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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	1. Engage with a wider range of literature to develop your knowledge and understanding.

	I have researched a range of books, journals, websites, and reports.

	Target 2
	2. Develop your criticality to ensure that you support every claim you make with literature evidence.

	I have looked at articles that both support and disagree with the area of professional development that I have identified and reflected upon.





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Online meeting via Teams with Network Lead and Professional tutor to discuss the aims and requirements for the Bridging 2 experience.

The role of Assessment FOR Learning (AfL) strategies was discussed in establishing the understanding of learners in a subject area or skill.

The meeting also looked at the 'Great Teaching Toolkit' and the 4 priorities for teachers:

1. understand the content they are teaching and how it is learnt.
2. create a supportive environment for learning.
3. manage the classroom to maximise the opportunity to learn.
4. present content, activities and interactions that activate their students’ thinking.

Our goal is to try using AfL strategies in our placement classrooms and then share our findings with the rest of the network.

Ideally 2 AfL strategies would be trialled, but due to current circumstances 1 would be accepted if the opportunity to trial more doesn't present itself.

Documentation was provided for further reading to provide context to different strategies and to aid our choices for the test phase.


	While I had broadly looked into AfL as part of my college course I learned some interesting things during the meeting.

I am looking forward to trying some of the strategies during my practice to provide some practical insight to their impact in the classroom.

So far, my experience has involved more formative assessment. I have started introducing questioning, but this needs to be developed further and the directions suggested in the reading should help with this.

I also intend to become more familiar with the schools marking scheme, so that I can make better use of it, as previously I have been following the class teacher’s suggestion on how to mark.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After conversations with my class teacher we agreed to look into the questioning, and she suggested that looking at using more open questions, getting the children to explain their answers, and also at how long to give them to answer.

By providing more time it allows the pupil to formulate their response and more ably consider the requirements of what is being asked. 

By asking the children open questions it will be easier to gauge to their understanding and thought processes, by the responses they provide, this in turn can be used to inform future planning, or the current direction of the lesson as to whether an idea/skill needs further discussion or explanation. 

We also discussed making more use of WAGOLL's as this is a concept the children are familiar with, so it should be something that I can introduce to my own teaching quite smoothly.

The object of a WAGOLL is that the children benefit from both seeing an example of what their work should include, but also the quality they should be aspiring to achieve (something that fits in to the four purposes).
	I was unable to action any of the AfL strategies during the test phase timeframe as the class I was placed in had to undergo a period of self-isolation due to possible contact with coronavirus.

As I have been unable to put any of the strategies into practice myself, I shall reflect on my observations and discussions with the teacher.

The use AfL in the classroom clearly has an impact on the children's understanding and learning.

The teacher has made regular use of WAGOLL's and the children that take the most interest and notice of these are the ones that provide the better results. I have seen instances where children are struggling with their work, but when shown a WAGOLL are then able to continue and produce improved work. This also feeds into their self-esteem and confidence.

The teacher makes regular use of the question, "Well, what do mean by that...?". This encourages the pupil to elaborate on the answer they have already provided, deepening their thinking. I have also seen instances where the teacher will stop moving forward with the teaching if it has become clear that the children are struggling with a particular aspect. 

In discussion with her she advised that a teacher must never be afraid to just stop the teaching if needed. This is something I must definitely consider when moving forward with my development.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	As I was unable to implement any of the strategies during the test phase I was unable to present any of my own www/EBI's but I still attended the share meeting and listened to the other presentations to see how they trailed different strategies and what their conclusions were.

	Throughout this process it has become clear that as my familiarity and experience with different AfL strategies increases, the greater the positive impact this will have on my own teaching and the learning of the children within my class.

Listening to the other students in the network confirmed that their experiences had a positive impact on their development, with most saying that they will either continue using their strategy or use something similar.

Every class is different and knowledge of a variety of strategies will be essential in addressing the needs of that class/child.

Most strategies were able to be used across age groups and key stages.

The use of AfL will vital when the new Welsh curriculum becomes statutory in 2022.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Part of the feedback from my mid-term review recommended increasing my knowledge of AfL. I felt confident of knowing their importance from both my college and university courses, however I had little practical experience, and due to a period so self-isolation I missed the test period of Bridging 2. Instead I took the opportunity to further my knowledge of AfL strategies looking at various sources such as the TES.

