	
	
	



Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice.
Understanding child development (CD) is essential for teachers, enabling them to create environments that enhances children’s learning experiences. Piaget's theory outlines four stages of development sensorimotor, preoperational, concrete operational, and formal operational, each marked by distinct ways of thinking (Gray and MacBlain, 2012 p. 46). Theorist Vygotsky disagreed with Piaget's concept that children develop through four stages linked to age, but at the readiness of them (Mcleod, 2024), emphasising the "zone of proximal development" (ZPD), highlighting the role of social interaction and guidance in advancing a child's capabilities helping children achieve tasks they cannot yet perform independently, which underscores the teacher’s role in providing appropriate support and scaffolding (Carol Garhart Mooney, 2013, p. 101–102). Highlighting these theories shows how essential this is for teachers adapting their teaching to suit all children’s abilities and provides insight into how to stimulate their learning toward the next stage. In bridging they incorporate the teachers understanding of the importance of CD in their “developmental profile master” (DPM) covering milestones from 0-6 years across children's Holistic development (HD). From this DPM teachers can easily identify areas where a child has shown competence, allowing the teachers to tailor support to each child requiring additional focus, addressing specific skills that need improvement and ensuring consistent progress in the child’s holistic growth (HG).
[bookmark: _Int_kdI4HZ5N]A holistic approach to CD emphasises nurturing the child, addressing their cognitive, emotional, social, and physical development (Scottish Social Services Council, 2024). This approach influences teaching by promoting varied and engaging activities that support comprehensive development, tailoring their lessons to address individual needs, creating a supportive environment that motivates and enriches learning experiences.
Teachers also have significant roles and responsibilities in supporting children's development by creating a positive learning environment, promoting HG, and upholding children’s rights. Teachers are responsible for providing a safe, inclusive, and engaging space where children feel respected and valued, in line with the UNCRC (UNICEF, 1989). According to Maslow’s hierarchy of needs, children require safety and belonging to reach their learning potential (McLeod, 2024). Teachers contribute to this by setting boundaries, fostering positive relationships, and establishing a secure foundation for learning. The UNCRC emphasises that children have the right to education, play, and to be heard (Hymer L, 2022 p. 212). Teachers are responsible for honouring these rights by fostering a participatory classroom environment that values and respects children’s voices. For instance, Article 12 of the UNCRC asserts that children have the right to express their views on matters that affect them (Children's Commissioner for Wales, 2019). Teachers can uphold this right by involving children in decision-making, encouraging them to take responsibility and actively participate in their learning. Bronfenbrenner’s further highlights that children’s development is shaped by various environmental factors, including family, school, and the wider community (Aubrey and Riley, 2022, pp.187–188). Teachers must recognise these interconnected factors to provide personalised support and foster HG.
Ella is four and in Reception. Ella is happy and well-liked but shows limited progress and relies heavily on adult direction. She struggles with routines, rarely initiates interaction, and prefers solitary play. While she has strengths, like basic listening skills, spatial awareness, and imaginative play, she finds social interaction, language development, and independence challenging. These are clear concerns that are outlined in Ella's profile regarding all areas of development.
Ella displays a range of social development behaviours that suggest both progress and challenges. Ella shows some social engagement by expressing affection towards children and adults and enjoys others ‘taking care’ of her. This behaviour suggests she seeks connection and enjoys nurturing relationships. However, her lack of initiation in communication and her preference to play silently alongside peers, highlights a significant gap in her ability to independently engage in social interactions.
Ella’s silent parallel play aligns with the early stages of social development, as described in Parten’s Stages of Play (Brodie, 2024). She appears to be at the solitary play stage demonstrating limited interest in associative play, which is more common for her age (Drew, 2020). However, according to Erikson’s theory, Ella is in the Initiative vs. Guilt stage (ages 3-6), a stage where children begin to develop social initiative and learn to take responsibility for their actions (Mooney, 2013, p.68). This explains why Ella is still in the solitary play phase, as her development in initiating and sustaining social connections is still emerging.
