Part 1 - Reflective Report

Introduction
Legislative bodies and many theorists have compiled research on what is considered good practice in the context of behaviour management and learner engagement. This essay aims to outline current thinking and guidance in relation to the post 16 sector for this topic.  
“Key to achieving effective teaching and learning is ensuring class teachers have the necessary skills to approach their teaching in ways that reduce the likelihood of pupils misbehaving and equipping them with effective skills and responses for those instances where difficult behaviour does occur” (Welsh Government 2010, p4).

Legislation
The Welsh Government (WG) have introduced the ‘Tertiary Education and Research (Wales) Act’ which aims to focus on the post 16 education sector and provide a new framework to enable lifelong learning and development in Wales. The Commission for Tertiary Education and Research (CTER) ‘aims to deliver a tertiary education system which is centred around the learner and has excellence, equality and engagement at its heart’ (Welsh Government 2023).
One of the requirements for compliance with the act is for FE/HE settings to establish a Learner Engagement Code (LEC). This would encourage the involvement of learners in decisions that may be of concern or interest to them.  This would tie in with managing behaviour as learners would need to agree and comply with this code upon registration, guiding them to follow the expected protocols and procedures of the organisation throughout their studies or risk facing reprimand.
The Welsh Assembly Government (WAG) (2010) produced a handbook for the ‘Practical Approaches to Behaviour Management in the Classroom’. Although aimed at secondary level, its points are relevant at tertiary level also, setting out the issues around effective classroom management and pointers the characteristics of effective teaching. It discusses some of the key concepts of effective classroom management as being ‘working within an agreed framework’ and ‘managing the environment’. Post 16 educators could use this framework and apply it to their sector as many of the ideas are transferrable. Educators could use this guide to link their teaching to many professional standards, especially ‘A4 - develop effective learning environments and approaches to student support and guidance’ (UKPSF 2011) to manage the behaviour of their learners.

Understanding Motivations
“More students enter higher education to satisfy other people’s expectations of them, rather than through their own motivation to succeed”. Race (2020, P150.)
Educators need to be aware that for adult learners, understanding the motivation behind returning to education can go a long way in helping to manage behaviours and encourage learner engagement.
Returning to education post compulsory age can invoke many feelings for adult learners. They may be excited and enthusiastic whilst also feeling apprehensive if they have been out of education for some time. Bellare et al. (2023, p30) theorises that adult learners are seeking educational opportunities that provide a high return on investment, are flexible and develop specific career skills. Therefore, the time and effort that they are putting into further studies is important, as it may provide better job opportunities, higher pay, promotions, and an increase in knowledge. Alongside higher education, there are many other life factors to consider for adult learners, such as running households, working, looking after children.  All of which could stand in the way of them achieving their educational goals. They need to feel well supported by the institutions they have joined and have educators who are understanding of these issues faced by adult learners. 
Herzberg (2017) theorized that satisfaction has two dimensions: ‘hygiene’ (extrinsic) and ‘motivation’ (intrinsic). For adult learners, extrinsic factors could be issues such as qualifications, learning environments, quality of teaching, assessment procedures and relationships with teachers. These are extrinsic as they are out of the learner’s control and really depend on the educator and/or the institution. Whereas, the intrinsic motivation factors would be more personal issues, such as sense of achievement, recognition, autonomy, personal growth, and advancement. For effective learner engagement to take place these intrinsic and extrinsic factors need to go hand in hand. If they don’t and learner motivation is affected, this could lead to issues where behaviours are needing to be managed by the educators, for example students turning up late or not engaging with course requirements. Educators can enhance their teaching skills by linking this theory with professional standards ‘A3 - assess and give feedback to learners’ (PSFUK 2011) as feedback is an important factor in motivating learners.

