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I have created a scheme of work over 6 lessons for year 9 mixed ability pupils, This scheme of work had to be related to industry in Port Talbot. I planned this worked inspired by various artists Banksy, Bryce Davies, Maude White and Sue Blackwell. Banksy and Bryce Davies are both graffiti artists leading to the theme of graffiti industry. Maude White and Sue Blackwell both work in the realm of paper and were chosen as inspiration for how my pupils can manipulate paper to create their 3D buildings. 

The initial idea of my work was to inspire pupils to look at graffiti in a different way, that graffiti is art and not just vandalism. I wanted to give my pupils the opportunity to create their own 3D building to form a collaborative piece of work representing Port Talbot. Throughout the 6 lessons, pupils will expand on their literacy skills by investigating buildings around Port Talbot and engaging this into their work. The various artists will show pupils how graffiti is art, and inspire them to create their own graffiti design for their 3D building. In this scheme of work, pupils will understand how to use and experiment with mixed media, colour theory, gain skills in research led design and learn effective ways of using a scalpel.  The final outcome will be the making of a 3D collaborative installation of Port Talbot, the design work and use of colour on each building will represent what the building is, and interesting facts they have gathered to support this. The aim is to educate the pupils by developing their knowledge of the school and the local community and the history and culture of the buildings that surround them. 

Pupils will be aware of the final outcome and what is expected of them in the first lesson. pupils will gather their designs, photographs and research and start to create their 3d buildings leading up to lesson 5, being the lesson I decided to teach. This lesson involves using scalpels and mixed media. All 4 artists are recapped again at the beginning of the lesson to remind and inspire pupils for the making of their buildings. 
























Scheme of work


A scheme of work is ‘a plan or framework for that which is taught and/or learned’ Addison and Burgess (2007: p69) setting out a long term goal for what you want the pupils to achieve. The scheme of work for our micro teaching was set over 6 weeks. A scheme of work can however be a period of years to days. The scheme of work should be a plan of what the pupils are going to achieve in the 6 weeks, what skills they are going to learn and how this follows the Welsh national curriculum of understanding, investigating and making (WAG 2008). Skinner worked on experimental behaviour analysis and points out the weakness of educational approach in behaviour. He quoted that ‘deduced programs and schemes and methods of instruction’ (1968, p59). So in a scheme of work, we can examine and asses pupils abilities and behaviour, we can asses understanding, investigating and making and give the pupils targets to hit these goals. In my scheme of work I have mentioned were I feel pupils will need help  or more guidance for understanding. If I had more lessons with my pupils, I would have more targets and goals for them by lesson 5 rather than assuming their abilities. 

Professor John Briggs, educational consultant quoted ‘In an integrated system, all aspects of teaching and assessment are tuned to support high level learning’ (Biggs, J. B, 2002.) in an effective scheme of work, the tasks set should be equal to a high standard of achievement, then higher goals set for those who complete the task. He mentions how ‘In a poor system, the components are not necessarily integrated and tuned to support learning, so that only ‘academic’ students spontaneously use higher-order learning processes’ (Biggs, J. B, 2002.) Setting a high standard from the beginning of my scheme of work and lessons, with good instruction and understanding will result in a higher standard of work. In my  micro teach I assumed a lot of my pupils were able to complete the task, which they were. However I overestimated the amount of things I had going on in the lesson and would definitely spread the lesson over more than one to set an overall standard. 

From my first professional teaching experience in school I have picked up on some of these points. In my lesson, around only 15% of my pupils finished the task, ready to move onto the next step in the first 20 minutes of the lesson, the rest of the class needed to be pushed for ideas to come out and create work. This then separated certain pupils from the class as they where ready for colour and put these pupils in the ‘higher-order’ learning of the lesson. To solve this issue, I demonstrated the next step to the whole class, because certain pupils started colour, this pushed the pupils still in pencil to finish to try and reach the higher stage. This situation refers back to Biggs (2002) where I need to set targets for the class overall, not just for pupils who will finish. 

















