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Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Use ICT skills developed within the module to present your findings.

The NHS (2019) approximate that one in one-hundred people in the United Kingdom have been diagnosed with autism. Additionally, the National Autistic Society (2018a) state that almost five-thousand children have been diagnosed with autism in Wales. Both the NHS (2019) and the National Autistic Society (2018a) highlight that a large number of children and adults have been diagnosed with autism. Peer and Reid (2016) state that people with autism may be challenged with the following characteristics: communication, social interaction, behaviour, and responses to sensations. Moreover, the National Autistic Society (2016a) suggest that these characteristics may cause ‘considerable anxiety’ in pupils with autism, to which Abraham Maslow theorised that learners must feel comfortable in the learning environment in order to learn and develop their skills (Bates, 2016). Therefore, the Welsh Assembly Government (2004) suggest that, in order for the child with autism to learn, teachers should understand the learning styles of the child and implement them within their teaching. Peer and Reid (2016, p.279) continue to state that the previously stated characteristics can have an impact on the child’s learning, such as an inability to conduct gross motor skills which are ‘necessary for learning’. This emphasises the fact that teachers must adapt their lessons to include, support and develop the skills of the child with autism.

This assignment will critically discuss an inclusive approach to supporting the needs of children with autism with regards to the emotional aspects. Within the assignment, the emotional aspects of autism will refer to the social, environmental, behavioural, language and communication, and coping mechanisms of autism (National Autistic Society, 2016a).  This additional learning need was chosen due to the large number of children being identified with autism within the primary school context, and the importance of teacher knowledge to provide support (National Autistic Society, 2018). Donaldson (2015) describes how, within Wales’ new curriculum, learning should be an inclusive continuum where pupils, regardless of additional learning needs, will develop their skills at an individual pace. In addition, the United Nations Convention on the Rights of the Child (UNCRC) state, within articles 28 and 29, that all children have a right to be educated and to have their talents, abilities and personalities developed to their highest potential (UNICEF, 2019). Donaldson (2015) and UNICEF (2019) highlight the importance of teachers’ knowledge of additional learning needs, such as autism, in order to develop all learner’ skills to their highest potential. 

A questionnaire titled ‘How school support the emotional aspects of autism’ was used to collect primary data, as McColl et al. (2001, p.2) states that a questionnaire allows the collections of ‘valid, reliable, unbiased and discriminatory data’. Additionally, Cohen, Manion and Morrison (2011) agree with McColl et al. (2001) and add that questionnaires collect data that is often easier to analyse than other research methods. However, Cohen, Manion and Morrison (2011) continue to inform that the development and refinery time of a questionnaire can be extensive, and responses can often be limited due to the types of questions asked. Therefore, based on the information from McColl et al. (2001) and Cohen, Manion and Morrison (2011), a variety of question types were utilised within the questionnaire to ensure that a variety of responses were received in order to make the data valid and reliable (McColl et al., 2001). Within the questionnaire the following types of questions were used: closed, open-ended, multiple choice, and rating scales. Closed questions were used within the questionnaire to identify whether the respondent agreed, disagreed, or had no opinion on statements made about autism. This allows the researcher to identify whether the sample agree with the research of autism, using their professional experience, and also allows ‘comparisons to be made across groups in the sample’ (Cohen, Manion and Morrison, 2011, p.382). However, Cohen, Manion and Morrison (2011) state that a drawback of using closed questions is that they do not give respondents the opportunities to expand and explain why they may agree with the statement. Open-ended questions were used as they allow the respondent to share information from their professional experiences that the researchers may not have known prior to conducting the research project (Cohen, Manion and Morrison, 2011). Multiple choice questions were used to allow respondents to select strategies they may have used, and it was ensure that a variety of options were included and respondents were able to suggest their own strategy, to ensure that a range of responses were included (Cohen, Manion and Morrison, 2011). Finally, Rating scales, such as likert scales, were included as they create a ‘differentiation of response’ (Cohen, Manion and Morrison, 2011, p.386). The sample includes 24 respondents, from 11 primary schools, located in 5 authorities in Wales, as shown in figure 12. The respondents are professionals working in the primary school context with 23 out of 24 of the respondents having direct experiences with children with autism within the last 5 years.

