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Ychwanegwch eich targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Read even more relevant and peer reviewed books and journal articles to aid the support of your key points
	Aim to use reliable and peer-reviewed sources, such as journals when possible 
	The wide range of sources that are present in my reference list 

	Synthesise research into your writing to aid the support of your key points
	Used support resources provided by the university library to make my interpretations and synthesisation more accurate
	My synthesisation of deep academic literature throughout the essay 

	Revise sentence structure and address phrasing issues and word selection
	Revisiting academic writing workshops that the university library has provided
	Throughout the paper I believe I have used a wide range of vocabulary



Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

Part 1:

Transitions are changes in environment, resources, curriculum, institution, culture, and pedagogy that all carry the potential to impact children’s behaviour. (Fabian & Dunlop, 2006). The learner in focus is Luke, an 11-year-old boy who is about to transition from his year 6 class to secondary school. He has been diagnosed with autistic spectrum condition (ASC) and often finds it difficult to focus and concentrate in class and sometimes struggles with communication and emotional regulation, he already has some techniques in place, and has folders with some of his favourite things and interests that help him calm down and regulate, however his teacher believes that more support is needed. When considering the classroom context (see part 2), it’s evident Luke has displayed some anxiety over his upcoming move to secondary school, Luke has stated that he is nervous about his ability to make friends in his new school, and so support will be put in place to aid him, which will focus on developing his social and emotional capacity. The transition to secondary school is considered a vertical transition, these are movements from one major setting to another, whereas horizontal transitions are daily movements between settings and situations (Kagan & Neuman, 1998). Transitions can be extremely difficult for children diagnosed with ASC, as it affects how a person communicates, relates to others, and makes sense of the world around them (NHS England, 2020). People with autism often have difficulty with change and adjusting to new environments, which in turn can make transitions extremely challenging. In order to ease the transition, a member of staff at his school will be given training as an Emotional Literacy Support Assistant (ELSA). The ELSA scheme was developed in 2001 by Sheila Burton, an educational psychologist, who aimed to increase the capabilities of schools to support the emotional needs of students. The provision uses the insights of psychologists and professional supervision to provide social and emotional developmental support to pupils who need it (ELSAnetwork, n.d.). 

When looking to implement support for Luke, his diagnoses, conditions, and personality must all be considered in order to provide a holistic and effective support plan. Luke has been diagnosed with Autistic Spectrum Condition (ASC). ASC is a lifelong condition and is known as a spectrum disorder because there is wide variation in the severity and type of symptoms that people may experience (National Institute of Mental Health, 2023). ASC has an effect on how people see and process the world, as well as their interactions with others, which can make forming and maintaining relationships extremely difficult. Autistic people can be sensitive to other people’s thoughts, find it difficult to identify the stages of friendships, leading to confusion, and, like Luke may struggle with anxiety, meaning they don’t know what to say or how to act in conversation, and can lead to the avoidance of social situations, and subsequently social isolation (Ambitious about Autism, 2016).

Studies identified that divergent receptors and neurotransmitters is the main genetic risk factor for the development of ASC in people, however, there is a wide range of mutated genes that were linked with ASC and so it is hard to accurately identify those that cause ASC. However, analysis of MTHFR and DRD gene alterations can be used as an indicator for ASC following studies including middle eastern people (Rahmani, et al., 2021). This study provides insight to some biological reasoning to the development of ASC in the population. The limitation of this study is that it simply focuses on participants from the middle east. Which could make it difficult to generalise the findings globally, as it fails to consider the different cultural, health, and genetic factors of other countries, which could all impact the mutations that were present in the Arabic countries studied. Nonetheless, further research has provided support for Rahmani et. al.’s work, which suggests that rare and de novo (not present in parents) mutations in chromosome structure were present in numerous cases ,but contrarily to Rahmani et.al.’s work,  focus on the synaptic adhesion molecules and postsynaptic density proteins as an indicator of autism in the population (State & Šestan, 2012). The findings of both studies highlight the wide range of biological reasons that can cause/influence ASC in autistic people, as well as underlining the wide range of challenges and symptoms present in autistic people, and why the support plan must be adjusted to account for Luke’s individual needs. 