Establishing Good Behaviour
“Poor standards of behaviour are widely recognized as negatively impacting learning and progress. However, simply managing behaviour is not enough in ensuring the best outcomes for all students. Instead, the aim should be to actively promote behaviours and attitudes that are positive and constructive.” Robinson (2019, p 122.)
Many believe that setting boundaries and ground rules with students at the beginning of any teaching journey is essential for managing behaviour in the classroom. ‘Typically, many teachers use ground rules and various contractual methods for beginning the process of operating in challenging climates’ (Lebor 2017, p230). This strategy helps learners know what is and isn’t acceptable behaviour in the classroom and acts as a guide for all future sessions. Once initially stated, teachers can refer to expected behaviour specifics if they feel learners are slipping from the agreed terms for the classroom.
Robinson (2019, p80) expands on this theory by stating that ‘teacher student relationships are the keystone of classroom management and can reduce disruption by 31 percent’. Critics of this theory however, state that more research is needed on this as Robinsons study was only based on 4 studies from 2003.
Mendler (2008) has a similar approach and advises teachers to use positive reinforcement consistently to focus their students’ attention on desired behaviour. The hope is that the learners will continue that reinforced behaviour because of the positive recognition they received. They suggest positive comments on behaviour after an event so feedback is event specific and state that humiliation should never be used as it is counterproductive to this theory.
Many theorists agree with this idea that promoting positive behaviours and building good relationships between learners and educators is one of the best ways to effectively manage behaviour. Robinson (2019, p122) recognises that behaviour of a poor standard has negative impacts on learning and states that teachers should ‘aim to actively promote behaviours and attitudes that are positive and constructive’. Robinson et al. (2022) later expands on this idea stating that educators can ‘foster positive relationships with their students by building trust and rapport with their students as well as creating and maintaining learning environments that promote student engagement and success.’ 
This theory of promoting good behaviour to establish effective learner engagement links with professional standard ‘K3 - how students learn, both generally and within their subject/ disciplinary area(s)’ (PSFUK 2010). It is so important for teachers to understand the best way to promote learning in their classrooms, by building positive relationships and promoting the good behaviours exhibited in the classroom and letting it guide their professional development.

Importance of Preparation
As cited by theorist Brophy (2010), Maslow (1962) suggests that needs function within a hierarchy arranges in order of priority for each person, if lower needs aren’t satisfied, higher needs may be left unrecognised. He describes how students competing needs need to be satisfied so that they can focus on their achievement related needs. He suggests designing effective curriculum which will help students to meet their academic needs. He also merits preparation and planning before the academic year begins such as room arrangements, materials, and activities to facilitate learners’ engagement.
Lesson planning is an important way for all educators to prepare effectively. If plans aren’t in place, educators may seem unorganized, and this won’t foster good behavior or learner engagement in the classroom. Planning helps to manage time effectively, link relevant teaching strategies with specific content and can form a base for reflection after training has occurred. Educators should be aiming to link to ‘A1 - design and plan learning activities and/or programmes of study’ (PSFUK 2010) for all sessions they teach.
A report by Advance HE (2011) cites Bryman’s (2007. p14) study of effective leadership in Higher Education (HE) stating that effective leaders should be providing direction and creating a structure to support that direction. Effective lesson planning enables educators to create their desired direction and if things go off course during the training, they can refer to the lesson plan and reroute the lesson. However, Robinson (2019, p37) states that ‘teachers can still walk into classes exceptionally well-prepared but can still be faced with students kicking over desks, chatting, jeers and antagonism to the supposed authority of the teacher’. Inadequate lesson plans can be a source of reflection for educators, poor co-operation from learners or poor student performance are behavioural signs that the educator may need to amend their teaching approach for that subject.

