A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

Introduction
In this assignment I will be identifying and evaluating a critical incident I observed during the bridging experience. Additionally, I will be looking at the importance of reflection and how it is used to improve teaching. To conclude, I will be identifying and discussing my next steps. 
In 1954, John Flanagan, an American psychologist, developed his research into critical incidents, focusing on how different behaviours effect a particular activity (Flanagan, 1954). His research has been used by many over the years and has been found to be an exploratory tool that could identify key requirements for success in the workplace (Spencer-Oatey, 2013). David Tripp describes a critical incident as being a “significant turning-point or change in the life of a person or an institution or in some social phenomenon” (Tripp 2012, p.24). He suggests, to understand it there are two steps that needed to be followed (Tripp, 1993). The first step is to describe what goes on in the incident. The second step explains the meaning of the role it plays. This can be used by teachers to identify and analyse positive and negative critical incidents in their own teaching, so they are able to change their approach and use in future lessons, this contributing to their professional development (Khem Raj, 2018). 
The role of the critical reflection
Critical reflection has been the focus of many philosophers and researchers throughout the years and has been defined as a thinking process that is deemed “essential for all continued professional development” (Blumberg, 2016, p.90). Dewey (1933) believed that teachers were able to use reflection to learn from their experiences and help them understand how and why they teach in the classroom. He describes it as being an investigation resulting by a moment of uncertainty. Similarly, Stenhouse (1975) focused his work on how teachers were able to develop their own research. He believed that they should be able to develop a critical rationale for their own work rather than having others interpret their practice. Doing this will encourage them to start questioning their decisions and allow them to test different theories in their lessons. Stenhouse continues to state that reflection is important in an educational setting as it gives teachers not only the opportunity to develop their practice but also gives them a chance to understand it. If a teacher does not reflect on their work, it can act as a barrier for the students as they are not continuously improving their strategies. Agreeing with this, Richards and Ferrell (2005) explains that teachers can gain a lot from reflecting on their own practice, as they are able to develop their self-awareness by being mindful of what they are doing and what they should be doing. This then encourages them to be critical and question everything they do, which allows them to use different techniques that suit different students instead of using the same technique for everyone. This then contributing to the child’s development in education. 
Reflective models are used to develop learning but can also be used to help professional development. The two most popular models for reflection are Gibbs’ reflective cycle and Schon’s reflective model. Schön (1987) expanded on Dewey’s theory and believed that reflection took place when looking at two aspects: reflection-in-action and reflection-on-action. Reflection-in-action focuses on the thinking and reflection process as the critical incident is happening, whereas refection-on-action reflects on the critical incident after it has happened. Kinsella (2010) states that this model is used by practitioners as it is a quick way of reflecting. It encourages them to reflect on the experience as it is happening and creates a solution there and then.  
Gibbs’ (1988) reflective cycle includes six stages that allows people to learn from their experiences. The first step in the cycle looks at the description of the event. Second, the individual will need to explore and identify what feelings they were feeling during it. Once these have been done it will lead to the evaluation, where they will need to identify good and bad aspects about the incident. The fourth step is to analyse the information they have gathered and make sense of it. Next, they will need to come to a conclusion and identify what they could have done differently. Once these have all be answered, they will then be able to create an action plan, so they are prepared for similar situations in the future (Larkin, 2013).
With the curriculum reform being implemented in 2022, it highlights that Wales are focusing on continuously improving education and are keeping up with recent data. The curriculum includes a new model for professional standards that aims to help professional development. These standards highlight the importance of reflection withing their profession. It emphasises that teachers should be reflecting on their prior experiences so that they are able to improve not only their own learning but also the children’s. (Welsh Government, 2019)
Observation school and class context 
The BERA guidelines state that “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research” (BERA, 2018, p21), and therefore the identity of the school and the participants with remain anonymous throughout. 
The observation took place in an English medium primary school based in the City and County of Swansea. According to Estyn (2018) There are 481 pupils on roll that are between the ages of 3 and 11, which include 75 part-time pupils in nursery. 34% of these students have special additional needs with only a few in the care of the local authority. The majority of pupils attending the school are of white British ethnicity with a small number having English as an additional language. Additionally, there is only a small amount of students that use Welsh in their households. There figures are likely to have changed as the report is out of date. 
In the class used for the observation there were 31 students in total aged between 5 and 7. 18 of those pupils were female and 13 were male. The year 2 students were spread across two classes, which meant that one class was filled with the older children in year 2 and the other class had a mixture of year 1 and year 2 students. The year 2 pupils that were mixed in with the year 1s were the youngest in their year group and all had their birthdays in July. There is one teacher and one teaching assistant in the classroom, with a specialist coming in to teach physical education and music.
