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The Year 6 class consisted of 25 pupils of varying abilities. I conducted a Pathway Diagnostic Assessment 
(pre-assessment) at my teacher's request to assess the pupils' multiplication abilities. I was not aware of 
their abilities and needed to place them in ability groups in preparation for my lesson planning. 

WAG (2010, p.25) note that teachers must give as much consideration as to how to teach as what to 
teach therefore choosing which method to teach was important to enable me to plan and manage a 
challenging learning experience for every pupil.

Illustrative example 1
Tuesday, December 10, 2019 5:47 PM
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Having considered WAG (2010, p.25) I decided to teach the 'grid' method of multiplication which the 
pupils had not previously used. I chose to use this method as it a common method of teaching used in 
primary schools. 

It breaks the multiplication into two steps and the pupils are less likely to make mistakes compared to 
traditional long multiplication. This method is also used in the Abacus Textbooks which are used by my 
placement school.

This example shows that the pupil was unable to multiply numbers using the traditional long 
multiplication method

I chose 'traffic lighting' self-assessment as it is a familiar AFL (also known as formative assessment) 
strategy with the class. WAG (2010, p. 87) describe it as a successful tool for both developing skilful 
thinking and AFL. 

Illustrative example 2
Tuesday, December 10, 2019 5:54 PM
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In the multiplication lesson with a Year 6 class I included a range of AFL strategies to develop quality talk 
all of which were familiar to the class.

We discussed the learning goals and success criteria. WAG (2010, p. 28) note the importance of ensuring 
the learners are aware of the success criteria if they are to assess accurately, successfully, and helpfully.  
It was essential that the pupils understood the success criteria in order for both peer-assessment and 
self-assessment to be effective as explained by WAG (2010 p.27). 

I chose 'Think, pair, share' as a strategy (WAG, 2010, p.85) which would enable them to work 
collaboratively and discuss their ideas to solve problems and answer questions.  'Basketball' questioning 
(WAG, 2010, p. 42) was used at the start of the lessons and the pupils wrote their answers on mini-
whiteboards (WAG, 2010, p.63). This was effective as pupils were not singled out. Pitstop mini-plenaries 
(WAG 2010, p.26) were conducted during the lessons to measure progress. 

Traffic lighting was used (see illustrative example 2), (WAG, 2010 p. 87). It was essential also for me to 
ensure that sufficient thinking time was provided especially for the ALN (WAG, 2010, p.85).     

Time Activities/Methodology/Key Concepts
(Teacher’s Role – including key 
teaching points,  differentiation 

strategies and key questions)

Pupil Tasks
(Pupils’ role –including 

differentiation, 
engagement in formative 

assessment and 
homework)

Resources
(Including Health 

and Safety 
requirement)

Opening phase 
(with links to  

prior learning)

Welcome children in Welsh and English
Introduction the learning objective

Discuss success criteria
Explain learning activities which have 
been differentiated to the abilities of 

the pupils in the class (MAT, 
mainstream, target, ALN)

           
    

Warm up tasks on 
whiteboards

Basketball questions

Abacus 
workbooks

Mini 
whiteboards

Whiteboard pens
Workbooks
Worksheets

Teaching & 
Core Learning

Children placed in ability groups 
following a diagnostic pathway 

assessment during my preparation 
period for levels 3-6

Oversee the tasks and delegate to two 
other members of staff

To ensure all pupils are on task and 
working to their abilities

Conduct pitstop mini-plenaries to 

Children will complete 
worksheets and Abacus 

workbooks

Children will prepare 
multiplication grids to 

provide to year 3

IT
Mathletics

J2blast

Illustrative example 3
Tuesday, December 10, 2019 6:11 PM
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working to their abilities

Conduct pitstop mini-plenaries to 
assess the learning and to ensure 

everybody is on task

       Allow sufficient thinking time for 
                         ALN pupils

Asking the learners what they already 
know e.g What does the term 

multiplication means? How do you 
multiply numbers?

Plenary Review learning objective

Fill in success criteria on their 
workbooks (tick, arrow,dot)

Think, pair, share at the 
beginning and end of 

lessons (I have learnt...)

