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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To ensure that referencing guidelines are followed accurately in every case.

	During this assignment I have placed a great focus on referencing correctly using the University Referencing guidebook.

	Target 2
	Aim to synthesise ideas with the intention of proposing where appropriate, innovative solutions to problems. (As an example, with a culture of trust and safety, it may be possible to offer learners a ‘cold task’ with no scaffolding as a starting point – following reflection they may then be 'scaffolded' towards ‘mastery’).
 

	Here I have taken information from the literature and then shown how I would use this information / deal with any limitations within my own teaching practice.

	Target 3
	
	













Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Teams meeting on the 11th November with the rest of the Maes yr Haul cohort, Network lead and University tutor. This session was focussing on AFL strategies.

	The meeting was focussed around the use of AFL strategies within the classroom. We were given an overview of the tasks that were expected of us over the ‘test phase’ for the remainder of PTE1. Different AFL strategies were outline and we were encouraged to choose 2 to test during the coming weeks.
As a group on placement we decided to choose thumbs up/ down as an AFL we would all test across the phases and year groups to be able to discuss the effectiveness of this.
I also chose peer marking as my other AFL strategy to investigate during the test phase.
I found the meet session very useful and lots of ideas were taken from this to be able to implement within my own practice.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Implemented both AFL strategies of thumbs up /thumbs down and also peer marking throughout my teaching during the test phase - 11th November - 25th November.

	
I found both AFL strategies were extremely useful tools for my teaching.
Peer marking - 
Planned in advance and peer marking templates used. ​2 stars and a wish or www and EBI. ​
This was useful both during the task to allow the pupils to have some constructive feedback and also after the task so the pupils knew what to work on next time. ​
This was used during a draft / re-draft lesson and the difference in the work from the draft to completed product was noticeable. Found pupils were receptive to the feedback from their peers. ​Quality of the feedback was also good. Using the success criteria as something to checklist against
Difficulties- Some pupils initially gave comments such as ‘don’t change anything’ or not very subject specific e.g. more drawings. I reflected on this and next time I used this strategy we marked against the success criteria. This enabled the pupils to give specific and constructive feedback by using information from the success criteria.
Thumbs up/Thumbs down-
This strategy allowed for quick feedback from the entire class. I used this strategy for both academic check ins to see how pupils felt like they were getting on as well as emotional check ins to check in on how they are feeling. 
This enabled me to quickly see who needed any help or further guidance, and then provide that. Either through a bit more support or through re-teaching.
One issue was this was pupils using the thumbs up even though their work did not show this. This was resolved through teacher still checking in periodically through the lesson on pupils work. ​​​​​​​



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Share day on Microsoft teams again with Maes yr Haul cohort, network lead and university tutor. 25.11.2020.
We were all encouraged to take the opportunity to share our experiences that came from the test phase.

	I was able to share my findings of how I implemented both AFL strategies of thumbs up/ thumbs down and also peer marking, as well as what I found worked well and any negatives.
Other colleagues were also able to share their finding and strategies. I found this a highly beneficial task and was really useful seeing what other methods and strategies were used. This has given me lots of ideas to be able to use within my own teaching and has definitely been beneficial in my own professional development and learning.
Based upon this I plan to continue using the AFL strategies I tested during this experience, as well as incorporate some of the other strategies mention into my teaching. 




DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 

Rhifedd / Numeracy
Evidenced by an asset? 
On placement One I attended a Numicon training day lead by a certified Numicon trainer who was also our school mentor within PTE1 alongside the other PGCE students within the school. Numicon is a set of resources that helps teach a wide variety of Maths topics. I had very limited experience with Numicon and found the day highly rewarding (Continuing Professional learning). Through a mix of theoretical and practical hands on teaching I was able to develop a wide range of knowledge and skills relating to the use of Numicon resources and Cuisenaire rods. This resource is an ever growing resource used within education for teaching Maths and feel that the training day has helped with my professional development of teaching Numeracy (Developing New Techniques). Any concerns or questions I had around the practicalities of using Numicon, different ways of introducing it and differentiation within Numicon were able to be answered at that moment by the trainer (Seeking advice and support). By developing these skills and having these resources available I can utilise them within my Maths and numeracy teaching to offer a different strategy for pupils (Evaluating the Impact of change in practice)

The training day covered a wide range of teaching areas around Numicon Numeracy including multiplication, fractions, percentages as well as showing how to model and challenge the level of learning. I feel I have learnt a valuable new teaching method that will help my professional development around becoming the best possible teacher I can be. I found the training day to be a great success and feel it has also helped improve my subject knowledge around ways of teaching maths and numeracy skills. 

