1908096	EAEE5002	2911
Element 1 – Evaluation of Two Reflective Models.
For this element I have chosen the Reflective Models of Donald Gibbs and David Kolb. Both these models can assist practitioners to reflect on their practice to ensure quality services for children. 
 By reviewing our practice, we as practitioners can develop our ability to critically reflect on our activities and improve the standards of experiences for our children. By using reflective models such as Gibbs and Kolb practitioners are able to follow steps in the process of reflection. If we look at both models we can determine that they are both cyclic and guide you through thinking about what happened in your activity. Both are easy to use and straightforward to follow. Both models can be used to reflect alone, either by recording or writing your experience. By reflecting we learn from our experiences thus leading to new and if necessary more appropriate ways of doing things. John Dewey identified three characteristics or attitudes of people who reflect: open-mindedness, responsibility and whole-heartedness. (Lindon, 2012). In possessing these characteristics we apply the ability to reflect with genuine enthusiasm, be able to accept consequences and not blame others and show no prejudice. These attributes apply if you are reflecting alone or in a group, for example, a Community of Practice. Gibbs model certainly supports reflecting within a group, his model differs to the majority as he includes feelings; including the necessity for considering how you, others including the children within your group feel and how they could impact on the outcome of the reflection and to acknowledge that discussing how you feel  can be difficult for some and that our emotions can play a part in how we react and behave in situations. Dewey also suggests that by reflecting within a group you consider the situation from different perspectives as the opinions of others are discussed. Gibbs model offers many advantages, the model can be used for stand alone experiences as well as in a group reflection, it allows you to reflect in deeper detail due to the amount of steps involved, allows you revisit the same activity over a period of time and can then give you a more balanced and accurate judgement allowing you to plan to include any improvements or strengths you may have discussed. It is also ideal for using when coaching collegues especially within the education sector.
Kolb’s model is a simpler model to understand, it is adaptable and flexible in that you can begin your reflection at any part of the cycle although you need to complete the cycle for the process to be effective. Whereas Gibbs model is more suitable for use within group reflection, Kolb’s model has certainly been created with educators in mind. Being an educational theorist, Kolb in his writings pointed out the importance of experience in the learning process. Although on the surface Kolb’s model appears simpler, he uses more complex academic language. This could be difficult to understand and decipher and could lead to the model being difficult to implement. Even with the more complex headings his model is very user-friendly and with fewer steps allows for more critical thinking around your experience. Although the process of reflecting can highlight both the positives and negatives of a situation, Kolb’s model does not allow for planning, thus excluding the continuation of improvement of any weakened areas. The four cycles of learning and the four learning styles within Kolbs model offer a holistic perspective on reflection. Although with Gibbs model the number of steps could be seen to be confusing to an inexperienced reflector as there seems to be no definite starting point to the model.
 Donald Schὄn developed his ideas within the educational profession (Hargreaves & Page, 2013) and created his theory. It is a very simple theory to understand. To be able to reflect in action and reflect on action. Both Gibbs and Kolb’s models are reflect on action models, both being reactive to the scenario, offering reflection after the event. This process is simpler for non-experienced reflectors or for a practitioner that is unfamiliar with an activity. Being able to reflect in action  or be pro-active requires experience and a deeper knowledge of when an activity or situation is not going to plan and having the experience and confidence to be able to adapt or change according to the circumstances. 
Sometimes we need to reflect at a deeper level, this is sometimes easier to achieve within a group. Dewey certainly acknowledges that. In their article Creating Conditions for Reflective Practice in Early Childhood Education, Venninen et al (2012) look at how reflection can take on different layers. Their study shows how the depth of reflection can vary even within the same discussion and that reflection is a phenomenon that changes dynamically during discussions, when participants move on different reflective levels. (Venninen et al. 2012). Their study looked at reflection on a micro and macro level and concluded that by reflecting on both levels, practitioners gained the ability to discuss in-depth and ensure the impact on the children’s experiences was positive. By taking on a superficial level of reflection and listening to the views and opinions of others we can look deeper into the reasons why what happened happened. Another study into reflection by Josephine Bleach (2014) concluded that by continual reflection practitioners gained the opportunity to improve their pedagogical knowledge and in turn their professional development.
By becoming reflective practitioners we ensure that we develop and improve in our ability to deliver quality services to our children. We all know that children learn when they are enjoying themselves and being able to critical reflect should ensure that the needs of each individual child is met in a professional inclusive manner. If we look at the Reggio Emilia approach, their continuous reflecting contributes to the well-being of the child. Bronfrenbrenner’s Ecological Systems Theory, where he places the child firmly at the centre of needs should also be considered when reflecting to ensure that the needs of the child are paramount when we interact and support children.
However, reflecting on our practice can only make for positive outcomes if the process of reflection is embraced and becomes part of our practice. We frequently read in the newspapers how often councils fail with the safeguarding of vulnerable children despite the continuing reflecting and promises of improved quality of services. By not learning from our reflective processes we are condemning children to a poor standard of education from unprofessional staff.
Element 2 – Briefing Paper
Reflective Practice
[image: See the source image]
What is Reflective Practice and why it is important for Early Years Practitioners.Reflective Practice is a clear way in which we can identify problems, consider our own actions and be able to understand and give justification for the choices we have made. It also allows us to identify any possible courses of action of improvement that may be required. It is a process of continual review of our practice to ensure we deliver a high-quality provision for our children.


