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	[bookmark: cysill]Targed/Target 1
	Be more consistent in the depth of my discussions.

	Targed/Target 2
	Develop criticality in my writing, rather than being too descriptive.

	Targed/Target 3
	Try to make clear, focused links between theory and practice.  


Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise
In this assignment, there will be a discussion on how an intervention can support the learning and development of a group of learners. There will also be a focus on how the intervention has potential for ensuring learner progression and any challenges that may arise. The intervention that has been chosen will focus on developing learners’ emotional wellbeing. Emotional wellbeing was chosen as a focus as because the learners to be discussed struggle to manage their emotions when they are faced with negative social situations. Moreover, the learners’ inabilities to deal with negative situations results in equally negative behaviours and often causes disruptions in their progression during tasks. The intervention that has been chosen is Emotion coaching. A key recommendation by the Welsh Government is that there needs to be more support for the emotional and mental well-being of young people in Wales and which promotes resilience. Therefore, the Welsh Government aims to 
“ensure that everyone who cares, volunteers or works with children and young people is trained in emotional and mental health awareness, to tackle issues of stigma, promote good mental health, and enable signposting to support services where necessary” (Senedd CYPE, 2018, p.67).
The Welsh Government believes learners’ who are “enterprising and creative contributors” need to have opportunities to “express ideas and emotions through different media” (Welsh Government, 2020a). Equally, the new curriculum for Wales states that for learners to be “healthy, confident individuals” they need to “building their mental and emotional well-being by developing confidence, resilience and empathy” (Welsh Government, 2020a). The assignment will focus on two learners aged between 9 and 10 years old in a mixed ability class. The school is located within an area of high deprivation and children eligible for free school meals. Learner A is 9 years old and currently works within the lowest ability teaching group within the class. She currently works below what is expected of her age and typically completes work expected of learners aged 7 in the foundation phase. She is eligible for free school meals and often attends breakfast club. Learner A becomes frequently distracted during lessons and becomes frustrated when completing tasks to the point where she cries. She often refuses to listen to adults during the episodes of extreme emotions and has been known to be physically violent towards her parents when distressed. Learner B is a more able and talented individual within the class and is 10 years old. She is also a pupil who is eligible for free school meals. She works within the highest ability group in the class and often works independently with little support from the class teacher. However, she often isolates herself when she is not leading the group work and becomes irritated with her peers. This often escalates to her raising her voice to her peers which sometimes results in confrontations. 
Early childhood development incorporates 6 aspects that children undergo between the age of 0-8 years. The aspects are physical, cognitive, emotional, linguistic, social and spiritual development (WHO, 2018). This time is when a child “undergoes remarkable growth” with their brain development which is at its peak (UNESCO, 2017). Siegel and Payne Bryson (2012) state that the brain is split into two hemispheres known as the left and right hemispheres. They note that the left side of the brain deals with “logical, literal, linguistic and linear” information (Siegel and Payne Bryson, 2012). However, the right-side processes information that is “non-verbal” such as “facial expressions” (Siegel and Payne Bryson, 2012). During development, children are predominantly governed by the right hemisphere of their brain and have yet to develop logic and a vocabulary to express their emotions (Siegel and Payne Bryson, 2012). Siegel and Payne Bryson (2012) state that teaching children how to make the right decisions when they experience challenging emotional situations is a very important skill. They state that not only does the brain have a left and right hemisphere but a top and bottom brain which they refer to as “downstairs and upstairs” (Siegel and Payne Bryson, 2012). The “downstairs” section of the brain is where basic functions take place such as breathing but also where “innate reactions and impulses” occur such as “fight or flight” (Siegel and Payne Bryson, 2012). However, the top section of the brain facilitates “intricate mental processes” such as thinking and planning” as well as empathy (Siegel and Payne Bryson, 2012). Siegel and Payne Bryson (2012) believe that when children engage their upstairs brain, they can regulate their emotions better. Therefore, adults need to help children engage their “upstairs and downstairs” brains so that when they experience emotion impulses, they can rationalize them and keep calm (Siegel and Payne Bryson, 2012). There are many major theories of cognitive development in children that focus on emotional development. One theory is “Nature vs. Nurture”; it explores the debate of why individuals develop certain personality traits. The “Nature vs. Nurture” debate explores how genetics can produce particular aspects of behaviour against what is learned often by influences (McLeod, 2018). The biological approach also known as “Nativism” believes that genetics, hormones and neurochemical responses determine behaviour. It believes that the way individuals develop personalities are directly linked to what they inherit from their parents. However, behaviourism believes that individuals learn behaviours from the environments in which they live through what is known as “conditioning”. Conditioning is a theory that the primary reaction to a stimulus by an individual or animal can be manipulated through learning a new reaction to the response (Psychologist World, 2015). Theorists such as Pavlov (1897) and Skinner (1936) support the theory that at “birth the human mind is a tabula rasa (a blank slate) and that this is gradually “filled” as a result of experience” (McLeod, 2018). However, cognitive psychology depicts that as humans our behaviours are founded by neurological structures such as memory, perception and schemas and the constant changing environments in which we live (McLeod, 2018). 
