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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















A proposed curriculum for Level 1 Art and Design (3D) at Afan College
Context of the curriculum
Port Talbot is a deprived area, the knock on effects of deindustrialisation and more recently the closure of the blast furnace at TATA steel has led to the loss of over 3000 jobs in the region (BBC, 2024) with unemployment growing year on year since 2022 (ONS, 2024). Lack of investment has left fewer opportunities leaving more and more young people out of Employment, Education and Vocational Training (NEETs) than ever before (Welsh Government, 2026) Wales currently has the highest rate of young people with NEET status across all of the regions of the UK, with 17% of those between the ages of 16 and 24 not ‘Earning or Learning’ (Welsh Government, 2026) 
The traditional approach to this problem is vocational training and apprenticeships. This is what Afan College in Port Talbot, now part of the NPTC group was set up to do, and still does. The authors own grandfather who left school at 14, ‘matriculated’ there into a role as a technician at the steelworks. However, the world has changed considerably since the 1950’.. production has fallen from a quarter of the economy to less than a tenth, falling by more than 1% per year (ONS 2025) This shows that vocational training is no longer a one size fits all approach to such a complex social issue.
 With fewer and fewer opportunities in traditional industries due to a globalised economy, less accessibility to these opportunities due to increased mechanisation of entry level roles, without even mentioning the growing impact of AI, there is need for a new more wholistic approach to addressing the NEET statistics in place.
In 2025 Afan College trialled a new Level 1 Art and Design course, primarily aimed at 16 to 18 year old students who have left the school system with no GCSE’s or equivalent qualifications. Usually, the level 2 and 3 courses cater to students with poor GCSE and A level results, providing them with qualifications which can open up access to Further and Higher education respectively. Level 1 is the most basic level which art and design is taught at. Usually this level is used to accredit part time, recreational, and vocational courses such as those offered by (AGORED, 2026) however this is a full time course offered alongside levels 2 and 3 and structured similarly. 
A full time structure course for a level 1 qualification might seem excessive but the benefits of such a course go further than simply the written curriculum. To begin with, a level one course is accessible to anyone regardless of prior academic achievement, it directly addresses the NEET status of anyone enrolled in it. There is more to the curriculum than simply learning the subject, there are all the benefits of the Hidden curriculum. It offers students a gateway back into the education system, a lifeline for many of the students on the current course who have slipped through the cracks in the school system (Snyder, 1975)
Some students are still feeling the impacts lockdown has had on their education, some never returned to school afterwards and as such their literacy and numeracy have struggled. Others have complex additional learning needs (ALN) and being integrated back into the education system allows them to access support structures which can help them with these issues like counselling or referrals for diagnosis. They can access study support, addressing additional help students might need with literacy and numeracy, along with being offered the opportunity to retake essential qualification for employment or further study such as GCSE Maths and English, a requirement of the UAL framework (UAL, 2022). Welfare and support are also available to students with ALN helping them access support services 
Currently on the trial period there is no separation between the level 1 and 2 curricula meaning that exactly the same material has been taught to both cohorts the only difference between the two being the level at which they are assessed. This leaves a lot of freedom surrounding what can be taught on the program so
I’ve worked closely with members of staff at the college to design a module covering the 3D art and design section of the course. Informed by an action research project to be submitted in 2027 this proposal hopes to suggest a radical change in how skills development modules are taught informed by a cognitivist approach to teaching the subject influenced by cross disciplinary theorists such as  (Cohn, 2012),  (Gallahue et al., 2021), (Anning, 1999), & (Reece and Walker, 2007)


