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[bookmark: _Int_PruitPua]Reflective paper 
There are several elements according to Finding Quality Childcare (no date) which identify as overall critical elements of quality to a child’s well-being, which consists of ensuring that environments are well-maintained, providing opportunities for developing cognitive, social, motor and language skills through play and supporting positive social interactions with both adults and children. Furthermore, Moss (1994) believed quality to be a relative concept in comparison to an objective reality, elaborating that quality reflects influence and empowerment of various stakeholder groups, needs and agendas, beliefs, and values. Further stating that quality is a key word in every service and product, as opposed to only being relevant to childcare services. 
According to Tower Hamlets (no date) findings from the Researching Effective Pedagogy in the Early Years (REPEY) study, quality is defined through adults enabling warm and responsive relationships with children, settings having clear, educational goals and plans, practitioners supporting parents' involvement in their child’s learning, which will ensure that learning is encouraged and continued outside the setting, through effective communication and the use of sustained shared thinking through high quality interactions. Therefore, quality can be defined and recognised as exceeding the minimum standards and expectations, paying attention to detail when delivering education. 
Moreover, according to Foundation Years (no date) in early education and childcare quality provision is obtained through a workforce which displays confidence in areas such as understanding pedagogy and the importance of child development, effective partnerships between staff and parents, ensuring that children are encouraged to realise their potential and delivering practice of high quality that positively impacts academic outcomes. Effective pedagogy involves adults and children co-constructing knowledge. As echoed by The Foundation Phase Pedagogy (Welsh Assembly Government, 2008) and Great start to Quality (2021) which share views on the importance of quality, elaborating on the benefits of providing children with high-quality education during their early years as this will enable learner achievement by contributing to their learning and development. 
Furthermore, Pacey (2022) states that qualifications are essential when aiming to deliver the best quality care and that childcare professionals should ideally hold a CCLD Level 3 qualification when working with children, to ensure that they are knowledgeable on the duties and responsibilities of their roles. Early Years Careers (2022) supports this by discussing the benefits of continuous professional development and its importance within the early years sector. To ensure that good quality practice is demonstrated throughout the setting, managers should ensure that the skills of their team are continuously refreshed. This can be achieved through sourcing relevant training which will have beneficial impacts for both staff and children. Furthermore, the role of quality assurance can implement change through effective leadership and management. This is echoed by First Discoverers (2022b) who state the importance of regular performance management meetings and training for staff, which provides enabling opportunities for improving the settings’ quality of provision. 
However, Issues and challenges that may occur when providing quality services for young children may consist of training costs and budgets for staff. According to Nursery World (2022a) many nurseries have stated that they will reduce the amount spent on staff training within the next year, due to an increase in business costs. Findings from the National Day Nurseries Association’s sixth workforce survey revealed how tight budgets and underfunding have impacted the settings’ ability to provide CPD and training for their staff. Therefore, if staff do not receive the relevant training, this can impact on their performance and reduce the level of quality provided. Staff absences can also impact on the quality of provision, due to disruption of activities and structures. The Covid-19 pandemic has been an instigator for recent absences in various childcare settings which has resulted in the need for cover, according to Early Years Educator (EYE) (2022). 
Further stating that the high absence rates of staff are placing intense pressure on early years settings with challenges consisting of managers ensuring that adult to child ratios are fulfilled. There is also a significant increase in absence rates in schools, however early years absence rates are a lot higher. Although cover can be sourced for early years settings and schools, supply staff may not have the same levels of knowledge or experience in comparison to the staff members which they are covering and will be unfamiliar with the setting. This can impact provision due to inconsistencies and will result in disruptions to children’s learning due to activities and tasks being rescheduled. Furthermore, many settings may be  unable to afford cover which can affect the structure of the day, especially if inspectors such as the CIW or Estyn were due to visit the setting. 
According to the Quality and Safety Framework: Learning and Improving (Welsh Government, 2021) good quality can be described in numerous ways. Furthermore, this framework suggests that all organisations should run as a quality management system, to ensure that the six domains of quality are met, consisting of a service that is effective, safe, timely, efficient, equitable and patient centered. However, in relation to early years, the last domain of quality would be child centered. Leadership and management can enhance the quality of provision through implementing beneficial changes to the structure of the setting. 
Moving on, according to Nursery World (2022b), Quality Assurance Schemes encourage staff to assess their individual practice, by comparing with aspired standards and to develop their practice accordingly. Furthermore, these schemes are a prompt for childcare providers to assess their standards of service and to question their views and definitions of quality, enabling them to achieve it. Benefits consist of an increase in job satisfaction, through supporting a reflective, inclusive, and questioning approach to the provision which they provide. Linked with the Study of Early Educational Development (SEED) The SSTEW Scale focuses on the quality of practice and provision in relation to the Emotional well-being of children and Sustained Shared thinking, according to Watch me grow (no date). Furthermore, using a self-evaluation scale, The SSTEW Scale focuses on intentional responsive pedagogy and interaction within the setting. The Scale scores a set of descriptive criteria in 5 subscales which are divided into 14 items, against observed practice. (Waters and McDonald, 2020) 
Wood (2010) proposes that the SSTEW scale’s promoted pedagogy strongly resonates with a responsive/emergent pedagogy. Similarly, as suggested by Kingston and Siraj (2015, cited in Nursery World, 2022) the quality of responsiveness and interactions between children and adults is a focus point of the SSTEW scale. Further stating that when children’s emotional well-being is supported, extended thinking through communication can be achieved through adults having active engagement in children’s learning. Moreover, Vygotsky (1978) echoes the importance of social interactions and relationships, through adults supporting a child’s learning using sustained shared thinking during activities such as play, as this will positively impact their learning and development. Furthermore, he believes that environmental impacts and surroundings can influence cognitive development. Therefore, the SSTEW scale proves to be a positive aspect for measuring quality within settings, collaborating effective leadership and management through supporting staff to deliver these methods. 
