external motivation. Rewarding the behaviour, you want works for a short period of time for real change to take place we need to work with a child’s internal motivation (Smith, 2017). Rewarding good behaviour can ultimately make the pupil less likely to the given task unless they are given a reward. Rewards do not always increase motivation the pupil is just complying for the reward (Smith, 2017). Behavioural charts can also have a negative impact on a child’s mental health, some children become stressed or anxious about their name being part of a behavioural hierarchy. Feeling like they’re in competition with their peers on who can get the reward or most stars, or the feeling of low self-esteem, not good enough if a child does not get enough stars or their friend beats them this would have an effect on a child motivation. There are some children who might not ever receive a reward or might never get enough stars to receive a reward. This might come across to the child that they are a failure, a constant reminder that they were not good enough their behaviour would be destined to decline further (Smith, 2017). Other strategies that could be used instead of behavioural charts include praise and genuine appreciation children want to please their teachers, its easy to notice when children misbehave. Giving positive praise to children makes them feel competent and good about themselves, give them a choice or explanation, model cooperative learning and encourage problem solving are other great alternatives to behavioural charts (Smith, 2017). 
[bookmark: _GoBack]In conclusion, classroom management strategies are a key component to a successful learning environment for children. A place where children feel safe and get actively involved in learning activities (Welsh Government, 2017). Teachers and staff members need to understand why a child or children might be misbehaving and use appropriate plans and strategies. Adapting the lesson plan to the interests, needs and different learning styles that work with each individual child but also keeping in mind an inclusive classroom. Creating an all-inclusive learning environment ensures a successful curriculum, building a trusting relationship with the children, setting high expectations for them and encouraging them to succeed by using an engaging curriculum (Welsh Government, 2017). It is so important that teachers listen to their pupils and remind them when necessary of the (behaviour and Discipline policy,2016).  Other traditional ways according to behaviourists as stated above Skinners, 1938 operated conditioning contributes to a more effective classroom management, through the rewards and punishment strategies to minimize unwanted behaviour in the class. However, it is important for teachers to realize that sometimes not all strategies work for all children and they need the support of others to address the problem such as the parents, head teacher and other outside agencies. Disruptive behaviour and classroom management to prevent unwanted behaviour will always be an issue of concern, but it is the teacher’s job to establish a supporting and trusting relationship with the children and their families in a collaborative manner (Welsh Government, 2017). Therefore, encouraging and building on children’s motivation, self-control and self-esteem will then enable teachers to positively influence their learning, well-being and academic achievement (Department of Education, 2017). Every child’s education matters, and no child should be pushed aside because of behavioural problems and no child’s education should be affected from other child’s unwanted behaviour disrupting the lesson. All children need to be aware of how their behaviour affects them and others around them with the help and guidance from their classroom teacher. 
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