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Task 1:  

When choosing a story for my year 1 / 2 class, it was imperative that I find a book suited to their age and ability. I was able to find a book that was easily relatable, with inclusion of everyday items and phrases to ensure the learning was relevant. I used the book ‘Ar y mat’ from the ‘Tric a Chlic’ series of books, which fits these criteria through inclusion of everyday items such as a ‘mat’. The ‘Tric a Chlic’ scheme, published by Canolfan Peniarth, is a synthetic phonics programme, sequential to the foundation phase. The learning outcome was to develop the classes understanding of everyday Welsh objects. I wanted to use a book that employs synthetic phonics as this is a highly researched and proven method of teaching language to children. Synthetic phonics is a term meaning to blend phonemes, or sounds, to make words enabling learners to read. The fundamental essence of Synthetic phonics is what Feitelson (1988) describes as sounding and blending, which is introduced when first teaching children to read. The prospect of using this method was intriguing as I have found a number of studies discussing its effectiveness. For example, Ehri et al’s (2001) meta-analysis found programmes including synthetic phonics have an effect size of (d=0.45), whereas programmes without had an effect size of (d=0.34). While on placement, my school had been using this scheme of synthetic phonics in the teaching of Welsh. I observed a lesson looking specifically at phonics level, therefore it seemed natural for me to lead the next lesson, utilising these methods, and read the chosen book with the children. I decided to use a matching activity as I believe that word identification and metacognition are crucial in the process of learning to read.  


Task 2:  Video 
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Task 3:  Written reflection  
During placement, I undertook a lesson on the acquisition of the Welsh language using the synthetic phonics approach to learning. Reading is a vital aspect in the acquisition of language, and so I read a book entitled ‘Ar y mat’, which employs these methods of phonics. I then lead a matching activity based on the resource to reinforce the language explored in the text and to help promote understanding. In the process of acquiring L2, the difficulty for the leaners must be considered as each new language possesses a new set of grammatical rules and morphology, and it was important that I chose a book suitable for the age and level of the learners. The bottleneck hypothesis (Jensen et al. 2019) explains why some languages are more difficult to acquire than others, suggesting that morphology, the form and the structure of words are the most difficult aspects of language acquisition. This essay will examine and reflect on the process of using ‘Ar y mat’ and synthetic phonics to promote language acquisition during my placement, as well as examining how language is acquired in general. 
‘Ar y mat’ is part of the Canolfan Peniarth scheme of learning Welsh, based on the use of synthetic phonics; the process of blending words together using sounds to create understanding and meaning. This approach was prevalent in my work with the learners, with phonics key in using the resource to promote the acquisition of language. As I read the story, I allowed the children to see the text in order to identify what shapes the words took, whilst also using actions to help them understand meaning. This method links to ‘Total Physical Response’ (Asher, 1969), combining spoken language and physical action. Asher (1969, p.5) remarked that the first goal of using this method is to help the student develop listening fluency. He believes that children should not learn the language so much as acquire it, contrasting to the ‘Universal Grammar Method’ (Chomsky, 1980). Bialystok and Frohlich (1977) would support this, discussing implicit and explicit learning. Brumfit (1979) also looks at the difference between fluency and accuracy. These ideas show a clear distinction between acquisition and learning. It is important within English medium schools that teachers develop confidence in learners’ use of Welsh to ensure their understanding is functional; Tremblay et al. (2009) show motivation, effort and attitude towards the subject have a large effect on achievement. During my lesson I was able to create relevance and meaning using the ‘Frequency and Recency’ model (Watson, 2017). I was able to create what behaviourists would call a habit of learning. When posing questions during the task, the class were used to a method called ‘my turn your turn’, and so thought I was stating something in Welsh as opposed to asking them a question. I needed to ensure that they knew the language patterns and were able to differentiate between a statement and a question to ensure they understood the work. On reflection, some of the Welsh language used was perhaps too advanced for this age group, and so posed more of a challenge than I was expecting. However, I was able to demonstrate correct pronunciation for the learners, in turn helping them to pronounce accurately. 