Conclusion
“The problem, challenge and ultimate fascination of being a teacher are that every class is different, but each teacher also has their own personality, energy, developed skills and ability to connect with diverse groups” Robinson (2019, P37).
There appears to be limited literature regarding managing behaviour from a solely post 16 perspective in contrast to the compulsory sector. However, we can draw similarities and conclusions from the theories and legislations regarding managing behaviour from the wealth of literature for the compulsory sector as the principles of teaching remain the same. Guidance on managing behaviour is seemingly universal regardless of learner age and many theorists discuss similar skills, strategies, and advice in their work.
However, as theorised by Robinson (2019), ‘developing good practice in managing behaviour is a complex, lengthy process and cannot be achieved by using a tried and trusted set of strategies.’ Every classroom experience will vary, and all students will engage differently and so being flexible and willing to adapt is key for educators in the post 16 sector. They must be mindful that adults are there to learn because they want to progress and better themselves in some way and educators need to find ways to best motivate self-learning and support adult learners through their education.

P2 - Reflective Account
Introduction
Using Jasper’s (2013) reflective model ERA, I focus my observations and findings by using the headings, Experience, Reflection and Action. The Action section will be looked at in my Action Plan in my appendices, demonstrating learning through reflection, and planning towards future experiences.

Experience
I observed two online sessions for this assignment. Both sessions, were held online because of digitalisation requirements due to Covid. Please see appendices for an overview of these sessions and for my own teaching session.

Observation Reflections
Online Training
Both sessions observed were online sessions. The shift to online learning has been radical for training providers since COVID-19. Teachers were required to adjust their teaching practices and develop and deliver online, remote training, overnight. A whole new host of behaviour management issues were raised by this shift. Cited in Bull (2022 p 99-116), Nulty (2022) theorises that the impact of COVID-19 will be ‘discussed in history classes forever, as it reconfigured learning styles, structures, and supports.’ Nulty further states that ‘student engagement is the core of learning and retention’ and that in this new digital era, teachers are ‘forced to explore previously unfamiliar methods to maintain an effective learning environment.’ This links with PS ‘A1 - design and plan learning activities’ and ‘K4 - the use and value of appropriate learning technologies’ (PSFUK 2010). 
Both tutors welcomed the learners to use the ‘Chat Box’ function during their sessions as a way of being able to join in and communicate. To further encourage learner engagement, tutor 1 incorporated a technique called the ‘waterfall approach’. They asked questions throughout the session and asked learners to answer in the chat-box and all press enter after a count of 3. This created a cascading waterfall effect of answers from the leaners. Race (2020) states that it’s ‘sometimes hard to get students to join in’.  Therefore, this was a good technique to use as everybody was answering at the same time so there was no pressure to get it right, just to get involved and interact with the session. This linked practice to PS ‘A1 - design and plan learning activities’ (PSFUK 2010).

Setting Ground Rules
Both tutors started their training by setting ground rules, Tutor 2 referred to them as ‘Digital Etiquette’. This is a tactic adapted to managing behaviour of students during online sessions and has meant developing new ways of setting ground rules. Teachers face new issues such disengagement, connectivity issues, background noise, and sometimes facing a blank screen. Bull (2022, p 132-155) cited Bennett (2022) who states, ‘the extension of the classroom outside of the brick-and-mortar walls of the traditional learning space may lead to confusion about how to create rules, procedures, and management structures.’ Bennett (2022) further theorises that ‘the student's physical location will have an impact on the learning experience and may not be taken into consideration within the management structure of the teacher.’ Both tutors asked learners to keep their cameras on to manage attendance. Learners were not eligible for a CPD certificate if they did not follow this rule in the IPC training, therefore managing learner behaviour. Factoring these issues in can create a lot of new stresses for teachers. Nulty (2022), cited in Bull (2022, p 99-116), theorises that ‘ensuring sound and visibility is active and working correctly not only requires educators to do more, but it also requires them to be better prepared and focused on student engagement’ requiring them to meet PS ‘A2 - support learning’ (PSFUK 2011). This was evident for tutor 2 as a lot of time was spent going through the register at the start and asking learners to ensure their camera was on. Tutor 2 also advised learners to only connect via a laptop or PC to try and manage connectivity issues which may affect learner engagement.
Setting ground rules links with Mender’s (2008) theory that educators need to think about what they can do to prevent bad behaviour in the first place’. One of their advice steps is to ‘let students know what you need, ask what they need from you (set boundaries)’. Both tutors did this very effectively.