Traffic lights

SA, PA, TA
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During lesson planning I ensured that I provided sufficient thinking time for the ALN pupils. A few pupils 
did not enjoy peer-assessing as they feared being criticised by their peers. I  need to remind the pupils 
that they are not criticising each other's work and constructive feedback should be accepted with a 
positive attitude. I need to work on my confidence as I found that a Year 6 class can be quite 
intimidating to a novice teacher.

Evaluation of Pupil Learning

Evidence of Learning (including attitude to learning 
over time))

The pupils really enjoyed the lesson and were engaged and 
motivated throughout. They enjoyed the quick fire 
‘basketball’ warm up on their whiteboards. Several had not 
used the ‘grid’ method before and took to it very well . They 
completed the work successfully. They had a grounding of 
the 2 – 6 multiplication tables but their knowledge improved 
greatly during the lesson and were able to apply their 
knowledge.

One pupil who had previously scored quite poorly managed 
to progress with additional support from myself and simple 
worksheets. She had misconceptions about the questions as 
a result of language difficulties as her first language is not 
English. This issue was therefore a barrier to her learning.

Next Steps for Progress To continue to have high expectations. The best way for 
pupils to learn is through regular practice and assessment. I 
will work towards improving the knowledge of the ALN 
pupils to bring them in line with the current standard of their 
more able peers. I will set ‘reasoning’ tasks to develop the 
mainstream and MAT pupils’ logical thinking. 

I will ensure that my planning includes differentiated tasks to 
cater for the pupil with language difficulties. 

I found that the basketball questioning and mini-whiteboard method of AFL was effective.  'Basketball' 
questioning (WAG, 2010, p. 42) was used at the start of the lessons and the pupils wrote their answers 
on mini-whiteboards (WAG, 2010, p.63). This was effective as pupils were not singled out.

Reflective Analysis of Teaching and Strategies 
For Development – including 
justification/rationale for pedagogical choices

Evidence of my Effective Practice I feel that my explanation and example of the ‘grid’ method 
of multiplication was clear and effective. This scaffolding 
approach proved to be successful which was evidenced in 
the pupils workbooks. I feel that I provided sufficient 
thinking time for the ALN pupils.

I provided additional support to the pupil whose first 
language is not English. I used a range of AFL strategies: 
success criteria, mini-whiteboards, pitstop mini-plenaries, 
peer assessment and self-assessment, all of which proved 
effective in progressing pupils’ learning. A few pupils 
however seemed reluctant to provide/receive peer 
feedback. I discussed this with them and they told me that 
they didn’t want to be criticised by a peer. 

Illustrative example 4
Monday, December 23, 2019 4:02 PM
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effective in progressing pupils’ learning. A few pupils 
however seemed reluctant to provide/receive peer 
feedback. I discussed this with them and they told me that 
they didn’t want to be criticised by a peer. 

Areas for my Development

Personal Targets for Progress

As several of the MAT pupils completed their work 
successfully I should have asked them to carry out more 
peer-assessment or set out more challenging tasks for them. 
I had not anticipated them completing their work so quickly 
and to such a high standard. I must continue to provide 
sufficient thinking time for the ALN pupils when asking 
questions.

I will ensure that I present tasks which are clear for the pupil 
who has language difficulties as I do not want her to have 
difficulty progressing as a result of her language difficulties. I 
will ensure that pupils are aware that constructive feedback
from peerassessment should be taken with a positive 
attitude and not something to feel embarrassed about. I 
need to work on improving my confidence as teaching a Year 
6 class can be intimidating.

I need to ensure that I spend time giving positive feedback 
and do not simply provide feedback requiring corrective 
action. I need to ensure that their confidence is not affected 
and to give them something to build on.
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I team taught a cross-curricular 'parachute' science project to ensure the pupils had an opportunity 
to use and develop their literacy, numeracy, and information and communication technology (ICT) 
skills. The project also enabled them to develop their analytical and creativity skills by constructing a 
parachute for their experiments (Estyn – Cross Curricular themes that develop pupils' key skills). I 
found that teaching using a theme would enable me to combine core curriculum subjects. I found 
that I must ensure that I have a good understanding of all subjects in case I am faced with 
unexpected questions.

