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1. There have been many attempts to define what is meant by the broad term of the word ‘play’. Crawley (2017) suggests that play includes a vast array of solitary and social activities, Broadhead et al. (2010) agrees that the term, ‘play’, is not well defined and therefore difficult to understand but some have come to find it loosely means self-chosen activities without purpose or end goal other than the action of to play, to seek enjoyment (Brown, 2014). Brown (2014; p3) goes on to consider the UN General Statement on play which states that ‘play itself is non-compulsory, driven by intrinsic motivation and undertaken for it’s own sake’. However, not all agree with this statement, Crawley (2017) understands the role of play to have a direct impact on children’s development and is crucial in constructing the holistic approach to the child and can enable  their development by consolidating learning through play.  
It is through this principle that practitioners can utilise the tool of play to allow children to grow and develop holistically through a wide and varied use of the different types of play. (Broadhead et al., 2010; Brown, 2014) These play types often overlap, (Crawley, 2017) and are able create the use of several areas of development. Through careful planning and practical pedagogical approach, practitioners should be able to utilise the core principles of learning through play and integrate it through the 7 areas of learning as set out in the Early Years Foundation Phase Curriculum by the Welsh Government (2008). 
As suggested by Crawley (2017) a variety of play types is important to support the holistic development of young children. This is also supported by Brown (2014) who agrees that play is vital for the holistic development of a child and a fundamental part of childhood. In turn, they are both supported by the United Nations Convention for the Rights of the Child by Article 31 which, in short, states that all children have the right to relax and play and join in a wide range of activities (Welsh Government, 2011).   The Welsh Government (2015) has followed the advice of many experts and has based the guidelines and curriculum for Wales, set out in the Foundation Phase, on the importance of play. This is also supported by Crawley (2017) who states that the Early Years Foundation Phase has a play- based and child led approach and was implemented throughout Wales in 2008. This approach has been carried out in many other countries, for example, New Zealand and Italy (Brown, 2014), Denmark and Sweden (Crawley, 2017).  
It is widely regarded that for play to happen children must be provided with the right environment and opportunities facilitated by the correct response and role of the adult (Welsh Assembly Government, 2002; Brown, 2014). Children’s needs are central to all policy making in Wales that will affect them and the Government is held accountable by the Children’s Commissioner of Wales. Free choice and the ability to have a say in the world around them are critical to the growth, well being and positive development of all children according to the Play Policy Wales (Welsh Assembly Government, 2002). A statement from Play Wales, (2016) suggests that children have asked for better places to play, and that play is of the highest importance to children. The UNCRC Article 12 plays a fundamental role in allowing children to have their opinions taken into account (Welsh Government, 2011). 
For the holistic development of a child many different play types come into consideration, such as, physical/ motor play, symbolic play, sensory play, creative play, constructive play, deep play, object play, role play, rough and tumble play, socio-dramatic play to name but a few (Crawley, 2017). When undertaking an activity, many of these play types will overlap, giving children a wealth of learning potential. Physical play, such as running, jumping and climbing can also involve elements of locomotor play, deep play where children will take calculated risks and also elements of pretend play, for example when the floor becomes lava and they have to jump onto an obstacle so they don’t ‘burn their feet’. For physical play to occur a stimulating outdoor environment should be provided, with the use of resources such as tyres, play equipment and climbing frames (Crawley, 2017). This will help to develop skeletal and muscle structure, gross motor skills, fine motor skills, and the ability to use the body effectively (Brown, 2014). Any adult interaction should be done sensitively (Play Wales, 2016), studies have shown that adult presence can have an negative affect on children’s confidence (Crawley, 2017). 
Piaget, cited in Crawley (2017) believes that children learn in developmental stages. For example, from birth to two years of age children will engage in physical learning such as waving, kicking and crawling. From 2-7 they can include imaginative play and will interact with other children. Over the age of 7 they are now able to play through structured games and to follow rules which we can see through the participation of sports and team games such as football, rounders or tag. However, Piaget also believes that the role of the adult should be to provide a stimulating environment and allow the children to learn through hands on experience. The level of interaction is widely debated amongst the experts, Play Wales (2015) states that freely chosen play is essential for children’s well being by providing relaxation and creates resilient children able to think creatively and master their own worlds, also supported by Broadhead et al. (2010), the role of the adult is to promote their independence. Vygotsky, cited in Crawley, (2017) believes that the relationship and interaction between adult and child is fundamental in their learning. Bandura states that children learn through observation and adults should model the required behaviour.   Some researchers, (Pellegrinni and Davis, 1993, cited in Crawley, 2017)  believe physical play, such as the exercise at break times, may prevent cognitive overloading. That the play from physical activity can show improved concentration during schoolwork. Studies have also looked at children with attention disorders and found that strenuous physical exertion can work parts of the brain that promote concentration and this can have a positive effect. 
Role play is another type of play that has a fundamental use in children’s development, which again is linked with many other play types, such as, socio-dynamic play, pretend play, fantasy play, imaginative play and symbolic play, known as a multi-layered approach (Broadhead et al. 2010). It has been found to be important for social and mind development (Crawley, 2017) with some studies showing that that role play aids cognitive development, perceptual performance, memory and quantitative skills as well as links to creativity. Again, in order to allow free play time it is best to allow a child led approach to the role-play (Broadhead et al., 2010). Through self- directed play the child will learn to take on roles, negotiate with other children and to understand the difference of their own feelings and those of the character they play. Thus creating a more independent, resilient child (Play Wales, 2015) with a playful mind set that is able to problem solve effectively. However, Bandura, cited in Crawley (2017) suggests that children learn effectively from observation and through adult modelling, which is similar to Bruner’s theory of scaffolding, with the adult modelling alongside the child, until the child is a confident and independent learner. If the role of the adult is considered carefully using appropriate language through sustained shared thinking and open questioning then the adult should be able to assist in the child’s development and growth.    
However, not all theorists believe play has such a fundamental role in learning. There is an argument  against the importance of play. Smith, cited in Crawley (2017), whilst not devaluing the role of play in children’s enjoyment and well being, doesn’t believe that that there is conclusive evidence to prove that play improves cognitive development and is therefore not an essential part of childrens development as stated by many others, such as Welsh Government (2015), Brown (2014) as much of the research that has been carried out contains many flaws in their data collection and research methods.   