Rhifedd / Numeracy
Evidenced by an asset? 
Part of the start of every math’s lesson was dedicated to what was termed as a CLIC starter, a set of sums that used familiar methods to reinforce prior knowledge while also offering increasing challenge. While I was confident with most of this, I found explaining the halving of odd numbers tricky to explain simply and clearly. I researched methods of explaining the process in order to improve my own explanations to the pupils. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
As my second block of placement took ace during lockdown lesson were being delivered by schools online. My school had opted to provide asynchronous lessons via Seesaw. I had seen this app briefly during my time as a TA, however I very rarely used it myself. I therefore undertook research to learn how to use Seesaw to deliver my lessons to the class. I did this through various forms, but mostly through tutorial videos on Youtube. I was able to learn how to do things such as assign tasks, provide feedback and use audio. 



Safonau/ Standards

Professional Experience Template 1: Talk for Writing
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
At my placement I was asked to use the Talk for Writing scheme when planning lessons based around LLC with a focus on writing by hand to improve pencil grip, letter formation and clarity. I started with an All About Me task both as an introductory task, but also as a means of gauging what the children were capable of. Next, I introduced the story that we would be following of the next few weeks and asked the children to write about their favourite part.
From these first tasks I developed several lessons requiring an element of writing. After each task I assessed the returned work and reflected on the focus for the next lesson, be it continuation of the skill, further development, or adding another skill. I planned lessons built around sentence structure, both as a method of introducing a new skill, and as a way of encouraging more than just one-word answers.
The 'favourite part' task would be repeated at the start of the next story in a few weeks and compared to the previous work to show the children their own progression.

What have you learned?
The Talk for Writing scheme involves creating a range of lessons based around a story or topic. It usually begins with a 'cold task' asking the children to undertake a piece of writing with no guidance, instead asking them to apply what they already know. This task would then be repeated exactly at the end of the block to make direct comparisons. The concept is to progress the learning through layering of development and skills incrementally over a series of activities. By comparing the work at the start and the end of the block of work the children can see their own progression, giving them a sense of achievement and confidence. It provides exposure to literacy and encourages the children to think about the same piece in various different ways. Cross-curricular activities can also be tied in by relating it to the initial story. In using the scheme, I am able to incorporate both formative and summative assessment, enhancing my own teaching, reflection and understanding, while also developing my feedback skills, digital competency through lesson delivery, and my forward planning skills. Using the scheme, I was able to create lesson to develop the children's pencil grip, fine motor skills, sentence structure, clarity, phonetic spelling and more.
What next?
The scheme has been an invaluable learning experience and incredibly informative to my own teaching practice. As mentioned above the scheme is built around incremental learning and this approach will shape the way that I teach in the future. Under normal circumstances I would like to build more around the delivery of the story, maybe using Pie Corbett to assist in reinforcing the literature alongside the planned tasks. While I have witnessed Pie Corbett and used it in home learning with my own children I believe further reading to strengthen my understanding would be needed to deliver to a class. Also, I would like to take the opportunity to make use of a TA to provide other insights and allow for grouped work which would enable me to observe the children's work as they complete it in greater detail.


Professional Experience Template 2: Differentiating math lessons
Pedagogy Standard: Refining: Differentiation
What did you do and why?
The example is from a year 4 lesson that follows the structure I had carried out in previous lessons.
For the main body of the lesson, which in this instance was aimed at developing solving word problems using previously learned methods of column addition/subtraction, I split the class into 4 differentiated ability groups and structured the tasks in a carousel system. This involved me teaching 2 groups (approx. half the class) the first of two focus tasks, while the TA supported the other groups. One group undertook a CLIC quiz based on a skill which I had previously assessed that they needed to reinforce or improve, and the other played a maths version of snakes and ladders that I made to consolidate existing skills (this would normally have been an online maths game but the equipment was unavailable). These tasks would then rotate over a period of 4 days so that all groups would each have taken part in the tasks. When the focus task groups return for their second rotation, they would undertake the 2nd focus task, which built on from the first.
Each focus task was differentiated so that the lower ability groups would find them easier to understand and more accessible, and the MAT children would be presented with sufficient challenge whilst still being achievable. 

What have you learned?
From personal experience I was already aware of how essential differentiation is to the children of lower achievement, but through my development of this structure and conversations with the teacher it has highlighted the value and importance that it also has to MAT children. The range of abilities was quite wide, partly due to factors such as family support etc., but also due to the impact of Covid and school closures. This posed a challenge in my own planning in ensuring that I pitched the work at a suitable level to the appropriate groups, securing accessibility and challenge, whilst also addressing the needs of any particular individuals at the same time. I believe the structure was a successful tool in differentiating the class, and that I successfully delivered differentiated work.
What next?
The experience has made me realise that while I can create differentiated lessons I need to ensure that I gather a greater understanding of the children's ability within the class in order to pitch the work sufficiently for both the highest and lowest levels of ability. This will be to any age level class that I teach and making use of assessment and collaboration with staff will be vital to this.

