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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I am a lecturer in the faculty of Business and Management at the University of Wales Trinity Saint David. I have worked with the University since September 2020. My postgraduate research was in “Service Marketing”, therefore I started working with the University on the “International Hotel Management Programme”, where I delivered lectures in Marketing and Personnel Resourcing to undergraduate students on the programme. I am a member of the Chartered Institute of Marketing; I am continually pursing to understand “People” in academia and in business. I enact my entrepreneur experience into practical elements of teaching for inter-professional learning. I am currently undertaking a doctoral research study with a focus on Female Leadership and Empowerment Strategies

Since my role in teaching on the “International Hotel Management Programme”, my position has evolved to become the Programme Lead for Marketing Management on the MBA programme teaching postgraduate students. My ethos as an educator is that education extends beyond the classroom. As a result, teaching postgraduate students allows me to bring all the experience and knowledge from business to the programme which often consists of lively debates and interactive exercises for around thirty students per each cohort. The postgraduate students are often adult learners who come from diverse range of experience in their field of work. This allows for co-learning and creates an interactive learning experience during lectures. Due to the nature of these types of students, I persistently maintained an educational interactive digital platform such as Microsoft Teams or Moodle, which serves as a centre for students to access resources, participate in conversations, and remain up to date with course updates and business news generally. My commitment goes beyond conventional teaching strategies, I am always looking for new ways to improve student experience through innovative approaches and engaging pedagogical techniques.





SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	[bookmark: _Hlk172639414]Write your evidence here

Planning Learning Activities:
My approach to developing learning activities is centred on generating a dynamic and engaging educational experience that meets the different needs of an MBA student (K2) Recognising that my students are adult learners, frequently experts in their fields of work, I strive to create an environment conducive to collaborative learning, where experience sharing, and co-learning play an important role (V1)
To ensure a consistent delivery of course information, I methodically organise each week's learning activities, considering the module's specific objectives as well as the students' needs and interests (V1, K2). This includes collecting current and relevant lecture materials, gathering case studies and real-world examples. (K2)

Lecture Structure:
One of the key tools I use to enhance efficient communication with my students is the creation of a detailed weekly Lecture Structure document (Centre for Teaching & Learning)​ (A1). This document, which is distributed to students electronically by email before to the start of each week's lectures, (K4) serves as a road map for the topics to be covered, the learning objectives, and the schedule of regular breaks and interactive sessions. (V2)

By giving students, a clear outline of what to expect during each lecture, I encourage them to come prepared and actively participate in the material to encourage flip learning Bergmann et al (2012). Providing students with a clear outline of the lecture structure, allows me to plan regular breaks and interactive sessions.(K2). I noted that when students are given a clear outline of their lecture structure, it improves student retention in class and comprehension, it also builds a sense of community and collaboration in the classroom. (K5)

I realised that by providing lecture structure before the start of lectures, student attendance to lectures increased significantly. This was because students can plan other activities as adult learners around their lecture schedule (V2)

Engagement with Students:
Recognising the different experiences and expertise of my MBA students, I lay a strong emphasis on encouraging both individual and group interaction throughout the learning process, (V1). Individually, I make myself available to students via office hours, email correspondence, and one-on-one sessions. This enables me to provide personalised support, address any issues or questions, and provide direction specific to each student's academic experience. Chickering et al (1987) (A2).

I encourage group collaboration and discussion during lectures (V4). Using the abundance of knowledge and expertise available in the classroom, I tend to promote interactive classroom discussions that enable students to share insights, exchange viewpoints, and collaborate on problem-solving tasks. This not only increases the academic experience, but also fosters a sense of community and respect among students. Freire (2007) (V2)

Adhering to UK HEI Policies in planning learning activities:
I understand how important it is to follow UK HEI policies to provide a professional learning experience. Ramsden (2003). This involves adhering to regulations governing academic integrity, assessment and feedback, equality and diversity, and health and safety, among others. (V4)

In my work, I ensure that all learning activities and evaluations are created and carried out in accordance with the values of equity, transparency, and inclusivity (V1). This includes setting clear norms and expectations for students, protecting the confidentiality and security of assessment materials, and giving timely and constructive feedback to help students learn and develop. (K5)