2. Commonly, the description of risky play would be an outdoor, physical activity, that is freely chosen and challenging or adventurous as suggested by Sandseter (2010). These may involve hazards such as great heights, dangerous tools, hazardous elements, for example, fire or water, rough and tumble or high speeds (Brussoni et al. 2015) that carry a risk of injury. In order to provide children with the opportunity to take calculated risks and to make informed decisions about risk they must be allowed to experience dangers for themselves. As Play Wales (date unknown) states, the only way to build children’s development in this area is to increase their exposure to such risks. Studies have shown that this will have a positive effect on increasing their self esteem (Brussoni et al. 2015) as well as building their resilience and confidence (Play Wales, date unknown) and figures suggest they are more likely to have an accident at home than playing in a park or woods. But the need to prevent child injury, in settings and at home, also prevents children from being allowed to participate in these risky play scenarios (Brussoni et al. 2015). 
The benefits from being allowed to participate in risky play, also known as deep play, Crawley (2017) are clear. Sandseter (2010) states that children learn important skills when they are allowed to engage in risky play, they increase their physical development, are able to manage risk more effectively and increase their chance of survival, they learn about their environment and by testing what they can do they also learn about themselves. They may experience an increase in pleasurable arousal, which is known as the paratelic state in which they experience good feelings and gain in confidence, also known as thrill seeking. Alternatively they may experience the avoidance mode known as the telic state which can give them a feeling of anxiety. According to Sandseter (2010) it is possible to switch between the two states which is when we experience the butterfly tummy feeling. However, many experts agree that the role of the adult is to provide the opportunity and environment to experience risky play in a safe and secure setting with the correct supervision in order to give children the confidence to engage in risky play (Sandseter, 2010; Brussoni et al. 2015; Play Wales, date unknown) supported by Ball, 2002 and Little, 2006 cited in Sandseter, 2010. Brussoni et al. (2015) studies showed that the positive benefits of risky play included increased social interactions along with higher rates of creativity and  physical activity and resilience when supported by improved adult supervision. 
The role of the adult supervisor is an important one, they must allow children to make judgements for themselves, and to question the reasons why we may want to say ‘no’ to an activity and to think through whether that is really necessary. (Play Wales, date unknown) Brussoni et al. (2015) also agrees that the adult, over cautious nature could be more harmful to children in the long run if they are not given the safe secure environment to test what is possible for them to do (Sandseter, 2010). 