Lesson plan 

Every lesson needs to have a set of learning objectives. Daniel Pratt (1998) had multiple years of teaching experience, mainly in higher education, he however states there is 5 different approaches when teaching ‘The transmission Perspective (effective delivery) apprenticeship (modelling ways of being) developmental perspective (cultivating ways of thinking) nurturing perspective (facilitating self-efficacy) and social reform (seeking a better society)’. Without structure or planning, a lesson would not be taught well and there are many theories to reinforce his research with a similar methodology. A more up to date approach is from Mike Hughes (2002), he has a four-phase approach, this being overview, information, understand and review. 

The British research reviewed that studies generated a basic list of effective teacher characteristics, some those being 
· Lesson structure that is well organised 
· Class management that maximises pupils attention 
· High levels, and quality, of questioning 
· Good time management 
· Frequent feedback 
(Muijs D and Reynolds D 2011)

During my four-phase lesson plan I had a quick introduction and recap to familiarise my pupils with the learning outcomes and objectives, setting the standard for the lesson. Setting learning targets and demonstrations  on a wide range of materials set the pupils for the lesson, with plenty of techniques of what they could use. During the lesson I received frequent feedback by walking round and asking pupils how they were getting on, this involved questioning of their work. The structure of the lesson had to be well organised due to the amount of equipment so class management became important, making sure pupils where safe while moving around. Time management was the biggest importance that pupils understood and had time to use different media in the room before packing away. 

However I gave myself to much to prepare, the lesson started 5 minutes late due to the amount of equipment that needed to be out and this just isn’t officiant when in a school environment, the lesson needed to be broken into two so the pupils had less to focus on. I would have had more of a review (pleanery) at the end of my lesson rather than a quick question of what they have learnt. In school with year 7 pupils, I asked the pupils to pick out certain drawings from their classmates work to review and describe what they see, this would of helped with understanding for their benefit and my own. 














The National curriculum for art & design 

The national curriculum is a set of subjects and standards used by primary and secondary schools so children learn the same things. It covers what subjects are taught and the standards children should reach in each subject (GOV.UK. 2018). 

The national curriculum is so schools have similar learning patterns and objectives. It instructs teachers to set their lessons and teach at a certain standard, linking the majority of schools together with a similar framework and results ‘a plan or framework for that which is taught and/or learned’ (Addison and Burgess 2007: p69). In my scheme of work I aimed to address all areas of the national curriculum, the curriculum in art is very free, teachers are given guidelines to work from and its down to the them to decide how they will imply making, understanding and investigating (WAG 2008) thus giving teachers leeway for imagination and creativity in the scheme of work. 

Understanding 
Providing artist handouts and presentations should provide learners to use this knowledge to adapt their work, these handouts could include facts about the artist or environment or culture. Pupils should be given the opportunity to describe and make comparisons, experiment/examine methods evaluate the methods and results in their work (Welsh Assembly Government, 2008). I monitored my pupils in my micro teach on the work they produced and how they visually and verbally communicated understanding. This is a technique I have taken into my professional experiences, by walking around the room checking what my pupils have created is a way to check for understanding but can be limited, I back this up by asking them questions. 

Investigating 
Pupils should be provided with the chance to use their imagination, memory and experience to record, investigate and organise to develop ideas themes and feelings and collect information (Welsh Assembly Government, 2008). In my 6 lessons pupils will investigate the realm of paper, colour theory and recycled material. They will be influenced to use their imagination and memory to create their designs using these techniques. They are encouraged to go out into their local community to photography building for further inspiration in their work. 

Making
Provide learners with the opportunity to explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design. This would include use of colour, line and mark making, using various material and shapes to create a unique design (Welsh Assembly Government, 2008). In my scheme of work the pupils were encouraged to experiment with colour, materials and various techniques through the 6 weeks scheme. Since being in Bishopston school, I am shocked by how little the pupils achieve. I think the making of my scheme of work for my micro would have to be set over 3 lessons rather than only 2 to achieve the final goal and to include the elements of the curriculum in making. 










