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[bookmark: _GoBack]Principles of Pedagogy Observation Assignment
The purpose of this assignment will be to critically analyse a learning event observed in the classroom, relating it to theories of learning and also how the learning event may influence my own teaching practice in the future. Any key theories underpinning the learning event will also be analysed and compared to the outcome of the observed practice in order to understand its effectiveness in the observed scenario. It is worth noting that any and all observations taken and mentioned throughout this assignment were done so in line with BERA ethical guidelines (2018). As a result of this any students, staff or school involved in my observations shall remain anonymous. My own methods will be cross examined also as well as any limitations they may harbour.

Observation synopsis
My observations took place on 19/9/2018 in a key stage 2 classroom of approximately 30 children. The only member of staff or adults present were the class teacher, myself and one other student completing their observations. The child featuring in the chosen learning event was an 8 year old female in a mixed ability setting and shall be referred to as child 1 from here onwards. In this particular learning event, my observations were taken using a hands off approach as to not interfere in any naturally occurring dialogue, behaviour or learning which took place. This somewhat limited the amount I dialogue could pick up with total accuracy however, direct quotes will be used where possible. The lesson taking place involved creating a storing board retelling a story the children had previously gone through and was largely an individual task for the students.
Child 1 proceeds to complete her first section of the storyboard and asks the teacher ‘is this ok?’. The teacher responds by asking ‘what words could you use to extend your description… what type of word do we call that?’. Crucially the teacher allows the student some time to respond. Child 1 gives the correct response and is duly praised by the teacher. The teacher then patrols the classroom offering advice through guided questioning using open questions where possible. The teacher eventually returns to child one and examines her work asking ‘think about what you’ve written there, what happened on Friday (in the story)?’ The teacher was from my perspective trying to utilise open questioning to encourage critical thinking and self-analysis in order to develop metacognitive thinking. Following this the teacher asked students who had completed the task to aid others. Despite this, the teacher continued to probe with questions both to the students still working but more interestingly to the students who were now aiding the learning. Questions such as ‘what do you think they could have done better or are their parts you could use to add to your work?’. This surprised me the most however upon reflection it became evident this was a very deliberate method of questioning by the teacher utilising some educational theories with a clear goal in mind; to evoke metacognitive thinking through use of the zone of proximal development and the knowledgeable other. Other more basic techniques were used such as think, pair, and share as a means of basic reflection. There was evidently application of prior knowledge (APK) throughout as this was a recount task however given I was not present for the previous lesson it is difficult to accurately state just how effective or ineffective the use of APK was.
 Throughout the task there was evidence of some form of social constructivism to the teaching methods however this will be discussed further in a later section. Moreover, with the heavy focus on metacognition there may have been a focus on trying to evoke higher order thinking in accordance with Bloom’s taxonomy, shown below, throughout the learning process.
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(Bloom’s taxonomy, 1956 in Vanderbilt University 2018)
Upon completion of the task the teacher used a question and answer session as a further form of assessment. Positive reinforcement remained a key feature at this stage possibly to encourage pupil questioning or perhaps simply to boost the students’ morale and confidence. I noted towards the end of the task that most if not all students were, for the most part, involved in their own learning and engrossed in the task whilst remaining seemingly content to do so. Further observation would be required to ascertain if this was a direct result of the teaching methods of the teacher, the task used or any other variable, however it would seem the teacher directly attempted to maintain high confidence through praise in order aid student achievement.
The reasons I chose these particular interactions/ learning events for my assignment varied. One key factor was the obvious links to topics and content covered at university such as Lev Vygotsky’s zone of proximal development, elements of social constructivism, APK and some us of a behaviourist approach. Moreover, the general practice observed was largely positive and effective indicating that the learning event in question was worth noting. However, perhaps most notable was the deliberate employment of open questioning, amongst other questioning techniques as previously mentioned, to provoke, enquire and guide the learning process. This approach in practice seemed to work in extending the learning and again was easily relatable to various aspects of topics covered throughout the principles of pedagogy module. This includes the guided discovery seen in a constructivist approach but also the use of praise both from a behaviourist perspective but also in terms of a more humanist approach. The learning event in question displayed various lenses through which to observe the teaching practice and its results. Furthermore, aside from the approach taken by the teacher the learning event showed connections to key modern ideas and documents such as Assessment For Learning and exhibited why such ideologies are used in modern schooling.