Self-Directed Learning
Both tutors used the ‘breakout rooms (BO)’ function in Teams as an online activity to encourage self-directed learning and learner engagement. A time was set in each instance for how long the session would last which managed learners’ expectations on the task. Tutors also stated that they would be returning to each BO room at some point, which was a way of managing behaviour to keep the learners focused on the task in hand. Learners were asked to discuss a topic and come up with a summary to feedback to the group after the set time. Race (2020) cites Salmon (2007) who theorises that group interaction like this ‘allows students to negotiate meanings and express themselves in the language of the subject’. He also states that it develops skills which will attract future employees such as listening, reading, presenting ideas, persuasion, and teamwork. The element of feeding back to the group acts as an incentive to get the work done in the allotted time to fulfil the requirements set and links to PS ‘V2 - promote participation in higher education’ (PSFUK 2011).

Own Teaching Reflection
My whole session on ‘Oral Hygiene’ could have been seen as a way of trying to manage the behaviours of the care staff as I was trying to educate them and encourage them in the benefits of providing effective oral care for their service users. Negative attitudes of care staff towards oral hygiene can act as a barrier to the patients receiving the oral care they need. Using examples from my own professional experiences and current best practice guidance, I was able to link my teaching to PS ‘V3 - use evidence-informed approaches and the outcomes from research’ as an effective teaching approach. 
Preparedness 
Cited in Bull (2022 p 99-116), Nulty (2022) states ‘teacher preparedness ensures continued growth within each individual classroom’. As a way of managing behaviour in my setting I aimed to create a thorough lesson plan to follow. Reece (2007) states that lesson plans are ‘intended to help you to proceed logically’. He also states that they should ‘contain sufficient flexibility to circumstances that arise in the session’. I also included clear aims and objectives which, as theorised by Race (2020), acted to keep my training on track and avoid missing important things. By demonstrating preparedness in my planning stages, I was able to effectively manage learner behaviour during the teaching session as it had been well organised to utilise the time we had and eliminated any room for distractions or diversions. This linked my teaching practices to PS ‘A1 - design and plan learning activities’ (PSFUK 2011).
Reece (2007, p26) theorises that ‘how you chose your teaching strategy has a direct influence on how you manage your classroom’. I decided to use a variety of teaching strategies to manage learners’ engagement throughout the session. I included many points for discussion to get the learners actively involved in talking to each other about the topic of Oral Hygiene. Reece (2007, p39) states that discussion is a ‘useful way of exploring attitudes’ and it worked well for this topic as learners were able to talk about their own experiences in providing oral care for others.

Action
I have covered points for my professional development in the Action Plan section in my appendices.

Conclusion
Managing behaviour is not always the extremes of chairs being thrown and shouting matches. It is the everyday actions implemented by educators in classrooms to keep learners on the intended track to facilitate effective learning. I have much more of an understanding on this topic now and how to incorporate effective behaviour management strategies into my own teaching.
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	Teacher
	Katherine Tracey Taylor – Infection Prevention Control

	Date
	March 27th 2023 – 9:30-12:30

	Group
	Online Training – Dental Care Professionals

	Topic/Context
	Infection Prevention Control – Swansea Bay University Health Board

	Notes on the lesson:

	· When booking course online – needed to acknowledge and confirm agreement to statement ‘you may be required to use your microphone and camera for this session to interact with the speaker and contribute to the online activity. Failure to do so may result in your CPD certificate not being awarded’. Setting ground rules for the session prior to setting people’s expectations of what is to be expected of them – cameras on.
· The speaker started the session by setting ground rules – asking learners to be on camera but on mute. Slide put up to show how to use interactive function on teams for Chat function and raising hand. Advised learners that we can ask Qs in the chat box she has a team member monitoring this and who can inform her of any Qs if she misses them. Advised chat function will be used to engagement throughout session she will ask Qs and invite people to answer in chat box ‘waterfall approach’.
· Set out timeframe as 3 hr long session – there will be a 20-minute break in the middle of the session.
· Clear aims and objectives – setting expectations for learners of what to come in session.
· Speaker asked qs throughout session and asked us to write our answer in chat box and press enter after countdown of 3 – created waterfall effect of answers so you can see If you were right but not feeling singled out If you were wrong as lots of answers were visible in box. Encouraged engagement as don’t feel worried about answering q wrong, not being called out or singled out.
· Online activity – learners placed into breakout room asked to discuss topic and come up with ideas to feedback to the group. Required one person to feel confident to speak up to whole group afterward BO room, no one seemed v keen, someone volunteered reluctantly. We were given a set time of 20 minutes and told what time we would be joined back to teams call altogether – set expectations for learners. The speaker came into BO room to check we were getting on ok and ask if we needed any help or further guidance.
· Reminded once during session that cameras should be on and cameras on mute to gain the certificate for the 3 hours of CPD, assertive communication – reminding learners of the ground rules – prompted some learners to turn their cameras back on. Some remained blank – not sure how speaker dealt with these learners – of at all.
· Had to complete the feedback section at end of session for CPD certificate to be sent.
· Attending this session linked to Professional Standard (PS) ‘A5 - engage in continuing professional development in subjects’ (PSFUK 2010).


	What I have learned:

	· Waterfall approach – teams chat function
· Important to set clear boundaries at the start so can refer back to them if any noncompliance occurs during online training.
· Good use of BO rooms for learner engagement and by popping back in managed behaviors.


	Targets to improve my own practice (mapped to professional standards):

	A1 Design and plan learning activities and/or programmes of study – PP Prepared for session.
A2 Teach and/or support learning – Update session on Infection Control Procedures for health board staff.
K1 The subject material -Teaching newest guidance on infection control procedures.
K4 The use and value of appropriate learning technologies – Used PP and Teams and breakout rooms.
K5 Methods for evaluating the effectiveness of teaching – feedback at end of session to gain CPD cert.
V1 Respect individual learners and diverse learning communities – treat all learners with respect and appreciate that all learners have different experiences.
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	Teacher
	Laurence Blake

	Date
	14.4.23

	Group
	Hospitality Staff

	Topic/Context
	Managing Behaviour - Operating Hotel Facilities

	Notes on the lesson:

	· Tutors spent a lot of time going through the register at the beginning and asking each learner in turn to answer their name on the register and asked those who didn’t already, to turn their cameras on. He asked each person individually how there were which gave learners a good chance to engage and feel included. Advised learners to remain online for entire session, if they dip out of sessions they may be marked as absent.
· Ground rules – only use laptop/pc to connect to session no phones to connect – trying to manage connectivity issues.
· Advised learners that once attended, all sessions are available to rewatch as they have been recorded so learners can recap at any time.
· Discussion teaching strategy used, encouraging learners to come up with idea on a topic and speak to the group. Encouraged use of the chat box for those up were uncomfortable speaking up to the group – encouraged inclusivity to those who are shy, way of giving them a voice without having to physically speak.
· PP Lecture shared on screen for all learners to follow along.
· Tutor used humour throughout which was a good method of ensuring learner engagement.
· Asked learners at points throughout session if they had any questions – giving them a structured chance to speak up if needed. 
· Given learners opportunity to speak up if they want him to slow down or go over any topics again.
· 20 min break specified, stated would start back at set time to encourage learners to be back in time.
· Learner asked to leave early to attend appointment – tutor agreed was ok, asked to email over proof of appointment letter as stated in policy and then attending appt wouldn’t be a problem.


	What I have learned:

	· With so many online learners – difficult to manage – setting ground rules is important. Tutor phrases it ‘Digital Etiquette’.
· Use the chat box function to encourage inclusivity for all learners.
· Useful to record sessions for learners to be able to revisit and recap on points. Also useful for reflection purposes.