How can I become a reflective practitioner?By reflecting we are able to make sense of what we have done or seen. Thinking about our experience allows us to develop professionally and look at ourselves and how we behave and react to certain situations. Critically reflecting is not easy especially if you are an inexperienced practitioner. Several theorists have created a model for reflecting, these can be particularly useful, as they provide steps on how to manage the process of reflection.

Models of Reflection:
I have included two models of reflection to help with the process of reflective practice.  The first is a model by Graham Gibbs, it uses a cyclic set of questions to guide you through the process of thinking about what happened, including your thoughts, feelings and actions. This model is straightforward to use and allows the options of reflecting alone or within a group.  If you would like to know more about this model go to : https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycleModel 2.[image: See the source image]
Model 1.[image: See the source image]


My second model is by is by David Kolb,again this uses a cyclic set of questions but is a shorter sequence. This model lends itself to an educational setting and although it uses more complex language is easy to follow. It is particularly user friendly and you can begin your reflection form any point although you must complete the cycle to reach an outcome. For more information about Kolb’s model visit: https://www.leedsscp.org.uk/LSCB/media/Images/pdfs/Kolb-learningcycle.pdf
Whilst the process of reflecting has the potential to improve practice, for example, it may make you more open to learning and responsive to others (Hargreaves & Page 2013) it is also important to remember our settings policies and services. We must bear in mind the Data Protection policy and also the Additional Learning Needs and Tribunal Act and the Early Years Foundation Phase Framework. By working within the guidelines of our setting we ensure that we respect our collegues and the children in our care. We must also remember the articles set out in the UNCRC, these articles protect our children and ensure they are given a voice.
By continually reflecting on our practice not only do we ensure high quality experiences for the children but we also are given the opportunity to improve and develop professionally, many studies have shown the correlation between the two, Bleach in her study (2014) suggests that regular and ongoing CPD programmes, particularly those which provide scope for reflexivity, support practitioners to develop as professionals and contribute positively to the development of quality practice in their setting.

Element 3 – Reflective Log.
	Brief Description of the Activity:

	This activity is part of Ceredigion County Council’s TRANDEP intervention. This intervention has been designed for children struggling to learn the welsh language. The intervention sessions are tailored to the needs of each individual child after an initial assessment. The sessions include audio and visual memory games, phoneme and grapheme work initially using the letters t, r, a, n, d, e, p followed by m, c, o, i before moving on to the alphabet. 

	Aim/Objective of the Activity:

	To learn the phonemes and graphemes of t, r, a, n, d, e, p. Be able to identify and use correctly in words. 

	My Role: 
To engage the children using games and multiple resources enabling them to confidently recognise the chosen letters. I model the sounds of the letters, any specific words we are working on and create sentences for the children to repeat. I have to ensure that the children engage with me and each other and that they understand the activities. I work with two children in year 2, both aged 6, and with varying abilities. One comes from an English language home and has difficulty in pronouncing and differentiating letter sounds. The other child comes from a welsh speaking home but has a learning delay and struggles with basic language. All activities must be fun and each element of the session needs to be quite short in time as each session only lasts 45 minutes. There are 5 elements to each session. My role is to ensure that each element of the intervention is covered, I do this by giving the children a choice of activities and where necessary adapt them to their abilities whilst not making it look obvious to each child that they are not working at the same level. We began this session by playing an audio memory game, listing a string of unconnected words. The aim is to remember at least 6 in order. I read out the words and in turn each child repeats what I have read in order. The next activity is to lay the letters t, r, a, n, d, e, p cards on the table in the shape of the rainbow. These cards are used to associate the phoneme and grapheme and we create simple consonant, vowel, consonant and consonant, vowel, consonant, consonant words. I use a list of words provided with the intervention. This activity is one of the most difficult and the one that needs the most adapting so I find that I have to reflect and change throughout to ensure that each child feels confident and achieves the goals of the session. We end the time with a game, usually a spelling card game called ‘Trugs’. This is the children’s favourite game and is a time to enjoy and have some fun, it also reinforces re-reading words we have worked on during the session and allows the children to make a simple sentence including the word on the card. I always end a session by thanking the children for their time and input and they always ask when they can come again!