In addition to Luke’s ASC diagnoses, his difficulties with emotional regulation and emotional literacy, and the difficulties surrounding this are also areas to consider from his One Page Profile. The lack of emotional regulation is referred to as alexithymia or emotional blindness, and can be represented as frequent temper outbursts, tendency to cry, rapid mood changes and tendencies to be frustrated if demands are not met. It is believed that these behaviours are a consequence of autistic people’s failure to employ adaptive emotion regulation strategies (Torrado , et al., 2017). These behaviours when present in children are a cause for concern as they could lead to long-term effects that could include irritability, anxiety, depression, and impulsivity (Mazefsky & White, 2013). Torrado et. al. suggests that to combat this, individuals with ASC need forms of assistance in regulating their emotions. They suggest the use of smartwatches which have a range of self-regulation strategies installed on them and present outburst patterns from physiological signals and movement. The device will also connect to a smartphone which a caregiver can control to personalise the support given to the individual. Intensive experiments were carried out with two individuals which were successful as both were able to implement the strategies that the watch suggested. A major issue with this study however is the small research group that was used to research its effectiveness. Although both participants found the method useful, due to its small sample size it is incredibly difficult to generalise the findings, also considering the cost implications of this method it would be difficult to justify this regulatory method for Luke. However, with further research and additional advances in technology it may become possible to justify the implementation of this method to emotional regulation. 

Thirdly to consider is the fact that Luke can often become overwhelmed and needs to carry headphones with him. A study found that 93.9% of autistic adults in a study group experienced hyperreactivity, this is an abnormally high sensitivity to stimuli (our sensory experiences). Some stimuli that caused hyperreactivity were bright and flashing lights (75% of the group), lots of conversations (82.5%) loud noises (87.5%), and even food textures and strong scents (both 65%) (MacLennan, et al., 2022). These findings highlight the range of stimuli that can cause distress for autistic learners and provide insight of the extents that need to be made to promote inclusivity in our schools and make sure that these students still have access to learning, in ways which are accessible and comfortable for them. 

To further understand the best ways to care for Luke and his needs, we must also gain an understanding of how we learn. One theory that has an impact on Luke is Vygotsky’s social learning theory. Social learning believes that we learn through the behaviours that we observe, which could be difficult for Luke given his social skills and capacity. Vygotsky believes that we learn through more knowledgeable others (MKO). These are people who have a better understanding or a higher ability level than the learner (Vygotsky, 1978) . Luke’s profile states that “I often need an adult to support me by directing my focus and helping me to concentrate”. This suggests that the implementation of the MKO theory in the classroom could prove beneficial for Luke. Contrarily it has been suggested that Vygotsky’s theory may not be an accurate depiction of learning since it does not consider the child as an individual, and does not explain why some children develop slowly, despite having strong social support (Gowrie, n.d.). 

A contradictory view towards development is Jean Piaget’s constructivist approach, and the stages of cognitive development. Piaget believed that children constructed their own thoughts and understanding of the world, based on their personal experiences (PACEY, 2016). Piaget also developed 4 stages of cognitive development, these are;
· Sensorimotor – Birth to 2 years old
· Preoperational – Ages 2 to 7 years
· Concrete operational – Ages 7 – 11 
· Formal operational – 12+ years
Each of these stages are correlated with an age period but are only approximate. The stages always happen in the same order and no stage is skipped. Meaning that a child cannot move onto the next before completing the previous stage (Piaget, 1964). It should also be considered that Piaget based much of his research on studies that he carried out on his own children, meaning that his findings may have possessed bias, and the findings are extremely difficult to generalise. It’s also stated that Piaget’s theory overestimated the ability of adolescence and underestimated infant’s capacity for learning (Babakr, et al., 2019).

Thirdly, is Skinner’s behaviourist theory, which developed the theory of operant conditioning. This is the belief that our behaviours can be conditioned through positive and negative reinforcement. Skinner placed a rat inside a box with two buttons, one would produce a pellet of food, the other would produce an electric shock. Eventually the rat learned to only press the button that produced food (Mcleod, 2023). In relation to Luke, we must consider the ways in which he has been conditioned through positive and negative social interactions. Richard Lavoie developed the ideology of viewing self-esteem as poker chips, a positive social interaction means the child will gain chips, a negative one means the child will lose chips. He states that “the more chips you have the more likely you are to bet”. This presents the idea that the more positive social interactions (positive reinforcement) that a child has the more likely they are to engage socially again. 