	Targets to improve my own practice (mapped to professional standards):

	A1 Design and plan learning activities and/or programmes of study – PP Prepared for session.
A2 Teach and/or support learning – Educational session on Hotel Operating Facilities for hospitality staff.
K1 The subject material -Teaching newest guidance on hotel procedures.
K4 The use and value of appropriate learning technologies – Used PP and Teams and breakout rooms.
V1 Respect individual learners and diverse learning communities – use of chat box for discussion for those who didn’t want to speak on mic to group.
V2 Promote participation in higher education and equality of opportunity for learners - use of chat box for discussion for those who didn’t want to speak on mic to group.
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Lesson Plan

	Topic:      Oral Hygiene – Domiciliary Care Staff
	Class: Domiciliary Care Staff – Care Cymru

	Date: 11th April 2023
	Length of lesson: 4 Hours
	Number of students: 3

	Resources required:
PowerPoint Presentation
Mentimeter Quiz
Toothbrushes
Teeth Model
Toothbrush modification examples
Bite sticks
Samples – Toothpaste, bitesticks, brushes.
Denture cleaning Equipment
Resource Guide Pack for care staff
Feedback Form

	Aim of Lesson
To increase knowledge and skills in oral care for carers of domiciliary care residents.

	Learning Outcomes – The Learners Should Be Able To:
· Identify basic cause of dental disease.
· Demonstrate effective mouth care for domiciliary care residents.
· Recognise and report any concerns within the mouth.


	Previous student knowledge required for the session:	
None – Domiciliary Care Staff who provide care for patients in their own home.

	Anticipated difficulties (if applicable):
Engagement.
Pitching at the correct level as care staff have care experience but not much oral care experience.
Having suitable products and samples available to show staff and setting these up somewhere beforehand.
Technology issues – quiz on Mentimeter working properly. Video not playing properly – no sound. Plugging laptop in to projector as not used their equipment before.
Comfort levels – will need to locate a chair/stool for myself as 25 weeks pregnant now and standing for long periods is getting difficult.
Keeping to 4 hour slot – have tried to plan effectively – given plenty of time for each section with a buffer of 30 mins for anywhere that I run over during session.
Unfamiliar group and new environment.

	Professional Standards (where are these being met within the session)
A1 Design and plan learning activities and/or programmes of study – Prepare PP and Mentimeter Quiz.
A2 Teach and/or support learning – Teach new skills in oral care, support care staff to learn new skills.
K1 The subject material -Teaching Oral Care topic for care staff.
K4 The use and value of appropriate learning technologies – use Mentimeter quiz and word cloud function.
K5 Methods for evaluating the effectiveness of teaching – feedback at end of session from learners and from Observer – Marion Phillips.
V1 Respect individual learners and diverse learning communities – treat all learners with respect and appreciate that all learners have different experiences in providing oral care.




Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 

	Introduction






Development 















Plenary/conclusion



	PowerPoint Presentation = Introduce myself and role 
State Aims and Objectives.
Safeguarding statement.

Word cloud on Mentimeter/Pens on Whiteboard






Develop topic and include video demo.
Show products for oral care throughout session.






Mentimeter Quiz.



Informal Q&A. 



End session.
	Lecture Presentation: Main bulk of presentation will be PowerPoint (PP) presentation. 
Q&A: Throughout PP asking learners to come up with answers to encourage interaction.
Discussion: Ask learners to come up with words/phrases that come to mind around topic of ‘Oral Care’



PP – Oral Health, Barriers to Care, Plaque, Dental Disease – decay/gum disease, Dry Mouth, saliva substitutes. Play video – recap.



Continue with PP. 
Demonstration/Video; Correct toothbrushing techniques for brushing someone elses teeth. Hand over hand technique. 
PP: Toothbrush modifications, Denture cleaning, mouthwashes. Saliva substitutes.

Mentimeter Quiz; to recap on points leant in session on Oral Care topic.

