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Children with additional support needs: inclusion advocacy and equity.
[image: Can My Autistic Child Live A Healthy & Happy Adult Life?]






Source: Google images A, (no date)





Contents page

Section one a: Importance of early interventions Autism                               Page 3- 5

Section one b: Critical analysis                                                                Page 6- 7


Section 1 c: Critical evaluation                                                          Page 8 - 9


Reference List                                                                               Page 10 - 14

















Section one a
All children have the right to live in a society where there is equity and respect for diversity. Children’s rights should be respected without discrimination of any kind regardless of the children’s age, race, gender or disability (UNICEF, no date). 
Welsh Government (2015) any practitioners who work with children should have an understanding on how children develop in order to understand what the children need to progress and therefore plan a curriculum that is suitable for their developmental needs.  Taking into account any barriers including learning difficulties. This is linked to Article 24 the right to an education. This right suggests that all children with disabilities have a right to an education without discriminatory, providing equal opportunities and inclusion (United Nations, no date). 
However Welsh Government (2018) discusses how inclusion involves much more than a child attending a mainstream school. Children require an inclusive curriculum, where measures are in place to improve teaching and develop the awareness and involvement of all staff across the school of inclusive learning and equality issues.
However Veal (2017) believes that true inclusion ensures children with additional learning needs are taught in the same class as their peers with access to the curriculum. The children should not have to adapt to the needs of the setting, the setting should adapt to the children’s needs. 
Autistic Spectrum Disorder (ASD) is a term used to describe a number of symptoms and behaviours which affect how children understand and react to the world around them (Mental Health Foundation, 2020). The world around children with autism can be a stressful place and can cause anxiety if the right interventions are not in place.  Understanding and relating to others and taking part in everyday life such as school can be much harder (National Autistic Society, 2018). 
However getting a diagnosis is based on children’s developmental history and behaviour, there is no medical test that can be done to diagnose the disorder (Centres for Disease Control and prevention, 2020).  
However according to Koegel (2014) in some cases autism can be detected at eighteen months or younger.  By the age of two parents should seek advice from an experienced professional to help get a diagnosis. 
However, there are still many children who do not receive a diagnosis until they are much older, and even in adulthood such delay can cause children and people with autism frustration and difficulties and it becomes a barrier towards them having the support that they need. Getting a diagnosis can help people understand why they may find certain situations or experiences difficult and help them know how to support the children better (National Autistic Society, 2020). 
According to the NHS (2019) if a parent is concerned that their child needs support in school or at home, there is help available before having an assessment or diagnosis.  Parents can contact their doctor and school.  This is supported by the UNICEF (no date) Article three the best interests of the child.   Practitioners and parents should have children’s best interests at heart when taking action or making decisions that may affect them. 
However, according to Bryson (2013) establishing a diagnosis as early as possible is important for the children, the earlier the diagnosis the earlier interventions can be put into place to support children and their development. 
However according to the Welsh Government Tribunal Wales Act (2018) the school must decide whether the child has additional leaning needs. As part of the process the school will then decide if the child needs an Individual Development Plan (IDP). If there is a difficulty the school will be required to create an IDP which will collate information from everyone who can support the child, in turn this improves the provision in the setting. This is supported by Children’s Commissioner Wales (2020) Article three everyone who works with children should always do what is best for each child. However, every professional and practitioner must ensure advice and observations are based upon that pupils and not the condition and understand they should value all children as individuals and understand that they have individual needs and respect their rights by ensuring equal access to learning (Veal, 2017).
However, Nutbrown (2016) suggests that any practitioners who deliver early intervention programmes for children must be qualified and have an in depth knowledge of the intervention. Having an understanding of interventions supports the children’s development. This is supported by the Welsh Government (2016) who discusses how interventions should be put in place before the children start the educational setting this gives them greater opportunities to develop and supports the children’s individual needs. 
Welsh Government (2019) suggests practitioners should use their own experiences and knowledge when deciding how to support children with autism. Practitioners should plan and provide children with timely and effective support. 
Also, earlier Welsh Government (2016) discusses how early interventions are the key to children’s success and suggests that having strong communication links with parents provides a strong foundation that supports early intervention. 
However not all interventions will work for children with autism it relies solely on the individual child, one programme may work for one but not others (National Autistic Society, 2020).
However, all children with autism share certain difficulties, but being autistic affects children in different ways. This depends on the children’s needs they will need different levels of support. The right support provides children with the skills they need equips them for the social and life skills required for independence.  However this must be a balance of what the child wants and needs not primarily what a parents and practitioner think they should want.   This links to article twelve respecting children’s views. Every child has the right to express how they are feeling and discuss their views and wishes. They have the right to have their views considered and taken seriously. 
It is important that practitioners understand that not all children with Autism display the same behaviours and it is essential to observe and respond to each individual child’s behaviours. Some can be complex depending on individual characteristics and environmental factors (Bajko, 2017). However working alongside parents will help practitioners get to know the child better and start to identify children’s likes and dislikes this will enable practitioners to understand how best to support the children (Welsh Government, 2015). 
However as part of the eleven aims, the Welsh government (2018) believes the child’s views should always be considered and they should have their say in the planning process alongside the views of their parents. Children should be part of the process in order to feel included in any decisions that are being made. This links to article twelve UNCRC (no date) Children have the right to have their say and be listened to. 
Section 1 b
Welsh Government (2018) describes autism as a developmental disorder that can affect how children communicate and relate to others.
According to National Autistic Society (2020) one of the barriers children with autism face is their understanding and being able to relate to others, everyday tasks become difficult where the understanding of language and social rules are not understood or learnt. Welsh Government (2018) explain how children with autism with social and communication difficulties can develop stress, anxiety and even depression. 
When children with autism have a repetitive routine it helps them to feel less anxious about the day ahead of them and decreasing stress helps them make better decisions. Children then start to rely on patter thinking which supports them on a day to day basis and in uncertain situations (ASD Wales, no date)
According to Welsh Government (2015) settings and schools must work together to reduce social barriers for children in order to provide children opportunities for inclusion. This will support children to reach their full potential and set them up with the skills they need for life.  
However Mendelson (2016) suggest that children with ASD are incapable of making friends. Autistic children find their school years difficult and find that their social surroundings do not fit. Believing autistic children find it difficult to make friends in real life and maintain friendships and are often seen to play alone (Mendelson, 2016).