According to Luke’s profile he has expressed a great deal of worry over his upcoming transition to secondary school. Much of his anxiety has been caused about the fact that he needs to make new friends. Studies suggest that 2 in five pupils fail to reach expected academic progress after their transition to secondary school. Studies also suggest that having a sense of belonging has an impact on academic achievement and on the success of a child’s transition. As well as this children with ALN are more likely to feel isolated and vulnerable if they don’t transition smoothly (Anna Freud National Centre for Children and Families, n.d.). 

One method that could be incorporated to ease Luke’s transition is the Bridges Transition Model (1991). The model aims to aid transitions in more effective and understandable ways by dividing the transition into three stages. Endings are the first phase of transition. Luke will have to identify the fact that he will be leaving primary school, and, with the support of our ELSA, learn methods to cope with this. Secondly is the “neutral zone”, this could be the summer break before he moves to secondary school, this is the in-between zone and critical psychological changes and patterns are altered, however it could lead to confusion and distress. Finally, “new beginnings”, a successful transition will make it clear what is expected of Luke, and how he can contribute and participate effectively (Bridges, 1991). 

An example of good practice in relation to supporting ALN students with transitions comes from George Street Primary School. The school create enhanced transition plans for vulnerable pupils throughout the school and beyond. Each transition begins with an initial meeting using a person-centred planning approach, which includes all stakeholders surrounding the transition. This has resulted in positive relationships between the new teachers and the child, as well as understanding the arrangements in place for them. This has meant that children settle into their new school without the interruptions and adjustment that transitions bring (ESTYN, 2019). A second example of good practice comes from Dyffryn Aman Comprehensive school who developed their own transition scheme. During the scheme, every pupil has an individual profile produced, which allows for appropriate support and intervention to be provided. As well as visits, taster sessions and workshops provided during years 5 and 6, and current pupils are used as school ambassadors and share their experiences and provide advice. Subsequently Ysgol Dyffryn Aman possesses a strong ethos of belonging, pupils’ wellbeing and attitudes towards learning are extremely strong and pupils possess extremely high levels of perseverance (ESTYN, 2020). 

In order to ensure the further accuracy and relevance of the support for Luke we must gain understanding into why it is important for this provision to be provided. Research indicates that 74% of autistic parents said that their child’s school place did not meet their needs. This is increasingly worrying as this number has almost doubled since 2017 (National Autistic Society , 2021). This may have been caused by financial difficulties in the education sector, as well as this, the impact of the covid 19 pandemic must also be considered as students were forced to isolate at home, and so it created increasing difficulties when trying to provide provision for those students. Further statistics cause more areas for concern as 44% feel their child’s ALN needs are not met at all, as well as the fact that less than half of autistic children are happy in school (National Autistic Society, 2021). This highlights the further need for ELSA support as ELSAs can make pupils feel listened to and supported, help children see the positives in solutions as well as take part in fun activities together (Portsmouth Council, 2023). All of these benefits will hopefully improve Luke and other Autistic children’s well-being. Furthermore, seven in ten autistic children said school would be better if more teachers understood autism. This statistic provides further support for the implementation of ELSA, as this would mean there would be a qualified, and trained practitioner in the school at all times. 

The reasoning behind the development of Luke’s social and emotional skills must also be considered. Research indicates that 20% of reception teachers thought that at least half of their class had problems with social skills (Rimm-Kaufman, et al., 2000). What is increasingly worrying is that Rimm-Kaufman’s work was carried out in 2000 and does not consider the impact of the covid-19 pandemic, which evidence has suggested has had an adverse impact on primary school students’ social skills, meaning that these findings could have worsened since the study was carried out. The social and emotional development can promote the attainment of skills which are needed for school success, and subsequently be useful tools in dealing with transitions. On the contrary, a lack of these skills can create skills deficits that can be detrimental to school success and harm the students’ well-being (Whitted, 2011).

Having considered the possible difficulties that children with ASC face in mainstream education, the impact that providing effective provision to these students on the education system should also be considered. Teachers who took part in a longitudinal study suggested that they needed to be provided with effective training, provided with specialised technology, and be provided with opportunities to collaborate with special education colleagues, in order to provide the proper support for ASC students (Jaffal, 2022). The small size of the study group means that it is not possible to wholeheartedly generalise the findings of the study to the wider population of teachers, as only four female teachers were interviewed, furthermore, the interviews all took place in private schools. This produces reliability issues since private schools operate under different funding restrictions, all of which impact the views of teachers with regard to the inclusion of ASC children in the classroom. Nevertheless, further studies support the findings of Jaffal, stating that most teachers did not receive any special needs education training, and do not feel qualified to teach children with ALN (Udoba, 2014). 