According to Howard et al (2018, 12) ‘previously overlooked interactional aspects of process quality’ has positive links with the development of children. Moreover, this is supported by Bandura (no date, cited in First Discoverers 2022) as he believed that adults play a key role in assisting children’s learning and development, as stated in his social learning theory, features such as attention, motivation, reproduction and retention are key elements which facilitate learning, sharing views of the previously mentioned theorists in support of sustained shared thinking. Furthermore, the Effective Provision of Pre-School Education (EPPE) and the Researching Effective Pedagogy in the Early Years (REPEY) project looked at young children's development and learning over five years. Sustained shared thinking proved to be an essential element in achieving the best outcomes as studies displayed that the settings which used shared thinking were the most effective according to Siraj-Blatchford (2002, cited in Nursery World, 2022c).
[bookmark: _Int_epwLB6hD]However, in contrast to this scheme, the Wales PPA’s quality assurance scheme, Quality for All (QfA) focuses on ensuring that childcare providers have the opportunity to achieve acknowledgement for the contributions and investments which they make to ensure that the childcare service they provide is of a relevant standard. Quality for All meets the requirements of the Welsh Governments proposed framework of their expectations of how a childcare Quality Assurance Scheme should be conducted in Wales. Furthermore, Quality for All is designed to ensure that staff enable a consistent approach to delivering and ensuring quality is provided and continuously considered throughout the setting, to support children’s learning and development. Several benefits of using this tool as a quality assurance scheme consists of an award which can be achieved and presented by childcare providers to CIW, Flying Start, Estyn and families. Strengths of using this scheme as a quality assurance tool consists of enabling childcare providers to demonstrate and consider how to improve the service which they provide, with effective planning. As well as visits from assessors to observe practice and management according to Early Years Wales (2022). 
Furthermore, in contrast to the SSTEW Scale, Quality for All does not require a scale chart or online tick box to measure the quality assurance. Quality for All consists of an initial detailed and lengthy evaluation form which is a positive aspect for reflecting on practice. The assessment involves an assessor observing the environment and asking questions of the staff, children and parents to gain feedback which is then collected and evaluated. Policies and general paperwork are then viewed. According to small talk (no date, cited in Early Years Wales, 2022) the assessment is described as very comprehensive. Barriers of using this tool include the cost, which may have an impact due to the settings budgets and not all settings may be eligible for funding to undertake Quality for All. However, Estyn and Flying Starts encourage and financially provide their settings with funding to complete the scheme. Furthermore, Quality for All allows settings to spread the cost over time, due to the impacts of the current economic climate. 
[bookmark: _Int_GuABWQn8]Nevertheless, the use of both quality assurance systems discussed as a development tool proves to be essential to children’s development as both tools focus on the quality of practice, aiming to ensure that the quality of provision is continuously challenged and improved in order to support and facilitate children’s learning and development. 
[bookmark: _Int_NdIOiU9k]Prior to this module I had very little knowledge of the structure of a flying start setting as I have mainly worked in private nurseries and primary schools with children of nursery age and above. I was unaware of the CIW regulations, the quality of care, sass reports and how flying start staff prepare for an inspection. I have really enjoyed researching the requirements of the setting and working in a group for the presentation, which clarifies the importance of teamwork and effective communication between staff and parents. I have recognized the importance of regular team meetings and how feedback can positively impact and improve the structure of the setting and enhance the quality of provision. In my current role, previously I have not always been required to attend inset days of the settings which I have worked in, which on times has been tricky to follow, in terms of understanding the structure of the day. I feel that it is important to brief staff on the requirements prior to the start of the working day, in order to effectively deliver the best quality and promote effective teamwork and communication. 
As I am currently long term in a primary school in Swansea, I was invited to attend all the recent inset days and training sessions. I feel that this has benefited my practice as I am now more aware of the curriculum guidance, policies and procedures and I agree on how effective teamwork and staff training sessions can impact on the deliverance of quality assurance. Having researched key findings from different viewpoints on delivering quality, I feel that essential training in relevant courses and knowledge on current curriculum guidance, as well as up to date policies and procedures for all staff is key to delivering the best quality provision for the children in the setting. My understanding of quality has increased during the completion of this module as there are so many factors to consider when preparing and delivering activities, following curriculum guidelines. I was unfamiliar with The SSTEW Scale and Quality for All beforehand, which this module has enabled me to research and compare the different views and approaches to quality assurance. I have gained more knowledge of quality assurance schemes and how they advise settings to deliver the best quality provision and ensure that learning is supported throughout.
Due to the circumstances of Covid-19, I currently cover in different classrooms throughout the school from early years and foundation phase to key stage 2 and STF classes. This has given me different perspectives on how the curriculum is delivered and the different dynamics of each class, such as age ranges and Additional learning needs. Although they all follow the same curriculum guidelines, each class has a unique way of delivering the provision. I feel that this is dependent on the experience and uniqueness of the staff as well as appropriate training and feedback during appraisals of what works and does not work well. Since schools returned after the lockdowns, I have noticed how much children appreciate face to face learning and interactions with their teachers and peers, as many children found it difficult to concentrate at home with online learning. Therefore, I agree with Bandura’s social learning theory (Bandura ,1977 cited in First Discoverers, 2021), which discusses the importance of how social interaction can influence learning. 
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