As far as my own observational methods, my tactics of choice included a written record of the learning event, use of a targeted child approach and as previously mentioned a somewhat hands off approach. The reasons I opted for such methods were largely based in practicality but largely because any interference on my part have impacted the learning event or any behaviours that were observed. This is outlined as a potential limitation of observation by The University of Sheffield (2018) as they state ‘Observation of activity may affect the behaviour of those involved in it and hence what you observe.’ This unfortunately for the purpose of this observation is largely unavoidable and played a part in dictating my approach to the task in doing my best to not be directly involved. My choice of a written record certainly served me well however was perhaps lacking in detail in parts whether it be through my inexperience as an observer or keeping pace with the dialogue and learning event in general. Despite this, the written record allowed me to cherry pick important information at will where perhaps a recording would have proved more time consuming in doing the same. The choice of picking a child or targeting a particular child was largely a result of the spontaneity of the learning event rather than any profound or clever methodology.
Upon reflection, further observational methods in tandem with what I was already doing may have proved useful. This may have allowed me to better understanding the reasoning behind some of the pedagogy or perhaps better gauge the effects of the approaches mentioned above. In addition to this, a recording or other observational technique may have provided a better insight into the thinking of the participants involved rather than having to infer through outside observation. This thinking is vindicated by The University of Sheffield (2018) as they state ‘The thinking that underlies participants’ observed actions cannot be observed. Observations are therefore used with other methods that seek insight into this thinking.’ To mitigate this I should have perhaps enquired as to why the teacher did certain things in order to aid me in my inference of theories.
In conclusion to the synopsis of my observation, it is apparent that any observed behaviour may well have been impacted by my presence both in terms of the students and educational practitioner. Despite this, whether or not my presence added an unknown variable, the teaching methods on display throughout the learning event showed clear links to several key educational theorists as well as multiple schools of thought and key educational documents as mentioned above. My observational methods, whilst not perfect, provided enough of a snapshot to infer the links between principles of pedagogy and what was observed in the classroom. However, they will require some refinement in future as to develop my observational skills and better my own practice. If one thing is to be taken from my classroom observation of key learning events, it is that education and the learning process is incomprehensibly diverse in its application and that no one theory, pedagogy or school of thought harbours the absolute solution to modern education. 

Connection to principles of pedagogy
As shown above there are several lenses through which to observe and discuss the observations that were taken however in the interest of being somewhat concise there will be a heavy focus on a few key principles/ theories. It is worth noting that there were in fact several theories, schools of thought and methods being used simultaneously. These will initially be explored separately however links will be made where applicable.
The first and most obvious of which is Lev Vygotsky’s Zone Of Proximal Development. To bring some context Lev Vygotsky defined The Zone Of Proximal Development himself as:
‘the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers’ (Vygotsky, 1978, p. 86).
This is further illustrated below as a simple diagram of The Zone Of Proximal Development (ZPD).
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McLeod, S. A. (2018)
Throughout the observation process there were several instances both directly and indirectly linked to Vygotsky’s ZPD. Firstly, the teacher set the task too initially be independent and as such create a situation in which the teacher uses the ZPD as a tool for assessment. Those students who could complete the task with little to no guidance evidently were in this instance more capable and likely understood and engaged better. The teacher then introduced the more knowledgeable other by use of questioning initially and later by introducing the more able and talented students to aid the students that required some guidance. In Vygotsky’s theory The Knowledgeable Other or Scaffolding can be defined by Wood et al. (1976, p. 90) as a person "that enables a child or novice to solve a task or achieve a goal that would be beyond his unassisted efforts.’ It is at this point where the teacher uses the ZPD as a multi-purpose tool. A tool for assessment to check understanding but also as a way of extending the students learning whilst developing other skills such as communication, teamwork and leadership. The mantle of the knowledgeable other still remains with the teacher for the most part as they continue to extend learning through the questioning to the more able and talented students who themselves are also acting as knowledgeable others as previously mentioned. This is further embedded by the teacher at the end of the task through the question and answer feedback. By allowing children to probe and question as well as answer questions the teacher uses the ZPD as a feedback tool by seeing where students are with their understanding at the end of the session.