Parachute
powerpoint

Illustrative example 1
Tuesday, December 10, 2019 5:47 PM
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This photograph shows the materials and tools required to construct the parachutes. The pupils used 
materials to encourage their creativity , creative thinking and creative learning . The experiment took 
place in the outdoor playground.

Illustrative example 2
Tuesday, December 24, 2019 1:21 PM
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The pupils explained their findings  in their science books thus displaying and developing their literacy 
skills.

Illustrative example 3
Tuesday, December 10, 2019 6:15 PM
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The pupils were required to apply their knowledge of measuring skills and multiplication and then to 
present their findings in their workbooks thus applying their numeracy skills.

Illustrative example 4
Tuesday, December 10, 2019 6:16 PM

   Cross curricular responsibilities Page 25    



Preparing a spreadsheet enabled them to display and develop their digital competence skills. The MAT 
pupils completed the task earlier than I had anticipated therefore I gave them the opportunity to 
progress to data analysis. I was not aware that their IT skills were more advanced compared to other 
pupils. I will need to ensure I am fully aware of pupils' abilities when planning future lessons.

Lesson plan

Illustrative example 5
Tuesday, December 10, 2019 6:20 PM
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The pupils prepared spreadsheets to display their findings which enabled them to develop and apply 
their digital competence skills. They also analysed the data and presented their findings to me 
verbally. Preparing a spreadsheet enabled them to display and develop their digital competence 
skills.  As noted in illustrative example 5, the MAT pupils completed the task earlier than I had 
anticipated therefore I gave them the opportunity to progress to data analysis. I was not aware that 
their IT skills were more advanced compared to other pupils. I will need to ensure I am fully aware of 
pupils' abilities when planning future lessons.

PARACHUT
E RESULTS

Illustrative example 6
Tuesday, December 24, 2019 2:20 PM
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To develop their thinking I needed to present a rich and challenging task as advised by WAG (2010, 
p.23). During a literacy lesson I used writing frames including mind-mapping (WAG, 2010, p.33) and 
sentence-starters to scaffold the pupils' writing. I used whole class direct teaching initially in order to 
deliver the presentation then placed pupils in ability groups and provided appropriate support.

Lesson plan
English

Illustrative example 1
Tuesday, December 10, 2019 5:48 PM
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During a literacy lesson I used writing frames including mind-mapping (WAG, 2010, p.62) to scaffold 
the pupils' writing. I used whole direct class teaching initially in order to deliver the presentation 
then placed pupils in ability groups and allocated appropriate support. I prepared a presentation 
which included pre-sentence starters (WAG, 2010. p.13) to increase quality talk.

Descriptive
Writing - ...

Illustrative example 2
Tuesday, December 10, 2019 8:47 PM
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I wanted the pupils to carry out mind mapping exercise (WAG, 2010 p. 62) to develop their thinking 
prior to commencing their written work.

Illustrative example 3
Tuesday, December 24, 2019 2:04 PM
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I prepared scaffolding types of questions to allow the pupils to become actively engaged (WAG, 2010 
p. 16) and to start to make connections which started to give them structure for their writing.

Illustrative example 4
Tuesday, December 10, 2019 8:47 PM
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I prepared pre-sentence starters to encourage the pupils to develop their oral language and thinking 
and which helped to provide a purpose to their writing. 

Illustrative example 5
Tuesday, December 10, 2019 8:47 PM
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During a welsh literacy and oracy lesson I used writing frames to scaffold the pupils' writing. I used 
whole direct class teaching initially in order to deliver the presentation then placed pupils in ability 
groups and allocated appropriate support. I prepared a presentation which included pre-sentence 
starters (WAG, 2010. P.13) to increase quality talk. This lesson required me to actively interact with 
many pupils which was very time consuming. The ALN pupils required additional scaffolding support. 
I should have taught them oracy and literacy lessons separately in order to ensure that they had 
sufficient time and support to complete the work. 

Lesson plan
18.11.19

Illustrative example 6
Tuesday, December 24, 2019 4:20 PM
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During a welsh literacy and oracy lesson I used writing frames to scaffold the pupils' writing. I used 
whole direct class teaching initially in order to deliver the presentation (see below) then placed 
pupils in ability groups and allocated appropriate support. The presentation included pre-sentence 
starters (WAG, 2010. P.13) to increase quality talk and teacher modelling.

