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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.

A big concern in todays policing is the prevalence of misconduct by officers and malpractice in the execution of their duties. This essay will critically examine the existing policies and procedures that exist to combat malpractice and misconduct in policing.
Official statistics released by the Home Office show that 1,300 individuals were referred to formal misconduct proceedings as a result of all cases (police complaints, conduct matters and recordable conduct matters) finalised by the 43 territorial police forces in England and Wales in the year ending 31 March 2023; of these, 972 were police officers and 328 were police staff. Home Office (2024). Misconduct is defined under the Police (conduct) Regulations 2020 as a “Breach of the standards of Professional Behaviour that is so serious as to justify disciplinary action”. UK Government (2020). Misconduct can be seen in policing as discriminatory behaviour, corruption and use of excessive force.
One way misconduct can be combatted within policing is through the use of equipment such as body worn videos (BWVs). BWVs are useful pieces of equipment for police officers that can capture interactions with the public and can be used as evidence in court. As well as being used for the benefit of the officer BWVs are also used to benefit members of the public acting as a deterrent from unprofessional or any form of misconduct as the officer is always aware that their actions are always being recorded. However, as with any other sort of equipment, BWVs can be prone to malfunction and can fail to capture important information. As well as this, the BWV does require it to be manually turned-on leaving room for the potential of the BWV not being used in accordance with force policy. Although the policies on the use of BWV does vary between forces, the majority of UK police forces state that BWV should be used when attending all calls from the public. Through the use of BWV and good transparency within police forces, forces can expect less scrutiny from the public, overall increasing confidence in the police.
In addition to BWV’s on a more theory based approach, effective training on core policing ethics and principles is another effective method to combat misconduct. The College of Policing (2024) sets out the ethical policing principles as a series of guiding statements that should be used to help people in policing do the right things, in the right way, for the right reasons. This can be effectively converted into teaching new officers and instilling a sense of responsibility with the correct lessons and trainers, new officers can go into the job with the correct mindset and knowledge of professional and ethical policing. However, a possible downside of this is that regular lessons and Continuous Professional Development days are required to reinforce these behaviours in police and to prevent a culture of unprofessionalism developing which can spread between officers.
In regards to building and improving on public confidence, models such as community policing have proved to be a very effective way to building upon trust between the public and police. The majority of police forces in the UK have introduced specialist departments called Neighbourhood Policing Teams to focus on community issues within residential neighbourhoods. These teams use Police Community Support Officers (PCSOs) and Neighbourhood Beat Managers (NBMs) to provide effective and efficient service to lower-level instances of crime such as Antisocial Behaviour and common neighbour disputes. By having a dedicated pool of officers who specialise in ASB and community related matters, it allows police to work more intimately with communities and develop better relationships with residents. A research report by NatCen Social Research into the opinions of local residents towards the neighbourhood policing scheme summarises that overall, neighbourhood policing is viewed very positively by residents and partner agencies and that good communication facilitated effective delivery of service. Turley et al (2012). It can also be seen nationwide that by allowing officers more time to work with residents and by giving them a chance to build relationships within communities, police are able to gain significantly more trust and confidence from the public and overall prevent any malpractice that could arise.
There are also external ways that misconduct can be managed within policing with certain procedures relating to the Independent Office of Police Conduct (IOPC). The IOPC established in 2018 oversee the police complaints system in England and Wales and set and monitor the standards by which the police should handle complaints. IOPC (2018). The overall aim of the IOPC is to provide transparency in police complaints and to manage investigations. By having an external body to investigate complaints, the public can be assured that any misconduct or malpractice is seen to professionally and the public can have confidence that there is no biased approach to investigations. However, there can also be some limitations restricting the IOPCs abilities such as inadequate funding or limited investigatory powers.
To conclude, there are many policies and procedures in place in modern day policing to ensure that any malpractice and misconduct are dealt with appropriately and professionally whether it be at the officers level with BWV or external bodies such as the IOPC. However each method has its limitations but with correct training and engagement with continuous professional development the public can be assured that misconduct is being addressed and consequences are delivered with the hopes of continuing to better public confidence in policing within the UK. (903 Words)


Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.