Overview 
The aim of this curriculum is to go back to basics. Level one is meant to be an introduction to 3D art and design at the most fundamental level and this curriculum is focused on building up a core skillset as a bedrock of foundational skills; which can then be applied not only in the real world as professionally applicable skills, but also to the increasingly cognitive skills needed to progress into further and higher education. (Anderson and Krathwohl, 2001)
Art and Design as a subject falls between the Psychomotor and Cognitive domains of learning (Reece and Walker, 2007). The field is divided roughly along the lines of it’s level of study, with higher levels focusing more on the cognitive side of Art and Design and lower levels often relegated to the psychomotor. For example most university courses at level 5+ will primarily focus on developing artwork in it’s cognitive aspect i.e. ‘what the artwork means’. While in contrast most of Agored’s level 1 accredited evening classes are generally more focused around the development of craft skills e.g. ‘Use slab building to construct a ceramic teapot’. Therefore as a level 1 course this will have an emphasis on skills development and applicability for professional practice. The benchmarking standards for assessment as part of the UAL framework may vary somewhat from (Anderson and Krathwohl, 2001)’s definition of what kind of content a level 1 course should include it reflects the reality that needs to be put into practice which is not always backed up by sound theory. This curriculum still uses Blooms taxonomy as a starting point to span the gap between recognition and cognition. 
As stated, the primary aim of this curriculum is to develop students sculpting skills by hand. For a long time, skills development has fallen by the wayside in arts education, this can primarily be seen as part of the modernist philosophy of ‘the child as a natural artist’ (Anning, 1999).  The trait of the ‘Natural Artist’ is the common misconception that skills and abilities to create art are innate talent. Take for example the following quote: which is often spuriously attributed to Pablo Picasso though it’s likely he was quoting C.E Noyse in an interview with TIME magazine though it’s likely this was lost in translation along the line. 

“All children are artists. The problem is how to remain an artist once he grows up…
It took me four years to paint like Raphael, but a lifetime to paint like a child,”
(Noyse, 1907)
While it’s a romantic idea that there is an innate talent for art withing all of us, the quote still recognises that learning to paint like Raphael is something which has to be learned first. The modernist era ended well over half a century ago and we as contemporary arts educators have to reflect on it’s successes and failures to better the artists of the post modern era and beyond.
Developing Visual Language (DVL) is a core part of arts education based on ground breaking research has been done by (Cohn, 2003). In his work, which has greatly informed the cognitivist teaching strategies of this curriculum, Cohn makes extensive use of cross cultural studies, especially examples where foreign students outperform those in the British education system therefore so will this curriculum, will draw on new an innovative approaches practiced in other cultures as a method of decolonising the curriculum in a way which will improve the impact it has on learners. 











Effective consideration of skills and or knowledge development opportunities within the curriculum including subject specific skills as well as wider transferable skills
Just like the subject of art itself, the nature of the way it is taught is constantly evolving. The aim of this curriculum is to take the best possible elements of the methods used to train classical sculptors (Vasari, 1987) and update them for the post modern era, cross referencing this with the most up to date theories from the fields of Art and Design (Anning, 1999), Education (Cohn, 2012), Neuroscience (Gallahue et al., 2021), Psychology (Biederman, 1987) and beyond.
Since this project is aimed towards developing skills in the psychomotor domain (Reece and Walker 2007) - specifically object manipulation skills in students aged 16 plus (i.e. developing new ways of using hand tools to sculpt), we will ground it in the relevant phase of development in Gallahue et al.’s model of motor development (Gallahue et al., 2021). Gallahue’s model lines up almost perfectly with what Cohn describes as the “period of oppression” in artistic development between the ages of 11 and 14, in which students struggle to develop further drawing skills, in a ‘U curve study’ drawings from artists within this stage of motor development are consistently rated as the least aesthetically pleasing by audiences (Davies, 1997) So using research on Gallahue’s adolescent and early adult stages of motor development is ideally suited to this cognitivist method of teaching sculpting skills.
Cohn’s theory of how students can learn to draw relies on using (Jackendoff, 2012)’s theory of language acquisition, which the two worked closely on with Cohn Illustrating Jackendoff’s work this serves as the structure of his schema. Jackendoff posits that we first acquire ‘Phonemes’ as infants through the process of babbling building up from noises into a lexicon of ‘words’. Later, through imitation we learn ‘syntax’ - a way of understanding how structuring language affects it’s meaning. We can then reverse engineer these components into a ‘Production script’ which allows us to start putting together our own sentences and begin the process of learning to communicate vis. Diagram on next page