Welsh
language ...

Illustrative example 7
Tuesday, December 24, 2019 4:28 PM
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This is an example of work completed by an ALN pupil who only had sufficient time to write short 
answers to questions in his workbook. He did not have enough time to extend his writing due to my 
planning error. In hindsight, I should have taught an oracy lesson first to ensure that he had 
sufficient grounding prior to proceeding to a literacy lesson.

Illustrative example 8
Tuesday, December 24, 2019 4:32 PM
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A written critical reflection of your progress in planning and 
implementing the pedagogical principles, with recommendations 
for ensuring further progress

This assignment will consider my Professional Teaching Experience part 1 in a Year 6 class 
of 25 pupils of mixed abilities and the planning and implementation of three pedagogical 
principles from Successful Futures (Donaldson, 2015). My three chosen principles will allow 
me to concentrate on good teaching and learning, with a focus on employing assessment for 
learning principles, the way it regularly reinforces cross-curriculum responsibilities, including 
literacy, numeracy and digital competence, and provides opportunities to practice them. I will 
also consider the ways employing a blend of approaches including direct teaching can 
impact on my teaching and the pupils’ learning. With these principles in mind this 
assignment will include a reflection of the effectiveness of my implementation of these 
pedagogical principles and their effects upon pupils’ learning, along with recommendations 
for improvement which will inform my future teaching and will allow me to present a critical 
written reflection of my progress in planning and implementing these principles.

Hattie (2009) suggests that AFL needs to be “more visible” to help children to attain a higher 
level. Hattie (2012) also identifies the importance of feedback regarding a learner’s own 
work and argues that feedback positively affects a learner’s achievement. Hattie’s research 
concurs with that of Black and Wiliam (1998) who suggest a student’s learning rate can 
double when formative assessments are used as part of teaching. They also hold the view 
that effective implementation of AFL raises the level of achievement significantly and in 
particular for low achievers. Hattie (2012) also reflects upon the importance of knowing the 
learner. Therefore, I conducted a ‘Diagnostic Assessment’ (DA) (see illustrative examples 1 
and 2) in order to evaluate the pupils’ levels of knowledge and attainment in mathematics, 
and to provide me with a baseline to aid my lesson planning and creation of ability groups. 
This would then enable me to integrate AFL in my lessons. This view is also supported by 
Gregoire (1997) who holds the view that diagnostic testing should be used to measure 
students’ competencies. Hattie (2012, p.42) argues that “the teacher must know what a 
student already knows and can do” and that it is “critical to have a clear understanding of the 
student’s current position and the target position”. This links to another of Donaldson’s 
(2015) pedagogical principles ‘setting tasks and selecting resources that build on previous 
knowledge’.

Following the DA, I placed the pupils in ability groups and taught all groups separately at my 
teacher’s request. During the opening phase of the lessons we discussed their learning 
goals and agreed the success criteria (see illustrative example 3). Sadler (1989) argues the 
importance of pupils having an understanding of their goals and success criteria. Hattie 
(2012, p.57) argues that the main role of success criteria is “to get the students engaged in 
and enjoying the challenge of learning”. Another way of promoting student engagement is 
through effective questioning, which I have found is essential to good teaching and learning. 
Sardareh et al (2014) hold the view that questioning is “a crucial feature of assessment for 
learning”, while Tofade, Elsner and Haines (2013, p.1) suggest that the aim of questioning is 
“to stimulate the recall of prior knowledge, promote comprehension, and build critical-
thinking skills”. This agrees with Ausubel’s (1968) opinion that students’ pre-existing 
knowledge is the most important that they possess. I found that in order to generate better 
understanding and improved comprehension it is therefore imperative that questioning is 
appropriately employed and prior knowledge is established.