The critical incident linked to Donaldson’s four purposes
The observation took place in the combined year 1 and 2 class. In previous lessons the teacher had read the book ‘Dragon Post’ by Emma Yarlett (Yarlett, 2018) with the students, which linked in with the theme of the term, Wales. As the children came in from break, the teacher got the children to sit down on the carpet facing the whiteboard. The teacher began the lesson by asking the children if they wanted to change their shop area into a post office, which followed the theme of the book they had previously read. The children were excited about this idea, and all agreed that they wanted to do it, which resulted in the teacher asking them what they wanted to put into their post office. The children sat with their legs crossed and their hands up ready to give their ideas. There were many different responses, for example, one student wanted a tall post box, another wanted weighing scales, and a few pupils suggested they should have stamps and envelopes. Without the teacher asking, the students described what shape and what colours they wanted everything to be. Some using the information they learnt from reading the book and some using their imagination and suggesting something they hadn’t read about. The teacher gave them complete freedom of what they wanted to put in their play area. The teacher wrote down every idea so that the children could look back on it in future lessons, where the teacher has planned for them to build their suggestions out of different materials.  
The critical incident I have chosen to focus on is the way the teacher used a humanistic approach for this particular activity. Instead of deciding for the children that their shop was going to be changed into a post office and decorating it for them, the teacher gave them the opportunity to take control of their environment. 
The school are now beginning to implement the new curriculum into their lessons, which means that it is essential for them to start thinking about what targets the children need to be working towards. During this activity it was clear to see that there were aspects that linked to Donaldson’s (2015) four purposes. The children were able to ‘connect and apply knowledge in different context’ as they were able to take what they had learnt from the book in the previous lesson and bring it forward to create ideas of what to put in their post office. They also showed that they were able to ‘explain their ideas and concepts’ when they were describing what shapes and colours they wanted everything to be. Both of these touch on the ‘ambitious and capable learners’ section. I was also able to see that they were able to use their knowledge to create different products. This links to the ‘enterprising and creative contributors’ section in the four purposes. 
Literature review
When looking at the humanistic approach, most people will refer back to Abraham Maslow and Carl Rogers’ research. Johnson (2012) explains that this approach focuses on a student’s personal growth rather than their academic scores as it moves away from traditional education. In recent years, creativity and passion hasn’t been valued as highly as those traits that can be measured. Teachers are told exactly what to teach and how to teach it and are then judged by how well the children do in their work. When the information is not given in an enjoyable way, or is not relevant to everyday life, then children’s engagement decreases. This is where the humanistic approach comes in. It promotes teachers to create meaningful relationships with their students so that they are able to understand the children’s values, emotions, and experiences. Once this has been done the teacher will be able to teach in a way to promote deeper learning as it relates to the individual. Johnson continues to expand, saying that humanistic learning and personal growth go hand in hand, which result in enjoyment of learning. The teacher should make it a priority to help teach the children about themselves, the people around them and the world they are living in, so they are able to become independent thinkers. This will naturally allow the students to find out what their passions and interests are that can be linked to everyday life. 
In 1943, Abraham Maslow developed a motivational theory focusing on fulfilling five human needs that eventually resulted in self actualisation (Maslow, 1943). His theory uses a humanistic approach as it focuses on the developing the whole child. The human needs are put into a five tier pyramid with the most important need on the bottom. The pyramid goes in the order of, physiological, safety, belongingness and love, esteem, and finishes with self-actualisation on the top. His model can be divided into two needs, deficiency, and growth (McLeod, 2007). McLeod continues to explain that the first four needs come under the deficiency needs, as the longer a person goes without these the more their motivation increases for them to be fulfilled. The need at the top of the hierarchy is linked to growth need, as this motivates the person to grow as an individual. 
The first level of the pyramid, physiological, focuses on what the body needs to survive. This includes, water, food, air, etc. When an individual is hungry, they will not be able to learn or develop until that hunger has been dealt with. Once this has been fulfilled, they will be able to focus on the next level, which is safety (Poston, 2009). Maslow believed that children need to have a safe family environment, so they are able to have a secure and stable life. Once this has been met, the next aspect to focus on is belongingness and love, which looks on building meaningful relationships with the people around you. This then motivates behaviour (Maslow, 1943). The next level focuses on esteem, which is divided into two sections, self-esteem, and the respect from others around you. This is considered one of the most important needs for children and adults as it develops their self-confidence. Once the deficiency needs have been met, the final need, self-actualisation, will focus on their personal development and will create a desire to strive for excellence (Poston, 2009). 