[image: ]
(Cohn, 2012)
Now with this schema in mind, where should we draw the line between pictographic drawing and semantic language? Where would reading a map, or writing music fall on that line?  Where might native speakers of more pictographic languages like Mandarin Chinese for example place the same line?
[image: The 6 Types of Chinese Characters | The ...][image: The 6 Types of Chinese Characters | The ...]
(CLI, 2024)
Cohn uses multiple cross cultural and interdisciplinary studies to build up a case for using the same schema as language for teaching students to draw. Compiling a detailed model of how we perceive what’s in front of us and how we transfer this into a lexicon of artistic skills. While Cohn’s study was focused on learning to draw rather than focusing on 3D sculpting skills his model goes on to describe the schema in terms similar to acquiring language. ( Vis. Diagram below) 
[image: ]

While Cohn’s model is focused on two dimensional representations, this project hopes to expand Cohn’s model into 3D, informed by (Biederman, 1987)’s concept of Geon’s. which can be thought of as an ‘Alphabet of shapes’ which make up the totality of our perception through following a simple set of 4 rules as described in the following diagram. (next page)
Effectively breaking down the distinctions between useful representative shapes into the answer to the following questions: 
Is the cross section of the object angular or curved? 
Does it follow a straight axis or bend? 
Are the edges parallel, or do they expand or contract ?
 If they are not parallel are they truncated, pointed or rounded?
[image: undefined]
(Dickinson and Biederman, 2013, p8)
Each of these 3D shapes builds up in a practically infinite number of combinations acting like an unending box of puzzle pieces which are assembled to represent recognisable objects.  Forming a solid interdisciplinary basis for teaching sculpting by looking closely, making studies, and reassembling. 
[image: 3. People Identify Objects By Recognizing Patterns | Note]

Biederman, I. (1987) p. 115–147.

Building a vocabulary of these shapes through creative play using various construction methods and materials will inform the first 4 weeks of the curriculum. Allowing for 2 weeks of experimentation and design before finalising ideas and creating a final piece to submit for formative assessment. 
Therefore, informed by this research the initial stages of this curriculum is focused on playing with 3 dimensional shapes and finding ways of breaking down what students perceive with their eyes into component elements and then reconstructing them into sculptural form. Meeting the overall name of the assignment brief – Look closely, Make studies and Re- assemble. 
Since this is a brand new curriculum it’s efficacy will be assessed as part of an ongoing action research project. There will inevitably be teething problems, but this approach will ensure that it is constantly and iteratively improved upon.  



