As a result of this training day I intend to begin introducing Numicon resources into my teaching practice. I also intend to do further research on Numicon and other resources that are available that may be of benefit to me as I continue my professional development

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Due to the restriction imposed by the Covid-19 pandemic, during block 2 of my PTE1, much of the teaching had to take place online using the schools Google Classroom software. This was a software that I was unfamiliar with prior to this and therefore decided to up-skill my self on this area through self study, collaborating with other professionals and practice. 
My first step was through seeking advice and support from what my class mentor on what they know about this software, therefore enabling Improvement. After this I still wished to further my knowledge and skills to allow pupils to experience the best learning possible on this platform, I did this through online research (Wider reading and research findings) around Google Classroom and the different applications available (Continuing Professional Learning).  
Through this self study and personal development around this skill set I was able to improve and develop my teaching practice on this online platform and offer an online learning environment for pupils (Blended Learning). Through this experience I was also to develop my own DCF skills and understanding which will help me now as well as with online classroom management and delivering DCF lessons in future. I was then able to share with both class teachers and others within the school the skills I had learnt (Sharing Expertise).​​​​​​​

As a result of this experience I feel a lot more confident in my ability to use Google Classroom in a beneficial and effective manner. I plan to continue this development and increasing subject knowledge around other unfamiliar software that would help enhance my teaching practice- examples Seesaw, Topmarks and Teams.


Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
As part of my 'Cymraeg i Bawb' University module I had to teach a 10-minute Welsh lesson on Microsoft Teams to 3 colleagues in a 'micro-teach' style activity. The chosen topic for the lesson was 'tywydd' or Weather. Having limited Welsh experience Further research and  reading was needed in order to enhance my subject knowledge of this topic (Continual Professional learning). This was done through a mix of seeking advice from others, University lectures, as well as online research to help develop my Welsh Language skills around the topic of weather. Through this development I was able to plan and deliver a successful Welsh language micro-teach lesson, which included a mix of welsh drilling activities, welsh teaching, pupil participation and also an online welsh game (developing new techniques).    


Safonau/ Standards

Professional Experience Template 1: Differentiation using 'Chilli Challenges'
Pedagogy Standard: Refining: Differentiation
What did you do and why?
During a literacy lesson focussing on a comprehension activity based on the class book 'The Indian in the Cupboard' I was able to differentiate the work to ensure all pupils were adequately challenged and working at the correct level. Using the class chilli challenge format whereby work is split into three levels (Nice and Spicy, It's getting hot and Burning up) ranging in difficulty levels. The chill challenge is a well-established strategy used within the class and pupils are very motivated in completing the 'hottest' chilli level and to push themselves in their learning which I encouraged through the use of DOJO reward points (​​​​​​​Sustained effort and resilience in learners) Taking into account the needs of all learners in the classroom therefore ensuring the 4 purposes are met for all pupils. By creating three comprehension style set of questions based upon the same piece of text. Therefore, all pupils experienced the same learning through the same piece of text, however where then able to choose which level they felt most comfortable working at and also allow them the opportunity to challenge themselves (Challenge and expectations)

What have you learned?
I have learnt how important it is to ensure that all pupils are planned for in each lesson and how to ensure differentiating is a key pedagogical principle to include throughout teaching.  It was positive to see how all pupils, of all abilities, were able to be suitably challenged and working at a level that was most suitable for them. I have also learnt how differentiation is a key teaching tool and used across the school environment for different AOLE's, age groups and experiences. 

What next?
As a result of the success of this lesson I will ensure that differentiation and ensuring that the 4 purposes are drivers for all pupils in the classroom will become a key aspect of my teaching planning and practice. I will also aim to adopt different differentiation strategies for other subjects and AOLE's.



Professional Experience Template 2: Class President 
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
During PTE1 as part of our term topic of Roadtrip USA- I led a class project to run a class presidential election. This was coincided with the American Presidential election and also built on previous work we had covered on persuasive writing. I was responsible for running the sessions, producing the resources as well as the planning of the lessons, this was done in collaboration with a fellow PGCE who was teaching a different class but of the same year group within the school (Leading colleagues, projects and programmes). Therefore, we were able to work collaboratively to share ideas, examples and resources (Working with in-school colleagues). Due to the nature of the lessons I would be able to offer any advice and feedback to my colleague if I had taught a lesson to my class before they had, this included what worked well and what I would change next time. This allowed them to alter their lesson plan if needs be to allow for a higher level of learning to take place (Supporting and developing others).  Initially the task was explained to the pupils through the delivery of a PowerPoint, this included examples of persuasive speeches, guidance and a breakdown of the task. Pupils were then asked what roles they would like the class president and Vice president to have (listening to the learners) ,a list of roles and responsibilities were then formulated.  Once the speeches had been written pupils had the chance to stand up and deliver their 'vote for me for class president' speech. Once all candidates had presented a class vote was held and the 2 pupils with the highest votes were elected president and vice president. I was then responsible for overseeing they continued to fulfil their roles and responsibilities for the duration of their leadership. I then arranged for all pupils to have the opportunity of being president or vice president for the day through random selections. 

