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Element 1

Poster – Outlining good practice in terms of supporting learners with a specific learning need 
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Element 2
Essay - Explore the wide and complex spectrum of additional needs
In this essay I shall explore the complexity of Additional Needs. There are two approaches that influence management, education, and care for disability: The Medical Model and The Social Model (Scope, 2022). I will offer contrasting perspectives on how disabilities are perceived and managed. I will aim to highlight the advantages of The Social Model in schools, and link the relationship between legislation, policies, and good school practice. I shall also refer to relevant educational theories, such as those of Maslow (2013) and Skinner (1976). 
There is no single definition of Additional Needs. Additional Needs relate to the diversity of individuals within society. It includes a wide range of challenges like vision, or hearing impairment, chronic health conditions, or learning difficulties (Karr et al.2022). It can refer to disabilities, disorders, difficult home lives, or behavioural problems.  Within educational settings, it encompasses the student’s social, academic, or physical distinctions from their peers. Whether a student should be 'statemented', is governed by specific criteria outlined in legislation (Education Act, 1996). ‘Three conceptions of additional needs include personal, school-based, or environmental factors, non-recognition of underlying factors, or the overlook of self and society’ (Hyman et al.2020, p.1). All children have individual learning needs influenced by various factors, and these additional support needs challenge medical thinking (Paulsrud and Nilholm, 2023). These needs are not limited to specific categories and should be recognised as the right of children to have their personal requirements met (Department of Education, 2015). 
The Medical Model is based on the following principles. An impairment, deficiency, or problem located within an individual. It is therefore up to medical science to try and cure or prevent disability (Lawson and Beckett, 2021). For example, a person diagnosed with diabetes would be prescribed insulin to manage their blood sugar levels. The main goal being management of the physical issue, rather than addressing factors like lifestyle or emotional well-being (Wade and Halligan, 2004). The Medical Model has always defined how society supports children with various needs (Lawson and Beckett, 2021), and societies attitudes have shaped the medical model, but this approach has overlooked disabled people's engagement throughout history. Physical rehabilitation is crucial, and medical treatment for impairment remains a necessity (Andrews et al., 2022), but critics argue that it lacks focus on the experience of disabled individuals and reduces people to their impairments. The model's narrow focus perpetuates stigma and low self-esteem. Being labelled as different, can lead to exclusion and limited opportunities (Zaks, 2023). Some believe that the medical model arose due to advances in medical technology and medicine. However, it has been used since Roman times (Mandilara et al, 2023). In conclusion, policymakers and service providers may claim that they comply with the social model of disability, but it is likely that many rely on the medical model, consequently excluding disabled people from full and equal participation in society. 
The Social Model suggests that social and environmental barriers create disability, thereby focusing on changing the environment, rather than rehabilitating the individual (Khayatzadeh-Mahani et al. 2020), reinforcing inclusivity as a fundamental right that needs to be forcefully pursued (Equality Act, 2010). The Social Model aims to identify the barriers within society that alienate individuals, and advocates for social inclusion. This model focuses on social justice, empowerment, and the need for societal change. Schools operate the social model to ensure inclusion for all (Shakespeare, 2006). It challenges non-impaired educators to reflect on their role in creating and perpetuating disability as a problem (Hyman, et al 2020). Many schools adopt the social model, helping to create an inclusive environment that promotes optimal learning and growth by considering additional needs. By including social and environmental influences, schools can better address this issue and provide more comprehensive solutions. A more holistic approach can better meet the needs of individuals who are struggling. Maslow's Hierarchy of Needs (1943) provides a framework for understanding and prioritising the students' needs. It emphasises the importance of meeting basic physiological and safety needs before addressing higher-level needs such as belongingness, esteem, and self-actualisation. By creating an environment where learners feel included, they will ultimately improve as learners and will become more motivated to achieve higher levels of learning and personal development. Skinner's operant conditional Theory (1938) offers valuable suggestions for addressing challenging behaviours in the classroom. By analysing the precursors, behaviours, and consequences, educators can develop proactive strategies to promote positive behaviour and reduce negative behaviours.  Incorporating these principles into educational settings promote a more holistic approach to addressing students' additional needs.  
The social model emphasises the need for systemic change in education to ensure equal access and participation for learners with diverse needs. This has implications for policy changes that support and validate students with learning differences. It aims to cater to the specific needs of each student, while encouraging self-respect and building positive connections. Involving the student in decision-making can boost participation and add to their general state of wellbeing. Ultimately, it benefits all students by promoting understanding and admiration for the distinctive differences of everyone. This model supports inclusivity, diversity, and empowerment, with the ultimate aim of establishing a nurturing and supportive learning atmosphere (Shakespeare, 2006).  
School staff must aim to embrace the diversity in human characteristics and learning styles. For example,  a learner who has dyslexia could find it challenging to read, the school can provide accessible materials, like audiobooks or voice-to-text- software and use group work where students can contribute in different ways. (e.g., discussing ideas rather than only reading or writing). Additional Needs are regularly mentioned in both legislation like the ‘Equality Act 2010’, and educational policies such as the ‘Special Educational Needs and Disability (SEND) Code of Practice 2015’. Schools that adopt the social model are committed to ensuring that their students have equal access to the curriculum and enjoy the social benefits of a personalised and effective learning environment (Barnes & Mercer, 2010). It can begin to remove the various barriers that hinder the learner's participation and ensure equitable access to education (Barnes and Mercer, 2010) 
Additional needs are wide ranging and require a multi-faceted approach in supporting each individual. The Medical and Social models of disability offer contrasting views on how disability is perceived and managed, with the social model being more aligned with modern inclusive practices. Flexibility in adopting strategies, interventions, and teaching methods is essential for addressing diverse student needs. Personalised learning plans support success in inclusive environments, while differentiated instruction and resources are valuable. Ultimately, learning is a deeply personal journey for every student. It is a search for understanding and meaning, an exploration of knowledge that is intrinsically linked to individual experiences. It is the duty of educators to nurture this journey, to guide and support their students as they navigate the vast terrain of knowledge. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	Section 1C: Profile (About me)