[bookmark: _Hlk3124860]In the foundation phase phonics are widely used to teach first language acquisition. Grant’s (2014) longitudinal study showed clear benefits to using phonics, with effects on reading, writing and spelling. A number of English-speaking countries have moved to using synthetic phonics instruction in the teaching of reading; in the US, the National Reading Panel (NRP) advocated the teaching of phonics-based teaching methods to develop reading following research by the National Institute of Child Health and Human Development (2000). This is supported by Rose’s (2006) recommendations to the DfE in England; one of which was the use of Synthetic Phonics as the systematic approach to teaching reading. Johnston and Watson’s (2005) longitudinal study looked at a school in Clackmannanshire, finding their approach to reading and spelling using synthetic phonics displayed excellent results, despite the school being in the top 10% for deprivation in Scotland. However, there are differing views of the effectiveness of phonics; Castles et al (2018) say that there is insufficient evidence in understanding whether synthetic phonics is better than the analytic phonics approach, while Clark (2015) found many teachers believe synthetic phonics should be used simultaneously with other approaches to teaching literacy. During placement, the benefits were evident in the phonics approach to teaching Welsh as learners were able to code and decode simple words. The class were able to learn and pronounce sounds, whilst also being able to recognise different words. Within the Foundation Phase range, the Welsh Government (2015) states learners must “show an understanding of what they or others have read by responding orally or non-verbally to the content”. Following the exercise, I could see that after their previous learning of phonics and reading, the group was able to distinguish meaning and different words. Buckingham (2018) believes children make connections between print, sound and meaning, using neurological connections between three different areas of the brain. Dr Merzenich (cited in Rasinski and Burns, 2014) says significant changes within brains can occur after early childhood, although this requires learning which is intense, intentional, focused and repetitive. This links to the work of J.B. Watson (2017) on ‘Frequency and Recency’, which looks at the use of retrieval practice in order to convert working memory into long-term memory. I put this into practice through my reading to the class; I read the book twice for the learners, firstly, using actions, before repeating it in English to give meanings to the text, thereby reinforcing their understanding. It is important to use varying methods of teaching to ensure optimal chance of learning. Rasinski and Burns (2014) explain that some of the early approaches when learning to read are phonological awareness and auditory processing, both approaches I tried to make prevalent when reading ‘Ar y mat’.  
During the reading of the story I employed Asher’s ‘Total Physical Response’ (1969), which aims to use both hemispheres of the brain. The aim is that the learner both acquires and internalises the language, something that I tried to reinforce through reading the story in two different ways and therefore using two separate methods of learning. When using the ‘TPR’ method I was allowing the learners to associate words with actions, cementing their understanding. Bloomfield (1933) believes associating words and objects develops language acquisition, supporting Asher’s ideas. This theory is linked to behaviourism; Lightbown and Spada (2006) believe that language development is a direct causation of habit formation. ‘Trace Theory’ in psychology shows “the more often or the more intensively a memory connected is traced, the stronger the memory association will be and the more likely it will be recalled” (Richards and Rodgers, 2001, p.73). Once I had completed the story, I developed a matching activity designed for the learners to recognise the vocabulary used within the story. The aim of my lesson was to develop listening and understanding in order to develop reading and oral skills. A ‘Phonological Awareness’ is essential; Yopp and Yopp (2009) state that it is the sensitivity of the sound structure of a word that creates meaning. The matching exercise was successful in creating meaning through the process of associating words with pictures. This method of teaching is called ‘Task Based Learning’ (Ellis, 2003) and aims to give learning relevance. It is therefore important to relate the task to the real world as relevance is crucial to learning, creating motivation. The acquisition of L2 is difficult to operationalise as there are many differing views and ideologies about how it takes place. ‘Monitor Theory’ (Krashen, 2002) looks to explain this. Within this theory there are five different hypotheses which indicate the difficult nature of L2 acquisition. However, following the Emergentist theory, (MacWhinney, 1997) looked at the importance of the ‘Competition Model’. He believes that there are complex cognitive processes such as sentence processing where individuals create interpretation, allowing the acquisition of L2. In the future, I will focus on developing more proficiencies as opposed to focusing solely on perceived important factors. I also could have developed different aspects of Welsh language using the story, introducing more written Welsh and allowing a more child-centred reading method. I also could have furthered the extent to which the matching activity embraced a cross-curricular approach, developing further the opportunity for reading and speaking. 
In conclusion, I was able to utilise ‘Ar y mat’ to promote language acquisition successfully in a fun and engaging way. This story, which was included in the scheme of work used by the school to teach Welsh, utilises synthetic phonics to teach language in a way that is relevant to and appropriate for this group and their level of attainment. When reading the story, I was able to use the correct pronunciations in order to model the Welsh language and was also able to use my own knowledge of the meanings to develop the learners’ understanding. The use of the ‘Tric a Chlic’ scheme allowed me to utilise synthetic phonics to teach language, an approach supported by an impressive body of research. I found this approach to be successful, however, it is crucial I vary the methods of teaching I use to optimise learning. It is also important to consider the connections children make to produce learning, which is heavily impacted by their environment and instruction. In order to create concrete connections for learning, I looked at ‘Total Physical Response’ (Asher, 1969). I believe this was vitally important in the success of this task as, if the learners needed help, other learners and the teacher could provide prompts, and so the physical action association was able to help the knowledge become concrete learning. 
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Fig A – Welsh planning sheet.
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Fig B – Ar y mat – The book used within the lesson.  
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Fig C – Matching exercise example.
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Beth wyt 1’ hoffi? I Dw In hoffi..
Beth wyt ti ddim yn hoffi? Dw I ddim yn hoffi
Pa liw ydy... Glas, Brown, Gwyrdd, Llwyd, du...
Cyfryf gyda mi— Count with me Un, day, tri, pedwar, pump, chwech,
Beth sydd ar y mat? — What is on the mat saith.
Pa un ydy het ?, pa un ydy car 2, pa un map yny Tap ary mat, car ary mat...
car?...
Sydd yn edrych fel het? — which one looks like a
hat
Pa llun? - Which picture?
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