It is however worth noting that the use of ZPD has one common criticism in that those with additional needs may take less from group interaction or the knowledgeable other through no fault of either themselves or the knowledgeable other. Moreover, the theory somewhat glances over the capabilities of the individual preferring to view students as the collective (Liu and Matthews, 2005). In practice the teacher likely accounted for this by allowing the task to be an independent one as to ensure development of the individual as well as the collective.
The second observed key learning process was the development of metacognitive thinking. Metacognition to be put simply, is the process in which the learner evaluates, monitors and critically assess their own learning and thought processes (Cambridge Assessment International Education, 2018). Whilst in observation there were far fewer instances of independent metacognitive behaviours, the teacher used questioning and their role as the more knowledgeable other to instigate the types of metacognitive behaviours they were hoping to see. One example of this was when the teacher asked ‘‘what do you think they could have done better or are their parts you could use to add to your work?”. This amongst other moments was a deliberate effort to evoke metacognitive thoughts. Whilst the teacher almost never implicitly told the students to review their own work, by using open questions often using the word why they led their students to not only cross examine their peers work but also their own. Whilst this may not be a skill which the students develop overnight or even whilst under the teacher’s tutelage, the mere use of basic questioning will slowly pry open the students’ minds to independently critically evaluate their own work. Through exposure to this skill early on, especially when it is so cleverly embedded into a task or even a simple question, metacognitive thinking will come far more natural in every task they do rather than viewing it as an isolated skill separate from any body of work they complete. 
In this instance we see an amalgamation of the ZPD alongside metacognition with the teacher skilfully using her role as the knowledgeable other, and by extension her students roles as more knowledgeable others, to subtly encourage thinking about thinking. Whilst some of the student helpers may not have the ability to use questioning in the same manner, the peer to peer interaction as well as critiquing another’s work will bring about the kind of skills required to develop their own thought processes. It is through this medium the teacher introduces a form of differentiation to their use of education theories and pedagogy. As stated earlier this can also be linked to Bloom’s taxonomy of thought. The teacher is evidently attempting to bridge the processes of higher order thinking into their students. It is here also we see another form of differentiation. The teacher noting that the children are only beginning to exhibit very primitive stages of higher order thinking, opts to introduce the ability to analyse and evaluate placing the development of their new found higher order thinking, hopefully, within each students individual ZPD. It is evident the teacher was very deliberate in their approach to the task and their choice of words throughout as well as displaying an in depth knowledge of various schools of thoughts, utilising them to their own benefit. ‘Students can even be metacognitively prepared (and then prepare themselves) for the overarching learning experiences’ (Chick, 2018).
Overarching the entirety of the teacher’s methodology was Assessment For Learning (AFL). AFL can be described as ‘seeking and interpreting evidence’ to be used by both teacher and student to understand where students are in the learning process, what their goals are and how best to achieve that (Assessment Reform Group, 2002). Through use of constructive comments of encouragement, giving students the opportunity to become teachers through the model of The Knowledgeable Other, scaffolding reflections and even basic adjustments such as extending response time to questions, the teacher uses AFL as the model which underpins all learning in this event. This can also be linked to the teacher’s use of questioning. By opting for question and answer feedback sessions alongside purposeful questioning over a grade or mark, the teacher uses formative assessment to monitor progress. Through this we see further embedding of AFL principles in the classroom.