What have you learned?
This experience was the first class project I led and was fully responsible for. I learnt the importance of effective planning and preparation and the rewards that occur when pupils enjoy the activities I had planned. Collaboration between myself and my PGCE colleague was a valuable tool in order to ensure the lesson and teaching reached its potential. I also learnt the power of listening to the learners and obtaining their feedback, this has a beneficial impact on pupil attainment and engagement with the lessons. Due to the pupils having an input in selecting the roles of the president and vice president e.g. first in line for lunch the task became more motivating for them.  I will ensure to use these strategies again consistently for my continued professional development. 

What next?
I will ensure to continue to take into account of pupils voice and their thoughts and opinions on topics, as I feel this was a very beneficial strategy to use. I will also continue to work collaboratively with colleagues as well as taking the lead in running class projects. From the reflections of the lessons I will continue to use the strategies that were effective and continue to research further strategies to develop my pedagogical and professional strategies. 

Professional Experience Template 3: Progression in Learning Comprehension
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
As part of my PTE1 block 2 placement I was placed in charge of the classes weekly reading and comprehension tasks (Leading colleagues, projects and programmes). I chose to take on this responsibility (Taking responsibility for self) to help build my knowledge and understanding of ensuring progression in learning was achieved within the online Foundation phase environment. My role involved me planning, preparing, delivering and marking suitable reading and comprehension tasks for pupils following the schools 'reading phonics' scheme. The class were split into 4 different groups based on reading ability, therefore each lesson had to be suitably differentiated for each group (Differentiation). To ensure a progression in learning, lessons were carefully planned and prepared to ensure each follow on lesson was building on previous learning and/or enabling the development of a new reading/comprehension skill (Progression in learning). Through this careful planning and through following the schools reading scheme I was able to plan and deliver suitably challenging lessons on a weekly basis.

What have you learned?
Through this experience I have been able to reflect and develop on a wide range of professional targets including differentiation and progression in learning. I have learnt how to successfully plan and deliver lessons to ensure pupils are building on previous knowledge and are suitably challenged when doing so. I have also learnt the importance of correct levels of differentiation to allow all pupils to be working at a level that suits them. Progression in learning is a fundamental teaching skill to help pupils achieve the best level of learning and I believe I have been able to develop my own practice within this area during this experience. 

What next?
As a result of this experience I will ensure that all future lessons are planned with 'progression in learning' in mind, this will help ensure that pupils are learning at a level that suits them and are being allowed and encouraged to build upon and develop previous knowledge and skills. This is an area that I believe has had a real benefit to my teaching practice and I intend to further this through more self- study and research within this topic to continue with my professional development as a teacher. 




Part 2: Critical Reflection
Word Count – 2027 words 

Introduction
Differentiation was chosen to be further studied and explored as this was an aspect that I found very beneficial and a key part linked to both my KS2 and Foundation Phase placement. During other University models (ECAD 7003) studying diversity and individual differences, the need for differentiation within the classroom became even more apparent. Throughout my placement, mentors have explained the importance of correct implementation of differentiation and the benefits it can have. I have therefore decided to further research this to help improve my knowledge and understanding, develop new techniques and in turn enhance my professional development and teaching practice, which is key for student teachers (Westwood, 2005). This links in with targets from the Professional Learning Passport (PLP) including pedagogy, leadership and professional learning. Differentiation enables pupils to become ‘ambitious, capable learners’ and ‘healthy, confident individuals’ which are core purposes of the Curriculum for Wales (2022) as outlined by Graham Donaldson in ‘Successful futures’ (Donaldson, 2015). Through this critical reflection of practice and self-study it enables teachers to develop and enhance their professional teaching practice (Weiss, 2021) which is why differentiation has been chosen as my aspect to study. 