Although Maslow’s theory has gained a lot of popularity throughout the years, there is not much recent research to support it. Fowler (2014) suggests that there have been many theorists that have contributed to self-Determination theories who believe that rather than focusing on the pyramid of needs, there should be a focus on autonomy, relatedness, and competence. These needs do not go in order of importance like Maslow’s hierarchy which means when all three are fulfilled a person’s day-to-day motivation increases which results in more engaging work (Osemeke & Adegboyega, 2017). Similarly, Lawler and Suttle’s (1972) contradicts Maslow’s work as they believe that people are able to develop different aspect of the hierarchy at the same time rather than staying static on one need. 
Krems et al (2017) explored how people perceive self-actualisation in more recent years. Their research showed that the answers varied depending on what stage in life people were on, but some showed it by wanting status in life. Maslow believed that these needs were essential for human development from birth to adulthood and if people were to learn in an environment that did not meet these human needs, their chances of functioning as a healthy individual would be very unlikely (Kaur, 2013). On the other hand, Pichere (2015) highlights that Maslow does not take into consideration that humans are social beings. He goes on to say that social interaction can be just as important as the elements in the physiological tier of the hierarchy, as without interaction with others it can cause madness and even drive someone to take their own life.
Beck et al (2001) emphasises that as a teacher it is impossible to have control over the needs lower down on the pyramid, but it is important for them to know where exactly the children are on the pyramid so that they can motivate them to reach then next level. Bates (2019) agrees with Maslow’s approach as it is essential for a teacher to see themselves as a facilitator and not someone that is there to control the class. With this mindset they will be able to implement a humanistic approach into their teaching which will give the students the desire to want to learn and come to their own conclusions.
Carl Rogers (1959) is another American psychologist that developed a humanistic approach which takes the focus from the practitioner and on to the students. His theory of self, similar to Maslow’s, promotes students to be able to make their own decisions and come to their own conclusions. He identifies three elements that facilitate this approach, these being, congruence, empathy, and respect. Congruence is the ability to be your true self and show your personality to build relationships with others. Being empathetic gives someone the ability to see things from someone else’s perspective. Lastly, people are able to show respect by accepting someone as they are. Rogers believed that if people were able to create the right environment using his theory, then they would be able to teach anyone anything (Bates, 2019). 
In a conversation between Carl Rogers and Harold Lyon, Rogers explains that his theory strays away from conventional education. His approach is more focused on how the child develops characteristics for everyday life and aims to give children self-esteem and confidence that will last throughout their life. He believed that this approach could be used with any age and can be implemented in any setting (Rogers et al, 2013). 
Rogers faced similar critique as Maslow, which highlights the fact that there is not enough research to back up his theory.  It is also believed that his research is too focused on the individual itself and does not consider how society influences a person’s development. Another limitation of this approach is that teachers are not always given the option to give their students enough freedom to choose the activities and topics they want to learn about. This then slowing down the process to develop independent and creative individuals. 
Khatib et al (2013) highlights, that although there are benefits of using a humanistic approach in education, not everyone shows the same positivity about using it in their classroom. This is because giving children more freedom in their education and in their classroom can make it difficult for teachers to keep the students respect and can make it challenging to keep the class under control. Teaching has always been perceived as a teacher standing in front of the class relaying the knowledge they have, but humanism takes a different approach to this. It expects teachers to get to know their students and put them first, which does not always suit the teaching styles of some teachers. 
Reflection and evaluation and next steps
To reflect on my critical incident, I have chosen to use Gibbs’ (1988) reflective cycle. 
Description
As previously stated, I observed a lesson in the foundation phase in a year 1 and 2 class. The teacher introduced the activity and gave the students a choice to change their play area into a post office, which linked to a book they had previously read. The teacher used a humanistic approach to give the students an opportunity to express their ideas and take control of their learning environment. In the lesson they expressed their ideas, and the teacher made a list of what they wanted to include. This would then be used in future lessons for the students to bring their ideas to life using different materials. 
Feelings
During the observation it was great to see what kind of activities were used in the foundation phase and what level they were working at. When the teacher introduced the activity, I was very interested to hear what kind of answers the students were going to give, as not many children their age had been in a post office before. Initially, I worried that the children would be shouting out their answers and not respecting the other children in the class but to my surprise they all sat patiently waiting for the teacher to pick on them. I was pleasantly surprised by their relevant replies, which showed me that they had engaged with the book that was previously read to them. Seeing how much the children enjoyed the activity and how much praise the teacher gave to them made me feel happy, as it was clear to see that they were enjoying learning.