Cohen, Manion and Morrison (2011) suggest that, when conducting research, respondents should always give their consent, have the right to withdraw, have the right to complete the aspects of the research they wish to, and the research should not be detrimental to them in any way. Additionally, the British Educational Research Association (BERA) (2018, p.6) states that all research conducted within the educational context should be operated within an ‘ethic of respect for any persons’ involved in the research, including the researchers themselves. Therefore, when developing the questionnaire and conducting the research it was ensured that all of the statements made by Cohen , Manion and Morrison (2011) were at the forefront of the research, and that the research abided by the BERA (2018), the Data Protection Act (2018), and the University Research guidelines. 

Research
As previously stated, Peer and Reid (2016) inform that people with autism may be challenged by communication, social interaction, behaviour, and responses to sensations. The National Autistic Society (2017a) state that educational professionals must be aware of the characteristics of autism as they are likely to support children who display a number of said characteristics. The code of conduct for special educational needs in Wales states that schools must record the ‘steps taken to meet the needs’ of the child that shows characteristics of autism, such as observations recorded by teachers (Welsh Assembly Government, 2004, p.47). The observations will then be used if the school refers the child for a statutory assessment, which can result in the child having an autism diagnosis (Welsh Assembly Government, 2004). In question 8, the questionnaire asks respondents to state how pupils in their school are identified with autism. 19 respondents stated that observations from educational professionals were included in the identification process of children with autism. 9 out of the 19 respondents continued to inform that the observations are then shared with either the additional learning needs coordinator, an educational phycologist, or the local authority (Samples of responses shown in appendix 1). This shows that the data collected from the questionnaire agrees with the code of conduct for special educational needs in Wales. The National Autistic Society (2018b) state that more boys are diagnosed with autism than girls, to which Figure 1 shows that 78.3% of the respondents agreed with, based on their experience with children with autism. The National Autistic Society (2018b) suggest that there is an increased diagnosis of autism in boys as girls are better at hiding their challenges of the characteristics. However, Lai et al. (2015, p.11) state that an ‘underrepresentation of females’ in autism research has created a ‘male-biased’ understanding of autism and how to identify it, and therefore implies that the way in which autism is currently identified within children may be nonapplicable to females and more research must be conducted to identify the ways in which females show characteristics of autism. Both the National Autistic Society (2018b) and Lai et al. (2015) highlight that the identification process of autism in Wales is not beneficial for all children and opposes the statement made by the Welsh Government (2018a, p.5) that all learners with additional learning needs will be ‘supported to overcome barriers to learning’. Within excellent schools, Estyn (2019) states that teachers and support staff have a ‘good understanding of the needs of the pupils’ and are able to provide them with additional support based on their needs. This shows that it is excellent practice of teaching and support staff to have a good understanding of the characteristics of autism and are able to understand and support the needs of the pupils.




