OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: Year 7, Pastoral lesson


	Where and When: 
This observation took place first lesson on a Monday morning. This took place within the form classroom.






	What happened: 

The teacher began by reading the register. Instead of just asking if a child was in class or not, they asked each child to say 1 thing that they had done over the weekend. Each child told the teacher what they had. The teacher actively took an interest in each child’s response and continued to question their experiences. It was clear that this approach had a positive impact on the class for the rest of the day. The class were engaged for the duration of the Pastoral lesson and behaved impeccably.







	Areas of possible exploration: 

The children felt a sense of appreciation and respect from their teacher as it was evident that they were genuinely interested in what each child had to say.

In terms  of avenues for research, I would like to look at the humanistic school approach in more depth. In this case, it is clear that the lesson was centred more towards the humanistic approach. Research on the humanistic approach would specifically look at the benefits of putting emotional factors and personal growth at the forefront. It would also be interesting to research whether this approach would work in an academic lesson such as English.








	Notes: 


Medium sized class
First thing on a Monday

















Record 2
	Date and time, year group: 26th /  27th September, Year 7 


	Where and When: 

The observations took place over two days over two different lessons. The class was of a mixed attainment level.





	What happened: 

The specific incident relates to child with ADHD, which was confirmed by a teacher in the child’s class. On 26th Sept, the child arrived to the lesson around halfway through, for reason’s unknown. The child was agitated from the start and behaviour was an issue. The child was disrupting the class by shouting out although they had been asked not to do this. The teacher took a firm approach in reminding the child.

In contrast, the child arrived to class on the 27th Sept at the same time as everyone else. The child was excellently behaved and was extremely engaged with their work, providing several good answers to questions posed. In this lesson, the teacher took a relaxed approach to dealing with any issues.







	Areas of possible exploration: 

Arriving late was certainly a factor as you could see that the child’s routine was disrupted. The student teacher presence is another factor to be taken into consideration. As they arrived later, they were not aware as to why we were observing lessons. On the following day, they knew who we were and was not distracted by this factor. In terms of research, I would consider learning about the various behaviour management and learning strategies which can be used to assist someone with ADHD to maximise their learning experience.








	













Record 3
	Date and time, year group: Year 7, 3rd lesson


	Where and When: 

I was observing a Directed Improvement and Reflection Time (DIRT) lesson in a mixed attainment group.






	What happened: 

[bookmark: _Hlk115195763]The class were completing a DIRT lesson on a diary entry that had previously been completed by the class. The teacher had marked it and provided positive feedback as to what went well, as well some “even better if” comments to help learners improve their writing. Part way through the lesson, the teacher asked the class to correct spelling mistakes. However, the teacher did not simply say to copy the correction three times, which is what I have always seen. They said to follow a method called “Dicey Spelling”. The teacher explained that by simply copying the word several times, this does have any useful impact of remembering a word. The “Dicey” technique consists of setting certain ways of writing out the correction, rolling a dice and writing the word out in line with the rule of the number rolled. For example, if you rolled a 3, you would have to right the word out with your non-writing hand, or if you roll a 6, then you have to write the spelling out in bubble writing. The teacher explained that by correcting the spelling using a fun way, a student is more likely to remember it as you associate the word with the method, as opposed to simply remembering a word copied out in standard handwriting several times. 

The children responded positively, not just to the idea of “Dicey Spelling”, but to the explanation as to why the spellings were to be corrected in this way. I witnessed several different methods in which the word was corrected through the lesson. When the class was asked to re-write a section of their work, in line with the improvements suggested, the spelling standard had immediately improved.








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

[bookmark: _Hlk115195835]I think that the fun element of the technique is what helped to improve the cognitive learning in relation to spelling. In this example, the teacher increased the germane load in line with Swellor’s 1998 Cognitive Load Theory, by using the “Dicey Spelling” technique. The technique aided the processing of the information and contributed to the development of the spelling schema. I also think that the explanation by the teacher helped to improve the class’ understanding as to why the technique was beneficial. The teacher was also composed and clear which meant that the class were fully engaged with what was being said.

In terms of research, this lesson has inspired me to conduct more research into effective teaching techniques to aid cognitive learning, to ensure that learners are benefitting from lessons and are not being cognitively overloaded. I am also conducting research on assessment for learning and how to provide the most constructive feedback to learners.







	