	

	• What is important to the learner? 
· I would like time to play with my friends.
· Greeting everyone in the morning makes me feel more settled when I first arrive.
· I really like dancing to music.
· Consistently seeing Mummy and Daddy. ‘ I don’t live with Mummy and Daddy, so seeing them makes me feel better’.
· Access to the sensory room.


• What is important for the learner?
· Routine- I like to know how my day is going to look.
· A multi-sensory and total communication approach to learning.
· Warning when things may need to change in the daily timetable. These changes can be communicated verbally as well as visual alerts.
· Safe and secure home environment and family time, by offering family engagement programs and encouraging parent involvement.


• What is working and should be built on?
· I am happy when I have supported contact with my family.
· My communication and speech has improved. To have continued support from the O.T speech and language program.
· I am becoming more comfortable and making an effort to communicate verbally with friends. Encouraging in more social interactions and confidence in conversations.

• What is not working and needs to change?
· I don’t like it when plans change i.e the school routine and contact with my parents. I need to be given time to process change and transitions- use a timer and now and next cues.
· I struggle to communicate my needs through speech, gesture or sign.
· NDT assessment is taking a long time.



	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	

	
Cognition and Learning


Communication and Interaction
· Jane is currently assessed as 3 years behind her chronological age. She exhibits a profile of social communication difficulties that impact on her skills in the following; speech and language, attention and play, social interaction and sensory regulation. Her attention to activities, even those of her own choice is fleeting and does not use toys/ items for their planned function.

· Jane can become overwhelmed by noise and busy environments along with social interaction. Janes will show signs of restlessness an frustration.

· Jane has limited speech and is reliant on gestures to familiar adults, however she has recently started to progress with her verbal communication since being placed in the LRC. 

· Jane exhibits some autistic traits and is undergoing an NDT assessment.


Sensory and/or Physical


Behaviour, Emotional and social development






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice).
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)




	· [bookmark: _gjdgxs]Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Will be able to sit in assembly, in the main hall for 5 minutes by the end of the Autumn term.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· A fidget toy which is chosen by the learner to take into assembly.
· For the adult to have on their person noise cancelling headphones should it be required.
· Sitting in close proximity to a familiar adult whilst the assembly.
· A 5 minute sand timer to take into assembly, which the adult will have on them.
	      No
	Gelliswick school staff,
 or a familiar adult working the in school.
	September 2024
	  Mid- December
2024

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	No

	Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Once a week she will work with a small group of 3, to engage and contribute to the group learning task, for 10 minutes during Literacy, by the end of the Autumn term.

