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Force Field Analysis: Raising The Achievement Of Dyslexic Learners 

I work within the field of Further Education (FE) /Higher Education (HE); where there are, on average, 15,000 learners across all campuses; in my department alone, we have 28 members of staff, and an average of 300 learners a year. In my role as a course tutor, I teach a range of topics, such as behaviour, physical fitness, and contemporary society. The curriculum I deliver spans over multiple levels from level 2 up to level 6 inclusive.  

At present, we have in place a link between course tutors and learner’s support, whereby, should a learner come from a school setting with an Additional Learning Need (ALN) plan, this is then sent across to the course tutors. In turn a request for additional time in exams, or support from a study skills coach (SSC), is put in if required.

In this context, A Force Field Analysis (FFA) becomes a tool allowing for academic settings to lay out any necessary changes required to help raise the achievement of dyslexic learners. It demands the anticipating of forces supporting/preventing proposed changes, and the resulting strategies necessary to implement them.

Raising the achievement of Dyslexic learners:  The force field analysis
	Score 
	Forces for change
	Desired Change
(Shared vision)
	Forces Against Change
	Score

	5
	Develop and provide teacher training on dyslexia to be incorporated into Continual Professional Development (CPD) 
	





Raising the achievement of dyslexic learners
	Finances, staff’s willingness, and availability

	2

	3
	Learning support assistant in all lessons
	
	Cost of more staff 
	2

	4
	Conventional up to date teaching methods
	
	Staff willingness for change, and too many strategies to learn at once
	3

	3
	Structure 
	
	Staff willingness for change, and possible disruption through change
	3

	2
	Access to supported technology tools, such as Dictaphones
	
	Cost of more equipment, staff’s willingness to being recorded to support learners’ learning
	5



Due to the recent legislation changes from the Special Educational Needs Code of Practice (SEN COP), Department for Education (DfE) & Department of Health (DoH), (2015), The Children and Families Act (DfE, 2014), and the introduction of the new Additional Learning Needs Code (ALNC) for Wales (WG, 2021) all further educational professionals are now able to provide additional needs support to learners aged between 16-25; whereas previously, provisions were only available for learners up to the age of 18. This, therefore, presented new opportunities, and conversely challenges, including but not limited to, unfamiliar contexts, policy and procedures, legislations, and assessment tools. However, primarily, it provides an opportunity to assist educational professionals in developing an understanding, as well as appropriate skills, concerning the approaches, support, and interventions that represent best practice for those aforementioned learners.

The new ALN Bill supports the UN Convention on the Rights of the Child (1989), and its understanding that all children have a right to an education, with the view to satisfy this right progressively, and based on equal opportunity (WG, 2021). Dyslexia is characterised as weak phonological awareness, verbal memory, and verbal processing speed (BDA, 2010), establishing it as a significant learning difficulty; affecting an individual’s skills in essential areas including, but not limited to, reading, writing, and spelling. 

As educational professionals, we assume the responsibility of affecting a difference in the lives of our learners. Therefore, continual professional development (CPD) training, becomes a necessity to equip educators with the tools and strategies required to raise the achievement of dyslexic learners. It is a prerequisite of educational professionals to stay up to date on resources, and best practice, to afford all learners the ability to achieve their full potential. CPD exists for the express purpose of helping educators improve their teaching skills, through methods such as: sharing of best practice, amendments to legislation, tried and tested classroom tools, and providing a positive environment to develop tools and strategies as a team. CPD is a collaborative endeavour furnishing educators with opportunities to recognise areas of improvement within their teaching approaches, without reproach.

Compulsory CPD is limited, in my academic setting, to just 5 full days per academic year. Considering the wide range of topics that should be addressed within that time, it therefore stands to reason that not every topic can be covered in depth. There is a wealth of strategies in existence to help support dyslexic learners. Therefore, it is my own personal belief that it is essential that colleges should have training provided by specialist bodies, such as the British Dyslexic Association (BDA) team. They travel to educational facilities to provide the most up to date training and resources, needed to support such ALN learners. While this would be an ideal scenario for dyslexia focused CPD, one has to take into account limiting factors such as the aforementioned time constraints, and financial restrictions. However, at present the Welsh Government in January 2022 announced they are providing further education, higher education, and adult community learning with £65 million and a further £50 million to help renew and reform education, to enable all learners to reach their full potential (Nation Cymru, 2022).