Alongside the various methods employed by the teacher in this instance it is also evident that there are a number of schools of thought which have inspired the teacher’s methodology. Logic would dictate that given the heavy use of Vygotskian theory in the classroom that there is strong evidence for a constructivist approach being used. More specifically social constructivism with children making sense of their own learning through social interaction. Moreover, the use of guided tasks and discovery as well as the evocation of higher order thinking is strongly indicative of constructivism acting in part as a foundation for learning in this particular case. However, it is also apparent that some basic principles of a behaviourist school of thought being utilised. The use of feedback whilst working, tasks being divided up into smaller more manageable tasks and ultimately the praise and reward system in place is strong evidence of behaviourism. Whilst it was certainly not a key factor or anything that underpinned the learning, its importance cannot be overlooked in this context. It could be argued also that the praise and encouragement came from a more humanistic school of thought especially with students taking part ownership of the learning at stages. However, evidence for this is somewhat inconclusive and would require further observation or perhaps better observation on my part. 
In connection to my future teaching, this observation served as a lesson to me as just how intricate and meticulous the learning process can be. It also showed me that regardless of my preferences or bias towards certain theorists, documents or schools of thought, that almost all variants of the aforementioned categories have their respective place in education at some point. It is not a matter of a single solution but instead one of context. If I am to ensure successful futures it is my job to understand and utilise each tool at my disposal rather than those I prefer. More crucially it is my job to embed each philosophy of teaching with each other where appropriate rather than viewing them as stand-alone approaches. The wellbeing, success and ultimately the experience of my future student’s educational experience hinges upon this fact.
In conclusion, it is apparent the teacher’s principles of pedagogy were inspired by various theorists and schools of thought. Each method was more often than not interwoven into the lessons activities in tandem with one another. The teacher utilised their knowledge of key theories and documents to craft their own theory of education even in the briefly observed window. 


My ideal learning environment
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Throughout this section I will elaborate over the function and theory behind each of my chosen areas/ resources. I will establish which key theories and documents underpin my ideal learning environment where applicable. It is worth noting this has been set up to cater predominantly for ks2 as I believe my environment would change drastically throughout the various stages of education. By in large there are several ideas or theories which lay the foundations for my ideal learning environment however there are some small elements based upon my own experience and anecdotal evidence.
Firstly, we will examine my ideal classroom. Upon first glance you will notice that my classroom (highlighted in blue), is relatively barren. This is very deliberate. Outside of perhaps a white board, a central donut shaped table with chairs my classroom would be essentially without furniture. A whiteboard is there more as a practical tool for the teacher to undertake daily tasks such as the register or to share resources about relevant subjects and topics such as videos. Otherwise it is merely there for function and to supplement learning at a basic level. My choice of table is a simple one. I chose this design as it allows for good group discussions, allows the teacher to address children much quicker as they can place themselves at the centre of the learning without removing any emphasis on student led learning. ‘A teacher who promotes student-directed learning will “allow kids choice within a range of potential objectives”’ (Randall in Checkley 1995).
For my learning environment I have taken inspiration from many different sources across the educational landscape. Perhaps, most notable of these is Professor Donaldson’s ‘Successful Futures’ (2015). In this report 6 key areas of learning are laid out and I have decided to use these as my 6 areas of learning in my classroom. My reasons for this are so that at the very least some of my ideology is directly applicable to the modern classroom or at the least in the very near future. Moreover, my beliefs are largely reflected by Donaldson’s 4 purposes of learning outlaid below:
· Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
(Donaldson, 2015)
Professor Donaldson also states that the 6 key areas of learning which I have adopted into my classroom are designed to underpin the aforementioned values. With this in mind it seemed logical to mirror his model in some way to incorporate those purposes. 
With all this in mind, the areas of learning in my classroom are merely areas full of necessary tools related to each subject area to be taken into the classroom when necessary. I believe learning should be a transformative and malleable process so why should the area in which we learn remain static? Each area will allow students to transform their classroom to meet their needs and enhance their learning. In my ideal learning environment the classroom should be a blank canvas on which to relay our educational journey anew every day. It should be noted that whilst there may be far fewer furnishings I greatly advocate the use of display boards to show off student work and achievement as a means of encouragement and reward. In this sense I have adopted in part a behaviourist mind-set however it is as much humanist in nature as I fully intend it to be to promote wellbeing and self-confidence alongside being more than just a reward.
