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Section 1 – Literature review
This section of the portfolio offers a literature review with up-to-date research, policies and discussion sounding pedagogy within Successful Futures. It will consider how Successful Futures will underpin pedagogical thinking in order to deliver the new curriculum proposed for Wales. This portfolio will discuss the opportunities and challenges that this new curriculum poses. However it is important to note, that it is beyond the scope of this literature review to fully explore all aspects of this topic as it is too vast.  . 
This literature review was conducted using thee defined pedagogical approaches and assessing how they support Donaldson’s’ vision of Pedagogy highlighted in Successful Futures approaches link into. The three defined approaches are:
1. Learner Voice
2. Multi-sensory Learning
3. Co-operative learning
To develop a critical argument for this portfolio, I need to firstly define pedagogy. Pedagogy can be defined as ‘The method and practice of teaching, especially as an academic subject or theoretical concept’ (Oxford Dictionary, 2017). Pedagogy is a controversial topic that is continually discussed universally within the educational sector. 
Donaldson within Successful Futures created twelve statements defining what good teaching and learning is. Therefore it is necessary for the purpose of this portfolio to unpick these statements in order to fully understand them. However it is important to note that it is beyond the scope of this assignment to discuss the twelve statements in-depth. Instead the literature review is to discuss the statements which relate to the three defined pedagogy approaches.
Learner Voice
The first statement to be considered is number ten where Donaldson states ‘good teaching and learning encourages learners to take increasing responsibility in their own learning’ (Donaldson, 2015 p.69) which promotes the use of developing independent learners. A way to promote this within schools is through the use of ‘learner voice’ as promoted by Husbands and Pearce (2012) who state ‘effective pedagogies give serious consideration to pupil voice’ (p.3). Rational encompassing promotion of learner voice is already utilised by Welsh Government The Welsh Assembly (as it was known then) made a commitment to the United Nations Convention on the Rights of the Child (UNCRC) which supported ‘Article 12 of the Convention which sets out the right of children and young people to express an opinion and to have that opinion taken into account on any matter that affects them’ (UNCRC, 2017, p.4). This was adapted and developed as the core principle of the School Effectiveness Framework (SEF) as it prompted the use of learner voice within the classroom in order ‘to actively engage children and young people in the planning and management of their learning environment’ (DCELLS, 2008a, p.12)