By carefully planning lectures, encouraging individual and group participation, and following to UK HEI standards, I am committed to providing a professional learning experience that enables students to achieve both academically and professionally. Clark et al (2011)






	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	[bookmark: _Hlk172641004]Write your evidence here

Range and Types of Students

Teaching MBA students, who often possess significant work and business experience, necessitates leveraging their practical insights to enrich learning. Unlike undergraduate students, who often rely on practical applications to grasp theoretical concepts (K2) MBA students benefit from incorporating their professional experiences into discussions, which promotes a deeper knowledge of advanced theories and techniques. This technique not only increases engagement but also closes the gap between theory and practice, promoting critical thinking and real-world applicability. Effective MBA training thus entails supporting group learning, encouraging reflective practice, and integrating academic knowledge with industry-relevant scenarios. Knowles, et al (2015). On the other hand, undergraduate level students require embedding practical examples in the form of role-plays, case studies into the teaching content to ensure a deeper understanding of the subject. Merriam et al (2013). (K3, V3).

Approaches in Teaching Styles 

Creating assignments is part of my role as module lead. In one of my modules, I redesigned a practical assignment to be a portfolio of reflective reports. This reflective report was designed to capture field-based experiences that students go through during their practical research. This style of reflective report was influenced through an academic theory by Kolby (2015). (K2,V3,)). The portfolio reports involve students gathering information from a live local business to understand their marketing challenges, particularly in the post-pandemic era marked by significant business environmental changes. Through these reflective reports, students document an overview of the organization, analyse post-pandemic challenges, and offer managerial implications and recommendations grounded in theoretical marketing frameworks. (K2). This approach bridges theory and practice, enhancing students' critical thinking and real-world problem-solving skills Moon (2004). (K5).

I felt students were able to relate to the companies much better during their research, and the reflective account they provided as part of their assignment were more realistic and the quality of the assignment were better than the previous style of assignment structure. (K5)

A practical theory encouraged in the publication by Bonwell & Eison (1991). (V3) During the interactive session, students form groups to role-play scenarios or discuss case studies drawn from my business experience or current, relevant publications. (V1, V2) I found that during the roleplay sessions, students are more engaged in classroom discussions and willing to facilitate practical application of theoretical concepts Kolb (2015).(K5)

Outcome for Students
Through the portfolio of reflective reports, students are directly interacting with a live organization, which significantly enhances their practical business experience. Kolb (2015). This kind of activity instils confidence in the students to approach organisations to offer services of consultancy or enables them to apply the knowledge and expertise within their own organisations. Mintzberg (2004).(V4) Students are also introduced to complex organisational systems during their interaction with organisations (V3, K4). During their final dissertations and assignments, I find that the reports and thesis are presented in a professional manner using complex software to create their reports which they had learnt from engaging with organisations. (V3, K4, K6).

The use of tools such as Microsoft Teams which has break-out room features has been incorporated into group case-study discussions after lectures, this allows for group members who cannot attend after lectures discussion to join their project groups members after lectures to discuss their challenges and findings. (V2, K2, K4). These activities foster deeper engagement with the theoretical content, promoting critical thinking and practical application. Bonwell & Eison (1991).  Additionally, this encourages students’ engagement in class as well promoting a high submission rate of their assignment with was very low and a common issue amongst undergraduate students before I introduced the interactive sessions into my teaching (K5, K6) 






	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	[bookmark: _Hlk172641533]Write your evidence here