However The Welsh Government (2018) suggests that practitioners use interventions to support children to overcome social barriers. Interventions based on starting and sustaining social interaction during free play. Some settings use social stories to support children and help develop the skills they need in social situations. Social stories can be adapted for each individual need and provide children with the information about what might happen in different situations this can reduce anxiety and stress (National Autistic Society, 2018).
Gray (2015) suggests that social stories provide children with a picture to their goal. Practitioners can tailor social stories to suit the children.
However, Welsh Government (2018) sees children with ALN as at risk of being socially excluded and believe them to need more support than their peers. Education setting should provide opportunities to promote a whole school approach to inclusion and celebrate diversity (Welsh Government, 2018). 
However according to Hayes and Watson (2013) research suggests that parents of children with Autism experience the most stress compared to parents of children with other additional learning needs. 
According to Solveig (2010) Practitioners should have an understanding of disabilities and consider children’s needs without the stigma and labelling that affects children in the setting. However, Levitt (2017) argues that the social model of disability needs to be highlighted and understood to remove any stigma and labels that that has developed through not understanding the difficulty with understanding social communication, leading to a  negative attitude towards autism. Such attitudes cause severe problems for autistic individuals’ daily lives. By developing public knowledge of autism will help remove social barriers for children with autism by changing other people’s understanding, empathy and in turn their attitudes towards those with autism (Levitt, 2017).












Section 1 c 
According to the Welsh Government (2015) all children should be able to access the curriculum and adaptations made to that suits their needs. Therefore, settings and schools should support inclusion and offer opportunities for all children to achieve their full potential by preparing children for further learning and life. This is supported by the new curriculum (2020) which has been developed to enable practitioners to plan and develop a curriculum that is inclusive to all children. Donaldson (2015) aim is that all children in Wales have successful futures. Practitioners should take into consideration that all children develop at different stages and some children may need additional support it is the practitioner’s responsibility to identify any children’s learning needs and ensure that appropriate support is in place for children (Welsh Government, 2015). 
Additionally Welsh Government (2016) explained that any practitioners working with children should have an understanding of child development in order to identify any difficulties or need for interventions.  Interventions should be in place prior to a child with additional needs starting school as this will best support the child. However, Nutbrown (2013) suggests that anyone providing interventions should be qualified and skilled and have knowledge and understanding of the intervention they are providing children. This will contribute to their development.  Involving a financial requirement of schools to increase the professional development for all school staff (Welsh Government, 2018).
However this now highlights no not just the requirement of identifying and providing the support for pupils, the Welsh Government (2015) suggest that children work best alongside their peers. Therefore it is important to upskill all staff that support children with autism, children are part of the whole school and it is the understanding of all staff and peers that will allow a child with ASD to be understood and supported.  Having access to many staff who are trained will also enable relationships to develop rather than having one adult assigned to help the pupil complete work and be removed when overwhelmed.  This is echoed by the Welsh Government (2020) new curriculum that promotes inclusion, independence and equal opportunities for all children.  
Supporting parents and carers is essential to working with children, Snap Cymru (2018) suggests working closely with parents will support interventions and allow practitioners to gain an understanding of  children’s likes and dislikes this will help them understand  how to support the children appropriately. 
Practitioners must understand that one Strategy may not work for all children with autism it is down to the individual child, however the knowledge and experience of the difficulties faced by pupils with ASD is vital, dealing with the individual is key to finding an intervention that works for the child (Welsh Government, 2018).  The medical versus the social model in schools can cause a challenge for families and the delays faced in receiving a diagnosis.  School will identify a child’s individual needs and automatically adapt and provide support without the requirement of a medical diagnosis, medical services can require a diagnosis to receive health care interventions.
However according to Koegel (2014) if children do not receive interventions early on in childhood this could cause consequences and further secondary symptoms later on into adulthood. Suggesting that interventions are crucial and support children throughout their life.  Arguing that earlier diagnosis of  ASD is necessary to improve outcomes. However early diagnosis is problematic and difficult (Johnson, 2007).
In spite of this Camarata (2014) reports that reliable identification of toddlers with ASD is reliable and early intervention is highly effective to reducing the longer term symptomology of ASD.  However, he argues the requirement for further work to provide evidence for professionals and practitioners.  
However, interventions that work for children with autistic spectrum disorder depend on the child’s unique needs. Depending on the child’s individual needs interventions may not work for all children with autism (Willis, 2012).
To fully include and provide children with an inclusive educational setting, practitioners need to ensure children have access to opportunities that meet their needs and ensure they fell they fully belong to a school community. Inclusion requires a team effort from all practitioners working with children. Children should feel valued and practitioners should value all development (Welsh Government, 2018).
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