CPD training is essential to encourage the development of a multi-sensory approach (Audio, Kinesthetic and Visual), in such a way as to allow learners to absorb, process, and store the information in a variety of ways, as well as to facilitate the forming of appropriate and meaningful connections; consequently, aiding the transfer of information from the short-term to long-term memory. This in turn will translate to the learner being able to achieve higher grades, vocationally. Exley (2003) carried out research in England with 7 dyslexic learners, to establish if tailoring the educational delivery to the learners’ preferred learning styles, would enhance their performance, and by extension, their attainment. During the research, Exley (2003) identified the learners’ preferred learning styles as primarily visual, and then closely followed by kinesthetic. Whilst the results indicated that when the teaching strategies were adjusted to the learners’ preferred learning style, there was a significant improvement in the learners' results, suggesting a positive correlation or causality. However, this is a small-scale study, which Exley herself acknowledges, and is therefore open to interpretation. Such a narrow focus could be argued to be a potential skewing of the results; raising questions of reliability. Exley (2003) for the purpose of her research uses year 7 and 8 learners within a rural comprehensive school for her sample group. It can be argued that learners of such a young age are still developing their learning style, therefore educationally speaking are in a malleable state and an educator has the opportunity to observe early signs of dyslexia, and in turn mold their teaching style and the learners learning style for optimum results. On the other hand, it could be similarly argued that 16 plus learners could be either undiagnosed, or have developed their own strategies, for better for worse, for dealing with their dyslexia. Should it be the latter, learners may be reluctant to learn alternative strategies. Factors such as how they perceive their dyslexia as a result for e.g. bullying, teasing, previous low academic attainment. These notions of self-concept and self-esteem are discussed at length in Humprey's (2002). Following on from this one could argue there are more barriers with older dyslexic learners. Also, within Exley’s study there is an absence of control group and resultant data. It, therefore, remains to be seen how such studies would translate to a mainstream environment.

In my experience as an FE/HE educator, classes typically consist of around 20 students of mixed ability, who respond to a range of different teaching styles. Tailoring topic delivery as an educator then becomes more complex, because the educators are required to cater to mixed abilities, mixed ALN, and possibly undiagnosed learners.

Further consideration should be given to staff’s willingness or ability to move from a less favoured approach of teaching, known as the teacher-centered approach (where the teacher was the expert who imparts their knowledge to their learners,) and develop a more learner-centered approach, which creates more equanimity between the teacher and the learner, where the teacher becomes the facilitator, who coaches and guides their learners through the learning process (Gonzales, 2021). They may also want to give some input or suggestions of how these changes may be implemented to be able to include ideas that will benefit them with teaching. The macro forces of the proposed change may be, the teacher and the learners working together to develop a new strategy. These will be the first people to notice any change of attitudes, and change in their learners' learning patterns, how effective any new proposed learning styles are working, and whether the learner's achievement is being affected. This then becomes a more learner-centered approach to teaching. It is important to adequately support all educators as they develop and adapt; the emphasis must be on improvement and not on wholesale dismissal of all previous teaching practise and experience. 

Educators need to be aware of tools, which will remove any disadvantages the learner has, such as a struggle with speed process, time management, and organisation. When unaddressed any one of these could lead to a downward spiral in academic performance, frustration, potential physical and mental disengagement from learning, and a decline in mental health and wellbeing. By allowing the learner to record the lesson, using a provided dictaphone for example, the learner now has the means to further enhance their comprehension of the subject matter. The resultant recording therefore allows the learner to revisit lessons as and when needed, aiding in language processing issues. 

It is a requirement now, that all educational settings are meeting the needs of learners with dyslexia, whether they have been through a diagnosis or not. Specialist interventions should be tailored to support the individual learner, leading to small adjustments being made to cater to their everyday needs. Adjustments such as the size of the font an educator uses, avoiding the use of Times New Roman, and instead employing dyslexic friendly fonts such as Comic Sans or Arial, and to also encourage dyslexic learners to sit within the teacher’s peripheral vision so they can pick up on non-verbal communication. Another example would be ensuring presentations have a coloured background, as most dyslexic learners struggle with white background, and where possible provide any handouts or photocopies on coloured paper.