This is potentially where it can be problematic, because practitioners can say they already use learner voice but this poses the question do they use it effectively? This question is supported by Niemi et al who states that ‘involving students… in educational decision-making, and listening seriously to their stories of experiences as learners are essential first steps in developing education’ (2012, p139).Within my current setting we have a eco council and a school council in order to say we are using leaner voice by ‘ticking a box’ but we do not use it effectively as it is only using a selected members of the school to represent the voice of the learners. This argument was voiced by Ferguson et al that using learner voice this way ‘may cause minority perspectives to become invisible’ (2011 p.55). Therefore this particular pedagogical approach needs to be developed further in order to fully follow the proposals set out by Donaldson Successful Futures. 
The use of learner voice is beginning to be developed within my setting by allowing learners to have ownership in choosing their topic each term. This use of learner voice is supported by Arthur and Cremin as it provides ‘opportunities for learners to voice opinions about things that matter to them and that affect their learning and other school experiences’ (2010 p.333) Through initial observations this approach appeared to allow learners to be more engaged. For instance, my current year group chose the topic ‘farm’ they were all excited about this new topic and eager to learn about. It was also committed during parent consultations how learners were talking about the farm when they got home; therefore, it is showing how learners are enthusiastic about their learning and what they are learning in school. Learners were also involved in deciding what part of the farm they wanted to learn about through group and whole class discussions. This helped with the planning of this topic in order to ensure this enthusiasm continued throughout the course of the topic.
However a challenge which comes with the use of learner voice choosing the topics is the progression and coverage of topics covered over the course of their educational journey within the setting, as this causes a risk of repetition of both topic and skills. Therefore the topics need to be tracked in order to prevent topics being repeated again the following year and to ensure all skills expected to be covered within the year are learnt and developed.
Learner voice allows the relationship between practitioner and class to develop. This links directly with Donaldson’s statement number eleven where good teaching learning supports ‘social and emotional development and positive relationships’(2015, p.69). The role of learner voice within pedagogy is perfectly summed up by Van Manen. He writes that ‘pedagogy is about being in a  relationship with a child’ (1991, p.79) which is further developed by Alexander where learners ‘come to play a more active role in their education and schooling as a direct result of teachers becoming more attentive.’ (2010 p.145). This highlights by developing positive relations and being valued by the class teacher learners can develop and thrive in school. Learner voice links directly with Donaldson’s Successful Futures and his four core principles as it will develop learners as a whole in order to allow them to achieve.
Multi-Sensory Learning 
This section of the literature review will explore how a multi-sensory approach to learning links directly with Successful Futures and how it can be incorporated into the new curriculum.  Multi-Sensory learning requires learners to grasp knowledge using not just one of their senses but as many as possible as highlighted by Giess et al (2012, p.63) who state that a multi-sensory approach  ‘appeals to students’ visual, auditory, tactile, and kinaesthetic senses’.  Within the research conducted by Giess et al. it was reported that on average learners participating in the study had scored significantly higher compared to initial baseline data. This highlights how a pedagogical approach using multi-sensory learning can improve learners’ attainment. This links directly with Donaldson’s statement of good teaching and learning number three by ‘applying a blend of approaches’ (2015, p.65). Cooke also supports the use of different approaches by stating that using a combination of multi-sensory approaches is a powerful effective learning tool, as it allows the leaners to ‘store and recall the information’ (1997, p241). Therefore, a multi-sensory approach to learning will hopefully improve attainment for all learners. 
However it is important to note the comparisons between multi-sensory approaches and the learning style theory of assigning a learning style ‘label’ to pupils i.e. assessing learners as Visual, Auditory and Kinaesthetic (VAK) learners. There are some arguments against VAK for instance  it is good professional judgement to go away from ‘labelling learners’ (Sharp et al, 2008, p.293). Therefore it is good pedagogical practice to teach using a variety of multi-sensory strategies in order to develop learners use of their senses. Sharp (2008) cites Smith (1996) who states that learning styles should not be used to isolate different approaches for learners. Pashler develops this idea of not labelling learners further by identifying research which shows how labelling learners can be contradictory as it ‘lacks credible evidence’ (2008, p117). Therefore this pedagogical approach will broaden the learning experiences for learners who will learn through Successful Futures as it will meet the needs of learners without labelling them. This links directly with work of Husbands and Pearce who state that effective pedagogies are ‘inclusive and take the diverse needs of a range of learners’(2012, p.11) and echoed by Florain and Linklater (2010) as it will allow all learners to participate in classroom life.
A Multi-sensory approach to learning is not new to schools, because the setting currently uses a multi-sensory approach in the phonics programme. The setting follows the Department of Education (DfE) phonic scheme ‘Letters and Sounds’. However, through conversations between colleagues within my setting, it was decided to enhance the programme through the use of Jolly Phonics as a resource to facilitate learning. Multi-sensory approaches to learning is considered a vital part of Foundation Phase practice as promoted by Welsh Government as the Foundation Phase should  incorporate multi-sensory experiences which are repeatedly used (DCELLS, 2008b). For instance, with the use of senses during Mathematical Development learners can learn read and write numbers through ‘messy play’. Learners can use shaving foam, sand and salt in a tough spot, use play dough to create numbers and use a pen and pencil to write. However this can be further developed within the setting by using the outdoors to facilitate learning and making it authentic for learners in particular the use of the forest school classroom.  In particular the utilisation of enhanced and continuous provision within the Foundation Phase offers a variety of activities to promote independent learning and allow leaners to practise what they had learned and make new discoveries. 
This links directly with Foundation Phase pedagogy that through a multi-sensory learning approach to ‘play’ learners can become reflective learners to improve their learning based on the experiences, in order to socialise and learn through play in the enhance and continuous provision. This is echoed by Vygotsky Zone of Proximal Development (ZPD) because ‘play creates a zone of proximal development of the child. In play a child always behaves beyond his average age… play contains all developmental tendencies in a condensed form and is itself a major source of development’ (Vygotsky, 1978, p.102). However the term ‘play’ can be problematic as defined by Dearden (1967, cited in Hall and Lesley, 2004) who argues play is an activity that children participate in because they enjoy it. Dearden therefore does not value the importance of play and how it can facilitate learning. Dearden’s statement may contain some truth, however educational systems in Finland and Sweden can argue against this statement by Dearden because ‘play’ is fundamental in their Early Years curriculum and the In particular play plays a significate role within early years education and within recent policy and frameworks written by Welsh Government in the introduction of the Foundation Phase, and a similar messages of the importance of play have been echoed in Donaldson’s Successful Futures.  Rogers (2011) describes the early-years classroom as ‘activities-based’, and highlights ‘Play is voluntary, goal-less, spontaneous – but which for children is entirely serious’.  She goes on to argue that practitioners may need to use a new term to describe ‘learning through play’. Therefore when opportunities are well planned and executed effectively by the teacher using a range of resources, positive behaviour will be displayed by the children and learning will occur. Cohen, Manion and Morrison (2004) suggest that play will improve learning in young children. However even though play and a multi-sensory approach to learning within research has shown an increase in learner’s attainment it is not just about the strategy, but ‘how teachers use the strategy to make a difference’ (Hattie, 2003). 
Co-operative Learning
This section will discuss statement to be considered is number twelve where good teaching and learning ‘encourages collaboration’ (Donaldson, 2015, p.70). There is strong evidence promoted and highlighted by Hattie (2009) and Roorda et al (2011) which recognises the important of positive relationships between learners and the teacher and how the relationship between leaners and other learners can have a positive impact on learning and behaviour. A way of improving collaboration is through the development of co-operative learning which Donaldson promotes in statement number twelve. Co-operative learning involves a team of four learners working towards a common goal (Johnson and Johnson, 1989). However it is important to note co-operative is not just a group of learners working together and the teacher leaving them to complete the activity with no input from the practitioner this is echoed by Donaldson as co-operative learning when used correctly ‘will create structured contexts for learning to take place constructively’ (2015, p.70). Instead it is a pedagogical approach of learning in order for learners to be responsible for their own learning (Fisher and Fry, 2013).  Husbands and Pearce highlight the importance of team work within the classroom as they state how practitioners need to use ‘a range of techniques, including whole class and structured group work’ (Husbands and Pearce, 2012, p.8).
However it can be argued that group work can be ineffective as highlighted by Stronge et al. who argues in order for group work to be successful it requires the teacher to ‘select, plan and employ pedagogies to particular effect’ (2007). Stronge et al argues a valid point in order for group work to be successful careful planning and consideration need to take place before the lesson. This was witnessed during the learning visit conducted in Dundee through observations of lessons and conversations with staff. The local authority within Dundee invested time and money to train all teachers within the area in this method. Through conversations with staff they highlighted how this was Continued Professional Development which had a purpose. The training sessions were not just a series of clips to highlight good practice, instead the strategy and why it was developed.  
Working within groups is not technically new practice for practitioners within the primary sector and therefore staff members will have to be educated on the theory behind this learning strategy. Galton et al (1999) demonstrates how the lack of knowledge behind the theory can have a negative effect on learners’ attainment. Galton et al states how task-focused interactions between learners’ mainly involved exchanging information, rather than them working together to problem solve and engage in meaningful conversations to come to a solution. Instead it needs to be highlighted how group work and in particular co-operative learning links directly with Vygostky ZPD as it allows the development of social interactions between learners in order for them to ‘exchange ideas, experience new behaviours, and ultimately, through verbalization, internalization these ideas’ (Doolittle, 1995, p.21). It also links with Bruner’s Constructivism theory of scaffolding as highlighted by Puntambekar and Kolodner because co-operative learning links with effective scaffolding for learning as it has a ‘common goal, ongoing diagnosis, dynamic and adaptive support, dialogues and interactions, and the transfer of responsibility’ (2005). This links directly with the Four Core Puproses as highlighted within Successful Futures in order to develop learners of Wales to achieve.