As already mentioned, the method of support for Luke will be the implementation of ELSA with the aim of developing his social and emotional skills. Emotional Literacy Support Assistants are practitioners who have completed 6 full days of training in everything from emotional literacy and active listening. In order to guarantee the continuation of effective practice, and to keep the title of being an ELSA, educational psychologists will supervise regularly, and opportunities are offered for concerns that the ELSA may have to be raised as well as to request advice and support. Key to the success of ELSA is that they are able to create strong relationships with the target child, that they are understanding to the barriers that children may face. Important to understand is that ELSAs aim to support children and provide them with the tools needed to find their own solutions. The aim is to help children reach their potential socially, emotionally, and academically (ELSAsupport, n.d.).

The reasoning behind the selection of ELSA was due to the writer’s own experiences and observations of its successful implementation during the second Professional Teaching Experience (PTE2). During time at the school the writer observed one student who seemed very reserved and showed a lack of confidence. As a result, their academic scores regressed, and the decision was made for them to have weekly ELSA sessions. Within the writers’ time at the school. The students showed great improvements in their social skills, was more confident in speaking to new people and showed great emotional development. Every morning, students in the class would use a traffic light system to rate their well-being and how they were feeling that day. The focus students feedback went from being red or yellow (low to moderate well-being) to green and yellow (high to moderate well-being) within an eight-week period. Based on the writer’s experiences and advice from the ELSA scheme itself, to ensure the schemes’ success the schools should guarantee that ELSA aren’t overwhelmed with the number of children they work with, they are provided with a consistent and private space for them to work, these spaces provide familiar areas for students to deregulate and feel comfortable.

According to studies, following the implementation of ELSA teachers were able to identify a measurable and significant improvement in students’ emotional literacy. Furthermore, qualitative data produced by ELSAs identified key themes and areas of improvement that were observed. These were social behaviour and friendships, self-esteem and self-awareness, social and emotional confidence, behaviour and learning and concentration (Mann & Russell, 2011). However, we should consider the impact that confirmation bias could have on these findings, as the themes identified were all from the point of view of the ELSA, who would have been looking for the positive impacts of their work. Further evidence supporting the implementation of ELSA is also provided by Burton et al. (2010). Substantial improvements were made in behaviour, hyperactivity, and peer problems, and in the measurement of emotional literacy, improvements were made in empathy, self-awareness, self-regulation and social skills, all behaviours which we aim to develop in Luke (Burton, et al., 2010). 

Having considered the positive impact that ELSAs have on children ‘s development certain limitations need to be considered in order to conclusively agree on the effectiveness of ELSA as a strategy for Luke’s development. In a report it was stated that in order to guarantee the success of ELSA, it is important to allow opportunities for student voice to be heard and for the views of children accessing the intervention to be understood and considered (Swindon Educational Psychology Service , 2020). A second area of consideration comes from the supporting evidence of ELSA. The majority of evidence is qualitative data which can be subjective could also leave itself open to bias and relies on the investigator’s interpretation. Much of the quantitative data that has been produced, in support of the intervention has come from sources that are also subject to interpretation, such as questionnaires and interviews. Third to consider is that students will need to be removed from the classroom to partake in the intervention. This is an area of weakness as the education system aims to make sure that our classrooms are as inclusive as possible. If we exclude students for intervention this may have an adverse effect on Luke, as it could create embarrassment and time out of class could have a further negative impact on academic attainment. 