Critical Discussion of Chosen Aspect
The term differentiation was defined by Tomlinson et al, (2003) as when teachers alter their teaching, materials or environment in order to “address the diverse needs of individual students and small groups of students to maximise the learning opportunity for each student in a classroom” (Tomlinson et al, 2003 p.121).  Differentiation within a classroom should involve the adaption of planning, teaching and resources to consider the “interest, readiness and learning profiles of all learners (and the teacher)” enabling equal opportunities to access the learning and meet the learning outcome (Evans and Waring, 2011 p.152). 
Differentiation can be used across the school curriculum and is usually differentiated into low ability pupils, medium ability (average) pupils and high ability pupils, especially in Primary education (Deunk et al,2015) as was the case within my placement school.
When differentiating, it is important to consider individual pupils’ differences within the class. This can include ability, interests and academic understanding, noting that a standard curriculum is not a fit for everyone (Hertberg-Davis, 2009).

Differentiation based on ability allows teachers to prepare materials and tasks that allow all learners to reach their learning goals, this may involve adapting materials and allowing lower ability pupils increased time to help them understand the key learning points and setting higher ability pupils independent research to further knowledge (Algozzine and Anderson, 2007). One major difficulty for teachers is suitably meeting the academic needs for a wide span of children with varying levels of knowledge, understanding and ability (Prast et al, 2015). Domina et al (2019) highlighted that one challenge of mixed ability classes, which most Primary school classes are, presents a difficult challenge for teachers in conveying the content of the lesson that all pupils, across the range of ability, can comprehend (Domina et al, 2019). In comparison, at secondary schools, most classes are split based on academic ability, which enables teachers to teach the lesson at the level of the students’ ability (Eccles and Roeser, 2011). Schofield (2010) reported that working with peers who are more academically able has been shown to have a positive impact on learners’ work. However, through the use of mixed classes a continued widening of the ‘achievement gap’ is noted between high ability and lower ability groups (Schofield, 2010).

Deunk et al, (2015) describe two main methods used by teachers when differentiating. These are convergence and divergence. Convergence involves teachers trying to achieve the minimum learning aim with all pupils as opposed to divergence whereby teachers aim for all pupils to reach their highest learning levels possible. However, Deunk et al (2015) reported that the divergent approach can cause a large increase in the gap between learning groups whereas a convergent approach limits the opportunities of learning for higher ability pupils by capping learning potential. Therefore, it is stated that most teachers use a combination of methods to try and ensure all pupils educational needs are met equally (Deunk et al, 2015). 

One limitation of differentiation that has been identified is that pupils who are in lower ability groups are often provided with work that is not as academically challenging for them and is often too easy and therefore pupils are not being suitably challenged (Blackburn, 2018). More able and talented pupils (MAT) often lack differentiated provisions as teachers consider them as not needing extra support (Hertberg-Davis,2009) consequently, not reaching their learning potential due to inadequate differentiation.

Carolan and Guinn (2007) identified 4 main themes during observations around successful use of differentiation within the classroom. These were 1. Individual scaffolding, this enables the teachers to get to know their pupils and their abilities on a detailed level and help them to identify what they know, and next progression steps.  2. Using different methods to reach a set goal. This strategy involves teachers identifying their outcome for their teaching and then planning adaptable ways to ensure all pupils can reach the goals 3. In depth subject knowledge, having a good knowledge and understanding of the topic helped teachers differentiate tasks. 4. Developing an environment where differences are celebrated and pupils feel safe and cared for which allows all pupils to feel comfortable and accepting of each other’s strengths and weaknesses (Carolan and Guinn, 2007). 

Another limitation of differentiation is that it is often considered a time-consuming process for teachers, therefore tasks are only slightly modified from the curriculum and may not be challenging enough for higher achieving pupils (Kanevsky, 2011), and as a result the learning potentials of these pupils are not being reached.  Differentiation of class instructions have also been found to be problematic with research suggesting teacher difficulty with the task and no significant benefits for pupils learning found (Nusser and Guhrer, 2020). However, in contrast to this, teachers attitudes on the implementation and benefits of differentiated instructions were perceived as high and very beneficial (Endepohls-Ulpe, and Thömmes, 2014). 
Research has found that incorporating pupils’ interests and opinions on materials, tasks and topics obtained through ‘learning preference surveys’ can help limit the time taken to differentiate tasks by pinpointing what the pupils feel will work well for them (Kanevsky,2011). This limits the range of different methods that would be contemplated by the teacher saving time and also uses strategies the pupils have selected themselves therefore having a positive impact on pupil engagement and enthusiasm (Caraisco, 2007). 