Evaluation 
The children responded really well to the activity. By giving them to option the choose what they wanted in the post office, it gave them the opportunity to not only use their creativity but also gave them the chance to bring forward what they had previously learned. The teacher timed the lesson perfectly so that everyone had time to share their ideas. This meant that no one was left out and they all felt like their ideas was heard. When listening to their suggestions the teacher made sure to praise each student which will have a positive impact on their confidence and self-esteem. The teacher chose an enjoyable activity and delivered it in a way where the children were completely engaged throughout. The activity was also a great introduction to the next session, where the students were going to build their ideas from different materials. The humanistic approach worked well for this activity but by giving the children complete freedom of choice some children gave ideas that did not relate to a post office, which takes away from learning about the real world. 
Analysis
Although some answers did not match the theme of the activity, overall, the use of a humanistic approach worked really well for this activity. It was clear to see that the teacher had a good relationship with the students and understood what activities they would enjoy. 
Because they had a good relationship with the students, the teacher had created an environment where the children felt safe to express their ideas and opinions in confidence. This showed as every student had their hand up eager to give their answers. Their confidence and self-belief allowed them to give creative ideas and expressed them in a descriptive way. 
When relating this back to Maslow’s hierarchy of needs, it is clear to see that the teacher had helped the children to fulfil the steps needed to become self-actualised. By providing them with a safe environment and creating a meaningful relationship with them, it was able to give them self-esteem which resulted in them presenting their own ideas and build on their own knowledge. This also links to one of Rogers’ steps, congruence, as the children can be there true self in front of their teacher and peers. Whilst a pupil was saying their idea, the rest of the class sat quietly and listened to what they had to say. This touches upon the other two steps of Rogers’ theory, empathy and respect. 
Conclusion
This experience has been very insightful for me. I was able to see what level the children were working at in the foundation phase and was able to see how to deliver activities in an effective and engaging way. In my opinion, I could see that this approach offered more positive outcomes than negative, and I believe that this is a fantastic approach to use in the classroom as it aims to develop every aspect of the child. However, I do not think that this is a realistic approach to use for every activity. This is because some topics in school need to be taught in a way where children to not have the freedom to choose how to learn it. Once the foundations of the topic has been learned then this approach can be reintroduced. 
Action plan 
Moving forward, I will continue to research the positives and negatives that comes with the humanistic approach. When implementing this into my own teaching I will be using it to build meaningful relationships with my students so that I am able to adapt my lessons to suit their needs. This will also help me to differentiate my work for those that need it. I will mostly be implementing this when we are doing crafts, as they will be able to use their creativity to bring their ideas to life. I could also use this when focusing on language, literacy and communication, by giving the student the option of learning the topic through different forms of literacy, for example, a book, poem or song.
This approach might be more effective with children in key stage 2 as they will have a better understanding of the world around them. On the other hand, in the foundation phase it could be a great tool for me as a teacher to learn what the children already know about different topics. 
Conclusion
In conclusion, it is clear to see that reflection plays a big part in the professional development of teachers. It is important that they are constantly aware of why they choose to do something a certain way and understand the consequences of how they respond to different situations. When they take notice of their actions, they are able to see if they are contributing to the children’s learning or restricting it. This then leads to change in the teacher’s approach which benefits the children’s development. It is also important to identify strategies that have had positive outcomes so that they are able to share with other professionals.  
The use of reflective models are very beneficial for teacher to use to understand the incident that has occurred. The step by step guide of how to reflect will allow them to break down the event and understand how they were feeling, why it occurred, and what they will change moving forward. This making the teacher think about every aspect of the incident. This then contributes positively to their development. 
There have been positives and negatives highlighted when using a humanistic approach in education. It is clear to see that there is not enough updated literature to back up the implementation of it in education, nonetheless, this approach gives teachers more to think about than just the information they are passing on to the children. When thinking about developing the whole child, the teacher will be encouraged to create lessons that are more relevant to the children. This then contributing to the teacher’s professional development and the children’s learning.
With all of this being considered, it is essential that teachers are always trying to better themselves for the sake of their own practice and the children. To do this it is important that they keep up to date with research and data, so they are able to implement new strategies into their practice. 
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Appendices
OBSERVATION/ FIELD NOTES
Record 1
	Date and time, year group: 23/09/2021 2.30pm Year 1 and 2 