Assessment Strategy, Benchmarking and Professional Standards. 
This curriculum will use the UAL level 1 Award in Art and Design as it’s framework for assessment (UAL 2022). This due to the relative freedom of what can be taught within it when compared to other comparable frameworks like BTEC and GCSE’s which have a higher barrier to entry and require adherence to more ridged structures for assessment and include exams(Pearson, 2019) (WJEC, 2019). The UAL system on the other hand was specifically designed to support new and innovative approaches to curriculum development, making it ideally suited to this newly developed proposed curriculum.  (UAL 2022)
The UAL framework is entirely coursework based, with the outcomes of each lesson contributing to a portfolio of work built up by students. The process of creating these outcomes is then documented and annotated in their sketchbooks, which are first assessed formatively in the middle of each term. In terms of formative assessment NPTC use an internal digital system called ‘Personal Learner Passports’ (PLP) which gives students the opportunity to set goal from the beginning of their course of study, these goals are assessed periodically to see whether they are meeting their targets and plan what action needs to be taken before the summative assessment.
At the end of the module all work will be submitted by students for summative assessment, where it will be marked as either pass or referral. Students are given one chance to redeem the referral and achieve a passing grade. These grades are then verified internally, and selection of work is chosen for external verification for quality assurance.
Another reason this project uses the UAL structure is the course is effectively structured into 2 separate levels of qualification which can be earned in the same framework. Unit’s 1 and 2 are delivered simultaneously as part of the same module. Unit 1 focusing on an introduction to practical skills, and unit 2 focusing on introducing broader contextual study. Completing these units earns the student ‘Level 1 Award in Art and Design’, meaning even if students drop out of the course after the first term they will still leave with a qualification. 
The full ‘Level 1 Diploma in Art and Design’ contains an additional 5 units. This proposed module will also contribute towards Unit’s 4 and 6 of the overall qualification. Where the primary goal of Unit 4 is verbal and written communication methods, and Unit 6 is centred around 3D creative problem solving by bringing together the combination of technical skills, research,   
Since this curriculum is designed for an FE college in Wales it will align with the Welsh FE Professional standards.  (Welsh Government, 2017) Due to the short timing of the course especially with the level 1 awards system in place as a backup. Each session will meet more than one of the Wales FE professional standards to ensure that they are all met where appropriate as part of the course.
For examples of how the benchmarking, and assessment strategy are applied vis. Lesson plans included in the appendix. 








Scheme of Work 
	Programme Title:  UAL Level 1 Award/Diploma in Art and Design 


	Venue:
 Afan College – Gweithdy / Workshop 
	Lecturer: 
Daniel Jones 

	Hours per week: 2.5


	Day/Time: Wednesday 9:30AM
	Number of weeks: 6


	Module Aims:
· Identify and Examine different contexts within 3D Art and Design. 
· Develop practical sculpting hand sculpting skills


Module Outcomes:
· Demonstrate use of material, processes, and technical skills 
· Infer connections between practical and contextual application. 
· Construct a 3D sculpture utilising a combination of geometric and organic forms.






	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	

1

3/9/26























	What do Artists do all day?
	
Define what an artist is and what they do 

Name artists who inspire them 

Match different kinds of artist with their methodology 

Outcome: Sketchbook 2 page spread of an artist who inspires you. Include images and contextual information.
	Icebreakers
Welcome the new class, 
Get to know them and let them get to know each other. 

Introduction 
Introduce the aims and outcomes of the project. 

Discussion 
What Artists inspire you? 

Lecture: 
What do artists do all day? A variety of very different ways that different artists make a living.


Homework: 
Pick one artist form the list of ‘what do artists do all day‘
	Powerpoint 1: What Do Artists Do All day?

Search Engine. 

Whiteboard and markers. 
	Ipsative: 
Discussion see what kind of artists inspire them (this will help inform practitioners to include to keep them engaged) 

Formative: Assess  the cohesion of the group as a whole.

Summative  Assessment criteria: 
Unit2 
1.1 Research and record contextual information for a range of art and design activities. 




	Indicative Reading List: What Do Artists Do All Day? (2013) [TV programme] BBC, BBC Four. Available at: https://www.bbc.co.uk/programmes/b01rjr1d/episodes/guide?page=2


	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	
2


10/9/26




















	
Constructing perfect shapes  

Part 1: 2 Dimensions 
	 
Demonstrate use of technical drawing geometric construction methods 

Experiment with combining regular polygons to form rete

Outcome: Show evidence of using geometric construction methods to produce technical drawings in your sketchbook. 

Regular polygons and Rete patterns 
	 
Lecture: 
Technical Drawing   - What is Geometry?

Practical: 
Construction methods for regular polygons 

Break

Practical: 
Reticulation - Turning polygons into polyhedra

Outcome: 
Record evidence of experimentation with creating rete patterns 
	
Paper
Ruler  
Compass
Scissors 
Glue stick. 
	Ipsative: 
Guage their familiarity with technical drawing. 