However it is important to note even though Donaldson has outlined twelve statements on what good teaching and learning looks like, Donaldson has not explicitly informed practitioners and Welsh Government what this looks like. Donaldson has not stated what techniques and strategies to use as it is ‘not appropriate for this review to offer detailed prescriptions on teaching methods’ (2015, p.63). This can because of two reasons; depending on which sector you work in depends what strategy you use and as the new curriculum is not written yet we do not know which pedagogical approaches will be required to use. For instance within my teaching career I have taught a variety of year groups in the primary sector from upper key stage to an early years setting. Even though my vision of education has not changed through this time the way I deliver a lesson has. Pedagogy therefore cannot be prescriptive and that you need to use a particular technique in order to be deemed a ‘good’ teacher. Therefore schools need to spend time reading and fully understand what Donaldson is saying. By doing this schools will have a deeper understanding of what pedagogy is and how Donaldson used academic research to support his findings. This was particularly poignant when visiting Dundee in Scotland. They stated how in Wales we currently have excellent practitioners and resources available to achieve high attainment for learners. Just because we are having this new curriculum we must not forgot about these when devising this new curriculum. Therefore even though a new curriculum is being written some pedagogical practices can be transferred in order to provide the best education to learners in Wales. However it is important to note this new curriculum is not written yet and we therefore do not know what pedagogical approaches we will use. However as stated before we have a range of strategies and expertise within the teaching force in Wales to help develop current practice to as discussed within this section.