Q&A; ask learners if they have any questions for me on topic of Oral Care. 
Show Samples and give Resource Pack Guides out.

Feedback forms; ask learners to complete a short feedback form, ask questions about quiz for upcoming digital innovation assignment.
	1pm – 2pm =1 Hr




15 min break
= 2:15 start back


2:15 -3:15 = 1 hr




15 min break = 3:30 start back


3:30 – 4:30 = 1 hr








End of Session



	Assessment Strategies: when and how are they included within the lesson?
WordCloud at beginning to assess knowledge levels. Also a slide on Mentimeter at end to ask learners to recap new ideas learnt from training on subject matter.
Mentimeter Quiz
Feedback form



	Informal reflection (to be completed after the session)
Session went well; learners were well engaged and were keen to discuss points from their own experiences in providing oral care. Pitched at the correct level for learners present.

Word cloud was a good opener to get students engaging and coming up with ideas on the topic. Encouraged interaction and set the tone for the session.
Mentimeter worked well, would have been better however if more learners were present for more of a competition element between learners.

Had great feedback from Marion on session 2. She was really positive on how the session went and my teaching style. Made constructive points to work on for future development. ‘Good use of images – in focus, of right level for group’. ‘Good use of PP – not reading off screen, having surplus info in notes to supplement what was on screen’. Points to address – ‘Not cross arrows on labelled images and check text size on some slides as one was difficult to read.’

Having lots of samples available to discuss and show and tell was really effective. Opening conversation and got learners discussing oral care and their experiences of providing care.

Able to incorporate lots of elements into this training session - an observation by a course tutor and use of a ‘digital tool’ Mentimeter in preparation for the digital innovation module.









Appendix 4 - Action Plan (Apply) 
From the observations and my teaching session, I have come up with the following developmental aims in relation to behaviour management/learner engagement and aligned them to Professional Standards Framework UK – Advance HE 2011.
	Developmental/Professional Aim
	Professional Standards being met
	Timeframe

	Demonstrate preparedness by having thorough lesson plans and clear aims and objectives (recap them at end of sessions). This will help to guide sessions and set and manage learner expectations.
	A1, A4.
	Each lesson plan (LP) should be thoroughly planned out/tweaked where necessary if multiple training sessions using same LP.

Each training session should start with clear aims and objectives.

Recap these at end of session and how they have been met.


	Devise ways to deliver variety of topics to best suit subject matter being taught. Aim to use different teaching strategies, models, assessment strategies depending on which one best suit each topic. 

	A1, A3.
K1, K2, K3, K4, K5.
	Each lesson plan.

Each training session.

May need adjusting along the way if not facilitating learner engagement.

	Set ‘ground rules’ at the start of training sessions to help learners meet the expectations set. If online; muting/camera instructions, if in person; expectations around phones, attendance etc.
	A4.
K2, K4, K5.
V2.
	At the first training session of any training programme/module.

At the start of each session if it is a one-off training session. 

To be recapped during training when needed.


	Aim to have teaching environment where questions are welcomed, and people are encouraged to speak up and engage in sessions by use of Q&A sessions, peer feedback, groupwork tasks, Waterfall technique if online.

	A2, A4.
V1.
	Where appropriate to do so. Not all sessions will call for lots of engagement e.g theory laden sessions.


	Motivate self-learning, empower students to take charge of their own learning by setting tasks for researching topic themselves and feeding back to group, assignments, brainstorming in groups, breakout rooms if online.

	A1, A2, A4.
K3.
	All post 16 training sessions where suitable to do so.

Theory based sessions may not call for this by I will try to incorporate if I can.

	Align teaching practices to professional standards.
	A5.
V3.
	When creating lesson plans for all future sessions.

When using reflective practices to evaluate teaching methods.


	Reflect on teaching practices to learn from past experiences and improve teaching methods.
	K5, K6.
V4.
	Complete an informal self-reflection after each training session I provide.

For future assignments.

For future personal development plans.
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