Estyn (2019, p.8) suggests that leadership and management within schools in Wales should ensure that all of its staff have received ‘basic training’ in supporting learners with autism. Additionally, the National Autistic Society (2017a) highlighted the importance of educational professionals having knowledge of the characteristics of autism as they are likely to have contact with and support children with autism. Within question 9 of the questionnaire, shown in the group file, the respondents were asked to state all the training they had received to support children with autism. Figure 2 shows that 25% of respondents had received no training to support children with autism, despite 5 of the 6 respondents having direct contact with a child with autism within the last 5 years. Estyn (2018, p.15) state that, within good and excellent schools, ‘appropriate support and training for staff’ is provided to ‘meet the special educational needs of the individual pupils’. Estyn (2018) share the excellent practice at St Mary’s Catholic Primary school, in Wrexham, where all senior leadership and members of staff were provided training to become more knowledgeable about the additional learning needs in their school to ensure they can support learner’s ‘wellbeing, engagement in learning and achievement’. Information from Estyn (2018, 2019) and the National Autistic Society (2017a) suggest that all educational staff working in the primary school context should have training to provide additional support to children with autism. However, the data from the questionnaire shows that not all staff working in the primary school context have received said training. Figure 3 displays the emotional aspects of autism to which the respondents had received training. It is evident that the behavioural, language and communication, and social aspect of autism received the most training, to which Peer and Reid (2016) state are the most common characteristics of autism that many people with autism will be challenged with. This implies that the respondents had receive the most training in these aspects of autism as they are the most commonly identified characteristics within people with autism. However, the National Autistic Society (2016a) stated that these characteristics may cause anxiety within children and suggested that the child and the teacher must have coping mechanisms in order to support the development of the child. The UNCRC state, within article 24, that all children have the right to be educated on health and well-being in order to be physically and emotionally healthy (UNICEF, 2019). Additionally, Donaldson (2015, p.30) describes how, one purpose of the new curriculum is to allow, all learners in Wales will be ‘healthy, confident individuals’ who are ‘building their mental and emotional well-being’. Furthermore, Estyn (2019, p.4) states that excellent practice includes providing learners with autism with the skills and opportunities to ‘calm and self-regulate if anxious’.
Therefore, UNICEF (2019), Donaldson (2015) and Estyn (2019) show that all children, regardless of additional learning needs, must be taught about and have their well-being developed. However, if educational professionals supporting children with autism have not be trained to effectively support learners emotionally, for example with coping mechanisms, as shown in figure 3, then the learners will not develop essential skills to support their well-being.


The Welsh Government (2019) state that the use of Social Skills Training (SST) is the most effective intervention to develop social skills in children with autism. The aim of SST is to show learners with autism ‘ways to appropriately interact with others’, which can entail the use of role play and practicing play (Welsh Government, 2019, p.10). Additionally, Ozonoff and Miller (1995) state that modelling used within SST can foster self-esteem and promote good communication skills. The Welsh Government (2019, p.11) continue to state that prompting is another effective intervention to develop social skills as it allows the teacher to support the learner to develop specific skills via ‘verbal, gestural or physical assistance’. Prompting may include the use of social stories, to which the National Autistic Society (2018c) describe as stories which support learners in what to expect when in different situations, and visual prompts, which can include photographs, objects, symbols, and written words (National Autistic Society, 2016b). Figure 4 shows that social stories and visual prompts, elements of prompting intervention, were the most used strategies to develop social skills in children with autism. Within the questionnaire, the respondents were then asked to state which strategy, from their professional experience, they believe was the most effective for supporting and developing social skills in children with autism. Figure 5 shows that 44.4% believed that the use of social stories is the most effective strategy to develop social skills in children with autism, with 33.3% believing that role play is the most effective strategy. Respondents stated that social stories are the most effective strategy as it can allow the children to relate to the characters within the stories and also supports them in understanding how to react in different situations (sample of responses shown in appendix 2). The results from the questionnaire show that the information for the Welsh Government (2019) about the most effective strategy to develop social skills in children with autism and the opinions of the respondents’ contrast. This may be because of the ‘gap in evidence’ of the different strategies of SST used at different age ranges (Welsh Government, 2019, p.10). Furthermore, Reaven and Willar (2017)  suggests that more research is needed to understand how to support and develop social skills as there are a large range of elements in which people are challenged with. Estyn (2017a) share the good practice of Banana Moon Day Nursery, in Bridgend, as they have established links with a nearby residential care home to develop the pupils’ social skills. The interactions with the residents at the care home promotes communication and allows learners to experience new environments and understand how to interact with people. This good practice shares elements of the SST intervention as it gives learners opportunities to learn how to interact with other people (Welsh Government, 2019).