Emotional development in children can occur when they develop strong attachment relationships early in their lives typically as new-borns. This is known as the “attachment theory” and is defined as developing a strong emotional bond to a particular individual (Rose, Gilbert and Richards, 2015, p.57). Therefore, it is believed that if a child receives consistent appropriate responses from their caregiver when they are distressed, they develop a “secure attachment”. However, if the child is subjected to long-term inadequate responses during distress they become “attached” and anxious. Additionally, children who do not develop secure attachments tend to have lower self-esteems and are not able to emotionally self-regulate compared to their peers who have (Rose, Gilbert and Richards, 2015, p.57). One of the primary responses displayed in new-borns’ is crying as their amygdala matures and forms a gateway to the limbic system. Children who develop “strong neural connections between the limbic system and the cortex” through life experiences develop better control over their fight or flight responses in reaction to a stimulus (Rose, Gilbert and Richards, 2015, pp.71-72). Therefore, children who developed secure attachments in infancy tend to develop mechanisms that help them to moderate their emotions due to having stronger neural connections (Rose, Gilbert and Richards, 2015, pp.71-72).
Progression in learning can be defined as specifically ordered learning expectations and teaching opportunities throughout the developmental stages and ages of a child (Great Schools Partnership, 2013). Welsh Government (2020b) state that within the new curriculum learner progression will be at its centre. Also, progression will be measured as a continuum throughout the child’s education in accordance to the progression steps largely outlined to withstand many years of learning (Welsh Government, 2020c). The Welsh Government (2020c) states that the ages of “5, 8, 11, 14 and 16” are roughly linked to what is expected at each progression step as they believe learners progress differently within the Areas of Learning (AoLEs). Therefore, Welsh Government (2020c) developed “what matters statements” to support learner progression from the age of 3 to 16 and are outlines of what the Welsh Government expect their young learners to achieve by the end of their school careers. The “what matters statements” are to be used as guides for practitioners when they are creating the school’s individual curriculum. This emulates Bruner’s (1977) theory of learning where he believes that children are capable of learning complex ideas that are very simplified to begin with but increase in complexity as the child progresses within the skill. Bruner (1977) believes this is possible as child will revisit the ideas each time the skill increases in difficulty. Also, Bruner (1977) notes of the importance of repeating the primary ideas as a way of mastering the skill they are trying to develop. Bruner (1977) described this idea of learning as a “spiral curriculum” as the learning keeps developing as new complex ideas are introduced (Bruner, 1977, pp.52–54).
Welsh Government (2020) state that within the Health and Well-being AoLE, learners need to be provided with opportunities to make connections between their personal experiences and emotional well-being. They believe that “learning how to communicate their feelings, learners will be better placed to create a culture where talking about mental health and emotional well-being is normalised” Welsh Government, 2020d).They note that by providing these opportunities “learners can be enabled to recognise that feelings and emotions are neither fixed nor consistent” (Welsh Government, 2020d).