Formative: 
Compare their drawings to material for next week. 


Summative 
Assessment Criteria:
Unit 1
1.1  Select and compare through experimental application a range of materials and process in support of creative activity. 

Unit 6
1.1 Use drawing and research skills to solve 3D art and design problems  




	Indicative Reading List

Martineau, J. (ed.) (2010) Quadrivium: the four classical liberal arts of number, geometry, music, & cosmology. Glastonbury: Wooden Books.




	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	
3

17/09/26


















	Week 3: 

Making all the perfect shapes

Into the third Dimension.  
	 
Identify and Label the platonic solids 

Construct each of the platonic solids from matchsticks  

Experiment with creating compound polyhedra 


Outcomes: Construct 3D forms using matchsticks. Photograph these and evidence in sketchbook. 

	 
Recap of last week and continue with rete

Artist Spotlight: Albrecht Durer 

Practical: 

Apply the theoretical knowledge to construct models of regular polyhedra 

Develop this through experimentation to create compound polyhedra from 
	 Matchsticks 

Silicon glue. 
	Ipsative : 
Long recap of last weeks, see what they can demonstrate as a whole. Especially to students who were absent. 

Formative: 
Compare their work to the intended outcomes of the practical tasks.

Summative Assessment Criteria 
Unit 1
1.2 - Demonstrate use of technical skills to affect the appearance of objects in art and design.

Unit 6 
3.1 Use Materials, Process and technical skills in 3D Art and Design

	Indicative Reading List
Martineau, J. (ed.) (2010) Quadrivium: the four classical liberal arts of number, geometry, music, & cosmology. Glastonbury: Wooden Books.


	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	
4

24/09/26



















	Zen sculpting: 

Letting go of perfection 
	 
Examine contexts in art and design outside of the western cannon. 

Develop motor skills required for sculpting 

Outcomes: 
A single step on the path to enlightenment 

Photograph sculpting workshop outcomes before destroying them and write down group reflections as annotations in sketchbook. Compare and Contrast originals vs recreations.


	 
Discussion:  What is Zen? 

Koans, impermanence and imperfection

Spotlight Artist: Lilly Marsh

Practical: Zen sculpting 

Strictly time controlled life sculpting of various objects around the class. 

Discussion around outcomes. 

Destruction of the pieces 

Re- creation 

Repeat with more complex object and more time. 

 
	 
Plasticine.

	Ipsative: Discussion at the beginning of the class.

Formative:    Ensure students are evaluating their own work and engaging with others as part of the practical exercise .

Summative Assessment Criteria 
Unit 4: 
1.1 Use verbal communication methods to and skills to  acquire and process information and express ideas in support of creative activity. 

Unit 6: 
2.1Use contextual awareness to support the development to a solution to a 3D Art and Design Problem

	Indicative Reading List: Josh Saunders (2021) Zen Buddhism's Secret Tool. [Online video]. Available at: https://www.youtube.com/watch?v=3H9tp_XR0j8 (Accessed: 16 April 2026).





	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	
5
1/10/26



















	
Developing ideas 
	 
Choose appropriate materials, process and skills to include in a final 3D outcome, 

Select appropriate materials and process to work with

Apply contextual knowledge and technical skill to inform a creative activity 

Outcome: Come up with a design for your final sculpture and document this through sketching 
	
Plan how the project will progress into it’s final iteration. 

Spotlight artist:
Edouardo Paolozzi.  

	 
All of the above..

Air drying clay. 
	Ipsative: Make note of which students were absent from which weeks and try to fill any gaps in knowledge. 

Formative: Check intermittently what students are proposing against assessment criteria. 

Summative Assessment Criteria:
Unit 1
1.3 Assess choice of materials, process and technical skills in art and design. 

Unit 2 
1.2 Demonstrate use of contextual knowledge to inform and develop ideas for creative activity.  