Professional Experience Template 3: CLIC starter tasks
Pedagogy Standard: Influencing: Sustained effort and resilience in learners
What did you do and why?
I began each lesson with a 10-15 minute 'starter' task where I would write a number of sums on the whiteboard. These sums were arranged into three starred groups, each star representing an increase in challenge, requiring a step up in knowledge to work out from the previous star. Children were permitted to begin wherever they felt confident, and then progress through the sums until the time was up, or they had completed all the sums, whichever was first. I did this in order to reinforce previously learned skills and methods, whilst also building confidence through ensuring that children could begin with what they know before enhancing their learning with something more challenging. This also gave them ownership and control of their own learning. When the time was up, I would go through the answers with the children, asking them (randomly) to provide an answer, and explain to the class how they worked it out. The children would mark their own work with a coloured pencil. They could then compare their results to previous starters to see if they had made any improvement. This gave them the opportunity to control their own learning and reflect on their own methods to achieve the answer and compare these to those of others. It links to the 4 purposes by encouraging ambitious capable learners. 
What have you learned?
I have learned that by giving the children control of where they started it increased their confidence as they could start with something familiar and comfortable, before moving on to something more challenging. I found that with this build-up of challenge the children would be more willing to try something that previously they would consider 'too difficult’ and displayed less fear of getting it wrong.
The star system acted as a target to strive for, and the children would often speak of being proud of having reached a certain 'level' of success. These positive feelings of self-esteem would then often carry over into their main focus task of the day.
I also found that the self-marking proved informative, not only as a form of assessment for myself, but also as an opportunity for the children to reflect on their own success. They would often make comment on comparing that day’s result to previous ones. Even if the result was 'poorer' than a previous lesson, the children showed resilience by stating of their intent to improve in the next one.

What next?
I think that this system worked well with the year 4 class, and I would definitely use it again. I think that maybe it would need to be adapted for younger children, but the idea of the children looking back at previous work to see improvement is definitely a key aspect I would like to take forward.
I also found the discussion that took place of methods they used and how others might have done things differently was very informative, and the children found this useful too in improving on their own understanding and application in future tasks.



Part 2: Critical Reflection
Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Introduction
“…improvement comes about through reframing professional practice and identifying the importance of self-reflection as a vehicle for learning and improvement.” (Aubrey & Riley, 2019, p.182).
Over the course of my placement I have experienced development in most areas of the QTS standards to a greater or lesser degree. Some areas have seen slower progression than expected and this can be attributed to a wide range of factors including, but not limited to, Covid restrictions. Some aspects of the standards have had limited scope in which to develop due to impacts such as social distancing affecting opportunities to meet with parents. However, there are also areas where there has been opportunity, but the increase in development hasn’t been as successful as expected. As different skills and strategies are applied the likelihood of improving increases. However, this is not always the case as there is always the possibility that attempted strategies do not work well for some reason, and so I the teacher must reflect on this, and conclude what was it that did not work and why. 
For this critical refection I have reviewed my time in placement and considered the areas of the QTS standards that I consider to be on track, along with those areas where development has not met expectation. One standard that stood out as having not met my own expectations is ‘Differentiation’. Coming from a background of being a parent to a child with autism, and having been a teaching assistant supporting those with differentiated needs, I naturally assumed that this would be an area that I would be quite strong in. Feedback from my senior mentor, class teachers, and my own lesson reflections however have highlighted that I am not yet at a point where I am successfully meeting the needs of all the children in the class. While I created planning that incorporated differentiation, it was observed that I was not providing enough challenge to the MAT children within the class. To address this, challenge was increased, but resulted in moving the accessibility of the work away from the lower ability groups. Finding the balance of work between lower ability and MAT children has therefore provided something of a dilemma in my own professional development. I therefore have decided to look closer into this to determine where the gaps are in my practice and find strategies to address this so that I can improve my development in the area moving forward. 


Critical Discussion of Chosen Aspect
To effectively use differentiation in the classroom, it is imperative to address what exactly differentiation is, and what it currently looks like in the average classroom. If my own current understanding is different from the accepted norm, then this will likely be the foundation the problems I have experienced.
The Oxford Online Dictionary (2021) defines differentiation as “the act of recognizing or showing that two things are not the same.”, and in the classroom this could be seen as recognizing that each child is different from the next, with their own influences and experiences with learning. This aligns with my own experiences in recognizing that not every child learns in the same way or at the same rate, creating the need in some cases for additional support.