Emotion coaching uses learners increased emotions and resulting behaviours to educate them on how to respond appropriately. The approach was developed based on research by psychologist John Gottman. It focuses on using empathy and verbal responses to soothe the child and promote a sense of acknowledgement in an attempt to calm the child’s heightened emotions. The intervention aims to help children use words to gain control of their emotions and then encouraging them to verbalise their feelings instead of internalising (ECUK, 2015). It provides practitioners with advantageous moments of learning to teach children appropriate behaviours in the moment that negative behaviours occur (Rose, Gilbert and Richards, 2015). It was found that in a study by Gottman et al in 1997, that children who were emotion coached tended to achieve more academically and were increasingly popular with their peers. Also, the children tended not to experience as many behavioural issues and appeared more emotionally stable (Rose, Gilbert and Richards, 2015). Emotion Coaching uses a 5-step process to support children during emotional episodes. Firstly, adults must be aware of the child’s responses such as crying or shouting. Next, the child thoughts and feelings need to be validated by listening empathetically. Then, the child needs to be encouraged to verbally “label” their current emotions to help “soothe” the child’s emotions. Lastly, the adult needs to work alongside the child to set boundaries and limits to what is accepted during episodes of heightened emotions. For example, the child may choose to tell an adult that they are sad or angry. However, they may decide themselves that they need to have 5 minutes where they can play with a toy or sit silently as a way of self-regulating their emotions (ECUK, 2015). This intervention also reflects Siegel and Payne Bryson’s (2012) recommendations for supporting children during “emotional waves”. Siegel and Payne Bryson (2012) state that children need help to engage the right hemisphere of their brains to help them develop logic during emotional outbursts. They suggest that this can be done through “nonjudgmental listening” and “empathetic facial expressions” which is also what Emotion Coaching suggests (Siegel and Payne Bryson, 2012). Additionally, they agree that providing opportunities for the child to explain why they are distraught helps to engage the left side of their brain by making sense of the situation using words. They refer to this step as “name it to tame it” (Siegel and Payne Bryson, 2012). 
Erik Erikson’s stages of Psychosocial development have 8 predetermined stages that span from early infancy to the end of adulthood. Erikson believes that the predetermined order develops an individual’s personality. Each step is met with a personal experience of a psychosocial crisis. The individual will either have a positive or negative outcome following this crisis and develops a personality trait. Erikson states that if an individual successfully completes each stage they develop a healthy personality which results in the ability to deal with social stresses. Equally, Erikson notes that if an individual fails to complete stages, their ability to complete further stages is reduced. This results in an unhealthy personality and sense of self. However, they go on to state that stages can be revisited and resolved later in an individual’s life (Mcleod, 2007). Pupils A and B have only reached the first four stages based on their age. However, Pupil A has a difficult time in trusting adults as previously stated. Erikson’s theory suggests that she did not successfully complete the first stage “trust vs. mistrust” (Mcleod, 2007). Therefore, she has developed a mistrust personality trait which is hindering her progression during activities. Emotion Coaching can help her to improve and master this stage of development. It fosters relationships with authority figures and peers. Also, it opens a line of communication and allows the child an opportunity to place trust in the adult as a way of controlling their overwhelming emotions. This is achieved through the child being to express their thoughts and feelings whilst being acknowledge by the person they are communicating with. Moreover, Pupil B has very low self-esteem and often feels inferior to her peers. She often becomes withdrawn from group activities and displays a non-caring attitude to her peers. Again, this implies that Pupil B did not have a positive experience during stage four of “Erikson’s Psychosocial development “Industry vs. Inferiority” (Mcleod, 2007). Emotion Coaching can support Pupil B during episodes of inferiority by providing discussion opportunities to find the root cause instead of her internalizing. She may choose to use the tool “name it to tame it” to let her peers know that she is not comfortable during an activity instead of using unwanted language (ECUK, 2015).