	Indicative Reading List Berger, J. (1972) Ways of seeing. London: BBC and Penguin Books.








	Week Number
	Topic
	Aim and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	
6
12/10/26





















	
Hand in and Reflection. 
	 
Conclude the project and finalise all work ready to hand in. 

Explain which parts of your work was challenging and what was rewarding via a written reflection on the project as a whole. 

Outcome: Complete workshop outcome, sketchbook, and written reflection on the project. 
	 
Finalise and hand in all pieces of finished work and supporting evidence in sketchbooks. 

	
 NPTC Annotation handbook. 
	Summative assessment criteria
Unit 2
1.2 Assess the effectiveness of contextual awareness to support creative activity. 

Unit 4 
Assess the effectiveness of written communication methods to express ideas in support of creative activity.

Unit 6 
Assess the effectiveness of material process and technical skills in 3D Art and Design.  

	Indicative Reading List





  Recommended reading for potential students. 
This recommended ‘reading’ list is not just a list of books, it includes a broad variety of different media for students to engage with. Due to the target audience for this level of study, some of them are likely to struggle with reading in general especially the more academic texts. To accommodate for this I’ve included a range of books, ebooks, documentaries and podcasts which I hope will inspire them. Leaving no excuse for students not to engage with the further reading section of the modules.. 
Accessibility is also a key factor in the selection of these sources, this is especially relevant given the background of the area. The vast majority of these sources are freely available online or found in the college library. 
Reading List 
Berger, J. (1972) Ways of seeing. London: BBC and Penguin Books.
Or as a TV program
Ways of Seeing (1972) Directed by Mike Dibb. [TV programme] BBC Four, 8 January. Available at: https://www.youtube.com/watch?v=8wxRxSfhw6
Mars, R. (2010–) 99% Invisible [Podcast]. Available at: https://99percentinvisible.org/ (Accessed: 10 April 2026).
Martineau, J. (ed.) (2010) Quadrivium: the four classical liberal arts of number, geometry, music, & cosmology. Glastonbury: Wooden Books.
What Do Artists Do All Day? (2013) [TV programme] BBC, BBC Four. Available at: https://www.bbc.co.uk/programmes/b01rjr1d/episodes/guide?page=2
In addition to a reading list, due to the nature of the subject I have included key artists who should be informing students practice throughout the module 
· 
· Edouardo Paolozzi 
· Lilly Marsh 
· George Braque 
· Pablo Picasso 
· William Blake 
· Joseph Cornell
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Apendix A
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Lesson Plan

	Topic: Week 3 - Week 3: 
Perfect shapes in 3 dimensions. 
	Class: UAL Level 1 Art and Design


	Date: 17/09/26


	Length of lesson: 2.5 Hours 
	Number of students: ?

	Resources required:
Printed sheets (/Powerpoint)
Silicon Glue (EvoStik, all purpose craft glue ect)
Matchsticks 


	Aim of Lesson
Construct 3D forms using matchsticks.

Photograph these and evidence in sketchbook. 


	Learning Outcomes – The Learners Should Be Able To:

Identify and Label the platonic solids 

Construct each of the platonic solids from matchsticks  

Experiment with creating compound polyhedra 


	Previous student knowledge required for the session:	
Previous lesson (Part 1) 

	Anticipated difficulties (if applicable):
Absence from part 1 
IT – Workshop/Gweithdy has no blinds, so the projector is only visible on a cloudy day. To work around this all material will be given out on printed sheets which can be taken by students and used as research in their sketchbooks. 

	Professional Standards (where are these being met within the session)

In my practice and with others I will: 

Demonstrate dignity, courtesy and respect towards others by supporting the wellbeing of learners and colleagues, seeking support where necessary through integrating interdisciplinary incentives for students to improve their numeracy skills. Finding vocational applications for students re-taking essential qualifications.

Know how to use evidence and research to improve my practice accessing and experimenting with research from a range of sources.




Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction





























Development 






























	Settling down 

Detailed recap 
(Slide 2)














Ipsative assessment 






Platonic Solids lecture. 
(Slide 3) 








Label the platonic solids.
(Slide 4)

Rete Patterns
(Slide 5)








Decoding Durer
(Slide 6)


Re-examine the quote from the start of the lesson. 
(Slide 7)








Practical Task 
(Slide 8 +9)

Bonus Task 
(Slide 10)








Reflection
(Slide 11)



	(Slide1) 

What did we do last week? 

Who can remember how to draw..  equilateral triangle? (get any students who were present to get the absent students up to speed)

Hexagon? 

Square ? 

Octagon?

Toughest one - Pentagon ?

What were the names of the ‘Net’ patterns?

Does anybody play Dungeons and Dragons? 

What shape are the dice and why ? 


Start with quote from Miranda Lundy and break down each section as we go along. 

Link to anybody Re-taking GCSE maths and show applications within art and design. 

Theres only a certain number of 2D shapes and so many ways to fit them together into 3D shapes. 



Break

Settling down 
With whiteboard markers ask students to name the shapes. (if whiteboard not working draw shapes too) 


Rete means ‘Net’ show the examples from Durrers Manual. Show how these are like flat pack ways of constructing shapes. And examples of how he used this to draw cityscapes.  

Why is there no pentagonal rete? (let them try to work it out, answer later during practical task if nobody gets it) 



Breakdown the more complex terms using practical examples. 

Vertex – Blob of glue(where edges meet) 

Edge – Match stick (all the same length)

Face – A full circuit of matchsticks stuck together. 

Ask students if it makes more sense now with practical examples. 
	

(give answer to earlier question - Dodecahedrons join at the vertexes not the edges) 

Using glue and matchsticks put together a model of each of the shapes


Experimentation. Play around with making more shapes. 

Introduce the idea of the Archimedean solids ( i.e more than one kind of 2D polygon making up a 3D polyhedron) 

Try to foster dialogue around shapes and forms and guide students towards

Thank students for their contribution 

And ask what they enjoyed and what they found challenging. (fill out over leaf)
 
	10 mins

30 mins 










10 mins 












10 mins 







15 mins

5 mins



5 mins









5-10 mins















30mins




1 Hour 



	Assessment Strategies: 
Ipsative: 
A detailed re-cap of the previous week asking students to explain what they learned last week to other students. 
Formative: 
Monitor how students are progressing by comparing their worth to the intended outcomes of the lesson. 
Summative:
 Workshop outcomes and documentation to contribute towards technical skills development for units 1 and 6 



	Informal reflection (to be completed after the session)
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                                Lesson Plan

	Topic: Week 4: Zen Sculpting
	Class: UAL Level 1 


	Date: 24/09/26

	Length of lesson: 2.5 hours 
	Number of students: ?

	Resources required:

Plasticine 
Sculpting tools
‘Still life’ objects 

Printed sheets(/Powerpoint)
Whiteboard Markers



	Aim of Lesson

Examine contexts in art and design outside of the traditional western artwork.

Develop motor skills required for sculpting 


	Learning Outcomes – The Learners Should Be Able To:

Photograph workshop outcomes before destroying them and write down group reflections as annotations in sketchbook. 
Compare and Contrast creations vs recreations.

	Previous student knowledge required for the session:	
NA

	Anticipated difficulties (if applicable):
IT – Workshop/Gweithdy has no blinds, so the projector is only visible on a cloudy day. To work around this all material will be given out on printed sheets which can be taken by students and used as research in their sketchbooks. 
Confusion at new ideas and concepts 
Sensory issues with using plasticine
Frustration at having to destroy outcomes. 