In conclusion, despite the limitations and questions over the reliability and validity of the data supporting the use of ELSAs, based on the readers own experiences, conversations with other education practitioners and the research that supports it, it’s evident that the implementation of ELSA will have a positive impact on the social and emotional well-being of Luke. Through the implementation of ELSA, it presents possibilities for QTS standards to be explored. One of these is the QTS standard of “working with in-school colleagues”. This is defined as organised and constructive work with a range of colleagues to enhance learners’ experience. This encompasses the aims and goals of the ELSA intervention, as there will be allocated and organised time for the intervention to be carry out and is very much a “child-centred approach and places the child’s development and enhancement above all else. Moreover, there has been opportunities for “professional learning” to be explored, specifically “wider research and research findings”. This standard considers the ways in which research and continual learning can impact day-to-day planning and practice. For the purpose of improving the writer’s personal practice the writer will continue to research and explore new pedagogical methods and trends to ensure that their practice is as effective possible. Additionally, through researching the ELSA scheme and the impact of ALN on the classroom the theme of inclusivity has been brought up numerous times. This is a theme that is critical to ensuring good practice. Going forward the writer will aim to further research how their classroom can be as inclusive as possible. 


Part 2:

Luke’s One Page Profile












[image: Pinterest]Fun facts about me 
I like trains and really enjoyed riding the London Underground when I visited with my family.
My favourite food is my mother’s Sunday dinner.  
Red is my favourite colour. 
I love the DJ Avicii and Levels is my favourite song. 
I’m 11 years old and in year 6 

I enjoy lessons using computers and iPad. 

Personal Profile
Luke
Date: 15 October




 My hopes and wishes 
I hope to settle in well and make friends when I go to the big school.
I’d like to be a vet or work with animals when I grow up 






Any other useful information
Luke was diagnosed with Autism Spectrum Condition.
He can become overwhelmed by loud noises and so he carries a set of headphones with him. 
He cares a lot about what his peers think of him.
Hobbies and Interests 
I love trains.
I love animals, especially dogs. If I see a dog, I will ask for a picture to put in my folder.
I visited a stay away camp and loved the high ropes course and rock climbing, I really enjoyed!
The best way to support me:
I often need an adult to support me by directing my focus and helping me to concentrate.
I sometimes find it hard to communicate how I feel and it’s difficult for me to regulate my emotions. 
I often get worried that people don’t like me, and this can upset me. 
When I get upset it helps if I have an adult who can speak to me calmly and patiently.
I need to trust somebody before I can speak to them. 
I have folders with pictures of some of my favourite things, like trains and animals that help me when I’m calm down when I’m upset.


 



Classroom context – Year 6

This year Luke has found it difficult moving from his year 5 class to his year 6 class and the responsibilities that it holds. He has shown some anxiety over his upcoming transition to secondary school. This has had an influence on his well-being, as he seems more withdrawn than he has been in previous years, and this has impacted his academic output. Following assessment of learning and assessment for learning techniques we saw a regression in his academic attainment. We believe this is due to the anxiety he is feeling, and believe it’s impacted his ability to concentrate and focus in the classroom. Luke sometimes has difficulty making and keeping friendships; however, he gets along with most people in his class. He struggles with regulating emotions and if something upsets him that will often distract him and that will be the only thing that he can focus on, and he will struggle to deal with this frustration in socially appropriate ways. When upset he’ll often start making loud noises and/or try and run away from uncomfortable situations. When this happens it’s helpful to have his folders with his interest on hand to help calm him down, he also likes having his own space to desensitise.

Luke’s Support Plan


Luke’s Social and Emotional Support Plan

This intervention will be carried out by an Emotional Literacy Support Assistant (ELSA) and will be completed over a 6-week period. 

Week 1,2, and 3 places an emphasis on developing SOCIALLY

Week 4,5 and 6 places an emphasis on developing EMOTIONAL


The Rationale 

When looking at the rationale behind the intended support plan, Luke’s One Page Profile was considered, and his social and emotional development was identified as an area for development. The first 3 weeks of the plan looks at developing his social skills, whereas the last 3 aim to help him develop emotionally. We will take Luke’s One Page Profile into account as its stated that children should be nurtured and developed in accordance with their individual needs, and also provide the learner with the tools and skills to learn to control their own actions (ELSAnetwork, N.D).

When looking at Luke’s social capacity, certain behaviours, suggest that he needs support when in social situations. He struggles to regulate emotions, and deal with his emotions in socially acceptable ways, as well as this he finds it difficult to make and maintain friendships. This is an area where we will focus on his development as its stated that a lack of social skills can have a detrimental effect on their family/community interactions, academic skills, self-worth, and independence (LaGasse, 2017). 