The National Autistic Society (2017b) state that children with autism may have challenging behaviour, such as conducing self-injuries, aggressiveness to other children, pica, and smearing. These behaviours may be caused by sensory issues, anxiety, change in routine or unstructured time (National Autistic Society, 2018d). Wales’ current code of conduct for additional learning needs state that learners with autism may require the following additional support to support their behavioural difficulties: sequence and organisation support, problem solving support, flexible teaching arrangements, and help to gain an understanding of ideas, concepts and experiences than cannot be experienced by the learners (Welsh Assembly Government, 2004). Figure 6 shows that, from the respondents’ professional experience, anxiety and meltdowns were the highest observed difficulties of behaviour observed in children with autism, with 1 respondent stating that they had observed no impact on behaviour. Figure 7 shows the strategies used to support the behavioural issues of children with autism, with increasing structure and predictability of activities, simplifying communication, and providing extra time to complete tasks are the most common strategies used. The data from figures 6 and 7 imply that the previously mentioned strategies are considered the most effective for supporting the most common impacts on behaviour, meltdowns, and anxiety. Estyn (2017b) share good practice from Ysgol y Gogarth, Llandudno, a school where all 223 pupils have additional learning needs, including autism, for collaborating with teachers, behaviour analysts and educational professionals to create a positive behaviour support strategy.  The school implemented the ‘STEPS program’ which encourages learners to manage and monitor their own behaviour, which has resulted in no permanent exclusions from the school (Estyn, 2017b). This highlights that creating a positive behaviour environment and providing children with autism with the skills to manage their behaviour can reduce their difficulties with behaviour.


[bookmark: OLE_LINK2]Schopler and Mesibov (1994) states that environmental factors, which can include timing and sequencing of events, objects, and people, have a large impact on children with autism’s behaviour and learning. Furthermore, the National Autistic Society (2018e) suggests that practitioners must adapt the environments to support the child with autism and allow them to feel comfortable. These statement by Schopler and Mesibov (1994) and the National Autistic Society (2018e) agree with Abraham Maslow’s theory that learners must feel comfortable in the learning environment in order to learn and develop higher-order skills, such as self-confidence (Bates, 2016). Therefore, this shows that learning environments must be adapted to ensure they are a suitable environment for children with autism to learn. The National Autistic Society (2018e) suggest that the use of a sensory room can create a comfortable and stimulating environment, which may include the use of the following equipment: projections, music, and bean bags. The Welsh Government (2019) state that the use of visual supports can be effective in supporting learners with autism in the classroom environment due to the versatility of the strategy, for example it could be implemented with regards to labels, maps, organisers or timelines which can reduce the negative impact on the child’s behaviour and learning (Schopler and Mesibov, 1994). The National Autistic Society (2018e) suggest that the use of a timetable and a structured routine can create a comfortable environment for learners with autism as, according to Hume (2018), it can reduce anxiety and support positive behaviour. In question 17 within the questionnaire, shown in the group file, the respondents were asked to state the strategies they had used to support children with autism within the classroom environment. Figure 8 shows that 79.6% of respondents had used visual supports and timetables to support learners with autism. 0 respondents stated that they had used a sensory room to support children with autism, which may be due to, as stated by the Welsh Government (2019, p.22), the ‘evidence regarding effectiveness’ of the strategy is considered ‘not of a sufficient high quality’. Additionally, the Welsh Government (2018b, p.49), state that there needs to be a development of ‘specially resourced provision’ in a number of schools in Wales, which implies that many schools may not have access to resources such as a sensory room and have not been given the opportunity to support children with autism in this way. In question 18 of the questionnaire, the respondents were asked to identify the most effective strategy to support learners with autism in the classroom environment, to which 17 stated that a timetable and structured routine was the most effective strategy due to the child being able to feel comfortable within the environment as they know what to expect throughout the school day (sample of responses shown in appendix 3). Estyn (2012) share the good practice of Tŷ Gwyn Special School, Cardiff, for investing in innovative technology to create a learning environment beneficial for all learners. The school’s sensory and touch therapy rooms have allowed pupils to develop and improve their communication skills (Estyn, 2012). This practice highlights that adjustments made to the learning environment can create a comfortable learning environment which can allow children with autism to develop essential skills.