	Where and When: Context of the observation – subject/AOLE, general classroom context

Observation in a Year 1 and 2 class 
The class typically has 31 students in the class but only 24 are in today. 
The theme of the term is ‘Wales’
There is one teaching assistant in the class. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Theme of the term: Wales
Class came in from afternoon break. Teacher got them to sit on the carpet ready for the activity. Activity- changing their shop area into a post office after reading the Dragon Post book. 
The teacher gave the student the option if they wanted to change their play area into a post office. The children loved this idea so the teacher asked what they would like to make to put in it. 
Students were able to express their ideas. Most students mentioned realistic objects that you can find in a post office. The teacher wrote down all of their ideas, so they are able to make the objects in future lessons. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Link to person centred approach 
Humanistic approach- Maslow
Praise
Assessment for learning


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

Children had just come in from afternoon break
Settled quickly once they knew what the activity was




OBSERVATION/ FIELD NOTES
Record 2
	[bookmark: _Hlk86348098]Date and time, year group: 22/09/2021 10.30am Year 4 


	Where and When: Context of the observation – subject/AOLE, general classroom context
CI took place outside on the playground 
Two year 4 classes were out on the yard together 
Oracy 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The class was outside on the playground during morning break. A large group of boys were playing a game of football together. One pupil came up to the teacher and claimed that another student had hit him during the game. That pupil then came over and said it was an accident. The other pupil insisted that it wasn’t. The teacher told the pupil that if this happened again, he would take the football from them so that no body could play and then everybody would be upset with him them. Both players agreed to go back to play. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behaviour management 
Individual punishment or group punishment 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The boys were from the other year 4 class so did not how their morning was leading up to this incident. 





OBSERVATION/ FIELD NOTES
Record 3
	Date and time, year group: 23/09/2021 1pm year 1 and 2 

	Where and When: Context of the observation – subject/AOLE, general classroom context
24 children in the class 
One teaching Assistant 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Children were sitting on the carpet whilst the teacher was taking the register. I could see that some students were chatting, and some were a bit restless.  The teacher turned around and announced “Waw, [pupil 1] you’re sitting so smarty well done you”. The rest of the class instantly stopped talking and all sat up with their backs straight and their legs crossed. The teacher looked around and chose a student they thought sat the best. The ‘smartest sitter’ got a star shaped cushion to sit on. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Praise 
Do they only sit smartly when there is a ‘prize’ 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
School promotes children to be sitting with legs crossed.
This happened after the children came in after their lunch break.





	
	
	