Abraham Maslow’s Hierarchy of Needs theory is a 5-tier model of needs often displayed as a pyramid. Maslow believes that the needs found lower down the pyramid such food and rest must be met before individuals can meet their more complex needs like self-actualization. The model splits the human needs into “deficiency needs” and “being needs” (McLeod, 2020). The deficiency needs occur when an individual experiences deprivation of a basic need such as hunger. However, the deprivation motivates the individual to fulfil their needs until it no longer feels like a deprivation. Once the individuals’ basic needs are met, they can progress towards meeting the higher levels or “being needs” (McLeod, 2020). However, if needs either basic or higher level are not met, they do not hinder the progression of the individual. The individual will develop with differing levels of fulfilment (McLeod, 2020). Pupil A is a free schools meal pupil and often attends breakfast club. She often appears disinterested during the morning sessions in school. However, after lunchtime she becomes more involved in activities and engages with the adults and her peers. Maslow’s hierarchy of needs suggest that Pupil A’s basic needs such as hunger are not met when she first arrives to school. As a result, she presents overwhelming emotions and disruptive behaviour. This prevents her from completing activities and hindering her progression. Emotion Coaching could help Pupil A manage her emotions and unwanted behaviour by allowing her to opportunities to speak to the emotion coach within her class whenever she needs to. The emotion coach can help Pupil A follow the 5-steps to self-manage her overwhelming emotions at that moment in time. Moreover, as the emotion coach is her peer, she may feel more relaxed about talking about her feelings opposed to the class teacher. 
Whereas Pupil B, struggles to integrate into groups where she is not leading the group work. She often struggles to maintain friendships and has a hard time accepting appreciation from her peers. Maslow’s Hierarchy of Needs theory suggests that Pupil B’s needs have been deprived within the love and belonging aspect of the model (McLeod, 2020). Emotion Coaching can help her develop and fulfill her physiological need to belong by using an emotion coach as a bridge between her peers and herself. The emotion coach can help Pupil B verbalize her insecurities surrounding her peers and friends and give her possible solutions to improve this feeling. Equally, the emotion coach can act as an advocate for Pupil B by speaking to her peers to let them know that she feels insecure and that she finds it hard to maintain friendships. This will help her peers understand why Pupil B may react certain ways in group situations and hopefully allow them to develop empathy for her. 
Emotion Coaching was chosen as an intervention for emotional development because children are unable to engage the rational parts of their brains especially when their emotions are heightened. They often become stuck in a fight or flight state. Therefore, children need to become calm before and adult can reason with them. Emotion Coaching encourages empathy then finding solutions with the child. Establishing empathy with the child helps them to calm down and enables acceptance towards the practitioner as they feel they can express themselves without judgement. This in time develops emotional and responsive bonds between the child and adult creating more effective communication and appropriate emotional responses (Rose, Gilbert and Richards, 2015). Emotion Coaching could be implemented as a whole school approach through providing training for all the staff members in the school. However, to begin with the intervention will be implemented by training one child from each class to be an emotion coach. Each emotion coach would be the first point of contact for their peers when they are feeling emotional and are finding it hard to self-regulate. However, the emotion coaches will need to feedback to the teacher if there is a matter that cannot be resolved using emotion coaching. Therefore, the emotion coaches will understand what appropriate support that they can provide for their peers and matters that need to be dealt with by a teacher. Emotion Coaching UK is a company that provides in house evidence-based training to both teaching professionals and parents (ECUK, 2015). ESTYN (2020) found that primary schools who have provided some staff training on emotional interventions understand the need to support the psychological development of children and believe they “benefitted” from the training (ESTYN, 2020a). Additionally, within the school, one practitioner could oversea the pupil emotion coaches and provide them with the training they have received. The practitioner could lead weekly meetings with the emotion coaches to provide any updates on training and to check in with the pupils to see if they had any queries regarding their roles as emotion coaches. The weekly meetings will provide opportunities for the practitioner to speak with the emotion coaches to see whether the pupils in the school find it effective and how they think it could be improved. Another way to monitor the effectiveness of the intervention could be to set aside time during weekly meetings with all staff members to discuss their thoughts on emotion coaching in their classrooms. This would provide an opportunity to discuss the strengths and weakness of the intervention as a school to see whether it is beneficial to the learners’ emotional development. From a report conducted by ESTYN (2020b), a South Wales school that provided staff with emotion coaching training found that behaviour improved. The school found that the” empathy, tolerance and patience” acquired by staff members following the training benefitted the pupils who were at “risk of exclusion” due to their emotional difficulties (ESTYN, 2020b). Bath Spa University (2017) reported that after a period of weeks, a child using emotion coaching to express their feelings improved how they described their feelings. Bath Spa University (2017) states how the child began using single words such as “happy” or “angry” to being able to express his feelings in sentences and became calmer as he spoke. Equally, they noted that the child’s concentration improved, and he became more comfortable taking part in whole class activities (Bath Spa University, 2017). 