	Challenging Aspects, Why? 
Ensuring that each element of the intervention is covered in each session without using the same activities is a challenge, a variation of the same activity is required to ensure continuity, as is ensuring that  each activity is available at different academic levels to ensure that  each child is able to reach their potential. Time as it is for everyone is a major challenge. Being able to offer the full 45 minutes twice a week ensuring no overuse of each resource and finding the time to acquire and produce sufficient quality resources is a continual issue. On a more personal level it is sometimes difficult to motivate yourself to continue with a specific activity if the children are showing signs of little or no progress. Being patient sometimes can pose as a challenge; what seems obvious to me does not to a child and especially one that struggles with letters and sounds, this can lead to a feeling of frustration and failure and self-doubt. 

	Knowledge I Demonstrated:
 In delivering this intervention I have been given the opportunity to help children that are struggling with letters and pronunciation. My understanding of the welsh language has developed and I feel confident that I am able to introduce the required phonemes and graphemes to the children in an enjoyable and stress-free way. I use the skills from the training sessions such as understanding the necessity of audio and visual games in improving working memory skills, of using both hands when moving cards around, to ensure that both sides of the brain engage and using exercises to develop coordination and balance.

	Skills I Demonstrated:
 I think that during each session I demonstrate an ability to be able to adapt and change the activities if the children are struggling or not engaging with the task. Ensuring the children are comfortable with each task and introducing what is required using language the children understand and to be able to simplify that language if needed. Although I am sure not everyone would agree with me, I think that having a sense of humour  is important, children learn when they are having fun and I am happy to take the brunt of a joke and I also encourage the children to share funny stories. This is a good tactic when the children are becoming tired or loosing concentration during an activity. Showing empathy and concern for the children is also a skill and I think it is one of my strong points.

	Values I Demonstrated:
 I use my understanding of the ALN guidelines to ensure that each of the children are respected and are given a voice to choose the activities in each session. I also thank the children at the end of each session, to show my appreciation of their hard work during the session.

	What could be done differently in future? Why?
 I have very little control on the elements of the intervention as these have been set out by Ceredigion County Council’s Education Department but I do have the ability to choose which options are included in each session and to use the resources of my choice. If I could change anything it would be to have a designated room in school to use for my groups. I have to find any available space if the spare classroom is in use, sometimes this is outside the boys’ toilets!!! This is not ideal and can impact on the children’s concentration and enjoyment of the session. This also draws attention from the other pupils and can cause embarrassment to the children in my group. 



Element 4 - Personal Development Plan
	Area for further development
	Why?
	How?
	Who/Where?
	When?

	Using Hwb
	Improve my knowledge of apps on hwb and my ability to help the children in class.
	Training courses
	Provided by Ceredigion County Council
	From Sept 2020 onwards

	Undertake the implementation of ‘Pause Points’ yoga intervention
	Encourage the  children to relax and improve classroom concentration

	Using videos and guide books
	Llangwyryfon Primary School
	Sept 2020 onwards

	Develop my knowledge of Autism Spectrum Disorder
	To help me in my role as the school’s ‘Autistic Champion’ 
	Training Courses
Books
	Online courses and courses provided by Ceredigion County Council
	From August 2020 onwards

	Develop my knowledge of ADHD 
	To enable me to assist and support children in school
	Training Courses
Books
	Online courses and courses provided by Ceredigion County Council
	From August 2020 onwards

	Develop further my knowledge of Dyslexia and Dyspraxia
	To enable me to support children and also include strategies within my inclusion groups
	Training Courses
Books
	Online courses and courses provided by Ceredigion County Council
	From August 2020 onwards

	Complete level 5 and 6
	Gain my degree
	Lectures and home study
	University of Wales Trinity Saint David
	July 2021.
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