But why do teachers use differentiation their classes? For a number of years there has been a growing call for differentiation in the classroom, with curriculums changing to not only reflect the growing attitudes to inclusivity but also address calls for attainment to improve. 

To consider that children are on a progressive course of development it must be considered that their needs must continuously be assessed to ensure that the next steps are the correct ones for them. Regular use of formative assessment will be an essential part of a teachers practice in building a picture of the learners within the class, which in turn informs the planning of future lessons and how the learning is delivered. This is supported by Carol Tomlinson in her book The Differentiated Classroom (2014, p19) who also provides a model that suggests that teachers can differentiate in four ways: Content, Process, Product and Environment.

The new Welsh Curriculum has differentiation at its heart through its use of the progression steps. These steps are the guide for learning from the ages of three to sixteen, providing opportunity for continuous development through both primary and secondary school. Under the New Curriculum a child’s progression is the key factor in determining their success (Hwb.gov.wales, 2021). Where previously children as a class or year group were expected to know certain skills by a certain level, now each child is treated as an individual, with their own background and abilities and as such their own goals of achievement. The word differentiation implies in and of itself a view to working in a way that is different. In a young class you may have some children at progression step 1, a group at step 2, and then possibly a few that can meet step 3, or 4. This is a wide range of achievement just within one setting, and as such a teacher must be able to adapt the lesson and create an environment of non-linear learning to cater for the needs of all of those within the class.
One method of providing differentiation in classroom is through scaffolding where The Great Teaching Toolkit: Evidence Review (2020, p.32) tells us that starting from an easier, more straightforward point and then building up lends itself to differentiation through accessibility and confidence building. It goes on to say that an understanding of individual needs will be required to do this, meaning that teachers will need to assess the children in the class to determine their level of learning, ability and any factors that might impact this, and suggesting that the greater the teacher understands the needs of the individuals if the class, the more successful they can be at delivering effective teaching. 

The concept of scaffolding has direct links to Vygotsky and his Zones of Proximal Development theory, and this is recognized in the Welsh Government’s document ‘How to develop thinking and assessment for learning in the classroom’ (2010, p.6). They note that in the past pupils would often be categorized into those that can’t yet, those that are able with support, and those that are able themselves. If the aim is to get children to the point of working and learning independently, then knowing what step is next for the learner, or their ZPD to use Vygotsky’s term, can inform the support they require on their journey of development. 
But there is a danger pointed out by Hertberg-Davies (2009, p.251) where linking scaffolding to differentiation can lead some into making the mistake of focusing solely on those pupils that struggle and need support, rather than viewing the class as a whole and acknowledging the needs of each and every pupil. 
If by using differentiation in the classroom teachers can scaffold to support children to progress, how can this be applied to children who are further along in their learning? Identifying and addressing the needs of more able and talented (MAT) children will be important moving forward as from 2022 the Welsh Government considers high achievers as a key component of the New Curriculum, and is part of the Four Purposes (2015), which is the driving force behind the changes being made. Therefore, ensuring that these pupils can keep progressing to their full potential is vital. This may not be as straightforward as it seems however as Teachertools.londongt.org (2021) states  that by recognizing underachievement in pupils it allows the teacher to fine-tune their teaching to address the needs and ensure that the learner is getting the maximum for themselves from what is being delivered. It goes on to say that many teachers find identifying underachievement in MAT children difficult, possibly even more so if they have an ALN (Additional Learning Need), and that it is easier to spot the lower achievers in their class, resulting in the possibility that they may be overlooked.
In the ‘Review to identify more able and talented provision across Wales’ (2015, p44) by the Welsh Government it makes recommendations on what schools and teachers can do for MAT children. Part of this is to provide experiences of increased challenge to ensure that achievement remains high and does not plateau, and these high expectations of all learners will help “Young people […] leave school having experienced a broad education that equips them to thrive in an increasingly complex and rapidly changing world.” (Donaldson, 2015 p.105).
The review also advocates the use of effective data and both formative and summative assessment to identify and monitor MAT children for as their learning develops so too should the teaching to accommodate them.