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) End / Review date:

	· Provide a visual timetable so that she is aware of the day.
· Is able to sit next to the adult who is carrying out the learning task.
· Being given a designated task/ job within the group.
· To have a 10 minute sand timer within sight.
	     No
	Gelliswick school staff,
The class teacher/ LSA or a familiar adult working in the school.
	September 2024
	Mid- December 2024

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	No

	Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Will be able to smoothly transition from arriving at school, putting their belongings away and starting their chosen settling in activity. Then, put away activity (with support, if required) on request, to sitting on the carpet for morning registration by the end of the Autumn term.

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) End / Review date:

	· Being meet on arrival by a familiar member of school staff.
· Have a calming starter activity task chosen by her to have each morning when she arrives in school.
· A visual timetable to understand the sequence of activities.
· Use consistent cues and prompts to indicate it’s time to sit on the carpet for registration.

	       No
	Gelliswick school staff
 or a familiar adult.
	September 2024
	Mid- December 2024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	No

	Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	Will be able to use 20 simple signs to communicate my wants and needs- food/ more/help/playtime/dinner by the end of Autumn term.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	· Provide language and speech models. (e.g ‘b’ is ball) supplemented with a sign.
· Use visual supports alongside spoken language e.g objects of reference and sign to support daily routine.
· simplify language and avoid long instruction. 
· Provide opportunities to initiate communication/interaction into the school day.
	 No
	O.T speech and Language, Gelliswick school staff,
The class teacher/ LSA or a familiar adult.
	September 2024
	Mid- December 2024

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	No
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Supporting Looked After
Children within our

Looked After Children (LAC) often face unique challenges in
their educational journey, particularly if they have additional
learning needs. Implementing good practices can make a
significant difference in their educational outcome.

schools.

(Gov. Wales, 2020)

DEFINITION

1989.

(Voices of the children, 2020)
‘Looked after’ children are provided with accomodation by a local authority away from thier families, either at
the request of their parents or in accordance with a ‘care order' made under section 31 of the Chilren Act

(Law.gov.Wales, 2021)

HOW CAN THEY PRESENT IN
SCHooL?

* Emotional and behavioral
difficulties- they may struggle with
regulation, anxiety or behavioural
oUtbUrstsy (Mannay, D et al. 2017)

* Social struggles with peers and
adults- issues with peer
relationships showing
isolation/withdrawal, ofteren
attachment issues.

(Mannay, D et al. 2017)
¢ Academic and Learning
challenges- due to truma and
stress the child or young person
my ability to focus. Disrupted
schooling can also lead to low
academic performance.

(Mannay, D et al. 2017)

THORIES EXPLANING EDUCATIONAL

CHALLENGES IN LOOKED AFTER CHILDREN

* Ainworth’s Attachment Theory explains
that looked after children often struggling
education due to insecure attachments
from unstable caregiving. (Bowlby,1979)

* Maslow’s Hierarchy of Needs, the
unmet basic needs (safety, security),
which can hinder their ability to focus on
higher-level tasks like learning.

(Maslow, 2013)

* Bronfenbrenner’s Ecological System
Theory, the disruption in the family and
community systems affect development
and school performance.

* Erikson’s Psychosocial Development,
challenges in trust and identity formation
can undermine confidence and
relationships in school.

(Ecscaona, 1950)

POLICIES

* United Nations Conventional of
Rights of the Child [1989]. There are
54- Article 3 ‘Best interest of the child".
Article 12 'Respect the views of the
child". Article 23 Children with
disability'. Article 24 ‘Health and Health
Services'. Article 39 ‘Recovery from
trauma and reintegration’.

(UNCRC, 1989)

« Salamanca Statement [1994]. All
children should learn together,
wherever possible, regradless of any
difficulties or difference they may have.

(Right of Education, 2022)
¢ Additional Learning Needs Code of
Practice Wales [2021]. The ALN code
ensurses that LAC receive individualised
support for thier learning. It
encourages collaboration between
agencies to address both educational

and emotional needs.
(Welsh Gov, 2021)

OUTLINING GOOD PRACTICE

Develop an
IEP or and
ALN plan.

Ensure a safe and
supportive enviroment
with emotional
support.

areas.

Inclusivity in all

Use trauma-infromed
approches in teaching
and interactions.

Promote positive
behaviour, by
acknowledging the
child’s achivements to

build self-esteem.

Multi-Agency
Collaboration e.g speech
therapists, occupational
therapists.

Parental Involvement,
regular communication

Collabrative, sustainable
staff relationships and
resources.

in decision making.

(Department of Edcuation, 2014)

Supporting learners with specific needs requires tailored strategies, inclusion, and sustainable resouces for long

term success.