Financial resources are finite, and by extension so is the availability of additional resources, for example a dictaphone, meaning that the distribution of such resources are often on a first come first served basis. If demand exceeds supply the financial burden may then be placed on the individual learner, who may be unable to meet such demands.

Furthermore, should staff willingness become an obstacle, and a learner is prevented from recording lessons, they are therefore prevented from accessing key components of the delivered syllabus of their academic programme, undermining the ALN legislation and the Equality Act (2010), and potentially creates a viable case for academic discrimination (WG, 2021 & Equality Act, 2010).

[bookmark: _Int_5AqrBw4i]All learners when in school, have become accustomed to the structure, discipline, strategies, and resources within school setting, so when attending the FE/HE setting for the first time, they need to set their own time management, in particular with their assignments. Learners with dyslexia are known to need structure and routine as they can find it difficult to maintain concentration for long periods of time, and may get tired quickly. Educators can accommodate this within the FE/HE setting by encouraging learners to create check lists to follow, providing visual aid (PowerPoint slides) before lessons, timetables produced early, and also assignment submission dates to allow for learners to plan ahead. To implement these changes, it is imperative that staff feel that they are not at fault, and that all staff will benefit from dyslexia training. Some staff may not be onboard at first, due to an assumed increase in workload, as anything new being implemented takes time and planning, and can add extra pressure (Barbara 2018).

[bookmark: _Int_nlM5JlG7]Clear learning aims will inform and dictate how a lesson is structed the question being what is essential for the learners to take away from that lesson. The incorporation of dyslexic learners' needs will dictate and inform the types of media employed. With the implementation of adapted methods educators, should continuously be seeking feedback concerning learners’ understanding of the topics being presented. When learning stalls educators need to be able to adapt their teaching approach, therefore it is essential to have alternative approaches at their disposal.

In addition, to support the teacher within lessons where ALN learners have been identified, it would be beneficial to have a Study Skills Coach (SSC). In my experience as an educator, adequate support increases the probability of learners’ success. The SSC can help offer additional one to one support, such as looking over work, and guiding the learners through the areas they didn’t quite understand. They can also provide notes from the lesson where the learner with dyslexia may not be able to keep up to speed. This then will heighten their level of intrinsic motivation, their perception of academic competency, demonstrate how to organise and lay out their assignment, and the crucial technique that every learner requires in their arsenal, that of having good time management (Zisimopoulos & Galanaki, 2009; Antoniazzi, Snow, & Dickson-Swift, 2010; Carvalhais & da Silva, 2010).

Within the HE setting there is an expectation and focus on independent learning; as it is seen as the learner’s responsibility to prepare and submit their work by the set deadlines. This therefore becomes a marked contrast to the support and guidance they would have received within their school or FE setting. As a result, it is imperative that dyslexic learners are actively encouraged, by way of demonstration, that they will receive support through their independent learning, to help them adapt their learning style in a way which is more suited, and therefore beneficial, to their individual needs. This therefore requires all staff members to be supportive within this area, and suggests that within the educational setting, there needs to be strict guidelines in place, on how to support additional learning needs, for the institution to be considered an inclusive educational facility (Pickles, 2016; Connell, 2013). 

I believe this, due to the change of age in the new Additional Learning Needs Code (WG, 2021), where educational facilities are to provide support to learners aged between 16-25, with additional needs, highlights the need for all educational staff to encourage each potential learner to go forward for diagnosis. This in turn will provide learners with not only the correct, but also all available support, creating a trickledown effect of aiding learners in building their confidence in their academic abilities, and fulfilling their potential. To facilitate this, staff would be trained in how to implement strategies to support all learners. Simply put, the educator would inform the learners what they need to complete (auditory style), whilst also providing instructions on the board (visual style). Mills (2018) supports this method of learning, as it not only aids dyslexic learners, but benefits the class as a whole, and therefore allowing all lessons to be truly inclusive to all learners. The renowned dyslexic architect Richard Roger's comments within Smythe (2000) dyslexia handbook ‘Every individual has a right to the best education – to be taught in the way that they are best able to learn.’

