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ASSIGNMENT 2: PORTFOLIO




Task 1: Learning Goals
First, I want to improve my collaborative learning skills. Collaborative learning allows for students to actively participate in interacting with others who have unique perspectives, which then promotes critical thought and deeper comprehension of material. Bonwell and Eison (1991) suggest that the more engaged an individual is with an interactive environment, the more they will become engaged with their own learning. Gokhale (1995) states that through collaborative projects, students develop skills of higher-order analytical reasoning since they must evaluate and respond to other individuals’ ideas. My previous experiences with group projects have proven to be extremely beneficial to me as I learned how to better express myself verbally as well as through written forms. By getting involved with people outside of my classroom and getting involved in companies offering projects to assist in their success, I can continue to learn how to communicate effectively, resolve conflict and solve problems effectively. Additionally, collaborative learning promotes the essential skills of global citizenship by enabling students to appreciate diverse cultural perspectives, as well as teaching them to work effectively in multicultural environments.
The second criterion of my learning is to increase my ability to digitally learn independently via my own PLE. A PLE will allow me to select my own resources and places that I wish to use towards achieving my aims. According to Martindale & Dowdy (2010) utilising a PLE encourages the learner to take responsibility for developing content to best serve their particular learning needs. Furthermore, Valtonen et al (2012) state that students who develop their PLEs, improve their digital literacy levels and develop greater intrinsic motivation to use online learning tools. With the continued growth of the digital age, developing an ability to work independently and use online resources is an increasingly important skill set for learners. My goal is to create an integrated system of digital tools, i.e., a learning journal, bookmarks, academic dashboards and a digital portfolio in the cloud, to create a cohesive framework for collecting, managing and accessing my knowledge, tracking my progress, and accessing my learning resources anytime, anywhere. The independent learning capability offered by a PLE will help prepare me to work in an ever-changing digital environment and facilitate my ability to continue to learn throughout my life.
My third goal is to become more critically aware of interculturalism and to learn about my responsibilities as a global citizen. In today's interconnected world, being able to effectively interact with people from different cultural backgrounds is becoming increasingly important. Wimpenny et al. (2024) suggest that COIL provides students with opportunities to think "across borders" and critically engage with global concepts and ways that cultures are different from one another. According to Adeoye et al. (2025), for education systems to be transformational, leaders must understand the different cultural contexts in which their students live and work, and how to respond to these cultural contexts. 
Blog Post 1: Understanding My Learning Preferences
To gain a better understanding of how I learn, I completed three assessments: VARK, VAK, and Reflective Survey of Study Habits. Based on those assessments, the results indicate that I am primarily a Kinaesthetic Learner with a significant auditory learning element. Initially, I was surprised by this outcome, as I originally believed that I rely heavily on visual aids for learning. However, the results of the assessments made me rethink this expectation. Throughout my academic career, I have always used physical engagement and verbal communication as methods for internalising information.
According to Satapathy and Singh (2025), Kinaesthetic Learners absorb information best by participating in hands-on experiences, doing practical activities and learning through movement. Having considered the results of my assessments, I can now see that I have always preferred to participate in assignments, case studies, interactive learning and discussion-based learning tasks.
As identified in the literature, kinaesthetic learners will be able to reach their greatest ability when they use interactive and hands-on approaches to their study. Okwudili Idowu (2024) states that for kinaesthetic learners to be the most productive, they must work with a variety of tools (e.g., simulation, execution of activity through physical action, and application of skills learned/gained during studies). In addition, since auditory learners are generally assisted by auditory learning techniques (e.g., taking an active part in discussions, reading aloud, and teaching other students), using auditory-based study techniques will enhance the way in which I learn with the assistance of hands-on and group-based study strategies.
Understanding my preferred learning style has enhanced my self-confidence as well as given me a more comprehensive approach to completing academic work. I will be better able to effectively refine the strategies I use for learning, resulting in increased effectiveness and engagement.
Blog Post 2: How to Study Independently
Having discovered that I am a kinaesthetic and auditory learner, I have adjusted my independent study methods to incorporate more methodical actions using hands-on methodologies. According to Conn et al. (2024) kinaesthetic learning is best enhanced through engagement with your learning materials, such as engaging in real-world applications or building models, and by carrying out experiential tasks. Combining real-world applications, creating models, and working on experiential projects allows me to turn large amounts of information into a tangible experience (developing/creating physical products).
Audiovisual learning strategies have also become part of my daily routine. I often read aloud, make recordings of verbal summaries and actively participate in my discussion groups. These methods encourage me to interact with my learning materials on a verbal level, thus processing the information verbally. According to Efklides (2009), reflective dialogue is a self-regulatory and metacognitive awareness strategy that allows learners to monitor and modify their understanding of a subject. The act of speaking when discussing ideas assists me in providing clarity to my thoughts while simultaneously uncovering any potential gaps in understanding that may be present when engaging with the reading material.
The use of digital technological tools developed for kinaesthetic and audiovisual learners has been a key component of my overall learning strategy. As described by Torres-Kompen (2015), technology-rich learning environments can empower students to create a unique pathway that meets their specific learning needs and interests. Digital apps and educational platforms equipped with features such as simulated environments, interactive scenarios, and audio-recording functions, allow me to meet the kinaesthetic and audiovisual aspects of my learning style simultaneously, while promoting development and successful acquisition of knowledge.
Task 3: Professional Identity and Community Participation
The development of an individual’s professional identity is an ongoing process that requires both active participation in global and digital communities, continual self-reflection, and connecting and building strong professional relationships. The first step for me to develop a strong digital identity is through using LinkedIn as a digital professional “home base.” Sharing reflections, making connections with other professionals, and participating meaningfully in conversations will aid in establishing myself as a credible member of my profession. According to Chatti et al. (2007), knowledge networking is a major aspect of contemporary learning, as it provides an opportunity for collaborative learning via digital communities. A strong and authentic presence within digital communities differentiates me from others and provides opportunities for collaboration and mentorship.
The ability to network is also an essential component of developing a professional identity. Using digital tools such as LinkedIn and online conference platforms, learners can connect with other learners and professionals from throughout the world. I will continue to participate in webinars, networking events held by universities, and international online meetings, all of which will allow me to foster my knowledge, gain exposure to perspectives from around the world, and develop confidence in professional communication skills. Svarstad and Risager (2024) note that intercultural learning creates a stronger sense of global citizenship through meaningful engagement with the diversity that exists globally.
Working with others from around the world through intercultural collaborations is essential to my development as a professional. By engaging in COIL-based projects, I will have the opportunity to work collaboratively with students from other countries, develop skills in intercultural communication, and adapt to multiple cultural contexts. These experiences will help to deepen my understanding of global issues and better prepare me for professional roles that require strong intercultural competence.
Additionally, reflective practice will be instrumental in the development of my professional identity. Raynolds (2024) maintains that reflective narratives provide a means by which learners can analyse experiences, identify progress and align with future goals via reflective narratives. By maintaining a reflective journal for my professional development, I can identify changes over time and ensure my professional identity continues to evolve and develop significantly.
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