Section 2 – Detailed Strategic Plan
This section of the portfolio is a detailed strategic plan discussing the implementation of Successful Futures within my current setting through a Strengths, Weaknesses, Opportunities and Threats (SWOT) analysis. The benefits of using a SWOT analysis is that is a useful tool to evaluate and be critical of the position of a setting at the start of the implementation of Successful Futures and therefore help guide the strategic plan in order to develop and move forward. See Figure 1 for the SWOT analysis of my setting. 















	Strengths
· Positive views through supportive staff and welcoming innovation
· Already viewed good practice in alternative settings in Wales and outside Wales.
· Pioneer School therefore involved with the changes by attending events.
· Develop a deeper understanding of Donaldson and Successful Futures through the work on PG Cert
	Opportunities
· Delivering knowledge for learners based on what they want to learn about.
· Professional Development
· Allow to experiment and take risks
· Allow collaboration between staff and other schools
· Obtain more qualifications
· Develop the use of the community in order to promote lifelong learning and provide new experiences
· For staff and learners to help develop the curriculum for the school

	Weaknesses
· Not all staff are up to date with the changes that are ahead
· Willingness from all staff to help make change
· Time – will there be enough time to prepare
· The unknown what to expect from this new curriculum
· Will this increase work load for staff
· how this can affect staff well-being 
· Large cohorts within the school
	Threats
· Too much change too soon
· Will there be another change to curriculum after this?
· Estyn inspections
· Colour banding categorisation
· Staff members leaving the school and profession due to the amount of changes taking place
· Losing staff who are trained in Successful Futures
· Ethics of letting down our current learners within the setting
· The finances for the school in order for them to be innovated
· Community and families being unwilling support or help.


Figure 1 – SWOT Analysis 
Strategic planning can be defined and referred to as ‘a general plan of action for achieving one’s goals and objectives (Nickols, 2016 p.2) This is echoed by Bryson who states a strategic plan ‘can help facilitate communication accommodate divergent interests and values to promote successful implementation and accountability’ (1988, p.10). Therefore this will highlight the stages the setting needs to undertake in order to introduce Successful Futures successfully into the setting. However it needs to be noted the implementation of Successful Futures will take a number of years, therefore the priorities suggested highlight the start of the journey in implementing the new curriculum. Through regular evaluations the priorities will change in order profess and develop future actions for the needs if the school. 
	Main Priorities:

	· Ensure all staff are aware of the requirements of Successful Futures 
· Ensure staff well-being and work load is not affected through the implementation of Successful Futures
· Enhance learning through the development of relationships between the school, families and community.

	Actions:

	Action
	Expected Outcome
	How long will it take?
	Who is involved?
	What resources are required?

	Ensure all staff members are fully aware of the requirements highlighted in Successful Futures.

Share relevant information from Pioneer events to all staff so they are aware of what is happening.
	Staff confidences

Increase of knowledge about the new curriculum

Staff well-being
	Will update staff regularly throughout the year

INSET training on planning in cooperating the 4 Core Purposes into their lessons
(Summer 1)
(1day)

Feedback from staff how the planning process is working
(Staff meeting end of summer 1)

Book Scrutiny to highlight good practice
(1 day)
(End of Summer term 1)
	Head Teacher

SLT(Senior leadership Team)

Teachers

LSA’s







Whole staff










Head Teacher
SLT
	Successful Futures















Exemplar planning









Excellence in teaching framework







	The justification of this action is to improve staff members’ knowledge on the developments of the educational system in Wales. This is very poignant with the introduction of Successful Futures. In order to develop and incorporate Successful Futures into the setting all staff members including learning support assistants need to be clear of the vision of education highlighted by Donaldson which is endorsed by Welsh Government. Therefore all staff members need to be familiar with the document.  In order to provide this Continuous Professional Development (CPD) opportunities need to be provided. Stenhouse defines CPD as ‘systematic-study, through the study of the work of other teachers and through the testing of ideas by classroom research procedures’ (1975, p.144) This is further expanded by the Institute for Learning (IFL) as ‘maintaining, improving and broadening relevant knowledge and skills in teaching and training methods so that it has a positive impact on practice and the learner experience’ (2011). This is particularly important to note because CPD is the enhancements of knowledge this, was previously discussed within Section 1 during the learning visit to Dundee. Schools currently use a variety of good techniques to facilitate learning and we should not lose these when Successful Futures comes into place instead we should improve our knowledge in order to make a lasting impact on learners attainment and experiences within school.