Rock et al, (2008) designed the ‘REACH’ acronym checklist as a guide for teachers to follow to ensure differentiation of all needs across the class are being met. R – Reflect, teachers are advised to reflect on their own teaching practice, subject knowledge, use of differentiation and pupil inclusivity. This allows teachers to begin to set targets and progression steps within their own practice. E- Evaluation of curriculum, teachers are advised to examine the curriculum, identify the topics they wish to teach and consider in their planning ways this could be suitably differentiated. A- Analysis of the students, teachers pinpoint which pupils would require task differentiation for particular subjects or tasks, considering both low ability and high ability differentiation. C- Craft research lessons, the aim of this step is to allow teachers to deliver the lessons in a manner of also collecting data as to what strategies and approaches fit for each group of differentiated learners. H- Hone in the data, teachers are advised to then examine the data collected to analyse the strategies used and their effectiveness for each learner group. This enables the teachers to develop a bank of different strategies that work well for different learners which can help enhance teaching and learning in future lessons (Rock et al, 2008).

Differentiation of work can be assigned by the teacher, or as shown in ‘The Chili Challenge’ differentiation method used within my teaching placement, pupils themselves were able to select what level they wanted to work at. Platt (2018) reports that best results of pupil choice differentiation are seen when the work is differentiated to three levels of differing challenge (Platt, 2015) which was the case for the Chilli challenge method with pupils choosing between ‘nice and spicy, ‘it's getting hot’ and ‘burning up’.This method of differentiation has been found to help pupils develop their understanding of their strengths and weaknesses through self-assessment and also allows pupils to take responsibility towards their own learning (Algozzine and Anderson,2007). This allows the pupil themselves the autonomy to decide on what level they can work at (Gershon,2015) and I found it to be a really beneficial approach during my placement.  However, Platt (2015) also reported that although differentiation based on pupil choice can be beneficial, there is limited evidence of its effectiveness across the age groups and also too much pupil choice can lead to decreased effort and attainment (Platt, 2015). 

Kirkey (2005) highlighted a number of benefits for pupils when differentiation was successfully used and pupils were working at a level that they were comfortable with. This included increased effort, amplified independence in learning, greater self-awareness as well as pupils reporting feeling happier in school (Kirkey,2005). Pupils have been found to experience the highest level of learning when a task is set at the correct level of challenge based on the ability of the student, activities should not be too taxing or too easy (Tomlinson, 2004) which highlights the importance of differentiation within the classroom to ensure all pupils, regardless of ability have the opportunity to reach their learning potential. 

Conclusion
Differentiation has been found to be a beneficial teaching method allowing pupils of all abilities the opportunity to reach their learning goals and to be suitably challenged (Kirkey, 2005). 
Based upon the findings of the literature, one method that I will engage with during my future teaching will be considering the opinions of pupils in what strategies they find beneficial in differentiation (Kanevsky,2011). I will also allow an element of choice for pupils to decide which differentiation strategies they feel would be beneficial for them during specific tasks, especially if pupils are not engaging as planned with the task (Caraisco,2007). Not only would this benefit me as a teacher to meet individual needs, but also enables the pupils to take some independence and responsibility for their own learning which aligns with the core purpose of developing ‘ambitious capable learners’ (Donaldson,2015).
In order to help deal with and minimise the limitations discussed around differentiation, including creating an ever-growing education gap between high and low ability pupils (Deunk et al,2015) or not meeting the needs of lower ability children (Blackburn, 2018) or Mat pupils (Herberg-Davis 2009), I will ensure that learning is differentiated to allow all pupils suitable access to the learning in a way that can enhance their knowledge and understanding. 
In line with the research, during further teaching experiences I also intend to follow the four main themes outlined by Carolan and Guinn (2007) including creating a classroom environment where individual differences are celebrated and pupils are able to learn in an environment they feel safe and supported in.  This will enable all pupils, regardless of ability the opportunities to reach their learning goals. From the research I will also ensure that pupils “interests, readiness and learning profiles” (Evans and Waring, 2011 p.152) are considered when planning and delivering differentiated learning for all pupils. 
As a tool to help develop and evaluate differentiation strategies for differing groups of learners, I found that through this research the REACH framework (Rook et al, 2008) provides a useful step by step guide through planning, implementation and evaluation to ensure pupils are reaching their learning potential. I intend to use this as a guide within my own teaching practice to ensure effective use of differentiation. 

Observing the success of the ‘Chilli Challenge’ method first hand, as well as the supporting research identified through this assignment, I intend to make this method a key strategy within my teaching. Through offering three pieces of work of increasing difficulty and allowing pupil choice (Platt,2015), pupils take responsibility for their own work and level of learning, therefore engraining the key skills required to become lifelong learners. 
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