While Ella’s affection for others demonstrates a willingness to connect, her reluctance to initiate conversations or actively participate in group play suggests that she may lack the confidence or skills needed to assert herself socially. Vygotsky’s highlights the critical role of social interaction in cognitive and emotional development, emphasising that learning occurs through engaging with others (Psychology, 2024). Ella’s preference for solitary play may indicate that she is still developing the social competencies necessary for cooperative play, which is essential for her HG. 
Ella’s language development appears to be slightly delayed; she predominantly uses one-word responses and struggles with initiating communication. However, she demonstrates strengths in recalling past events and understanding stories, suggesting uneven development where support is needed. Vygotsky argued that language development is central to cognitive and social development, as it provides the tools for children to express themselves and engage with others (Mcleod, 2024). While Ella is still developing her language skills, she demonstrates good listening abilities and can understand simple phrases like "Bore da." According to Piaget, Ella is likely to be in the preoperational stage, where symbolic thinking and language are just beginning to develop (Mooney, 2013, p. 85). Her limited vocabulary and reluctance to communicate may be hindering her ability to engage socially. 
To support Ella to overcome challenges in her social interaction and language development while building on her strengths, teachers can scaffold her social skills through structured activities like asking open-ended questions, role-playing being the MKO, group games, and having buddy system aligned with Vygotsky’s theory and ZPD as witnessed in bridging. Through interactive storytelling, visual aids, and repetitive language activities can help her expand her vocabulary and confidence in sentence formation, supported by Piaget’s focus on symbolic thinking (Cherry, 2022) and Vygotsky’s view of language as a cognitive tool (Mcleod, 2024). Additionally, teachers can apply Skinner’s theory by using positive reinforcement to praise Ella’s efforts and create low-pressure opportunities, encouraging her to engage more confidently with peers aligning with Erikson’s focus on fostering initiative. Gradual introduction to cooperative play, such as turn-taking activities, can support Ella in building more advanced social interaction skills allowing her to develop key skills in a nurturing and supportive setting.
Ella demonstrates strengths in her gross motor skills (GMS) development. She can walk up and down steps using two feet to a step with adult support, and she can throw a ball overhand. These actions indicate some basic physical coordination, which is typical for children around Ella’s age 3–4 years (Thomas and Lewis, 2022). Throwing a ball overhand and moving up steps reflect her physical curiosity and early coordination. However, Ella also exhibits areas for development. She is unsteady on her feet and requires adult supervision during outdoor play. Her inability to hop on one foot consistently is another indication that her GMS are not fully developed. At 4, children typically begin to demonstrate these abilities (Health, 2024). According to Ayres, motor coordination and balance are influenced by how well a child processes sensory input (Lane et al., 2019). Ella struggles with balance and coordination which may be due to difficulties in sensory processing, which are preventing her from mastering basic physical movements.
Ella demonstrates emerging abilities in her fine motor skills (FMS). She can hold a pencil with a ‘splayed’ four-finger grip, which are typical FMS for her age (Thomas and Lewis, 2022, p. 98). (Mooney, 2013) as seen in bridging engaging children in activities that require the use of their hands helps them refine their motor control which will benefit Ella. Ella demonstrates good spatial awareness when completing puzzles, which is indicative of growing hand-eye coordination and the development of cognitive skills related to FM tasks.
Ella has not yet established a clear hand preference, and she is unable to imitate zig-zag lines, which are again skills expected by this age which might be affecting why she can't hold a pencil without a splayed’ four-finger grip. Her reluctance to engage in activities like sorting, matching, or messy play further highlights potential gaps in her FM development. Vygotsky’s stresses the importance of social interactions and guided learning for skill acquisition (Mcleod, 2024). Ella’s hesitance in certain activities could indicate that she needs more scaffolding or encouragement to engage in FM tasks.