A person’s characteristics can play a substantial role in their vulnerability to exploitation by criminal gangs whether it be psychological or socio-economic. This essay will outline various methods criminal groups can exploit a person’s characteristics in order to exploit them into furthering the gang’s overall goal. 
One of the many ways that criminal groups can exploit a vulnerable person into working for them is through identifying psychological characteristics such as the presence of adverse childhood experiences (ACE’s). Adverse childhood experiences, or ACEs, are potentially traumatic events that occur in childhood (0-17 years). Examples include Experiencing violence, abuse or neglect; witnessing violence in the home or community and having a family member attempt or die by suicide (CDC 2024). It is commonly agreed that if a child is exposed to ACE’s early in life, it can lead to certain difficulties when the child matures into an adult. This characteristic can prove to be very useful to criminal gangs when it comes to recruiting vulnerable people to work for them.
One of the biggest challenges police today face in regard to criminality are organised crime groups (OCG’s). An organised crime group is defined as a group which: has its purpose, or one of its purposes, the carrying on of criminal activities, and consists of three or more people who agree to act together to further that purpose. (S. 45(6) Serious Crime Act (SCA) 2015). These groups typically vary in size from small, concentrated criminality in a specific area to national level crime networks spanning across the UK and sometimes even abroad. These larger OCGs that focus on the supply of controlled drugs tend to use recruitment strategies commonly referred to as county lines in order to expand their network of criminality.
The National Crime Agency (NCA) defines ‘County Lines’ as when illegal drugs are transported from one area to another, often across police and local authority boundaries (although not exclusively), usually by children or vulnerable people who are coerced into it by gangs. (National Crime Agency). As mentioned, OCGs typically target children or vulnerable people to use as they can easily be coerced through the promise of money, high value material items or even the promise of free drugs.
As mentioned above, the vulnerable people typically targeted to be brought into county lines are young adults usually between the ages of 15 and 17 years old (Home Office 2023). Through the promise of money, material goods or perceived friendships, children are understandably attracted to this idea and can quickly become victim to exploitation. Additionally to this, Vulnerable children who may struggle to fit in with society though the possible presence of ACEs or other factors may only be looking for a sense of identity which criminal gangs can provide through perceived friendships and giving the vulnerable child a sense of belonging within the gang making it very easy for the gang to exploit the child. 
A case study commissioned by Newham Local Safeguarding Board highlights this by reviewing the death of Chris, a 14 year old boy of Caribbean heritage who was shot and killed by an unknown person suspected to be an assailant of a criminal gang. To summarise, from a very early age, Chris was exposed to ACE’s where his relationship with his parents had broken down and Chris was forced to live at numerous addresses around London depriving him of the chance to make meaningful relationships. Chris was diagnosed with ADHD and his behaviour continued to worsen inside and outside of school to the point where Chris was involved in the supply of controlled drugs and robbery as a member of an OCG prompting various agencies to attempt to work with Chris in the hopes of being able to rehabilitate him and provide the help he needed. At the time of Chris’ death, it was recorded that a total of approximately 15 agencies had contacted and made attempts to assist with Chris’ behaviour. (Hill, N. (2018). This case study reinforces the belief that ACE’s are one of the direct contributors to criminal behaviour later in life. There is little doubt that the OCG’s targeting Chris had recognised the vulnerabilities and exploited them into using Chris to further their overall goals.
In addition to children, vulnerable adults are also a good target for OCGs for exploitation. One of the most pressing issues among protecting vulnerable people today Is occurrences of ‘Cuckooing’. Cuckooing is defined by Oxford City Council as a practice where people take over a person’s home and use the property to facilitate exploitation. It takes the name from cuckoos who take over the nests of other birds. (Oxford County Council). Cuckooing is commonly seen in quieter suburban areas where OCG’s will identify a vulnerable adult who lives alone and will then go on to befriend or intimidate the vulnerable adult into letting gang members stay at the address in order for it to be used as a base to facilitate county lines and for supplying drugs in the local area. The OCG will then continue to exploit the vulnerable male by supplying them with drugs to fuel an addiction and in some cases create a feeling that the vulnerable adult is imprisoned in their own home and cannot seek help out of fear of violence towards them. One of the factors that enable OCG’s to do this is that on the majority of cuckooing occasions, the vulnerable adult being exploited is suffering from mental health illnesses or a substance addiction and has been neglected. The OCG will build a rapport with the vulnerable adult by supplying them with money, drugs or clothes causing the vulnerable adult to feel like they owe the gang and will allow the gang into their property for illegal activity. This soon becomes an imbalance of power as the gang will typically then go on to take what they need without offering anything in return to the victim. Figures requested by London Labour from the metropolitan police show that 316 incidents of cuckooing have been recorded in 2022 up from 79 incidents in 2018. (Elgueta, A. (2023).
To conclude, through using methods such as cuckooing and county lines, criminal gangs are able to effectively exploit vulnerable persons with beneficial characteristics such as ACE’s to further their overall criminal goals however police forces and partner agencies nationally are cracking down on these methods through the use of modern day policing and technology to safeguard and provide the needed support to these vulnerable people. (1078 Words)


Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.