I planned the questions carefully based on what I wanted the pupils to learn. For each group 
I employed the use of ‘basketball’ questioning in order to assess their multiplication abilities 

Critical Reflection
Tuesday, December 10, 2019 5:48 PM
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I employed the use of ‘basketball’ questioning in order to assess their multiplication abilities 
and used mini-whiteboards as a source of formative assessment, as advocated by William 
(2018), in order to avoid singling out (see illustrative examples 3 and 4). A view also 
considered by Wilen (2001, p.30) who believes that “nonvolunteers should be encouraged to 
participate but not at the expense of their privacy”. I found that my method was effective as it 
promoted whole class participation and afforded me the opportunity to measure their level of 
understanding and prevented the pupils from becoming complacent. When working with the 
ALN pupils, they did require more thinking time which I had considered at the lesson 
planning stage as I was aware of Black and Wiliam’s (1998) view that allowing sufficient 
thinking time can improve formative assessment. A view further supported by Wilen (2001) 
who also argues the importance of allowing thinking time. 

During the mathematics lessons I conducted mini-plenaries to assess pupil progress and to 
provide feedback. Black and Wiliam (1998) suggest that feedback aids progress and 
provides students with opportunities to act upon it, while Hattie and Clarke (2018) advocate 
the importance of providing feedback to each other as an effective method of AFL. With 
these views in mind, I decided to introduce “think, pair, share” (Radhakrishna et al, 2012) as 
I felt it was important for the pupils to support each other’s learning. I felt that sharing their 
thoughts, allowed them to fully participate, whilst holding their attention and engaged them in 
comprehending the task. This method of AFL proved effective and empowered the pupils of 
all abilities, raising their confidence and encouraging them to learn from one another.

Both Black and Wiliam (1998) and Hattie (2012) argue the importance of self-assessment, 
which I used in the form of ‘traffic lighting’ (see illustrative example 2), which proved to be 
effective in getting the pupils to assess their confidence levels. The pupils also peer-
assessed however a minority of pupils were quite reluctant to share their work with their 
peers for fear of being criticised or ridiculed. Sackstein and Berkowicz, (2017) suggest that 
in order to promote engagement and self-awareness within children, it is vital that peer 
feedback is taken appropriately in a gracious and productive manner. I believe that these 
opinions will impact greatly on my future teaching as I realise the value of peer assessment 
and feel children need more practice to ensure it becomes part of daily classroom life.

I recognise that when planning my AFL strategies, I need to consider the effect my 
assessment methods have on pupils’ feelings about learning by giving them positive 
feedback and something to build upon (see illustrative example 4). AFL enabled both the 
pupils and myself to reflect on their learning progress during lessons and enabled me to 
adjust my teaching to meet their needs and to inform my future planning. I have found that 
pupils become more aware of the process of learning, and as such, glean greater 
confidence in what they are required to learn and to what standard they should aspire to 
reach. 

During PTE part 1 I had an opportunity to team teach a cross-curricular ‘Parachute’ themed 
project which covered several subjects namely science, literacy, numeracy and digital 
competence (see illustrative example 1). Barnes (2018) holds the view that cross-curricular 
teaching offers a greater scope to study a subject, that is not available when studying a 
single subject. He adds that an activity that sparks enthusiasm is an effective motivator. 
When considering his views, it became clear that in order for an experience to be engaging, 
it needs to capture a child’s interest and in turn a desire to participate. It was therefore 
important that the pupils’ views were taken into account when choosing a theme as 
advocated by Barnes (2018). This view is also supported by Rose  (Independent Review of 
the Primary Curriculum, 2009), who proposes a more thematic approach to cross-curricular 
teaching and notes that cross-curricular teaching allows pupils to use and apply existing 
knowledge. Having completed this project, it is clear to me that themed projects offer a wide 
range of opportunities to both teacher and pupil.

This form of thematic teaching, which links to another of Donaldson’s (2015) principles 
‘across areas of learning and experience’, allowed the pupils to make connections between 
several subjects integrated within a theme and allowed me the opportunity to develop my 
creative skills to deliver stimulating lessons. A fact which reflects the view of Csikzentmihalyi 
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creative skills to deliver stimulating lessons. A fact which reflects the view of Csikzentmihalyi 
(1997, p.8) who states that creativity is a “central source of meaning” and Barnes (2018, p 
72) whose view is that “cross-curricularity promotes creativity” and “creative teachers help 
children make connections” (2018, p 101).Through studying this project, I also found that the 
pupils recognised similarities between the subjects and further developed their critical 
thinking skills which links to another of Donaldson’s (2015) principles to ‘promote problem 
solving, creative and critical thinking’ which highlights the value that can be added with a 
thematic approach when so many principles can be covered within a theme.