However even though research stated CPD is important to move schools forward it needs to be stressed that teachers need to be aware of their own commitment to developing their own CPD. It is important to note that if a practitioner does not fully understand some aspects of teaching, or feel a felt need to develop their knowledge on a particular area they should research and find the answers for themselves. Wells(1982) supports this statement, because as teachers we promote learners to become independent and to ‘actively take responsibility for their own learning, and this applies as much to teachers as learners as it does to the students they teach’ (Wells, 1986, p.222).  Pollard further develops Wells thinking, because the only way teachers can develop further is ‘through new challenges can they deepen and broaden their knowledge’ (Pollard, 2010, p.27). These quotes highlight CPD is nothing new to the teaching profession but in order to promote lifelong learning to our learners we need to lead by example.

Therefore effective CPD is not just down to effective leadership making change instead it is a combination of the two between teacher ownership of their own development and effective leadership. The leadership of the school sets out the vision and provides opportunities for staff members to attend INSET training provisions based on the felt need for the school. Therefore it would be recommended to provide an INSET day on curriculum planning and allow time for collaborative work between peers in order to understand Successful Futures and what is required. This will allow colleagues to see the impact of the CPD within their own classroom setting as it is relevant and meaningful. In particular staff members need to understand and appreciate why the Four Core Purposes and why they are at the heart of this new curriculum. This is support by Ball and Hill who states ‘teachers cannot help children learn things they themselves do not understand’ (2009, p.5)

Therefore by providing these CPD opportunities it is playing towards the strengths highlighted in the SWOT analysis by allowing supportive staff members to be innovative with their thinking and curriculum development. As well as addressing the weaknesses by developing all staff members’ knowledge on Successful Futures in order to enhance the willingness of staff to facilitate change. It will also provide staff members with time to familiarise themselves with the document in order for them to prepare for the new curriculum. 

	Ensure staff well-being and work load is not affected through the implementation of Successful Futures

	Increase staff participation and willingness to improve
	Summer Term
Review half termly

discussions with all staff members

	Head Teacher

SLT

Teachers
LSA’s
	New Planning format

Provide Skills overviews

Training opportunities


	This action was highlighted in the weakness and threat section of the SWOT analysis. As this new curriculum is introduced work load is expected to increase for staff members. Especially for ‘pioneer schools’ who are expected to create the new curriculum. Even though this is a positive step in order to develop the curriculum as the voice of teachers are being considered from Welsh Government, this could affect teachers well-being and add to already high workload for teachers, because the way a teacher feels could make ‘a difference to their ability to respond effectively to the challenges they face’ (Roffey, 2012, p.1) 

Another threat which could be considered an issue on staff well-being is Welsh Governments colour banding status on schools. As the setting is considered a ‘Pioneer School’ it needs to be innovated and experiment with ideas in order to form the new curriculum. However due to current performance indictors this could add pressure on staff, because the colour of school depends on how much support you receive from the local authority within the consortium. The setting previously were previously downgraded to a ‘amber’ colour band rating which resulted in half termly visits to look at progress. This affected staff well-being as they were constantly justifying the progress of their learners in particular in year two and year six which are end of key stages. However it is down to leadership to minimise these threats by trailing innovating techniques in year groups less at risk to see the impact before rolling the good practice across the school. This is supported by Imants et al. 2013 who states ‘educational innovations have no chance of success without the support of teachers. They are the most important actors in shaping these innovations’. When you compare this to a recent survey about teaching in Wales ‘Nearly 90% of teachers say they are unable to manage their workload and one in three are considering leaving the profession in the next three years’ (Wales online, 2017).  However it is important to note only 10,000 teachers across Wales completed the survey therefore is it a true picture of teachers’ viewpoint in wales? But in saying this it does highlight a high percentage of teachers discussing current workload and therefore in order for this curriculum to be success leadership in schools, the consortium and Wales Government need to take action.

Leadership within my setting are promoting well-being through the introduction of well-being afternoons where all staff and entitled to two afternoons off in one academic year. Leadership are also offering staff members who are engaging with further study reading days in order to help them achieve as it is in the best interest of the setting to have highly qualified teachers in the classroom. This is supported by the Finnish education model where Teachers are required to have a Master’s Degree before undertaking their induction year.