One thing Ella would benefit from as witnessed in bridging is SKIP (Successful Kinaesthetic Instruction for Preschoolers) which enhances motor skills, coordination and confidence through play-based activities. SKIP aligns closely with Ella’s development, providing targeted support for both GMS and FMS. For GM development, SKIP activities such as balance games, and obstacle courses would address Ella’s unsteadiness and help her develop better coordination and confidence. SKIP also fosters confidence and independence through scaffolded learning, reducing adult intervention as children gain proficiency. Additionally, SKIP promotes social interaction through group activities, giving Ella opportunities to engage with peers, practice sharing, and develop teamwork skills in a supportive environment. Its multi-sensory, kinaesthetic approach aligns with Vygotsky’s ZPD by scaffolding skills Ella cannot yet perform independently and with Gardner’s Kinaesthetic Intelligence Theory (Marenus, 2024), which emphasises learning through physical activity. Teachers can incorporate SKIP strategies into their routines by using activities like guided obstacle courses, ball games, and sensory-rich materials such as textured balls or parachute games to address Ella’s physical and social development for example Ella can't catch a ball so adapting this to a soft ball and slowly decreasing the size will enable Ella to reach her milestones. By participating in SKIP, Ella would build essential motor skills, gain confidence, and develop stronger social connections, setting a robust foundation for her future learning and growth.
Ella’s cognitive development reflects a mixture of strengths and challenges. At four, Ella demonstrates emerging cognitive abilities, yet her limited progress in following instructions, making decisions, and initiating communication highlights her need for support. Ella’s cognitive development aligns with Piaget’s preoperational stage (Mooney, 2013, p. 81), where children typically begin to engage in symbolic thinking, but still exhibit limitations in logical reasoning and problem-solving. As said, she finds it difficult following routines, is confused when instructions are given, and her reliance on adult guidance suggests that Ella is still developing her executive function skills, such as memory, attention, and decision-making. According to Baddeley and Hitch’s (Mcleod, 2023) working memory model, children at this stage are often challenged with retaining and processing multiple instructions, which could explain her struggles.
Ella also appears to lack confidence in decision-making, as shown by her heavy reliance on adults for direction and difficulty understanding the consequences of her choices. As mentioned, Vygotsky’s ZPD (Mcleod, 2024) suggests that this dependency can be addressed by offering scaffolded opportunities for independent decision-making, which Ella can achieve with guidance from a teacher. While Ella demonstrates some understanding of time, basic mathematical concepts like counting and sorting remain underdeveloped. As spoken in bridging early numeracy skills are essential for future cognitive growth, and Ella’s reluctance to engage with numeracy activities indicates a need for more stimulating and meaningful mathematical play.
However, Ella’s limited progress may also stem from factors outside of cognitive development, such as emotional or social challenges. Her reluctance to separate from mum and difficulties in social interactions may create a barrier to her full engagement in cognitive tasks. Emotional factors and emotional regulation play a significant role in cognitive and social development (Ochsner and Gross, 2008), and Ella’s social apprehension could influence her ability to focus and participate in classroom activities.
To support Ella’s cognitive growth, teachers should focus on creating a structured, predictable environment where she can gradually build independence following (Gray and Macblain, 2015) Vygotsky’s theory of scaffolding break down tasks into smaller, manageable steps and provide consistent verbal and visual cues to reinforce routines for Ella. For example, Teachers should offer simple choices to Ella to encourage autonomy. This strategy, grounded in Vygotsky’s ZPD, will help her develop decision-making skills. Incorporating numeracy games, such as counting objects during play or sorting activities, can increase Ella’s engagement in mathematical concepts (Aubrey and Riley, 2022). Piaget’s suggests that hands-on, active learning is crucial for cognitive development. Repeated exposure to storytelling can help improve her language and cognitive sequencing. Bruner’s (Mcleod, 2024) theory of scaffolding suggests that adults should model narrative skills to promote memory and logical thinking. By the teacher implementing these into Ella's learning can create a supportive environment that nurtures Ella’s cognitive development, encouraging her to progress toward greater independence and engagement in her learning.
In conclusion, using strategies like Vygotsky’s scaffolding, SKIP activities, and interactive learning aligned with theories, teachers can help Ella build confidence, independence, and key skills. By fostering a nurturing, structured environment, Ella’s strengths can be enhanced, and her challenges addressed, ensuring steady progress in her HG.
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