Perhaps one of the most crucial features not mentioned in the diagram is the role of the teacher in my ideal learning environment. My ideal learning environment is inspired heavily by Lev Vygotsky’s ZPD and The Knowledgeable Other in that the teacher is merely there as a facilitator and expert in the learning process. My teacher should take up the role of The Knowledgeable Other and act as a bridging tool to higher learning as seen in the ZPD. However, I do wish to stress I wish my learning environment to remain heavily student driven. With this is mind I come to my next source of inspiration. A.S. Neill’s Summerhill School. This is a ‘free school’ in which students lead the learning almost exclusively. Whilst seemingly a teacher’s nightmare is surrendering total control to students Summerhill seems to have adopted this in their stride and done so with incredible proficiency boasting good results and fantastic student satisfaction. In some ways this is my proof that student led learning even in the extreme can function and function well. It is my belief student wellbeing, before learning, before grades should be the singular most paramount priority in any educational environment. “All crimes, all hatreds, all wars can be reduced to unhappiness” (A.S.Neill in Summerhill 1921).
The role of the teacher much like in Summerhill is nothing more than a facilitator and that of the expert, only to be approached to extend learning and not to dictate it. This is ratified by Summerhill (1921) as they state ‘Adults are not there to create things for the children to do. They need to create things for themselves’. Whilst there would be a structured timetable there would be time for student exploration or areas for children to explore learning of their own accord. 
As for provisions outside the classroom I have outlaid plans for an outdoor area with several features. Firstly there are two open areas for children to play on first being the maintained grassy area and the concrete play area. These are there purely to serve as an area of play and discovery for the children. Due to student driven learning they may use the areas for educational purposes if they wish however the intended use is merely for play and social interaction. As for the key features, the farm area being the first of which, are to serve as supplements to the learning in the 6 areas of learning. For example, the farm area will be used to grow crops which will be done by the students and overseen by a member of staff. This could be used as an opportunity for many cross curricular activities. We could examine healthy eating, the history and culture of farming in Wales, the effects of climate change and plant life cycles, animal care and life cycles, cross examine modern and primitive farming technology, role-play and more! This area is one of potential and an area in which the teacher may adopt a more involved approach as to aid the discovery based learning. Having worked closely alongside an outdoor learning co-ordinator for 2 years and as a scout leader for 6 years I feel children would benefit from the skills developed as well as the cross curricular capacity for the area. 
The second key feature of the student’s outdoor area is the nature and pond areas. These are there as a more natural feature and should allow students to explore something schools rarely offer in that the land belongs to nature. Obviously it is the school’s responsibility to ensure it remains safe however once again this is to be used as a cross curricular tool and an area for discovery based learning and exploration for children. As well as this, both areas featured are to aid in meeting the needs of children where traditional schooling has failed them by offering freedom and a chance to be more active. I wish to incorporate a holistic education with albeit cliché mantra of healthy body and healthy mind.
In relation to my observations I found that adopting a multi-faceted approach served most useful. As discussed in section 2 of this assignment a key lesson learned was that each theory or model had its place and with that in mind I tried to incorporate a wide range of theories and schools of thought into my learning environment as to be inclusive and meet each student’s needs. I’m under no illusion that it is impossible to cater for everyone all of the time however it should not deter us as teachers from trying. Moreover, my observation served to highlight that learning occurs best with happy, enthused and confident students and hopefully this is reflected in my learning environment.


In conclusion, my ideal learning environment is in many ways a Frankenstein of theories all amalgamated into one. With heavy links to social constructivism, humanistic schools of thought with what every learning environment should intend to do, harbour a love for learning; and not just for the students. Having taken lessons from my observations, experience and the knowledge of many educational theorists I feel that whilst not perfect my ideal learning environment would meet the goals I have laid out. My Frankenstein of an educational environment might not be the prettiest but if nothing else I hope that it is a happy one.
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