Finding links between subjects and preparing teaching resources was very time consuming 
which, I found was a challenge with this project (see illustrative examples 1 and 2). I have 
learnt that I must be fully aware of the pupils’ abilities covering all subjects prior to planning 
cross-curricular lessons. Much of the work had to be differentiated to meet all the pupils’ 
needs and sufficient support provided to ALN pupils. During the planning process the pupils 
were placed in mixed ability groups as advised by Vygotsky (1978) who believes that 
children learn through interaction. His research demonstrated the significance of language 
and interaction in the context of learning. He also argued that children also learn through 
working collaboratively with a ‘more knowledgeable other’. Pupils possess different skills and 
knowledge and I found that pupils of all abilities contributed effectively to the group tasks. 
Pupils of lower ability displayed motivation to learn and high levels of participation in this 
method of activity-based learning. I also recognise the importance of Coe et al (2014) who 
explain the importance of teachers having deep subject knowledge to be able to recognise 
and identify any students’ misconceptions. I understand the importance of ensuring that I 
have a deep understanding of all subjects that I teach to ensure I am prepared for any 
unexpected questions and am armed with the knowledge to correct any misconceptions.

Donaldson (2015) considers that the ability to draw on previous experiences in different 
situations is of vital importance. I have found that my role is to create challenges for children, 
building upon the knowledge they have already acquired in previous lessons. He also 
advocates that teachers create tasks that include elements of critical evaluation and 
research as this is an important part of a child’s development (see illustrative examples 5 
and 6), a view which I think applies to both the pupils and myself as a teacher and which I 
will take forward during PTE part 2. In addition to good pedagogic and subject knowledge, I 
have found that a sound knowledge of ICT is essential. Teachers need to be digitally 
competent to support pupils’ development of “productive learning strategies” related to the 
use of digital technology as stated by Instefjord and Munth (2015). I therefore understand 
that I must ensure I stay abreast of all technologies that pupils might find themselves 
exposed to whilst identifying learning strategies that can be developed through the use of 
new technology. As noted in illustrative examples 5 and 6, the MAT pupils’ completion of the 
task occurred earlier than anticipated therefore I must ensure that I make provision for more 
challenging tasks when planning future lessons and continue to ensure extension tasks are 
also readily available. Although cross-curricular teaching requires significant preparation and 
collaboration, I have learnt that it provides deeper learning, aids the transfer of knowledge 
and develops thinking and reasoning skills which will be highly beneficial to my pupils.

During PTE Part 1, I have found that understanding the process of engaging pupils starts 
with choosing an appropriate teaching style. A view highlighted by Liu and Shi, (2007) who 
state that this provides a common method for unifying the efforts of teachers and students. 
Skutil, Havlíčková and Matějíčková (2016) suggest that creativity and the personal 
development level of a teacher directly affect the way in which teaching methods are 
employed and often blended. As stated previously, Vygotsky’s (1978) view is that children 
learn through interaction. Bruner (1978) shares a similar view with Vygotsky in terms of the 
importance of an adult’s role in a child’s learning, giving way to the idea of ‘scaffolding’ which 
provides an interactive framework to progress a child’s learning, a view also supported by 
Hattie (2009). Vygotsky (1978) defined the ‘Zone of Proximal Development’ as the difference 
between what a child already knows, and what they could potentially know when aided by an 
adult or peer. Bruner (1978) believes that children should actively participate in their own 
learning experience and looking more closely at how children learn as individuals. He 
promoted the concept of ‘Discovery Learning’ where children learn through their own 
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promoted the concept of ‘Discovery Learning’ where children learn through their own 
exploration, rather than learning solely by what they are taught by adults. Mayer (1992) 
believes that constructivism has become the principle method of learning.