	Professional Standards (where are these being met within the session)

In my practice and with others I will: 
Value and promote diversity, equality of opportunity and inclusion by introducing and exploring a wide range of contexts for art and design from a diverse range of cultures and traditions. 
Build positive and collaborative relationships by working to build and maintain relationships with learners, colleagues, employers and others as appropriate. Through selecting subject material relevant to learners’ interests to keep them engaged with their learning. Which will complement the material taught by my colleges and fulfill the expectations of my employers.







Lesson Detail:
	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction


















Development 














































































Plenary/conclusion


	Settling down 
(Slide 1)


Recap 
(Slide 2)


Introduction 




Koans



Brief etymology of Zen











Zen is not (necessarily) chill 
(Slide 3)





Orientalism and Chinoiserie 
(Slide 4 - 5)




 

Zen sculpture
(Slides 6-7)



Rice Madalas



Yukioe
(Slide 8)






Raku 
(Slides 9-10)






Practical Workshop: 
Shinnyo-En
(Slides 11-12)






























Debrief 
	
Check everyone has recorded last weeks lesson in their sketchbooks. 

Go over what we covered the previous week. Ask students who were present to summarize the previous weeks lesson to any who were absent. 

Discussion: What is Zen? 
Explain that this is a trick question- 
Answer ‘no’ to any answer they give. 
If any student says ‘I don’t know’ – they are correct! 

Explain that this is called a ‘Koan’ a kind of riddle that doesn’t really have a correct answer. 


Sanskrit word ध्यान (Dhyana) >
Chinese wod 禪 (Chan)
Japanese word – Zen 
Expand further on the cultural development and it’s wider context within the three main schools of Budhism

If students answered : ‘Chill’ ‘Relaxed’ ect to ‘What is Zen’
Shift discussion towards – Orientalism
Misconceptions from 19thC western men on ‘The Grand Tour’

Quote from Buddhist monk: 
“In the west there is the idea that zen masters give out heart to heart talks… they don’t – they give out beatings”           -Ranton 




Show examples of the 19th century ‘Chinoiserie’ craze –
Richard Glynvivian and the Glynvivian Museum in Swansea as a local example. 
£1- on the bus from campus if you show your student card. 



Show and discuss examples of Zen influenced 3D art and design and how lot’s of these influenced famous western artists 

Key concept: Impermanence 

(Link back to week 2) and show this as another possible application. For drawing regular polygons. 

Did Katsushika Hokusai invent pop art? discussion and comparison with Andy Warhol.

   

Key concept: Imperfection 

Show examples  and discuss the process of Raku. How embracing imperfection and uncontrollable glazes

Compare modern and traditional raku. 



Hand out pieces of plasticine and sculpting tools to each student. 

Set up interesting still life objects (e.g Pieces of bark, Seashells, Mechanical components, Animal skulls ect) in order of relative complexity

Explain some of the cultural context behind separating the method of making a sculpture and the outcome of having the sculpture. 

Reveal the ‘still life object’ and give students a 2 minute timer to sculpt a model of it. 

Time up – group crit. and discuss each persons outcome 

Tell all students to squash their sculpture back into a ball (prepare for tears and complaints)

Tell them to sculpt the object again, applying with what they’ve learned from the group crit. 

Repeat the exercise with objects of increasing complexity and increased time. 5, 10, 15 minutes. 

Despite the emphasis on impermanence ensure all students have photographed each stage of the process and sent these through to be printed. While their working on the 10 and 15 minute tasks 

Ask the class how they found the lesson. What they enjoyed and what they felt was challenging. 
Fill out reflection (Overleaf)
	10 mins 

5mins




5-10 mins




10 mins






30 mins






































Break(11AM) 15mins







15mins











1hour














	Assessment Strategies: 
Ipsative:
Ensure students are caught up from last weeks lesson. 
Start the class with a discussion and gauge familiarity with subject matter. 
Formative:
Ensure students are evaluating their own work and engaging with others as part of the practical exercise.
Summative:
Create and evidence coursework in sketchbook which will contribute towards final assessment. 



	Informal reflection (to be completed after the session)
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