[bookmark: OLE_LINK1]Schopler and Mesibov (1994, p.184) describes how people with autism, who have not been taught effective coping mechanisms to manage their difficulties with the emotional aspects of autism, may conduct ‘maladaptive’ coping strategies. Schopler and Mesibov (1994) continue to state that children who exhibit these coping strategies are likely to experience stress and anxiety. The Welsh Assembly Government (2004) state that an array of strategies must be put in place to support the child when in stressful or anxious situations. Both Schopler and Mesibov (1994) and the Welsh Assembly Government (2004) highlight that children with autism must be provided with strategies to manage in stressful and anxiety-prone situations. In question 13 in the questionnaire, respondents were asked to state the ‘maladaptive’ coping strategies they had observed children with autism conduct (Schopler and Mesibov, 1994, p.184). Figure 9 shows that 23.2% of respondents had observed children with autism conducting repetitive patterns when playing, communicating or throughout the school day. 20.7% of respondents had observed children with autism conducting vocal stimulation to cope with stressful situations. Additionally, figure 7 highlights the strategies used to support children with autism in coping with their emotions. As previously stated, providing the child with a structured routine within the classroom was the most used strategies by the respondents. Question 21 in the questionnaire asked respondents to share their opinion on whether an effective structure can reduce anxiety in children with autism, to which 91.3% of respondents agreed. The data from the questionnaire implies that providing a structured routine within the classroom can support children with autism in coping with stressful and anxiety-prone situations. During Professional Teaching Experience, a year 5 class included 3 children who had been diagnosed with autism. The class teacher provided each child with a personal timetable and would inform the pupils of the activities they would be conducting during the day, which allowed the pupils to gain an understanding of what to expect throughout the school day. Research (Schopler and Mesibov, 1994 and the Welsh Assembly Government, 2004), data and good practice evidences that providing learners with coping strategies, such as a structured or timetabled day, can support pupils in coping with stressful and anxious daily activities. However, as previously stated in the assignment, the National Autistic Society (2017a) highlight the importance of educational professionals having knowledge of ways to support learners with autism. This implies that teachers who are not knowledgeable of ways to support children with autism with effective coping strategies may result in the children conducting ‘maladaptive’ coping strategies (Schopler and Mesibov, 1994, p.184). In question 11 of the questionnaire, respondents were asked to state their level of confidence when supporting children with autism, to which figure 10 shows that 56.5% of respondents are not confident in supporting children with autism. Furthermore, respondents were asked, in question 12, to state the level of effectiveness of their strategies to support children with autism, to which figure 11 shows that the mean level of effectiveness of the strategies used by the respondents was 6.5. The data from figures 10 and 11 show that most of the respondents are not confident when supporting children with autism and do not use effective strategies, which may be due to lack of knowledge of ways to support children with autism. In order to develop support for learners with autism, the Welsh Government (2018a) state that information and training of autism must be enhanced. Additionally, the Welsh Government (2018b, p.49) state that access must be improved to ‘specialist advice and support’ for educational professionals to aid in supporting children with autism. However, this statement was included in the ‘Draft Additional Learning Needs Code for Wales’ document which is subject to change as it is not the final, statutory documentation. This shows that the Welsh Government (2018a, 2018b) has highlighted the lack of knowledge of autism in educational professionals and has formed ways to develop and enhance their understanding.