Under normal circumstances, a challenge to implementing an SSC for all learners with additional learning needs would be the cost of more staff, but due to the change to the new Additional Learning Needs Bill, the Welsh Government in January 2022, announced a further £18 million to FE settings, to further strengthen support for children, and young people with additional learning needs (Sarsby, 2022). However, it is then up to the individual institution where the money is best allocated, which must include the provision for the relevant staff training where required.

[bookmark: _Int_E5YsmRCd][bookmark: _Int_3FoIAELt]When looking to implement these strategies there needs to be clear guidance of the roles and responsibilities of all teaching staff. The new ALN Bill, also outlines, that additional learning needs coordinator (ALNCo) are not expected to be directly involved in the day-to-day process of supporting our dyslexic learners, but will remain the responsibility of the educator. In my experience of a FE/HE working environment, it has been recognised that a designated team is essential for handling these demands. This is in response to recognising the already considerable workload of the individual educator. As a subdivision of the Student Support Team (SST) the purpose of the ALNCo team is the collecting, collation, and documentation of ALN data from the schools, which then can be accessed by the relevant educators through the FE/HE OnTrack system. In addition, all new students are screened by course coordinators using a Spelling and Dictation test (SPLD) designed by the ALNCo team, to highlight any potential ALN requirements. By returning the SPLD to the ALNCo this data is also recorded on the OnTrack system. As a result of these, all identified learners are automatically assessed by the ALNCo team, who then updates the OnTrack data base with relevant support requirement where possible. Having such an appropriately skilled workforce will be central to implementing the new ALN Bill. 

When creating this force field analysis, it became apparent that there are many things to be considered before implementing a change, such as, any challenges that may arise, staff’s feelings, ability and rights, must all be considered before any change is put into effect. Using a force field analysis provides you with the chance to see all the negatives alongside the positive aspects of such changes. This allows the facilitators to see the pros and cons, and whether there are alternative ways to make the change more feasible for everyone involved.

I believe all the implementations previously discussed would allow any ALN learner to break down barriers to learning. There is an inherent duty upon all educational providers, to foresee any potential barriers that an ALN learner may face, and make ‘reasonable adjustments’ to remove or minimise them prior to the learner starting their course. This can only be done efficiently in light of a smooth transition of information between the schools’, and colleges’ ALN teams, who in turn pass the information on to the respective departmental schools. This can be a barrier in and of itself, if the information is not passed on; meaning the educator is unable to prepare to implement effective teaching/learning styles, to support their individual learner’s needs.

To encourage an educational setting to implement these ideas one should refer to Gibbs (1998) Reflective Cycle to support experiential learning. Gibbs (1998) says
‘It is not sufficient simply to have an experience in order to learn. Without reflecting upon this experience, it may quickly be forgotten, or its learning potential lost. It is from the feelings and thoughts emerging from this reflection that generalisations or concepts can be generated, and it is generalisations that allow new situations to be tackled effectively.’ 
The model is clearly there to encourage educators to identify their strengths, areas for development, and actions they can take to enhance their professional skills.  Gibbs (1998) Reflective Cycle also provides a way for educational professionals to actively self-assess and evaluate the learning process. 

Using the Gibbs Reflective Cycle in my own working context plays out as, actively pursuing existing ALN data, either via the OnTrack system or encouraging learners to feedback, looking for signifiers within learners' work, and continually adapting my teaching methods to reflect learners’ requirements. The necessity of CPD reflects the constantly evolving educational working environment.

Hughes (1999) says ‘People learn best when they want to learn. Motivation is therefore very important to effective learning.’ which supports Humprehy’s (2002) study concerning the understanding of self-concept and self-esteem. 

The driving forces that I have proposed to implement would help promote a more productive, and functioning educational program, which will offer a more inclusive education to all learners. This will then be in conjunction with the new Additional Learning Needs Code (ALNC) for Wales 2021 (WG 2021). Throughout you can see that educators are the driving force when trying to implement change due to their passion. Educators are essential in driving change in education because this passion is what turns ideas into movements. 
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