Y Cwricwlwn Cymraeg 

Cwricwlwn Cymraeg was a way to restore Welsh aspects of culture that had been forgotten. ‘Pupils should be given opportunities, where appropriate in their studies to develop and apply knowledge and understanding of cultural economic, environmental, historical and linguistic characteristics of Wales (ACCAC, 1999b, p.5). There are many forms in which Welsh can be taught in schools rather than having only Welsh lessons, those being:
· Place and heritage
· A sense of belonging 
· Literature 
· Art & religion 
(CCW 1993)  

To apply the relation of Cwricwlwn Cymraeg introduced the artist Bryce Davies. Bryce is a graffiti artist who works and lives in Cardiff. I started the lesson with my PowerPoint presentation with Welsh and English headings and I took the register in Welsh. Throughout the lesson pupils had handouts including key words in English and Welsh for them to work from. Also asking the pupils in previous lesson to go and take photos of their local community and find out an interesting fact gave them a greater awareness of the culture and history of Port Talbot. 
































The skills framework – ICT and Thinking 

As technology vastly improves, pupils need to do the same. In 2008 the National Curriculum statuary required more skills in the use of ICT, developing their ICT skills also develops learners thinking, communication and number skills (WELSH ASSEMBLY GOVERNMENT 2008). Visual technology is a way pupils can view artists work within seconds, i feel this has some issues as learners are unaware of the size or material that created the artwork which lacks their ideas and inspiration. However ‘the global technological presence of images can be produced and reproduced with speed’ (The Art of Ed 2018) saving time and resources for the teachers in the classroom and homework. 

ICT
At Key Stages 2 and 3, pupils should be given the opportunity to build on their IT skills they have started to develop. Learners should progress these skills to develop, practise, apply and refine skills through group and individual tasks in a range of context across the curriculum. They will use a range of software to imply these skills (WELSH ASSEMBLY GOVERNMENT 2008). 

The start of my micro included a basic PowerPoint to get them started. Throughout the scheme of work pupils are encouraged to use their mobile devices to capture images in their local area and how this can influence their work also using the internet to research facts and artists. There are many advantages using ICT in a school environment, in my experience in Bishopston, pupils create an artist page by using iPads during the lesson to gather information and images. This allows the pupils to pick their own images and find out their own facts rather than using one that has been given to them. 



Thinking 
Pupils experiment with a variety of resources gathered from information found to develop their creativity. In ICT, learners plan their activities identifying certain software and hardware then create and develop their presentations accordingly. They use ICT to solve problems contexts and reflect on the strengths and weaknesses of their answers. For learners to develop, they apply thinking across the curriculum through the process of planning, developing and reflecting (WELSH ASSEMBLY GOVERNMENT 2008). 


The pupils where provided with opportunities to look at graffiti in a different way. I encouraged them to see how graffiti can be art and not vandalism. Once they had gathered their images from their photographs and their facts to support this they were asked to create their ideas linking to artist inspiration. Once they gathered their information, gives the pupils the opportunity to reflect on the strengths and weaknesses before designing and making their final outcome. 










The National Literacy and Numeracy Framework 

Literacy 

In September 2013, communication and number was replaced with literacy and numeracy in the curriculum. Learners develop their communication through the skills of oracy, reading, writing and wider communication (WELSH ASSEMBLY GOVERNMENT 2008). communication has been replaced with literacy, however I feel communication still plays a part in literacy through verbal feedback and discussions on how pupils feedback their work and ideas, this Leeds to ‘Learners annotating their sketchbooks to explain their processes and ideas thoughtfully, collect information about artists and evaluate their work with care’ (Estyn, 2016).

I used literacy effectively in my micro lesson, by the use of PowerPoint and handouts given. I asked pupils to read passages from the handouts aloud to improve reading and verbal skills. I planned to use written skills throughout my scheme of work when it came to researching artists and researching facts in sync with their photographs. They would annotate designs ideas and asses their progress. If I was to plan my micro teach again I would have given feedback forms for the pupils to fill in at the end of lesson, what went what, what did not, what they would change and would would they take further. Not only would this be an affective way to improve their writing skills but will also help them annotate and review their work. 

Numeracy 

In art and design, learners apply number skills such as measurement, estimates, scale, proportion, pattern and shapes to develop, inform and resource their creative activities (WELSH ASSEMBLY GOVERNMENT 2008). 

In my scheme of work I tired to apply numeracy skills through different methods. Leaners has to consider the size of their building for when they create the collaborative installation. If they made their building to big or to small the final installation would not comply. Pupils where working around A4 size and to stick with this scale for the piece to work. Time reminders were used through the lesson, by reminding them when they had 10 minutes left, 5 minutes left etc. 


