Another threat is the risk of a new curriculum if another political party comes into power. The Welsh education system has seen dramatic changes since the introduction of the 2008 skills based curriculum. However due to Wales results in the PISA new initiatives have been introduced to narrow the gap in particular the introduction of the Foundation Phase in 2008 and the Literacy and Numeracy Framework (LNF) in 2013. Followed by the Donaldson review of Education in 2015. Therefore staff members have expressed concerns for instance questioning how long will the new curriculum be implemented before another change. This threat can be minimised by working to ensure that the new curriculum is successful in our setting but ultimately it is a threat beyond our control.

	Enhance the development of the Four Core Purposes through the development of relationships between the school, families and community.
	Increase parental knowledge and support of Successful Futures through regular workshops

Develop relationships within the community in order to enhance learning
	Summer term

Review workshop feedback from parents to see if it is worthwhile 

Link topics with links in the community/ curriculum planning
	Head Teacher
SLT
Teachers
LSA’s
Parents
Learners
Community
	Organise parental workshops to develop relationships and their knowledge and understanding

Use school twitter account to promote community links/adverstiign for local business.



	The justification of this action is to develop relationships between the school, families and community. By working together the school learners will understand the needs of the community they live in and what skills they need to develop in order for the community to thrive. Community involvement is a vital part of Successful Futures. Interacting with the community and heritage within the setting ‘enables children to connect with the past, create their own worldview, understand diversity, and situate themselves and their lives’ (Aerila, Ronkko and Gronman,  2016). This is supported by Gilory (2011, p.50) who states that schools developing relationships with the community ‘can improve learning, strengthen families, and build healthier communities’ therefore promoting and developing the Four Core Purposes for learners within the school. 

A key theme in this action is the development of parental involvement in the education of their children. Bastiani (2003) supports the development of parental involvement as it is could potentially improve the level of attainment for learners in order for them to succeed. This view point is echoed by the Education Endowment Foundation who report that parental involvement within the primary sector has a ‘positive impact on attainment on average 2 – 3 months’ (2017, p.1). However they do stress most of the studies funded by the foundation focused on developing ‘reading and mathematics attainment’ (2017, p.1). Even though this action does not specifically identify the improvement of reading and mathematics attainment. It highlights how important it is to educate parents on the development of Successful Futures in order for them to have a clearer understanding how their child will learn in this new curriculum.

When looking specifically at the setting and the community in which it is located a significant number of learners are in receipt of FSM (Free School Meals) and there are a high percentage of learners who are eligible for FSM, but not claiming for them. The setting is located in a Flying Start area in responses to Welsh Government commitment in addressing the issue of poverty in Wales as highlighted in their Tackling Poverty Acton Plan, committing to ‘mitigate its effects and to prevent future poverty’(DCELLS, 2012)  and reduce the impact it has on learners, their families and  the community they live in. Therefore narrowing the gap between poverty and educational attainment. Egan expands this further by stating learners who come from or live in areas of poverty are at a greater risk of ‘low educational attainment’ (Egan, 2013). Considering the link between educational attainment, poverty and learning at home as highlighted by Welsh Government and Egan. There is a felt need to improve the relationships between parents and the school to improve attainment for learners.

Therefore it is a collaboration between all parties Estyn recognises the importance of collaboration stating that ‘teachers improve their own skills by observing and working with specialists’ (2003 p.17).  Collaborative work with others, whether it aids them in planning, teaching or through reflection to evaluate is a vital aspect in order to raise standards in teaching. This view point is echoed by Epstein and Sanders with the spheres of influence as the triad ‘asserts that students learn more and succeed at higher levels when home, school and community work together to support students’ learning and development’ ( 2006, p87).

Another justification is that by developing these relationships it as another form of CPD as discussed earlier on teachers can develop knowledge and skills in order to provide a better education for their learners. This links directly with learning theories by developing their knowledge and skills through the work of Vygostky and his theory of the Zone of Proximal Development (ZPD) where a more educated other is used in order to model task in order to help them succeed in completing the task successfully. This is supported by Broadhead (2001) who states the expert other (and this can be an adult or a child) assists the other person to proceed ahead of development and to access adjacent domains within the learning experience.
This action should address the threat of the community and families being unwilling to support or help facilitate learning as indicated in the SWOT. By actively promoting home learning and community links the threat of them not being involved should be minimised.













Section 3 Academic Poster 
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