Conclusion
The Welsh Government (2004) state ways in which children can be identified with autism, such as teachers conducting observations of the characteristics of autism the children present, to which the data from the questionnaire shows the respondents follow the statutory statements. The data from figure 1 showed that 78.3% of respondents believe that more boys are identified as being on the autistic spectrum, to which research suggests is due to the ‘male-biased’ understanding of how to identify autism (Lai et al., 2015, p.11). This shows that further research must be conducted to ensure that all learners with additional learning needs are identified and given the required support. The data from the questionnaire also highlighted that 25% of respondents had received no training to support children with autism, to which the National Autistic Society (2017a) state that educational professional’s understanding of autism is essential to effectively supporting learners. This exemplifies the importance of training all members of staff. To further develop the data collected, information about the effectiveness of the training respondents had received would allow researchers to compare the effectiveness of different autism training. The most effective ways to support and develop social skills within children with autism was also discussed within the assignment, to which the Welsh Government (2019) state SST is the most effective. The data from the questionnaire contrast the statement made by the Welsh Government (2019) as most respondents believed that the use of social stories is the most effective way to support and develop social skills within children with autism. The Welsh Government (2019) highlighted the lack of evidence of SST use in different age ranges, which shows that more research is needed to develop the strategy. The data from the questionnaire, figure 8,  highlighted that using visual supports and timetables created a comfortable learning environment for learners with autism. However, good practice of Estyn (2012) highlighted that the use of a sensory room enhanced children with autism’s communication skills as the comfortable learning environment reduced the barriers to learning. However, within figure 8, 0 respondents had used sensory rooms to support learners with autism which may be due to lack of specialist resources within schools in Wales. The Welsh Government (2018b) also highlight the need of specialist resources within schools of Wales. The respondents of the questionnaire were from a number of authorities in Wales, shown in figure 12, which means that the data collected was from a wide geographical sample. This allowed the collection of diverse data as different authorities in Wales may have different strategies for supporting the emotional aspects of autism. However, data relating to how the local authorities support learners with autism could have been collected to allow the researchers to compare the strategies. A limitation of the data collected from the research is that it lacked discrete data of why respondents believed a specific strategy was the most effective and how they implement the strategy within their teaching. This data would allow the researcher to gain a greater understanding of the strategies used to develop specific aspects of autism.  
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Appendix 1
Responses from the questionnaire

	How are pupils with autism identified in your school?

	Observations from teachers, gathering evidence and seeking support.

	Chatt screening programme ( teacher observations) After two terms of observation and evidence- observation made by educational psychologist.

	Teacher observation then followed by ALNCO discussion and assessments

	Teachers refer pupils who appear to demonstrate autistic tendencies to the school ALENCO who will then monitor and refer to the Educational Psychologist who will then diagnose.

	Teacher observations
Teaching assistant observations

	Teachers observations teaching assistant observations

	Teacher observations, input from parents, Ed Psych

	Observation of behaviour in school by all staff.

	Mainly by parents or class teacher.

	Teacher ibservations and referral to Educational psychologist. Ed psych then observes and evaluates pupils needs.

	Teacher observations

	Teacher observations if children have started in our Nursery and moved through the school.  Some children have changed schools and have been diagnosed prior to starting in our school.

	Monitoring of behaviour
Teacher observations
Parents

	Teacher Observations , Parent discussions,

	Teacher observation and local authority 

	Observations/monitoring by SLT/SENCO.

	observations

	Teacher: and parent observation

	Teacher observations, professional agency observations, SENCO coordinator




Appendix 2
Responses from the questionnaire

	Which strategy would you consider to be the most effective for supporting and developing social skills within pupils with autism and why?

	Social stories are an effective way as it provides an interesting stimulus to engage the child. The language ensures they understand the scenario in a simple, organised manner.

	Social stories helps them to visualise a social setting

	Social stories

	Social stories and role play scenarios.

	Social stories because children relate to characters in stories and develop their awareness of situations through these.

	Social stories and visual prompts but it does depend on individual children . Knowing the child is crucial , understanding and observing the behaviour and collaboration with the parents is crucial.

	Social stories because there is info there to assist in helping pupils when they feel upset and can be used to remind the pupils how their friends may feel when they have meltdowns. From experience pupils also like reading through their social stories occasionally

	PECS, social stories,






















Appendix 3
Responses from the questionnaire

	Which strategy would you consider to be the most effective for supporting pupils with autism within the classroom environment and why?

	It depends on what needs they have, but I would always have a clear routines and display this clearly.

	Visual timetable 
Timers for competing task
Routine and sticking to word.

	Having a visual calendar and timetable as this keeps them in a routine which is a large part of the issues in class.