Re-designing the Assessment Structure to Promote Inclusion
I helped the programme manager to refine the practical assessment aspect of the MBA programme to address logistical challenges and enhance a more effective formative feedback approach. Previously, practical assessments involved taking an entire cohort to a single organization to understand and analyse the challenges of the organisation. This posed significant logistical issues, including arranging transportation and accommodating all students on-site, which limited interaction with various departments. Furthermore, coordinating a suitable visit date for all students proved difficult. (V1, V2, K2) 
To address these challenges, I redesign the practical assessment into a portfolio of individual researched reports. This new structure allows students to independently contact organizations in their own time, to gain insights about the business based on their interests and schedules. This approach not only mitigates logistical and scheduling issues but also enhances student engagement by providing them with the autonomy to explore organizations relevant to their career aspirations. (K1, K3, V2)
During formative feedback sessions with the students, students often expressed the ease in the research method and being able to contact organisations within their own time schedule. (K5)
Four weekly formative feedback session are incorporated into the term, this process ensures continuous improvement and guidance to students in ensuring that they are working in line with the learning outcomes of the module. According to Moon (2004), structured reflective activities such as these enhance the learning experience by promoting confidence in the students and providing them with enhanced practical experiences. Additionally, Kolb (2015) experiential learning theory supports this approach, emphasizing the importance of concrete experiences and reflective observation in the learning process. (K3, V3)
I feel that regular feedback sessions instil confidence in the students and assures them that they are on the right track for the assignment to be written at the end of the module. I have also found that incorporating regular formative feedback sessions for students increases assignment submission rate significantly (K5)
Personal Involvement in creating an effective Feedback structure
I understand the practical difficulties MBA students face during their visits to chosen organizations. I have become aware of these challenges that the students face during feedback session. Students find it intimidating when asked to contact organizations or asked to communicate with senior staff members of organisation they are not familiar with. This potentially hinders their ability to secure meaningful interactions and insights from the organisations during their visits. (K1, K3, V2, K5).
Having operated my own business for over 25 years, I can draw from my experiences to guide and encourage students, helping to build their confidence in these situations. I offer practical advice on approaching organizations, crafting effective communication strategies, and navigating professional interactions with senior personnel. (V4). This mentoring role is crucial in helping students overcome their initial apprehensions and succeed in their engagements. (A5, V3)
Robust Moderation 
Practising a robust moderation process, the module lecturer first marks the assignments, the assessment office randomly select a few students work and send to a second lecture to reviewed and moderate. This process involves the second lecturer reviewing and confirming the initial grades and comments. It enhances consistency in marking standards and upholds professionalism. (K5) My experience with this practice highlighted its effectiveness in maintaining grading integrity. It provided an additional layer of scrutiny, reducing potential biases and errors. 
According to Schön (1983), reflective practice is essential for professional growth, as it allows individuals to learn from their experiences and improve their skills continuously. Similarly, Dewey (1938) emphasizes the importance of experiential learning, where learners engage with real-world scenarios to enhance their understanding and competence.





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
Teaching in an in-person, in-class format post covid- 19 pandemic is most certainly an enriching experience for both students and lecturers. (V1) An in-person classroom lecture has additional benefits, in addition to teaching the subject matter, students can engage with each other easily, ask questions directly in class and interact with colleagues easily. (V1, V2) However, students have become reliant on technology for most of their communication including communication for their studies post the pandemic. (K3)
In a reading by the “International Journal of Educational Technology in Higher Education." Springeropen  (2018), the review highlights key findings from 32 empirical studies, focusing on the challenges and strategies employed by educators to integrate technology effectively in their teaching practices. (V3) Based on guidelines from this reading, I created a Microsoft Teams page for each module and each cohort where I share additional learning resources such as news articles, blog posts or any other learning materials outside the lecture period. The Microsoft Teams page link is shared with students within the class and only accessible to the students who have been sent the link to the page. This page creates and interactive communication as students can comment on the materials I share on the page and contribute to a discussion about the subject matter outside the class. (V2, K2, K4)
I find that by creating the Ms Teams page, student engagement in class is enhanced as students can continue the discussions about the materials I share with them in class. The discussions on the Ms Teams page also created a sense of community as the content is only for the class members. The page is deleted at the end of each term and a new page is created for a new cohort. (K5)
Inter-professional learning (IPL), also known as inter-professional education (IPE), is an educational approach where students from different professional disciplines learn together to cultivate collaborative practice and improve outcomes within their disciplines. Thistlethwaite et al. (2014) discusses the context and impact of IPE in their journal, a review of context, it discusses the learning and the research agenda of IPE (K2, V3, V4) 
To facilitate this process, I created an Microsoft Teams page for the project, where students were encouraged to upload their reports at three-week intervals. My colleague and I reviewed these reports to monitor progress and provide formative feedback on the student’s engagement with the organization. Students accessed their feedback via the Microsoft Teams page before progressing to the next research phase. (K4, K5)
During the end of term feedback sessions with students, some of the feedback received was that students felt a significant boost in their confidence during the portfolio report project. Previously, students based their assessments solely on theoretical contexts and secondary data, lacking the practical knowledge and practical interaction with organisations. By incorporating IPL into my teaching structure students became more confident in completing assessments for subsequent modules. Additionally, those who engaged in the inter-professional learning structure often secured employment or received job offers even before completing the programme, due to their continuous engagement with various organizations. (K5, K6). This principle was further enhanced by Arum and Roksa (2011), highlights the gap between academic achievement and employability. (V4, K6)
Students were also asked to provide written feedback on their experience at the end of the term, some of their feedback and request led to the invitation of guest speakers as student requested for additional practical interactions during their studies (V3)
The integration of IPL into my teaching structure has transformed the learning experience for students, bridging the gap between theoretical knowledge and practical application. (K5, K6)