One of the strengths of Emotion Coaching is that it is a basic practice that can be used by practitioners, parents and the children themselves. The intervention is primarily a talking guide that follows 5 steps and acts as a foundation to helping learners understand why they have emotions and how to best manage them. This means it is accessible to everyone who wishes to support the emotional development of children. However, a limitation of this intervention is that it requires verbal responses and the ability to hear them. Therefore, it may not be accessible for learners and adults with hearing and speech impairments as well as individuals with learning needs. During PTE 1, this limitation became evident as a pupil with Autistic Spectrum Disorder found it hard to express their emotions to the class teacher when she tried to use emotion coaching with him. The pupil became increasingly frustrated which increased their emotions and resulted in the pupil having to leave the classroom. Also, this intervention can be used in the moment when a child is experiencing difficult emotions. This means any problems that are causing the child distress can be acknowledge and dealt with quickly in hope the child can return to a calm state. This strength was evident during PTE 1 as group of female pupils decided to work together on an activity, but another female pupil wanted to work with them; the group was already full. This resulted in the female pupil becoming very upset and isolating herself from the rest of the class. The emotion coach in the class saw that her peer was upset and went over to speak to her. After 5 minutes of talking and following the steps she had learnt from her training, the emotion coach was able to help the female pupil calm her emotions and rejoin the class. This also meant that the class teacher could focus on the rest of the learners in the class, but she was mindful that there was a pupil in distress. Moreover, this allowed minimal disruption to the rest of the learners’ progress in the class as the teacher did not need to intervene and guide her attention away from the class. A major limitation of Emotion Coaching is the cost of providing the initial training to both practitioners and other adults such as parents. Emotion Coaching UK offers many different course lengths and prices. The “Basic Emotion Coaching UK Introduction Course” that is completed over one day can cost between “£1,200” for up to 50 people to “£1795” for 100 people or more (ECUK, 2019). However, the “Practitioner Emotion Coaching UK Core training course” is a two-day course and costs “£2200 for up to 10 people” and an additional £200 per person up to the maximum of “£4400” (ECUK, 2019). Therefore, it is a very expensive course for the school to fund as training to all staff members. However, from PTE 1 and 2 it was evident that staff training was a priority and many practitioners thrived from receiving opportunities which helped them to grow professionally. Another possible limitation of Emotion Coaching is that the initial training for both adults and the pupils is very time consuming. As previously stated, the courses range in duration and can result in teachers having to miss two days of teaching which ultimately impacts their learner’s progression from the disruption of the teacher being absent. Equally, once the practitioners have completed the training, learners who wish to be emotion coaches will then need to receive the training by a practitioner in the school. This means that learners will receive their training within school during assemblies and playtimes. This impacts on the children’s’ right to play and relax as outlined in Article 31 of the Rights of a child (UNICEF UK, 2016). 

To conclude, Emotion Coaching has helped children to understand that it is ok to experience extreme episodes of emotions and how best to deal with their emotions before they hinder their progression in learning. It has been proven to be an effective intervention both in school and at home for learners. A consideration for both pupils and staff would be to implement Emotion Coaching as a whole school approach. This could be achieved by the school providing Emotion Coaching training to all staff and implemented as a school policy for behaviour. Also, the Emotion Coaches from each class could present assemblies to the whole school and educate the learners on how to best manage their feelings with strategies such as finger breathing.  Finger breathing is a mindfulness technique that teaches children to focus on their breathing to self-soothe. The children learn to regulate their breath by focus on a finger each time they take a breath (Srinivasan, 2019). Another consideration for this intervention would be to provide Emotion Coaching workshops in school to educate parents. The school could support parents who find it hard to manage their child’s emotions by informing them on the practices they use in school. The school can encourage parents to use the techniques at home to help with consistency. Bath Spa University (2017) found that by educating a child’s parent on Emotion Coaching, home life was less stressful as the parent felt they were more aware of the child’s emotional needs. Therefore, helping learners to improve their emotional well-being both in school and at home. 
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