Luke’s emotional well-being is also an area of focus for the support plan. His profile states that he has shown anxiety over his upcoming move to secondary school, which has impacted his well-being as well as his ability to focus and concentrate, influencing his academic attainment. Supporting evidence further highlights the impact on their ability to form relationships and their physical wellbeing, it’s also proven that it is an important issue for children as half of all Childline counselling sessions in 2022/23 related to emotional health and wellbeing (NSPCC, 2023). 

Assessment 

The plan will include opportunities for assessment throughout the 6-week planned support, in order to track Luke’s progress over the course of the plan. We will complete three assessments, using questionnaires as a method of assessment:

1. Pre-assessment – Assessment to gage the level of Luke’s Social and Emotional well-being and capacity.
2. 3 week-assessment – At the end of the first 3 weeks of the plan, where there is a focus on the social aspects of Luke’s development. We will then assess Luke’s social development, before deciding whether he should move on to the emotional focus, or whether the duration of his support should be extended.
3. Post-assessment – Following 6 weeks (or more if necessary) of the plan being in place we will then conduct a post-assessment, to gain an idea of the progression that Luke has made. 

Although the assessments will be carried out in the form of questionnaires, with the use of both open and closed questions. We will also look to monitor Luke’s engagement, feedback, and his classroom behaviour to gain further insight into the effectiveness of the plan.


	WEEK
	AREA OF FOCUS
	CURRICULUM LINKS
	ACTIVITIES

	Week 1

ELSA 
	Social
	AoLE
Language, Literacy and Communication.

What Matters Statement
Expressing ourselves through languages is key to communication.

Progression Step (PS)
PS 3 - I can interact with others, talking and writing about my thoughts, feelings and opinions showing empathy and respect.  

	· Meet with the learner.
· Begin a conversation and get to know the learner.
· Set goals and understand what the learner wants to get out of the process.
· Carry out a pre-plan assessment using a questionnaire.

	Week 2

ELSA 
	Social
	AoLE
Health and Well-being.

What Matters Statement
Healthy relationships are fundamental to our well-being.

Progression Step (PS)
PS 2 – I can make friends and try to resolve disagreements, seeking support when needed.

	· Place a focus on developing friendships, on how we can do that.
· Reading ‘friendship stories’.
· Play role play games using puppets, modelling what are healthy friendships.
· Learn some strategies that could help us make friends. 

	Week 3

ELSA
 
	Social/Emotional
	AoLE
Health and Well-being


What Matters Statement
Our decision-making impacts on the quality of our lives and the lives of others.

Progression Step
PS 2 - I can recognise that my decisions can impact on me and others, both now and in the future.

	· Discuss how it makes us feel when we argue with our friends.
· What are some things that make us argue friends (Why).
· How can we prevent this next time?
· Learn strategies that help us calm down when we’re upset.
· Mid-plan assessment, to see whether he’s ready to progress to the next part of the plan (Emotional)

	Week 4

ELSA 
	Emotional
	AoLE
Health and Well-being.

What Matters Statement
How we process and respond to our experiences affects our mental health and emotional well-being.

Progression Step
PS2 - I can notice and communicate my feelings.
PS 2 - I can reflect on my experiences.
	· Discuss some feelings that Luke feels regularly. 
· Nervous/anxious
· Angry
· Discuss what makes him feel this way?
· What happens to him if he feels this way?
· Mentally
· Physically
· Began to develop his emotional literacy and help him understand his feelings.
· What are some triggers or possible reasons for him to have negative emotions?

	Week 5

ELSA 
	Emotional
	AoLE
Health and Well-being

What Matters Statement
Our decision-making impacts on the quality of our lives and the lives of others.

Progression Step
I can recognise that my decisions can impact on me and others, both now and in the future.

	· What happens to people around him if he begins to get upset
· How can that make them feel?
· When we get negative feelings how can we deal with them in a more acceptable way?
· What are some techniques that he can use to help regulate these emotions?

	Week 6

ELSA

	Emotional
	AoLE
Health and Well-Being

What Matters Statement
How we engage with social influences shapes who we are and affects our health and well-being

Progression Step
I can change how I interact and behave in different situations with support
	· Discuss what techniques we’ve learnt.
· Create a ‘what works for me’ folder with a list of our strategies and techniques that work to regulate our emotions.
· Share this folder with stakeholders.
· Parents
· Teachers
· Extra-curricular agencies
· Make sure Luke has access to it 
· Complete post-plan assessment.
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