In her journal ‘Contested Knowledge: A Critical Review of the Concept of Differentiation in Teaching and Learning’ (2017, p.63) Sasha Taylor warns of the difficulties facing teachers in implementing differentiation into classrooms. She describes differentiated teaching as incredibly complex due to the number of facets that need to be taken into account. Class sizes are often so large that the gap of knowledge and skills between students is too wide to make most strategies successful. Large class size can mean a lack of materials to properly facilitate the learning to a wide range of abilities within the class. Also the time and effort to identify, assess, organise and implement differentiation within a class of so many individuals means less time for the teacher to make effective use of their time or other aspects of their teaching such as their CPD (Continuous Professional Development). On considering CPD they note that while organisations such as the Welsh government actively encourage differentiation there is little guidance or training provided for teachers to adapt strategies. Even if a teacher’s current knowledge of theories and the assessment of pupils suggests a particular strategy of differentiation this can sometimes come into conflict with government policy or the school’s own strategies. 


Conclusion
Clearly the implementation of differentiation is a complicated process and one that many teachers are finding challenging as more and more emphasis is placed on its importance. This is not just an issue for the inexperienced teacher, but also for those with more experience as well. 
Nevertheless, as John Hattie tells us (2012, p.164) challenge is an inherent part of being a teacher, and it is a teacher’s role to accept this and find solutions to move forward. Kerry and Kerry (1999, p.242) tell us that teachers are those best placed to figure out what works best in terms of differentiation in their classrooms and this idea conflicts with government thinking. For my own professional practice this would mean gaining as much knowledge and experience in assessment as possible in order to identify needs and plan appropriately. However, there is still the necessity to follow the curriculum when doing this. By creating lessons that have a low threshold of accessibility initially allows all children to make a start, but a high scaling challenge of outcome that pushes them to the point where they can go no further I can address the wide variance of ability. Exactly how this is done will need to be addressed at the time and through assessment of the class, but one possible method could be providing the same task to all the children but requiring differing outcomes from different ability groupings. Doing this will require developing a growth mindset in the pupils so that they will not see unfinished work as a failure, but as another step on their journey of development. 
It is likely that I will also need to review my understanding of classroom management to ensure that the learning environment is best suited to the task at hand, as it may be that some tasks will need to be tackled based on an individual’s current ability, whereas others may benefit from collaboration between differing abilities allowing the sharing of ideas and skills. 
At the beginning of this review I spoke of my personal experience of differentiation and it’s impact on those who struggle with their learning, but through this refection I can see that broadening my understanding of the term, has allowed me to identify why I was receiving the feedback from my mentors. I now need to research the areas I have discussed to improve, for as the Great Teaching Toolkit states when quoting Creemer “reflection is more effective when teachers’ priorities for improvement are taken into account and when they are encouraged to develop action plans which address their professional needs; these were identified through a relevant empirical investigation.” (2020, p.58).
	







Reference List
Aubrey, K. and Riley, A. (2019) Understanding and Using Educational Theories. 2nd edition, London, Sage

Oxfordlearnersdictionaries.com. (2021) differentiation noun - Definition [online] Available at: <https://www.oxfordlearnersdictionaries.com/definition/english/differentiation> [Accessed 6 March 2021]

Tomlinson, C.A. (2014) The Differentiated Classroom: Responding to the Needs of All Learners. 2nd Edition, ASCD, Alexandria

Coe, R. Rouch, C.J., Kime, S., Singleton, D (2020) Great Teaching Toolkit: Evidence Review. Evidence Based Education

Wales Gov (2010) How to develop thinking and assessment for learning in the classroom: Welsh Government

Hertberg-Davis, H. (2009) Myth 7: Differentiation in the Regular Classroom Is Equivalent to Gifted Programs and Is Sufficient Classroom Teachers Have the Time, the Skill, and the Will to Differentiate Adequately. Gifted Child Quarterly

Wales Gov (2015) Review to identify more able and talented provision across Wales: Welsh Government

Wales Gov (2015) The four purposes of the curriculum for Wales: Welsh Government

Donaldson, G (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales: Welsh Government

Taylor, S. (2017) Contested Knowledge: A Critical Review of the Concept of Differentiation in Teaching and Learning: Warwick Journal of Education

Hattie, J. (2012) Visible learning for teachers: Maximizing impact on learning. London; New York: Routledge

Kerry, T. and Kerry, C. A. (1999) The Dangers of Differentiation: Gifted Education International

Teachertools.londongt.org. (2021) Lauchpad 4: Underachievement [online] Available at: <http://teachertools.londongt.org/en-GB/resources/Underachievement.pdf> [Accessed 6 March 2021]

Hwb.gov.wales. (2021) Introduction - Hwb [online] Available at: <https://hwb.gov.wales/curriculum-for-wales/introduction> [Accessed 6 March 2021].
2