The ‘parachute’ project, as discussed previously, involved a degree of ‘scaffolding’ for 
independent learning. Donaldson (2015) holds the view that independent learning is of key 
importance within a school, providing skills that will benefit them in later life. In order for 
independent learning to work, I found that both teachers and children have to be committed 
to the concept for the best learning to take place. This means planning has to be extremely 
thorough to ensure all needs, abilities and learning styles are catered for. It also became 
clear that children needed to embrace the challenge set and be prepared to make mistakes, 
a view promoted by Dweck (2012) who promotes the idea of a ‘Growth Mindset’ that allows 
children to embrace a challenge and to see that making mistakes is part of the learning 
process. The provision of the ‘parachute project’ confirmed my support of Dweck’s concept 
as it allowed the pupils to work collaboratively, make mistakes and reassess their learning to 
complete their challenge

When teaching Welsh and English literacy lessons, I offered scaffolding opportunities 
through the introduction of writing frames (see illustrative examples 1, 3 and 6) in order to 
support the pupils to become independent writers in line with the views of Lewis, Wray and 
University Of Reading, National Centre For Language And Literacy, (2002). I provided 
prompt questions (see illustrative examples 2, 4 and 7) and ideas for sentence starters and 
‘mind maps’ which helped them to structure their writing. This method proved to be highly 
effective as it assisted pupils to create ideas, choose vocabulary and make connections. 

When reflecting on my teaching I realised that the work I had set the ALN pupils during a 
whole class welsh lesson was too challenging (see illustrative example 6). I realise now that 
they required additional support and time to complete the tasks. I should have considered 
their needs and prior knowledge at the planning stage and adapted my expectations to meet 
their needs which links to Donaldson’s (2015) pedagogical principle ‘setting tasks and 
selecting resources that build on previous knowledge’. If I was planning this session again, I 
would have planned two separate lessons with a focus on oracy and literacy as this would 
have allowed me to address individual needs as I saw problems arose particularly for the 
ALN pupils. This would have allowed me to scaffold more effectively thus ensuring all pupils 
will have met their learning outcomes.

During PTE part 1, I employed several methods of teaching and acted as both a 
demonstrator and facilitator as described by Frunză (2014). I delivered a number of lessons 
where I acted as a demonstrator, assuming the role of an authoritative figure by 
demonstrating to the pupils what they should know through the delivery of activities, 
presentations and demonstrations (see illustrative examples 2 and 7). This worked well for 
the middle and higher ability pupils but was not as effective for the lower ability pupils who 
required additional scaffolding, teaching support and frequent mini plenaries to measure 
progress (see illustrative example 6). I also acted as a facilitator by designing group 
activities to promote problem solving, active learning and collaboration. I found this method 
effective in promoting group learning and peer support however I found that certain pupils 
tended to go off task when working together (see illustrative example 1). I will therefore need 
to ensure that I carefully plan the groups in future. Also, this method required me to actively 
interact with pupils which proved to be difficult due to classroom size (see illustrative 
example 6). Electronic methods of learning which were available on HWB (HWB, 2014) 
proved effective. Pupils today are highly aware of technology and therefore did not require 
any motivation to participate in this method of learning.

I have found during PTE part 1 that teachers must formulate an instructional teaching style 
that can be employed effectively in diverse classrooms. In order to be effective my teaching 
methods must engage both higher and lower ability pupils. It is therefore important that I 
utilise a mix of teaching styles to accommodate all pupils in the classroom. As this aligns 
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utilise a mix of teaching styles to accommodate all pupils in the classroom. As this aligns 
itself with the Professional Standards for Teaching  (gov.wales, 2019) which highlights the 
need for teachers to secure the best outcomes for their pupils by progressively refining their 
teaching. I have found that the basis of learning is that a pupil processes information defined 
by their own cognitive process. It is this process that is responsible for formulating new 
learning. I found that pupils actively learn, rather than passively absorb information, which I 
recognise is something that I must consider further during PTE part 2.Through my 
experience in the classroom and my knowledge of the pedagogical principles that I have 
acquired through my studies I have recognised that in order to teach effectively, I need to be 
more confident in my ability when direct teaching. Lilian Katz (Katz,1996, p145) suggests 
that “practitioners must have optimal confidence in their own actions and the underlying 
assumptions on which they are based”. Whilst I feel my confidence to stand up and teach 
has improved during PTE part 1, I am conscious that I need to place a stronger emphasis on 
connecting my teaching with good pedagogy. Through progressively refining my teaching, I 
will ensure that the pupils in my care are offered the best of educations and are armed with 
the skills they need to advance their own learning and meet their true potential.
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