	Embedding routine, explaining the timetable in advance. Being aware of triggers that could have the potential to escalate into the pupil being unable to cope e.g. loud noises, crowded spaces

	Visual timetable for the day/week if any changes they can be prepared.

	Visual timetable - helps them prepare and deal with change

	Visual timetable to aid predictability of what will happen and lessen anxiety.

	Displaying timetable to help with their daily routine.

	Having a clear visual timetable to show consistency to their daily routine.

	Visual timetable. This ensures children with autism are aware of the structure of the day and there will be no surprises to catch them off guard. Also the use of a ‘Now/ then’ board has been effective. Children are given a visual of what they have to do ‘now’ and when they complete the task they can see what they will do ‘then’

	Display what is the routine always reinforce verbal cues to support visual cues .

	Displaying visual pictures of the daily timetable and activities so that children are comfortable and know what's next throughout their day.

	[bookmark: _GoBack]Timetables and visual cues as they helped the child feel in control.



Figure 4
A chart depicting strategies the respondents have used to support and devlop social skills


Practising play	Role play	Video modelling	Social stories	Visual prompts	8	11	1	18	17	Strategies


Number of respondents



Figure 3
A chart depicting the areas of training the respondents have recieve to support the emotional aspects of autism 


Social	Environmental	Behavioural	Language and communication	Coping mechanisms	None	11	9	14	12	9	2	Emotional aspects of autism


Number of respondents




Figure 5
A chart depicting the most effective strategies for supporting and developing soical skills according to the respondents 


Practising play	Role play	Video modelling	Social stories	Visual prompts	1	6	0	8	3	Strategies


Number of respondents



Figure 6
A chart depicting the impact the emotional aspects of autism have had on the behaviour of children with autism


No impact	Meltdowns 	Anxiety 	Violence	Difficulty with organising and sequencing	1	20	19	9	6	Impacts


Number of respondents



Figure 7
A chart depicting the strategies respondents used to emotionally support children with autism


Limiting extraneous noise	Increase structure and predictability of activities 	Simplify communication/Use direct language	Teach autism awareness and acceptance	Extra time to complete tasks	Working with parents	Incorporate their intense interest into lessons	12	19	18	3	17	5	10	Strategies


Number of respondents



Figure 8
A chart dipicting the strategies used to support children with autism in the classroom environemnt 


Displaying visual pictures with key vocabulary	Displaying a calendar/timetable to aid routine	Having a seating plan	Use of a sensory room	20	19	10	0	Strategies


Number of respondents



Figure 9
A chart dipicting the number of coping strategies respondents had observed in children with autism


Self-isolation	Biting and/or motor stimulation	Repetitive patterns in play communication and familiar daily events	Vocal stimulation	Intense attachement to favoured objects	Excessive avoidance or intense seeking of particular sensory	13	8	19	17	14	11	Coping strategies


Number of respondents



Figure 11
A chart dipicting the level of effectivness the respondents precieve their strategies for supporting children with autism


0	1	2	3	4	5	6	7	8	9	10	0	0	2	0	0	1	5	8	5	1	0	Effectivness level


Number of respondents



Figure 10
A chart depicting respondents' confidence to 
supporting children with autism


Not confident 	Neutral 	Confident 	No experience  	2	11	10	Level of condience


Number of respondents



Figure 12
A chart dipicting the authorities respondents are located in


Torfaen County Borough Council	Merthyr Tydfil County Borough Council	Neath Port Talbot County Borough Council	City and County of Swansea	Carmarthenshire County Council	6	5	7	4	2	Authority in Wales


Number of respondents



Figure 1
A chart depicting whether respondents agree that more boys than grils are identified with autsim


Yes	No	No opinion	18	4	2	

Figure 2
A chart depicting the training respondents have recieved to support children with autism


No training received 	Accredited course	ASD Aware Certification Scheme	INSET	Local authority	ADDs training	6	2	7	1	2	1	Training to support children with autism


Number of respondents
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