3.
Risk Assessment:
Details: Outdoor classroom creative activity

	Description
	[bookmark: _GoBack]For a small group of 8 Reception children aged 4-5 years old with one adult supervisor. To carry out an outdoor scavenger hunt for natural resources that can be used during the creative session. Using the natural resources that were found to create artwork using the paints provided in an outdoor area.   

	Department:
	N/A

	Location:
	School gardens, outdoor classroom area, and playing field (during scavenger hunt). Reception class playground (during creative session).

	Author:
	N/A

	Line Manager:
	N/A

	Date:
	10/04/2018

	Applicable Equipment:
	Paint, wooden pegs, natural resources such as flowers, feathers, small sticks and bark, pine cones, small stones, leaves and larger stones used to weight down the tarp.

	Associated Risk Assessment(s):
	See form below

	Version:
	1

	Review Date:
	April 2019

	Approved by:
	N/A

	Reason for latest update
	To identify and retain the safety of staff and pupils when undertaking this activity. 
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Walking through outdoor areas – tripping
	Pupils, staff
	Leader to walk ahead to assess the area. Ensure suitable footwear is worn. 
	Verbal support given to remind pupils to be aware of their surroundings and to walk calmly. Leader to carry minor first aid precautions such as sterile wipes and plasters. 
	Leader
	During scavenger hunt

	
2
	Uneven surfaces - tripping
	Pupils, staff
	Leader to walk ahead and assess the area. 
	Verbal support given to warn of potential hazards, walking in single file where necessary. Leader to carry minor first aid precautions such as sterile wipes and plasters.
	Leader
	During scavenger hunt

	
3
	Inclement weather or adverse weather conditions
	Pupils, staff
	Leader to assess the current weather situation. Suitable clothing to be worn, for example, coats, hats, gloves, suncream, sun hats 
	Leader to decide if weather conditions are not suitable and to change location to indoors. Will need to provide natural resources. 
	Leader
	Prior to activity




	   
4
	Wandering away – lost or harmed
	Pupils
	Adult to always have visual contact with all the children in the group. Secure school perimeter fences and boundaries.
	Verbal instruction to pupils of boundaries and distance from adult to be maintained.
	Leader
	Prior and during scavenger activity.

	
5
	Toileting – lost, harmed 
	Pupils
	All children encouraged to have a drink and use the toilet prior to start of activity. At least one member of staff to remain in the class room to supervise children going inside the building. Child kept visible at all times when returning to the toilet, and back to the group. 
	Verbal communication between staff members to maintain awareness of childs location. 
	Leader
	As and when necessary during activity.


	
6
	Collecting, investigating and handling natural resources – potential sharp edges, minor cuts or scratches
	Pupils
	Staff to make pupils aware of potential dangers, for example, brambles and nettles or sharp objects. Remind pupils to handle sticks sensibly to ensure the safety of themselves and their friends. Warn against placing materials in mouth and wash hands following activity.
	Take a small amount of first aid precautions with you, for example, sterile wipes and plasters. If more attention is required then return to the classroom and further support from other staff. 
	Leader
	As and when necessary prior to and during activity. 

	
7

	   Outdoor classroom area -  secure and free from hazards
	Pupils
	Staff to asses the area and clear potential trip hazards. Make sure that the gates are closed and secure. Prepare the work station ready for the creative session so that the pupils will not be left unsupervised.
	Verbal warnings given to children to stay within the area.
	Leader
	Prior to and during activity

	
8

	Wooden pegs, potential harm or injury if not used correctly.
	Pupils
	Adult to show the children the correct way to use the wooden peg to hold their natural resource. Warn against placing it on fingers or body parts to avoid harm. 
	Assist any children who are having difficulty. If the skin is pinched then place under cool water or cold compress. 
	Leader
	During painting session

	
9

	Using paint – potential for it to spill on clothes or skin
	Pupils, staff
	Pupils to wear aprons to cover their clothes
	Wash paint off skin following activity
	Leader and pupils
	During activity

	
10


	Paint or water could spill on the floor. Create a potential slip hazard causing fall or injury.
	Pupils, staff
	Monitor the use of materials, caution all to be careful where they step.
	Clean up any spills immediately
	Leader
	During activity

	
11

	Using paint – potential for it to contaminate eye and mouth areas causing irritation and discomfort
	Pupils
	Adult to give verbal instruction to avoid getting paint in theses areas. Full adult supervision at all times.
	If it occurs then seek immediate medical attention using water to flush the areas. Inform other members of staff for further help with any first aid incident. Notify the parents if necessary.