Learning and Teaching theories 



Influences in the school environment comes down to the school curriculum and the approaches to teaching. There are frameworks that describe the core elements of effective teaching, The six common components suggests what teachers should consider when teaching
· content knowledge
· Quality of instruction
· Classroom climate 
· Classroom management 
· Teacher beliefs 
· Professional behaviour
Coe, et el., (2014)

Using these six components are what create a ‘good teacher’. The quality of instruction is gained through the knowledge of the teacher in the profession.  Westwood (2004) stated that teaching methods must be selected carefully to suit the types of learning. How teacher use certain methods effects classroom management, being in my professional work experience, keeping pupils on task is important to manage the class when ready to gather their attention for clear away or instructions. Managing the class while they work interacts the pupils with the activity, ‘good teachers review through the entire lesson’ (Hughes 2005: p91). Understanding your class and the pupils who are present is important for the management of the class  ‘acknowledging routes to achieving common goals can be different for individuals and groups, including this with SEN’ Addison and Burgess (2007: p136). In my micro teach I would have set less goals for my pupils, if I tired ,y micro teach in a professional environment, would result in learners off task and unsure of how to progress due to the level of equipment I had. 

























Differentiation 


It is important in art and design to structure the lesson and activities to insure all pupils achieve success and take part in the lesson. The lesson must be taught to all learning abilities and check for understanding ‘we cannot assume that just because a teacher teaches a learner learns what was intended’ O’Brien and Guiney (2001).

 Teaches should include and consider the main aspects of differentiation such as Pace, Resources, Visual Resources, Clear verbal instructions, Guidance and pupil grouping O’Brien and Guiney (2001). Giving pupils equal opportunity isn’t treating everyone the same, to differentiate you need to do the opposite and consider what would benefit the pupils and work with their abilities ‘equal opportunity does not mean treating someone in the same way: this would this would deny the concept of differentiation’ Addison/Burgess (2008). 

The pupils work in my lesson differentiated due to the ability of the student. Pupils where given the same task, same instructions and same equipment to create their buildings and it was down to them to create their piece. However I should have given the pupils more personal learning, and differentiated certain pupils needs to gain their personal learning. 
The instruction where clear to the group of what I expected them to create, however I could have simplified these to more strait forward instructions. Pupils where given bilingual verbal and visual handouts, including health and safety but I could I could have listed bullet points of what the pupils needed to achieve with the equipment at each station. 


Through differentiation teachers need to consider equality of the education system and how to fit this into their lessons to suit a range of backgrounds ‘pupils can fulfil their potential irrespective of gender, race, ethnicity, religion, nationality, social class, sexual orientation or level of ability’ (Addison and Burgess, 2007: p87). We must understand how pupils are affected by gender, race and emotional development in schools and consider how we can adapt. 

In my scheme of work I have tired to Include boys and girls interests when designing their graffiti designs and the use of material when creating their buildings. I also introduced a range of female and male artists ensuring good gender balance. Banksy who is based in London, creates very political work which can lead to the discussion of politics in different cultures and How then vary. By allowing the pupils to take photos and find information on their facts presented an opportunity for discussion based on the Welsh culture and history of Port Talbot 














Health and safety

There are many risks in art and design due to the amount of equipment and techniques pupils have access to. It is the teachers responsibility to make sure each pupil is safe, and using equipment safely in their lessons and are made aware of hazards.

Nsead created a guide to Safe Practice in Art and Design. 
· Relevant legislation 
· Saftey education 
· Management and organisation 
· Accommodation 
· Equipment and process 
· Materials 
(NSEAD - Health & Safety 2018).

This guide is essential to ensure the classroom is safe and I applied this guide to my lesson in advance. Organisation was a huge factor in my lesson due to the amount of equipment, I had to accommodate the layout of the tables but still having plenty of room for emergencies keeping exits clear. There was a separate station for scalpels were pupils had to stand up while using and to only use I’m the designated area. All the materials were separate in different stations to prevent gathering and to keep the class under control. I made pupils aware of the risks and safety hazards in the lesson, making sure pupils where using equipment sensibly and safely throughout. In the future I would definitely have less equipment and possibly clearer instructions certain equipment and on the overall task set. 
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