A widely discussed topic of youth offending today is early intervention policies. Early intervention is a proactive approach on tackling the rise of youth offending in today’s society. This essay will discuss and outline the practice and effectiveness of said early intervention methods.
A report by the Early Intervention Foundation defines early intervention as identifying and providing early support to children and young people who are at risk of poor outcomes, such as mental health problems, poor academic attainment, or involvement in crime or antisocial behaviour (Early Intervention Foundation (2018). In the context of youth offending, early intervention aims to target the root cause of this behaviour and guide the young person in a better direction away from criminality with the overall aim of reducing reoffending rates nationwide.
Statistics released by the Youth Justice board from 2022 to 2023 show that there were just under 8,400 child first time entrants (FTEs) into the Youth Justice Board. This was an increase of 1% compared with the previous year, the first increase seen in the last ten years. GOV.UK (2024). One of the early intervention methods that has shown to be effective with young people is family focused prevention. Family functioning and problems in the family home can have a significant impact on whether a young person will become involved in crime and anti-social behaviour (Farrington, 2006). This method of early intervention aims at supporting families and educating parents on being able to address issues with the child’s behaviour before they develop further. Several studies have been conducted to assess the effectiveness of family focused prevention and a meta-analysis conducted by Farrington and Welsh (2003) showed that Behavioural Parent testing (BPT) was the most effective of those reviewed. Behavioural family testing aims to educate parents in the reinforcement of good behaviours and the challenging of bad behaviours with the overall aim to set a good expectation of what behaviour is acceptable and what behaviour isn’t. The benefits of behavioural parent testing can prove an effective early intervention method especially in households with inexperienced parents who find managing the behaviour of their child challenging. Although the overall aim of BPT is to promote good behaviour in children, another aspect of BPT is to promote positive behaviour in the parent as well. BPT is built on the theory that negative behaviour is learned and parents play a significant role in the development of their child’s behaviour. Through BPT, parents can learn communication skills and pro-social behaviours as well as assertive discipline and speaking respectfully to challenge negative behaviours. 
A study conducted by Scott et all. (2001) showed the benefit of BPT in groups of children aged 3 to 8 years old who were referred to adolescent mental health services due to antisocial behaviour where the children were shows videotapes of “good and bad” behaviours. This paired with support given to the parents on how to reinforce these good behaviours over a period of 13-16 weeks proved to be effective showing the biggest positive result compared to other family focused prevention.
However, although there are benefits to BPT, there are aspects that can hinder the process or make it ineffective all together. A review conducted by McMahon (1981) outlines some difficulties that arise when implementing BPT with families facing particular difficult circumstances such as the lack of social support for the parents or marital problems. Mental health can also play a large part in detracting from the effectiveness of BPT on families where a parent suffers from a mental health illness such as depression making commitment to the programme difficult detracting significantly from its effectiveness.
Alternatively, due to the rise in youth offending, the UK Government are taking a stronger approach on early intervention by allocating funding into the ministry of Justice who are leading a programme called Turnaround. The principle aim of turnaround is to provide funding to services such as Youth Offending Teams (YOTs) to provide diversionary services to eligible youths to divert them away from criminal behaviours and the consequences such as being criminally prosecuted. In 2024, the turnaround programme has allocated £56.5m multi year funding to the Youth Offending Teams across England and Wales until March 2025. GOV.UK (2024).
Similarly to Family Focused Prevention, the Youth Offending Teams take an individual approach and an environmental approach to diverting criminal behaviour focusing on the child themselves as well as their environment. 
One example of the Turnaround Programme proving to be effective is an incident involving a 16 year old boy who was issued with a community resolution for domestic related violence against family members and an offence of criminal damage in the family household. The boy was assigned a worker by the YOT to assist with the execution of the community order where the boy would be required to engage with anger management courses and repair relationships with his family members. The community resolution turned out to be a success with the boy learning to manage his anger responsibly and out of initiative, repaired the damage at the family home. The boy worked well with the assigned support worker and engaged well throughout the courses resulting in repaired family relations and a result of obtaining paid work afterwards. Turnaround Programme (2022).
However, although the Turnaround programme and the Youth Offending Team have seen very beneficial results in diverting criminal behaviour in youth, the primary difficulty lies in in the fact that engagement with the programme is voluntary. This is where the effectiveness of said programmes can lack on a child-by-child basis where often the offenders engage with the programme as it is in their best interests however it can be seen typically with older adolescent offenders that it may be difficult to get positive engagement as interest in the schemes are typically much lower than in younger offenders.
To conclude, overall early intervention has proved to be an effective way to divert criminal behaviour in youths with a significant push from the UK government in the funding of schemes to support local police and partner agencies, but its effectiveness varies on an individual level with adverse circumstances making engagement difficult. (1018 Words)

Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

In today’s society, accurate representation of the population is an important factor for police forces to be able to engage with the public on a more personal level in delivering a positive service to victims and offenders. The College of Policing has set their vision for policing by “recognising, understanding and respecting our differences, we are creating an inclusive culture where we can all thrive” College of Policing (2021). This essay will outline the adaptations police forces in the UK to accommodate equality and diversity to be able to represent the wider population and to provide meaningful services.
One of the ways police forces are able to practice equality and diversity is through positive action. Warwickshire police describe positive action as the name given to measures under the Equality Act 2010 that promote equality of opportunity and the removal of barriers when they are in connection with a protected characteristic. Warwickshire Police (2020). The aim of positive action is to level the playing field for individuals with protected characteristics when it comes to recruitment within the force. However, it is important for police forces to adhere to the equality Act of 2010 which allows, but does not require, any action to be taken to support those with a protected characteristic, as long as it is a proportionate means. s158 Equality Act (2010). To summarise this, Police forces or any sort of employer are able to provide support to anyone given that they have a protected characteristic, but it is important that the support is proportionate and does not give a significant advantage over others without a protected characteristic. As long as the positive action does not fall under the umbrella of discrimination, then it can be used as a beneficial way to attract underrepresented individuals.
One of the ways police forces are able to incorporate this into the recruitment process is through arranging open days to attract communities and individuals that aren’t particularly reached by police due to a variety of factors such as language barriers or even a distrust of police from personal experiences. The main aim of hosting these open days is to give the public an insight into the day-to-day work of a police officer and to give a sense of personality to the job as its often that the public will only interact with the police if something has gone wrong. The same can be done for internal recruitment within police forces, as mentioned on the main Kent Police website under recruitment, various workshops are available for police constable, police staff and special constables giving them opportunities to visit specialist departments with the aim of attracting underrepresented characteristics such as the LGBTQ+ community and other ethnic communities. Kent Police (2024).
Although policing nowadays has taken a strong approach in trying to create a diverse and welcoming environment to people from underrepresented communities, many can argue that this was not the case historically in the UK. Historical events that can act as a reminder to police forces nationwide such as the Stephen Lawrence case in 1993 and the Brixton riots of 1981. 
The Stephen Lawrence case has played a pivotal role in the reform and adaptation of policing through the years where it highlighted faults in police investigation of racially aggravated crime. In brief, the Stephen Lawrence case refers to the murder of an 18 year old black male names Stephen Lawrence and the criminal proceeding s that followed which resulted in the accused murderers not initially being prosecuted and the metropolitan police commissioner Sir Paul Condon apologising and resigning after admitting that there had been faults on the police’s behalf. Since this milestone in UK history, Police forces nationally have taken a great step forward in the handling of racially aggravated crime with several procedures put in place and better training given to officers to ensure that they are better equipped to deal with this kind of incidents. Home Office statistics released reflect the improvement on the recording of hate crime incidents recoding that in year ending March 2022, there were 155,841 hate crimes recorded by the police in England and Wales, an increase of 26% from year ending March 2021 (124,104 offences) UK Home Office (2022). This is one example of how policing has adapted in dealing with hate crimes and now police are able to provide accurate numbers on hate related incidents compared to previous years where figures are not as reliable due to the relatively new methods in recording hate crimes.
Since the milestones such as the Stephen Lawrence case and the Brixton riots, police forces nationally have been working to repair relations with the black community in hopes to regain the trust of the public. Today police forces nationally work with associations such as the National Black Police Association in bridging the gap between the black community in the UK and the police to attract talented candidates from black communities to work in the police and to act as representatives in their communities. It is set our that the objective of the National Black police Association (NBPA) is to promote good race relations and equality of opportunity within the police services of the United Kingdom and the wider community. 
To Conclude, diversity and inclusion is a very important aspect of policing today and the importance of fostering good relationships with underrepresented communities can be seen throughout history especially in more deprived areas where opinions of police are typically negative. However Police forces nationally have made good progress in attracting individuals from different backgrounds by offering various support networks that can assist with any process from recruitment to promotion. (936 Words)
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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