	Leader
	During activity.

	
12
	Bullying/rough play - potential harm from poor social interaction skills.
	Pupils, staff
	Adult to encourage and praise kind and sharing behaviour during the activity and sharing of resources through good verbal communication. Maintain a good working space/zone for pupils during activity. 
	Adult to identify potential problems and take preventative measures. Any children with ALN may need additional support. 
	Leader
	During activity.













4. The aim of undertaking the risk assessment was to identify all of the risks involved in order to maintain the safety of both children and staff at the setting during the running of the activity. The two main reasons for this are, firstly, as a preventative measure to avoid any potential hazards by making staff members aware of the risks identified. This is supported by Brussoni et al. (2015) who conclude that the role of the adult is to manage risk and to give children the freedom of the environment around them while maintaining a safe environment and minimising potential risk. From the research that I have done on the importance of children’s self-directed play as an integral part of their learning, my aim for the scavenger section of this activity would be to begin with informal consultation (Play Wales, 2016)  on how to go about collecting our resources and through the use of sustained shared thinking, as suggested by Crawley (2017), to collaborate our ideas on locations to search and items to collect. This would also follow the play policy and UNCRC Article 12 which states that children should be given opportunities to have a say in the world around them, to have their voice listened to and respected, through consultation and participation. 
 On reflection, some children of this age group may struggle with this scavenger hunt activity, particularly if it is something they have not experienced before, and are therefore less confident than other children. Moving forward I would chose to adopt a scaffolding approach as set out by Bruner, (Crawley, 2017) in order to further assist any child when necessary, and hopefully to step back when possible. As Play Wales(2016) suggests, adult intervention should be handled sensitively so as not to affect the learning outcome.  
Secondly, the risk assessment is in place to ensure the enjoyment of the activity by all pupils in order to benefit from a useful learning experience.   As set out in section 1 and 2 it is important that the activity is still enjoyable as children learn best through the medium of play. The types of play are not just one event, but many are interlinked. This activity includes physical play in the outdoor environment, exploratory and also sensory play with the natural resources found, along with creative play in the producing of art with the natural resources. On reflection a further extension to this activity could have been to create the art work with the natural resources themselves and take out the need for paint, paper, tarp and other equipment to become a more focussed outdoor classroom experience. Having said that, both activities would follow the Early Years Foundation Phase Framework by allowing the children to have first hand, active experiences with natural resources, to become involved in the environment around them, to construct their own masterpiece and enjoy the sensory experience of self-directed creative and messy play (Welsh Government, 2015).
I adopted  a methodical approach in considering all the potential risks for this activity. It is an activity that I have carried out in a setting previously which I originally thought was a positive attribute. However, on reflection perhaps it made me set in my ways of how I thought it could be approached without giving it the fresh thought that a new activity could have done. I feel that both parts of the activity, which include explorative and physical play during the scavenger hunt, and creative, messy play during the painting session have the potential to be a more adult led, focussed activity. After my research on the values of self-directed play perhaps a more flexible activity choice would have benefitted this age group to provide a more self-directed play. Having said that, some children, not all, really do enjoy the freedom of expressing themselves through the medium of paint, coupled with the free choice of their own tools, may become engrossed in the creative experience. The creative medium of painting is used regularly as a play therapy and in my opinion can be very beneficial to promote children’s well being, particularly to children who struggle to communicate through other means or have experienced trauma. This is also supported by Crawley (2017).
To conclude, I feel that although I have some experience of running outdoor classroom sessions and creative sessions, and can utilise my experience of assisting forest school groups to provide a useful and enjoyable learning experience my understanding would be greatly increased if I were to attend further training through the medium of outdoor classroom courses or Forrest School leader training. The process of researching the theories of self-directed play and the benefits of risk during play will greatly improve my knowledge and understanding of this in the future.  
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