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

In my role I deliver lecturers in business modules such as Marketing and Human Resources to both undergraduate and postgraduate students. However, as the module lead for the Marketing Management module for the postgraduate program, I have focused my Continuous Professional Development (CPD) on developing my skills to support the postgraduate students but these skills also benefit the undergraduate students. (V1, K2)

In May 2024, I attended an IICL Quality workshop on "Best Practice in Marking, Moderation, and Standardisation." as part of my Continuing Professional Development (CPD). This workshop was particularly insightful as it provided tools for creating standardisation in marking practical assessments. (K6,) It also demonstrated how to validate markings during moderation. In my Marketing Management module for postgraduate students, students are required to contact an organisation of their choice and understand the challenges it faces in the post pandemic business environment. Students are to use various frameworks and principles to provide a marketing strategy, managerial implications, and recommendations to the organization. Each student bases their research and solutions on diverse principles and uses various frameworks and principles for their reports. (V1,V2) This can be complex when using a fixed tariff standard of marking for all students. 

After attending the IICL Quality workshop I was able to create a bespoke standardisation for my postgraduate students’ assessments using Microsoft Excel which ensures each assignment is measured on a specific standard regardless of the framework or principles used by the student. (V2, K3, K4). I found that by creating bespoke standardisation for each module, I created fairness, consistency, transparency, and accountability for each student’s report. (K2, V3).

A study by Bloxham and Boyd (2012) discusses the implications of standardized marking for maintaining academic standards and accountability in higher education. They explain the complexity of preset criteria for assessment in practical settings and argue that standardization can mitigate issues of indeterminacy and subjectivity in grading. This journal was instrumental in enhancing my understanding of the importance of creating standardisation for each module. (K2). A fixed tariff marking standard does restrict students in their reports when they use various frameworks and principles (K4, K5, V2). I realised that by creating a bespoke standardisation students are confident in their work and encourages them to explore a broader scope of ideas. (V1)

I have also used Peer Observation as part of my continued professional development (CPD) to enhance my teaching. I watched a recorded lecture session of my colleagues in the same discipline. The recorded lecture was a structured four-hour lecture in a classroom. He began the lecture with a half-hour recap from the previous week, followed by an hour of theoretical lecture. After a half-hour break, students returned refreshed for a question-and-answer session. They were then put into groups to read and discuss a case study. A second fifteen-minute break followed, after which another hour of theoretical lecture was delivered. The final session was a question-and-answer session. (V3, K4)

The peer observation was enlightening. I learned from watching the peer observation that students absorb knowledge more effectively when regular breaks are incorporated into lectures. Additionally, using various interactive activities such as group discussions, role-play significantly boosts student engagement and participation. A study by Deslauriers, Schelew, and Wieman (2011) in their journal "Improved learning in a large-enrolment physics class" demonstrated that incorporating interactive activities and regular breaks in large lectures lead to significantly better learning outcomes. (V3, K2, K3, K4)

When I adopted a similar structure into my lectures, I realised that student engagement and participation significantly increased. There has also been a notable improvement in lecture attendance after adopting this structure. (K5)
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr John Deane 

	Job Title
	Dean of Institute of Inner-City Learning 

	Fellowship Status
	PFHEA

	Institute/Centre/Unit
	Birmingham Campus 

	Email address
	j.deane@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
· Dean of my University 







	Second Referee:


	Name
	Dr Md Nazmul Hasan

	Job Title
	Academic Director (Business Management and Computing)

	Fellowship Status
	SFHEA

	Institute/Centre/Unit
	Birmingham Campus 

	Email address
	md-nazmul.hasan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
· Line Manager 








SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	[image: ]

	Date 
	25th July, 2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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Appendix E2.09


 


 


 


 


UNIVERSITY OF WALES TRINITY SAINT DAVID


 


CONTINUING PROFESSIONAL DEVELOPMENT SCHEME


 


 


APPLICATION 


FOR FELLOW


 


 


SECTION ONE:


 


 


NAME


 


 


EFUA ADAMS 


 


INSTITUTE


/CENTRE


/UNIT


 


 


UNIVERSITY OF WALES TRINITY SAINT 


DAVID 


 


 


POSITION 


(E.g. Lecturer/Senior 


Lecturer/Principal Lecturer/


Director of 


Discipline


/Other


 


(please specify)


 


 


 


LECTURER


 


ROLE 


(E.g. Lecturer/Programme 


Director/Admissions Tutor/Module Leader/Other


 


(please specify)


 


 


 


MODULE LEAD 


–


 


MARKETING 


MANAGEMENT 


–


 


MBA 


 


Referees


 


Please could you tick the box if you have sent in 


your referee’s statement?  (Please be aware if 


we do not receive your referee’s statement at 


the time of the submission or a maximum of 2 


days after the panel submission date then your 


application will be p


assed to the next Panel 


meeting).


 


If your supporting statements are not included 


with your application, you must ensure your 


referees send their supporting statements to the 


Academic Office by the 


deadline. The Academic 


Office will not chase referees.


 


 


 


Yes    


v


                         


No 


?


 


Date of Training


 


12


th 


March, 2024


 


Mentor


 


Dr. Eleni Koutsogeorgou


-


Andreou


 


 


 


 


APPLICATION FOR


 


FELLOW


 


 


In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are 


required to demonstrate fully how your continuing professional development allows you to meet the 


requirements for 


Descriptor 2


, Fellow status, as outlined in the 


Guidance Handbook


, relating to the 


Dimensions of the UK Professional Standards Framework (UKPSF), that is, 


Areas of Activity


, 


Core 


Knowledge


 


and 


Professional Values


.


 


 


You should aim to include examples of your use of/commitment to relevant elements of the 


Professional Values and Core Knowledge 


throughout


 


your account. Make clear how you 


apply


 


appropriate Core Knowledge and how you 


demonstrate


 


your commitment to appropriate 


Professional Values set out in the Framework.


 




Appendix E2.09         UNIVERSITY OF WALES TRINITY SAINT DAVID   CONTINUING PROFESSIONAL DEVELOPMENT SCHEME     APPLICATION  FOR FELLOW     SECTION ONE:    

NAME    EFUA ADAMS   

INSTITUTE /CENTRE /UNIT    UNIVERSITY OF WALES TRINITY SAINT  DAVID     

POSITION  (E.g. Lecturer/Senior  Lecturer/Principal Lecturer/ Director of  Discipline /Other   (please specify)      LECTURER  

ROLE  (E.g. Lecturer/Programme  Director/Admissions Tutor/Module Leader/Other   (please specify)      MODULE LEAD  –   MARKETING  MANAGEMENT  –   MBA   

Referees   Please could you tick the box if you have sent in  your referee’s statement?  (Please be aware if  we do not receive your referee’s statement at  the time of the submission or a maximum of 2  days after the panel submission date then your  application will be p assed to the next Panel  meeting).   If your supporting statements are not included  with your application, you must ensure your  referees send their supporting statements to the  Academic Office by the  deadline. The Academic  Office will not chase referees.      Yes     v                           No  ?  

Date of Training  12 th  March, 2024  

Mentor  Dr. Eleni Koutsogeorgou - Andreou    

 

  APPLICATION FOR   FELLOW     In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are  required to demonstrate fully how your continuing professional development allows you to meet the  requirements for  Descriptor 2 , Fellow status, as outlined in the  Guidance Handbook , relating to the  Dimensions of the UK Professional Standards Framework (UKPSF), that is,  Areas of Activity ,  Core  Knowledge   and  Professional Values .     You should aim to include examples of your use of/commitment to relevant elements of the  Professional Values and Core Knowledge  throughout   your account. Make clear how you  apply   appropriate Core Knowledge and how you  demonstrate   your commitment to appropriate  Professional Values set out in the Framework.  

